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This paper will focus on what is quality and why it is important in the settings. How quality is measured, the challenges of the quality and the two types of quality assurance methods used in the care settings.
According to (CQI / IRCA, 2022) defines quality as the standards of something as measured against other things of a similar kind or the intensity of virtue of something. Quality management is how an organisation achieve for their stakeholders by developing products, services, systems and methods to ensure that the whole organisation is fit and efficient. What qualifies as sufficient level of quality for the organisation is eventually a question for the stakeholders. (BBC Bitesize, 2022) states that a stakeholder is anyone who has an interest in the success of what the organisation does. Quality Assurance Scheme (QAS) offers early years providers the prospect to achieve acknowledgement for the quality-of-service provision. These structures are intended to endorse the highest quality involvements of care, play and education by inspiring childcare providers to replicate on and assess their practice (Childcare Partnerships, n.d.).
For a childcare setting to subsist and succeed, managing quality efficiently can improve the settings’ brand and character, shield it against risks, boost effectiveness, increases the profits, and position it to keep on growing. By this helps make staff and children happy. Quality assurance scheme offers a way to measure, review and enhance quality practices on a regular basis. The cumulative objective of these systems is to guarantee that children have inspiring, constructive experiences and interactions that fosters all features of their development (Care Inspectorate Wales, 2022).
Care Inspectorate Wales, 2022 explains that if quality assurance does not take place, there are risks to the certainty, reliability and equality of training and assessment practice which might hindrance learners. Quality assurance should be a repeated process with the aim of upholding and improving the products and services offered.
Quality may be measured in various ways but frequently a threshold method is hired which upholds a minimal national standard, based on legislation, and associated to authorising measures. Children and their parents gain from a quality service that is successfully observed. There are efficient quality assurance and quality monitoring systems in place. The opinions of the children and their parents are required as part of procedure to amount the achievement of the service in consultation of the evaluated requirements of the children. There is repeated consideration of the quality of facility so long as that encounters the necessities of Regulation 16- review of quality of care. It is understood that from the actual beginning of a child’s educational expedition, over one-quarter of the pupils are deteriorating to get the outcomes of which they are competent purely for the reason that they are from a deprived upbringing. The Early Years Pupil Deprivation Grant (EYPDG) offers a new prospect for settings and schools to discourse the unfairness. The Pupil Deprivation Grant is an additional capital from the Welsh Government planned to overcome the extra obstacles underprivileged pupils’ aspect which avert them from attaining their complete potential (Estyn, 2014).
Welsh Government, 2015 suggests indication of effective practice in early years education together with an independent stocktake of the Foundation Phase in Wales, the assessment which was led by Cardiff University of the Foundation Phase and the assessment of Flying Start both advise three main areas that settings and schools need to concentrate on their use of Early Years Pupil Deprivation Grant which are the leadership and staff development, pedagogy, and family engagement.
According to McBride and Belanger, 2018, there are two significant ways of looking at quality in early years establishment which are structural quality that describes the inputs that are more straightforwardly observed, measured and regulated such as group size, child-teacher ratio, staff retention and teachers’ training and professional development. Process quality occupies children’s day-to-day involvement and comprises the educational activities undertaken, the types of interactions between children, teachers and parents and the way in which routine care needs are met.
A qualification with at least some specific training in early years childhood education is advantageous in bringing the skills and perception that sustain teachers’ behaviour. Nevertheless, a sturdy approach to convey methodical supportable and transformative ongoing professional progress to staff working in different roles is required for training to make a diverse for quality. Constructive ratio of fewer children per staff lead to improved children’s result as they offer the prospect for more individualised consideration and are beneficial to improve teacher and child behaviour. Early years settings are obligated to observe to the ratios that are in line with mostly approved upon strategies, up till now ratios in nursery and reception year classes are much higher than what those suggested to maximise the influence on children’s outcome. Lesser class sizes for the whole school day are related with better-quality children’s result, better educational efficiency, and other benefits of classroom level (McBride and Belanger, 2018).
The early years of a child’s life is a duration of fast and reflective development. The likely of Early Childhood Education and Care (ECEC) to back child development, in precise that of children from a deprived upbringing has long been known. The Effective Pre-school, Primary and Secondary Education project (EPPSE) delivers some suggestion that high-quality ECEC is linked with continuing developments in results, with predominantly durable long-run effects for children with parents who have lesser levels of credentials (McBride and Belanger, 2018).
Layzer and Goodson, 2006 shows that there is good indication to recommend that joining high-quality childcare can advance a variety of consequence for children. Scholars illustrates how children acquire and in what way best to provision their growth equally in quality early education and childcare array from establishing children’s healthy cognitive, behavioural, social, and physical growth and establishing the foundation for later result. Process quality aspects discusses how children’s involvements and the relations between early education staff, children, and parents such as pedagogical quality, cognitive inspiration, emotional care and support.
It is understood that the scheme for external school inspection have remained in place since 1992, even though the provisions have reformed gradually since then. The scheme highlights areas of asset in school performance, recognising deficit and supporting school enhancement over jointly working between practitioners (Early childhood education and care, 2021).
Estyn, 2022 elaborates that Care Inspectorate Wales (CIW) is a self-regulating childcare and social care in Wales. CIW is in charge for the guideline and inspection of children’s social care. CIW works with Estyn in the inspection of cloistered and charitable benefactors in receiving of public subsidy to deliver early childhood education and care for three- and four-year-olds. Estyn is the head body in authority for the inspection of early years settings. They obtain public subsidy to convey early childhood education and care for early years. Estyn is the commission of Her Majesty’s Inspectorate for Education and Training in Wales. They concentrate on the quality and standards of education while CIW concentrates on childcare.
A report by the Welsh Government, 2014 details that an self-governing stocktake of the Foundation Phase in Wales and Independent assessment of childcare and early education registration, regulation and inspection demonstrate the suggestion for the expansion of combined inspection procedures across early years settings that will initiative developments in the care, learning and wellbeing consequences for the children.
The Care and Social Services Inspectorate Wales (CSSIW) and Estyn are mutually emerging inspection framework for non-maintained settings that are qualified for education funding. The aim of the inspection framework is to focus on the wellbeing results for the child and the influence that the facility and professionals subsidise to the child’s education and growth. The framework will administer statistics on the quality of childcare and teaching (Care and Social Services Inspectorate Wales (CSSIW), 2009).
Taggart et al., 2015 explains that, Effective pre-school, primary and secondary education project (EPPSE) emphases on the achievement and development of children from pre-school to post-compulsory education. It is the first major study in the United Kingdom to concentrate precisely on the efficiency of early years education. Characteristics of pre-school establishment which have a optimistic influence on children accomplishment and development.
Howard et al., 2018 describes the article on early child development and care that the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale was established to measure reciprocal quality in early childhood education and care and that it comprises of aspects of process quality based on evolving concepts and practice in current settings. This type of scale is used for the quality valuation rating scales. Most settings with children between two- and five-year-olds use this scale. Concentrates on observing relations. 
SSTEW scale is intended to reflect on some of the deliberately and comparative pedagogical approaches sturdily linking with the child result. The five scales that are used to study the quality of the relations are such as evaluating learning and language, social and emotional wellbeing, constructing trust, confidence and independence, supporting and ranging language and communication and also backing-up learning and critical thinking (Brodie, 2015).
The Early Childhood Environmental Education Rating Scale (ECEERS) is a developmental assessment device considered to support curricula in refining their environmental education curriculum. Similar to SSTEW Scale, the Environmental Rating Scale also is considered to measure process quality in an early childhood or school age care group. Process quality comprises of the several relations that go on in a classroom between parents, staff, children and staff and other adults, amid the children themselves and the connections children have with the various resources and events in the environment that provision connections. Process quality is measured mostly over observations which has remained established to partake additional projecting of the child result than the structural symbols such as group size, cost of care, staff to child ratio and even types of care such as family child-care home or child-care centre (Brodie, 2015).
According to Environment Rating Scales, n.d., outlines Environmental Scale as a wide-ranging logic and model the viewer to evaluate the preparation of the area equally the outdoors and the indoors, the resources and activities accessible to the children, the administration and the communications that comprise the language that appear in classroom and the agenda of the day together with the procedures and events. The care presented to parents and staff is also involved.
[bookmark: _Hlk96266930]Howard et al., 2018 brings out the comparison of the ratings on the SSTEW and ECEERS has measured the influence of fluctuating stages of curricular and reciprocal quality on child progress. The outcomes show a level of analytical effectiveness for reciprocal quality ratings as consistently by SSTEW which, even though similar to curricular quality ratings on ECEERS fluctuated in relations across areas of child development. Environmental quality ratings were led by extremely qualified observer during a one-day examination of respectively pre-school room in all the partaking hubs. Spectators took a fly-on-the wall tactic to examination so as to detect emblematic practice. ECEERS comprises of eighteen fundamentals which syndicate to generate four subscales which are Numeracy, Literacy, Diversity and Environment or Science. ECEERS was personalised precisely to valve sizes of quality. By means of on-balance decision resulting from a one-day room examination, respectively component is rated from one that was understood to be insufficient practice to seven that was known as outstanding practice constructed on shapes of the occurrence or nonattendance of that component’s fundamental signals. ECEERS has remained to have decent consistency and analytical rationality of child growth improvement at school admission.
However, SSTEW conveys together diverse sizes of the ECEERS environment to reflect training that provisions children aged two to five years olds to progress services in SSTEW. Sustained shared thinking and emotional wellbeing comprises of fourteen fundamentals that syndicate five subscales linked to two areas of growth. Though these fields cannot be parted entirely, the emphasis mostly in two subscales which are one; construct trust, confidence, and independence and the second is social and emotional wellbeing. The emphasis for the second area, cognitive development is initiated generally in three subscales which are one; supporting and ranging language and communication, second; supporting learning and critical thinking and the third is evaluating learning and language. Comparable to ECEERS, respectively portion is evaluated from one being insufficient practice to seven being outstanding practice constructed on the shape of existence or nonattendance of the signals (Howard et al., 2018).
Inconclusion, reflecting back on my understanding on the Sustained shared thinking and emotional wellbeing (SSTEW) and the Early Childhood Environmental Education Rating Scale (ECEERS) and how I can implement in my current setting if not yet practiced. I have learned the rationality of the SSTEW scale over evaluation with a recognised amount of ECEC quality and offers original indication of the SSTEW scale able to apprehend environmental variances that are probably to be significant for, at a lowest, children’s numeracy progress. Certainly, that reciprocal features of quality of curricular around literacy and numeracy, proposes the exceptional and self-regulating emphasis of these formerly disregarded reciprocal features of process quality. I have also learned that adults engage in intentional pedagogic strategies such as by explaining, questioning, demonstration and modelling. Learnt that more sustained shared thinking was observed in settings where children made the most progress. Learning through SSTEW has really helped learn that sustained shared thinking occurs when two or more persons work together in an academic way to unravel a problem, explain an idea, and assess an activity. Together must subsidise to the thinking, and it must progress and outspread understanding. It is thought that it was more likely to happen when children were interacting one to one with an adult or with a single peer partner and throughout directed group work. I also learned that high quality was associated to improve self-regulation, pro-social conduct and subordinate stages of hyperactivity and the quality of pre-school was especially significant for children whose parents had low requirements.
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