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Research question: How does the use of summary as a reading strategy effect the efficacy of learners in extended reading tasks?











Introduction
It has become apparent, while on placement, that the reading ages of the learners have become much lower than their actual ages (McIntyre et al., 2021). There are many possible factors to this, one being the time away from the classroom during the pandemic Covid-19 (McIntyre et al., 2021). This has sparked an interest in the use of reading strategies to support the learners in their reading, as these have become much more popular in schools in recent years (Murphy and Broadfoot, 2021). Reading strategies can include echo reading, whole class reading, following the teacher or immersive reader on the board or handouts, summarising, questioning, and so on (Rhandi et al., 2011). 
I am particularly interested in the use of summary as a reading strategy in the classroom and would like to measure the perception of the learners on its effect on their efficacy, if any at all. It will be interesting to see whether the use of summary can support the learner with their reading and help to increase their reading ages in the long-term, however, this research is to be carried out in a much shorter time frame that will not allow to measure this (Hammersley and Atkinson, 2007). The research is to take place in a smaller school, with around seven hundred pupils. As I am an historian, there are plenty of opportunities in history lessons to trial the use of this strategy, as the subject or area of learning requires reading information such as sources. This research assignment was aimed towards the younger years in secondary, year seven and eight, which is roughly ages eleven to thirteen. The reading ages of pupils in these year groups ranged from age six to their actual age (Murphy and Broadfoot, 2021). This research is to focus on those with lower reading ages, to see if the participants feel it can help them improve their reading ability using summary. Therefore, the following research question has been chosen as the focus of this assignment: How does the use of summary as a reading strategy effect the efficacy of learners in extended reading tasks?

Literature overview
The national curriculum for Wales has urged the importance of literacy skills and suggests this should be underpinned in each lesson where possible, across the curriculum (Welsh Gov, 2021). As an area of learning there is a need for the pupil to show progression within it, increasing effectiveness as a learner to be able to ask more sophisticated questions and evaluate judgements (Welsh Gov, 2021). Increasing breadth and depth of knowledge, developing skills to communicate effectively and understanding the different viewpoints involved in the subject area (Welsh Gov, 2021). Deepening understanding of the ideas and disciplines within areas, such as responding to communications when reading or listening (Welsh Gov, 2021). Refinement and growing sophistication in the use and application of skills (Welsh Gov, 2021). Lastly, making connections and transferring learning into new contexts, understanding how to adapt communication to the different contexts and different audiences (Welsh Gov, 2021).  This is showing the need to improve the literacy skills in schools, as it is a vital skill to possess for their futures. To improve literacy skills, it is therefore essential to develop the reading abilities of pupils (Welsh Gov, 2021). As mentioned previously time away from the classroom has had a vast impact on learners across the nation, since then it has been the governments mission to improve the standards of learning and essential skills in the classroom (McIntyre et al., 2021). 
Many academics have written about the use of summary as a reading strategy over the years, portraying many different viewpoints. Kintsch and Van Dijk (1978) introduced a model of text comprehension, which focuses on the use of summarisation in the reading process. Emphasising the facilitation of comprehension and memory, as well as the readers ability to construct mental representations of text through summarising (Kintsch & Van Dijk, 1978). Adding to the idea of promoting comprehension, Raphael (1986) stated that summarising text can support students to clarify their understanding of text and encourage meaningful questions based on the material. This is supported by the exploration of how instruction in summarisation techniques impact the student's ability to extract key information and retain it (Armbruster et al., 1987). These alone provide an array of perspectives relating to the use of summarising as a reading strategy, but merely focus on the basic retrieval of key information. The National Reading Panel (2000) provides an evidence-based assessment of reading instruction, including summarising. It suggests that the use of summarising can improve reading abilities of pupils, taking the argument further (National Reading Panel, 2000). Additionally, summarising when reading can be an effective way of providing scaffolding to English Language learners in the mainstream classroom, helping them to extract meaning from the text and develop their skills (Gibbons, 2002). 

Beers (2003) addresses the need to support struggling readers of secondary ages, stating that the use of summarising is a trialled and tested method of scaffolding the reading in the classroom. Further supporting this statement, Zwiers (2004) added that it can make the task of reading far more engaging for the pupils when comprehending complex texts across various subject areas. The importance of balanced literacy instruction can be seen in evidence-based practices for teaching reading skills, summarising is a good tool for incorporating them into the classroom (Pressley, 2006). Summarisation is a strategy that can be used as a means of supporting students to become more effective readers, encouraging us to teach them to generate summaries as part of their reading process (Keene & Zimmerman, 2007). This can be supported by Duke and Pearson (2008) who suggest it is a great way of helping older secondary age pupils who struggle with reading, thus broadening the age range of using summary as a technique for effective reading (Mayer and Ray, 2011). Gunning (2014) takes it further by suggesting it is a technique that is accessible to all ages. Rhandi et al. (2011) added to this work by arguing that students learn to summarise text through explicit instructions, they suggest the importance of socialisation when developing their summarising skills, thus impacting their comprehension abilities. Coming into more recent research Fisher et al. (2016) discussed the use of summary to be a high-impact strategy for improving students' achievements in their reading skills. Vicca and Vicca (2017) agree as summarising is a practical strategy to help students enhance their understanding of subject-specific texts. Implementing reading strategies in the classroom can be an effective way of scaffolding students to help with analysing texts deeply and critically (Beers & Probst, 2017). 
While using summarising as a reading strategy can prove to be useful and effective, there are arguments to suggest that it can be a less effective method. In another argument it is stated that using summary can oversimplify complex ideas and limit the readers understanding (Munawaroh, Lavifatul, 2024). It can hinder deep understanding and suggests that it is a hinderance when reading lengthy or complex text (Munawaroh, Lavifatul, 2024). Bean and Chappell (2014) take this further by suggesting that summary can lead to a superficial understanding of texts and suggest there are better alternative reading strategies that are far more engaging. Additionally stating that summarising can lead to misinterpretation and misunderstanding of the more complex issues (Bean and Chappell, 2014).

Another academic suggests that summarising can discourage the reader from using critical thinking skills, as it is ‘promoting a passive consumption of information’ and not actively engaging in it (Munawaroh, 2024). Buehl (2009) discusses various strategies for promoting active engagement with text in the classroom, however, the argument sways the reader away from using summarisation, as it is described as an overly simplistic approach. Elbow (1998) challenged the use of summary before Buehl, questioning if it is always beneficial to understanding text, suggesting it would be better to look for an approach that is more interactive and exploratory. This can be supported by the argument that summarisation is too heavily relied upon and is an outdated approach (Kittle, 2013). In another viewpoint, questions the effectiveness of summarisation as a primary reading strategy, thus advocating for a more holistic understanding of comprehension processes (Kittle, 2013).  Furthermore, Applebee (1996) suggests that the use of summarising is part of the traditional curriculum structure that has various limitations, therefore criticising its use. 

To add to this argument, Hui (2024) suggests that summarisation is challenging, as the summary may exceed the input text to generate coherent and informative summaries. They encourage that pretrained language models should be leveraged to improve the quality of summarisation (Hui, 2024). Another argument critiques the traditional approach to summarisation from the top of the text down, however, they suggest an improved method of summarising from the bottom-up (Gehrmann et al., 2018). They argue that through summarising this way the reader can summarise at sentence-level before combining them into a coherent final summary of the reading. They claim that this will lead to a more fluent and informative summaries in the future (Gehrmann et al., 2018). Lou et al. (2019), propose the use of a coverage mechanism such as reading in pairs, to avoid simply repeating the information back and therefore improving the reading ability of the learner. 


Research design: Case study (600)

A case study can be a way of analysing a person, event, decision, period, project, policies, institutes, and so on, encompassing the whole of the thing being studied, using one or more methods (Thomas, 2011). This is the type of research being carried out in this assignment. The case will provide a subject of inquiry that will have an object to analyse, which will illuminate and explicate the case to create a result/s (Thomas, 2011). Simons (2009, p,21) agreed with this definition, and adds that the sole purpose of a case study is to generate an in-depth understanding of a specific topic and inform its development. Robson (1993, p.146) states that it is a strategy of completing research involving first-hand investigation of a recent and relevant issue in a real-life authentic context, using multiple sources of evidence. It is an in-depth study of a phenomenon in its natural context from the perspective of the participants in the phenomenon (Gall and Borg, 2005). 
It is the study of a particular case in its complexity, allowing the researcher to understand its activity within the given circumstances (Stake,1995, p. 11). Schutt (2006, p.293) added to this statement by describing the case study as a circumstance that the researcher treats as an integrated social unit that must be studied holistically and in its uniqueness. When looking specifically at the research question that has been chosen, there are various strengths and limitations to using case study as a research tool, like any type of research (Simons, 2009). One strengths of case studying the reading strategy, summary, is that it provides a richness of qualitative data, allowing the researcher to explore nuances and complexities in the reading strategy that might not have been captured in quantitative studies (Stake, 1995). It enables the researcher to understand the reading strategy within a real-life context. Therefore, allowing the researcher to examine various factors involved, such as background knowledge, motivation and environmental influences on reading behaviours (Stake, 1995). In this instance, it allows a holistic approach to studying summary, with various dimensions being considered, including the cognitive processes, affective factors and social dynamics of the situation (Simons, 2009). Lastly, the use of a case study approach will give the potential for exploration of the reading strategy. It allows the researcher to hypothesise and theorise about the topic, later testing it in a controlled experimental setting (Simons, 2009). 
However, the limitation of a case study includes being able to generalise findings, as the study will focus on a small number of cases it can prove challenging to generalise the findings to the broader population (Stake, 1995). It is also subjective to the researcher, as they can interpret the same case differently, providing a possibility for biased conclusions (Stake,1995). To collect rich and in-depth data can be time consuming and resource intensive, limiting the feasibility of carrying out multiple or large sample size studies (Simons, 2009). In this case study, it may prove difficult to determine whether the observed outcomes are directly related to the use of summary when reading or if there are other confounding factors (Stake, 1995). All case studies provide ethical concerns, especially when involving sensitive or personal information about individuals (BERA, 2018). Researchers must ensure that they protect the privacy and confidentiality of those involved in the study (BERA, 2018). This is an important part of conducting such research, requiring an ethical approval to allow the researcher to carry out the intended research (BERA,2018).

Being ethical
As mentioned previously, when researching there must be ethical considerations. BERA (2018) outlines the guidelines that should be followed when conducting research of this type. It states the importance of respecting the individuals involved in the case study, expecting the researcher to address issues such as LGBTQIA+ issues, gender, race and socioeconomic issues (BERA, 2018). It reminds the researcher of the rights of the participant, especially when observing, experimenting or during online engagements (BERA, 2018). Researchers are encouraged to engage with participants during and after the study, providing the opportunity to debrief, allowing for alternative perspectives (BERA, 2018). The maximising benefits and risks must be considered, and the researcher must be competent in their work (BERA, 2018). 
It is important to consider positionality when conducting any research (Rowe, 2014). This can be defined as the combination of an individual's world view and the position they therefore adopt depending on the social and political context of the situation (Foote & Bartell 2011, Savin-Baden & Major, 2013 and Rowe, 2014). How a person interprets human nature is influenced by the individual’s values and beliefs, inevitably shaped by political stances, religious faith, gender, sexuality, historical and geographical location, social class, status and abilities or lack thereof (Sikes, 2004, Wellington, et al. 2005 and Marsh, et al. 2018). The positionality of the researcher influences how the research is conducted, the outcomes and the results (Rowe, 2014). Positionality can be identified in three ways, first by locating the subject under investigation, secondly by looking at the research participants and thirdly by the research context and process (Holmes, 2020). If you are aware of your position, you can look for alternative points of view and challenge assumptions (Rowe, 2014). 
To be ethical, it is important to consider the confidentiality and anonymity of the participants (BERA, 2018). It is standard practice to keep the data confidential and anonymous when undertaking research (BERA, 2018). Confidentiality is the term used to explain that the investigator is the only person who can identify the responses of individuals (Gall and Borg, 2005). Others outside the study should not be able to trace the responses to the individual, this is particularly important when sharing your research, therefore where possible you should not collect identifying information (i.e. name or address) of participants (Robson, 1993).  Anonymity is defined as making the participant unidentifiable to others, by changing the information in some way to encrypt or code it to the researcher (Gall and Borg, 2005). This means removing identifying information, substituting that information for indirect identifiers or generalising it. Indirect identifiers can include information about workplace, occupation, salary or age (Gall and Borg, 2005). 
Additionally, it is fundamental to gain parental consent and pupil assent when conducting research in a school (BERA, 2018). A participant should voluntarily involve themselves in the research and will have the right to withdraw at any time during the research, if they wish to do so (BERA, 2018). Due to being under the age of 18, the consent would need to come from the parents of the participants (BERA, 2018). To be able to give consent or assent to the research they will need to be given a clear explanation of the study that is going to take place, this information should be in a consent form and a small letter explaining the research and what it means for the participants, so they can understand what it is they are participating in (Robson, 1993). Both should include: what the research is trying to find out; the purpose of the research; who is carrying it out; exactly what will be asked of participants; how the information they provide will be recorded; what will then happen to the data; what degree of confidentiality and anonymity is afforded; how the information will be analysed; how the findings will be reported; who will see the results of the study (Gall and Borg, 2005).  Additionally, the pupil has the right to voice their opinions on things that are happening to them, this is defined as assent (BERA, 2018). To be able to give assent they should be aware of their rights such as, refusal to participate without adverse effect, not having to answer specific questions without justification, to withdraw from the research at any time without having an adverse effect on them (BERA, 2018). To ensure ongoing assent, I will ask the participants to put their thumbs up or down at certain points, indicating if they wish to continue or not (BERA, 2018). 

Research methods
I hoped to answer my research question in words, as there would be a focus on the perceptions of learner which would require a scale of opinions (Stange et al., 2016). Conducting the research required the use of a questionnaire and observation, however, there are strengths and limitations to these methods (Oppenheim, 2000). The strengths of using questionnaires include the ability to collect diverse data, while remaining cost-effective and have the potential for large scale data analysis. Babbie (2016) agrees with this and stated that when using questionnaires as a tool for research it can provide efficiency in collecting large sample sizes and keeps anonymity, encouraging honest responses from participants (Fowler, 2013). Oppenheim (2000) focuses on the design aspects of questionnaires, allowing for ease of administration which allows for quantitative analysis and flexibility of data. The limitations to this method include a response bias, lack of depth in responses, low rates of response, thus impacting the reliability and validity of the data collection (Dillman et al., 2014). This echos the work of Groves et al. (2009) who suggested these limitations and add that the design of a questionnaire is one of its own downfalls, contrasting the opinion of Oppenheim (2000). Sudman et al. (1996) explores the cognitive processes involved in this research method, suggesting there may be issues with respondent comprehension, memory retrieval and potentially response error. 
It is also important to take into consideration the strengths and limitations of using observation as a research tool. Emerson et al. (2011) suggests that the use of observation as a way of conducting research can enhance the depth and richness of the research findings, through the non-verbal cues being observed and contextual understanding, allowing for a naturalistic collection of data. Observations can allow for anthropological research, capturing cultural nuances, enabling the researcher to explore the social interactions and behaviours in a natural setting, while also providing rich descriptive data (Emerson et al., 2011). The use of observations in qualitative research allows the researcher to capture the complexity of the social phenomena, generation of hypotheses and to inform theory development (Wolcott, 1995).
[bookmark: _Int_rDjRY6Nu]Although there are solid advantages to using observations in research, the limitations should also be taken into account. Hammersley and Atkinson (2007) suggest the notion of observer bias playing a part in the research, as they may be selective with what they choose to record. Additionally, it can be time consuming when planning and carrying out an observation, therefore possibly limiting the generalisability and reliability of the findings (Hammersley and Atkinson, 2007). Other limitations include the researcher subjectivity and the potential for reactivity may not always be available with participants, therefore, creating challenges in maintaining objectivity and rapport during prolonged research (Fetterman, 2010). Spradley (2016) further supports the argument that there is a potential for observer bias and researcher subjectivity, while also taking into account the ethical considerations when studying sensitive or confidential behaviours (BERA, 2018). 
[bookmark: _Int_sH5hckKt]The observations that would have taken place would have been structured and non-participant, as it would have been observing a specific phenomenon without the researcher participating (Hammersley and Atkinson, 2007). The plan was to take note on the observation sheet, which can be seen in the appendices, while observing the class use summary in their extended reading task (Emmerson et al., 2011). Additionally, the participants were to be aware that the observation was taking place, allowing them to opt out of it if they wished to (BERA, 2018). The observation was to be focused on the learner's attitudes and engagement in the reading tasks when using summarising as a strategy. To explain the materials that were planned for conducting the research, please refer to the appendices. The observation sheet created was to measure the number of participants completing the outcomes of the task (Spradley, 2016). The observer (myself) would then tick the appropriate number of participants doing it. Firstly, the level of engagement was to be measured, the correct box could then be ticked for the amount who were engaged in the task (Spradley, 2016). Then the participation of the students in discussions was to be measured, ticking the correct box for the amount who were participating in the discussions, either quarter, half, three quarters or all the participants (Spradley, 2016). This would then continue for the following sections: Memory recall of text, beginning to show an understanding of subject specific text, showing a deeper understanding of the text, asking appropriate questions about the material, showing progression in the depth of subject knowledge (Spradley, 2016). By completing this observation sheet the results could then be compared to the questionnaire, showing the validity and reliability of the answers given (Robson, 1993). This was to be completed during a lesson and that was planned to use the summarising reading strategy, when using an extended reading in the lesson. 
In the questionnaire it was decided that using a happy to sad face scale would work best for the age of the participants (Stange et al., 2016). It would then be made easier for the participants to tick each box depending on if they agree with the statement or not, showing how they feel about what has been said (Stange et al., 2016). This would mean the participants would not need to come up with their own answers to write down, increasing the chances of the truth being recorded (Stange et al., 2016). The statements included: I think I am good at reading, I read confidently on my own, I like to read with the support of others, I enjoy reading in my own time, I enjoyed reading in the lesson, I understood the reading more than usual, I learnt new words in the lesson, I felt involved in the lesson, I was able to discuss the topic more than usual, I enjoyed summarising the reading we did, Summarising helped me with the reading task,  Summarising gave me confidence to participate in the lesson, I will use summarising when reading in the future (Welsh Gov, 2021).  The first few statements are designed to find out the participants attitude towards reading as a whole and how they feel about their reading ability. The remaining questions were designed with the intention of finding out how they perceived the trialling of summarising in the lesson (Duke and Pearson, 2008). The questionnaire would then be handed out at the end of the lesson, and they would be asked to complete them without consulting their peers and to do so honestly (Gall et al., 2005). They would be asked not to write their names on the questionnaire, as they will be kept anonymous by the researcher (BERA, 2018). 

Data presentation and analysis methods
The data that would have been collected in this study is qualitative, as it would have been a descriptive account of the phenomena being studied (Bloomberg and Volpe, 2019). The analysis of the data should meet the aims of the research (Cohen et al., 2011). To do this you need to determine what you want the data to do, in this case its purpose was to summarise and identify themes within the ages or abilities of the participants, this can be achieved through thematic analysis of the data (Macguire & Delahunt, 2017). There are however strengths and limitations to this method of data analysis. Strengths include: the flexibility of the approach, allows new insights and concepts to be derived from the data, it is accessible to novice researchers and can be used for any type of research (Bloomberg and Volpe, 2019). Limitations of thematic analysis include there are many ways to interpret the meaning of the data set, it can be an intimidating process or feel invalidating and can be time consuming (Braun and Clarke, 2006). Thematic analysis involves a step-by-step process, firstly familiarising yourself with the data, secondly to generate preliminary codes to describe the data, thirdly to identify the themes, then to review the themes and generate a thematic map of the analysis, lastly to define and name the themes to tell an overall story (Braun and Clarke, 2006).
[bookmark: _Int_pYBWVE0H][bookmark: _Int_KBvrLijv][bookmark: _Int_ptSQtaEd]As a researcher it is important to consider the credibility and trustworthiness of the research you are conducting (Rhandi et al., 2011). To do this one must reflect on whether there was any bias or assumptions made, or if the data is transparent and fully representative of the study (Bloomberg and Volpe, 2019). Dependability should be considered which can be seen in the limitations of the data collection tools. The researcher should also be able to answer whether or not someone else would be able to come to the same conclusions about the research, addressing the confirmability of the study (Rowe, 2014). Lastly, the transferability of the data should be taken into account, begging the question of whether a reader could use this information to develop a deep understanding of the topic (Bloomberg and Volpe, 2019). However, it is also important to remember that no research can be a hundred per cent valid or reliable, in order to increase these factors, the researcher must adopt a reflexive approach. This involves being aware that you are part of the research process and cannot be a hundred per cent objective (Berger, 2015). 

Results
Due to long-term absence, raw data could not be collected.

Conclusion and recommendations
In conclusion, the research planned could have been a solid piece of research, as it would have been a good starting point for further exploration on the topic of summarising (Bloomberg and Volpe, 2019). As this research was to be done in a short amount of time it needed to be based on the learners' perceptions (Rowe, 2014). This was a good place to start, as it would have given useful information on how they felt about using summary as a reading tool (Snyder, 2016). However, to conduct more meaningful research on measuring how the use of summarising could affect the efficacy of the learner, would need to be a long-term research project (Bloomberg and Volpe, 2019). 
The methods of collecting data that were planned to be used were reliable methods (Cohen, 2011). The risk of using a questionnaire would have been that the pupils try to put the same answers, other than trying to police this at the time there would be no way of preventing this (Oppenheim, 2000). Additionally, when observing it can be difficult to keep track of everything that is going on (Rhandi et al., 2011). Although the observation sheet would have been beneficial to keep focused on the specific things that are being looked for (Rhandi et al., 2011). The data that would have been collected would not have been particularly generalisable, as the results would have been based on a specific age, lesson and ability (Stake, 1995). Although the plans to conduct this piece of research did not avail, it would be a good research project to take up in the future when fully qualified, in a larger timeframe than what would have been possible this time. 
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