Reflection.

In this essay I will discuss the group work I participated in; I will be writing this reflectively utilising Gibbs’ cycle. Unlike Boud’s triangular cycle, Gibbs provides a more in-depth evaluation by breaking down the reflection process further (The Open University, ND). Willams, Woolliams and Spiro (2012) suggest that Gibbs’ cycle draws attention to the significance of generalisation and the ability to utilise knowledge gained from previous experiences. The aim is to review the experience of the group work whilst analysing and constructively evaluating the process. Gibbs’ reflective cycle has six stages, I will be reflecting on my feelings and evaluating how it went. Moving onto analysing what worked and what did not, concluding what I have learnt and what could have been done. Finally, I will think of an action plan, what would I do if the situation arose again or if there is a room for improvement or further learning (University of Reading, 2024).
Since starting the course in September, this was the first assessment that was to be done as a group. The group consisting of myself, and three others, we began by looking at wicked problems as a whole and then focusing on one specific subject. From there we selected our topic of poverty and set ourselves a goal to go away and research it and come back with ideas for the presentation and either pick one or collaborate. We settled on one idea and brainstormed it as a group. Glassman et al (2009) tell us that group work advocates participation from all constituents in their actions, thinking and feeling during the process. However, during this process, we found that there was already something similar in place. As a group we took responsibility, discussing whether to use another idea or to do some more research to see if we could develop the idea further (Cottrell, 2019). Once we had problem solved the issue, we then moved on to choosing who would do which part. We went away with a date set to come back and edit it all together, when the time came there was a scheduling conflict and we had to re-arrange for a week later. Not only did this take us closer to the deadline, but we had not prepared ourselves for the fact that we had not thought of how the slides would be presented. Therefore, the slides were all completely different and needed adjusting to allow the presentation to flow better. We had not factored time in for this which led me to feel overwhelmed and unorganised, something which I struggle with due to having ADHD. I put into practice Schon’s (1983) idea of reflection-in-action and began making decisions about what to do next to overcome the situation. I utilise this style of reflection in school daily to help prevent behaviours or possible behaviours quickly. Which allows me to gain back control in the situation and move it in the right direction. Looking back at the situation I believe it would be beneficial to use SMART goals when planning group work. SMART is the acronym for: specific, measurable, acceptable, realistic and timebound goals. This would ensure that the objectives were clear and tracked, the group would know what was to be done and have the ability to do so. This would be completed within an achievable timeframe (Bates, 2019).
What worked well was as a group we were all reassuring and encouraging during the process. Being part of a group allowed for more research to be done and for a range of different perspectives. Learning how to incorporate different perspective into my work and improving my critical thinking (Drew, n.d). What did not work so well was the conflicts in schedules resulting in feeling stressed and constrained. Another issue we encountered was that on the day we were meeting to edit the slides together we learnt that a member of the group had misinterpreted the definition of Pecha-kucha. We worked together as a group to solve this as quick as possible as we were already running behind. This could have possibly caused conflict however the Thomas-Kilmann conflict model suggest that the group was made up of collaborating, compromising, and accommodating modes. Collaborating, is both highly cooperative and assertive and works with others to find a solution. Compromising is moderately cooperative and assertive negotiating with others. Finally, accommodating is low cooperativeness and assertiveness, ignoring any conflict there may be (Bitesize Learning, n.d). It could be argued that the lack of conflict was not because of the Thomas-Kilmann conflict model but the theory of Groupthink. This is where the members of the group value the group itself above all else, avoiding any actions that would be detrimental and cause conflict (Russell, J.S., Hawthorne, J. and Buchak, L. (2015). In the next group work I think it would be beneficial to mindful of the Thomas-Kilmann conflict model and Groupthink to ensure that decisions are appropriately made in all areas as everyone has a right to voice their feelings/opinions. In the beginning we discussed what programmes we were most comfortable using to do the presentation, it was decided that we would use Canva but not all knew how it worked. I booked a Teams meeting for the group with a digital skills adviser, and a study room for a group meeting. Once again there was a conflict of schedules, and both had to be re-arranged. In the meeting we were all shown how to use Canva’s main functions and how collaborate our work together at the end. 
What I have learned from group work is that it is imperative to take time to plan thoroughly as to not overlook the smaller details. Following the steps of design thinking can help with this, firstly, you need to understand the problem. Secondly, considering varying different ways to resolve the situation. Thirdly, prototyping and testing the product or outcome if applicable. Lastly, implementation. Once you can follow these steps, they can be used in your everyday life as well as in educational setting (Linke, 2017). In future I would meet up more regularly to ensure that the group is consistent with a theme but also are more aware of what each other are working on. Having done this would have taken away from the time that we spent editing it together at the end and would have allowed more time for the next assessment. A skill I can develop to perform better in my next assessment is that of growth mindset, I am mainly motivated by success and getting good marks but can often be disheartened quite quickly. This in tern leads to not feeling interested in the work, this is known as a fixed mindset. Dweck (2012) suggest that we have a choice of whether we have a fixed or growth mindset. I believe that having a growth mindset will allow for more interest in the work. Next time I am participating in group work I would like to ask other members at the start what their strengths and weaknesses are. I would also like to find out how they approach assessments, do they do the work straight away or do they tend to leave it to the last minute? I believe this would help to set boundaries and accurately plan the work. Finally, I would remind myself of Tuckman’s group development model, following the five-stage process. This model focusses more on the group than the actual work and would allow me to adapt accordingly to the stages. Stage one: Forming, this is where the group will begin to interact, some will be excited and others shy. Stage two: Storming, this is where the members of the group will assert themselves whilst others may go along with it (Groupthink). Third stage: Norming, when the group begins to work together. Fourth stage: Performing, performance increases as the group gains confidence and trust. Fifth stage: Adjourning, when the work is completed and the group is no more, members may feel relieved or happy (Tuckerman, 1965).
In this essay I have reviewed the experience of the group work whilst analysing and constructively evaluating the process. I have reflected on my feelings and evaluating how the process went. I have analysed what worked and what did not, concluded what I have learnt and what could have been done. And finally, I thought of an action plan and what I would do, if there is a room for improvement or further learning. Kamau and Spong (2015, quoted in Darby, S. and Tallontire, A. 2016 p.9) believe that unsuccessful group work dynamic can lead to the students being dissatisfied with their work. I would argue that if you utilised Dweck’s growth mindset theory this would not be true.
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