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	Target 1
	Continue to further develop a supported critical approach throughout, offering opposing views whenever possible. Including when offering your own solutions to limitations.

	Target 2 
	 Proofread your work to ensure minor errors don't impact the fluency or more appropriate punctuation could be used.



Design and conduct a small- scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.
Research question: How effective do pupils and teachers find peer assessment for AfL?
Throughout this assignment I will be carrying out research on the perceptions of Assessment for Learning (AfL) from pupils and teachers within a primary school. Cambridge International Education (2020) defines AfL as a method to teaching and learning which provides feedback to enhance pupils’ progression. Similarly, the Curriculum for Wales (CfW) (2022) defines assessment as an intrinsic to the curriculum to support progression for each learner. In addition, the CfW (2022) states that assessment supports pupils to progress within becoming the four purposes being ambitious capable learners, ethical informed citizens, healthy confident individuals, and enterprising creative contributors. 
This study will focus on a specific strand of AfL and evaluate its effectiveness in the classroom. The research question is: How effective do pupils and teachers find peer assessment for AfL? The purpose of this study is to evaluate if peer assessment supports pupil progression. These concerns were identified from Black and Wiliam (1998) that peer assessment can often be used for pupils to grade each other’s work rather than providing feedback for each other to improve their work. For instance, Black and Wiliam(1998) suggest that when peer assessment takes place in a summative way it benefits not only the pupil who is receiving the feedback but also the pupil who is providing the feedback as it helps them self-assess their own work through the process. In addition, Topping (2008) identified benefits of peer assessment including critical thinking. Following this, my research is to discover if pupils are gaining the benefits of peer assessment. The research design that I will be using to carry out this study is the Mosaic Approach (Clarke, 2005) which will consist of interviews and questionnaires as the research tools.
	
To begin, Scriven (1967) suggested that the curriculum evaluation process should be divided into two parts. One being to provide the child with ongoing feedback to make regular improvements and another to determine if the entire curriculum has been succeeded at the end of a period. Later, Bloom (1968) referred to these to be ‘formative’ and ‘summative’ assessment. Wiliam and Black (1998) define formative assessment as activities that provide information which is used as feedback to adapt teaching and learning.  Bloom (1969) states that teachers providing formative assessment allows pupils to make corrections on their work in the present time. While summative assessment is defined by Scriven (1967) to evaluate learning at the end of a period of time and usually consists of marking against a criteria. In addition, Scriven (1967) adds that for assessment to be considered formative constructive feedback must be provided for a pupil to be able to progress. The CfW (2022) addresses both summative and formative assessment within the assessment guidance and places emphases on schools creating their own assessment for learning arrangements which supports their learners. Yet the curriculum specifies that the focus must be on identifying where the learner is now, next steps, and support needed to progress. 
Furthermore, Black and Wiliam (1998) declare that formative assessment is one of the most effective strategies to support pupil progression as it provides learners with feedback on what they need to do next to progress. Feedback is defined by Kluger and DeNisi (1996) as ongoing information to assist the learner to achieve their goals. This is explored further by Hattie (2012) that feedback is effective to close a critical gap this being their current level and the potential level at where they could be. Sadler (1989) stated that a gap can be closed when children know what to do to close the gap and are aware of the expected standard.  Nether less, it is important to consider potential barriers with providing feedback for individuals needs for example, time. In agreement, Kulasegaram et al. (2018) shares similar concerns that it is insufficient for teachers to be able to assess pupils individually with time pressure. This can be overcome, by other methods of AfL for example success criteria or peer/self-assessment. Harris et al. (2013) supports this point that self/peer assessment encourages children not to be dependent on the teacher. Similarly, the CfW (2023) placing a great emphasis on student accountability for their own learning. This therefore makes connections with a constructivist learning as showed upon Piaget (1952) as it is suggested that children should be active and take responsibility for their learning as he argued that humans construct knowledge rather than receiving knowledge.  
Assessment for Learning has four elements including self/ peer assessment, sharing criteria with learners, quality of feedback/ questioning, and success criteria. My research will explore peer assessment as a form of AfL and examine if it maximises pupil progression. Black and Wiliam (1998) define peer assessment as pupils being teaching recourses for each other assuming more salience allowing children to support each other in improving their work. This shows immediate concerns as potentially pupils may not be paired with a pupil who has more knowledge. Vygotksy (1962) shows similar beliefs that children will learn from a more knowledgeable other (MKO). Also, teachers receive much support on how to assess children for example, the assessment guidance from the CfW (2022). Given this, how can we be sure that children are providing feedback at the expected level in line with the school assessment guidance. Similar concerns are shown within a report from Estyn (2022) which argues that schools must ensure approaches to peer assessment are modelled carefully by teachers.
 Vygotsky’s (1962) concept ‘the Zone of Proximal Development’ posits the importance on social interactions to develop children cognitively. In addition, Vygotsky (1962) goes on to state there the zone consists of a gap in which the development through independent problem solving and the potential level of development through collaboration with peers or from adult support. This shows similarities with peer assessment as an AfL element. However, Piaget (1936) observed that children develop cognitively by self-discovery rather than social situations. Examining both viewpoints, both are identified within the classroom in that some children progress further with social interactions while others through self-discovery. This becoming a barrier within this aspect of AfL and is identified within the CfW (2022) that assessment should be individual to the learner to support progression on the continuum. To overcome this barrier, the option of self/ peer assessment could be offered to the pupil. This is supported by UNICEFs Rights of the Child (1989) that states children should be able to make their own decisions. 
Another consideration for peer assessment is social relation between the learners. Arguments have been made in which peer assessment can aid progression and provide improved feedback if the work remains anonymous to ensure learners are not focusing on the relationships rather than the work (Yu et al. 2011). However, this potentially eliminates the social aspect as they will not be able to communicate through talk. In addition, Panadero (2016) argued that effective peer assessment involves interactions through personal conversations.  
The approach I adopted to carry out my research was the Mosaic approach. Clark and Moss (2001) defined the approach as a mixed method approach to collect data with children’s perspectives being the focus. Clarke (2001) provided examples of methods approaches being children’s own photographs, observations, and talking. This shows agreements with several Rights of the Child (1992) that children should have the freedom of expressions and the best interests of the child must be the main priority. With the CfW (2022) assessment for learning guidelines highlighting the importance of assessment being tailored to individual needs allows us to identify what this is from receiving feedback from the children themselves. In agreement, Langsted (1994) declared that children are experts in their own life and focus should be made upon their perceptions. Nether less, it is important to recognise potential challenges when receiving children’s perceptions. For example, Qvortup et al.  (1994) stated that children are often denied the opportunity to speak their thoughts within research as they are seen as incomplete individuals. In addition, NSPCC (2023) state that although research from the child’s perspective helps us to determine topics from their perspectives it is important to consider the safety and wellbeing of the child in particular the stress put upon them in the research process.  However, this can be supported by enduring with the British Education Research Association (BERA) Ethical guidelines (2018). 

The 2 research methods that will be carried out to collect the data is a questionnaire and an interview.  Firstly, an interview was chosen as a research method with 6 children from a year 5 and 6 class who had different albitites.  The reason for this was Clark and Moss (2005) state that the research listens to all children’s views and experiences. In addition, the CfW (2022) states that teaching and learning must be adapted to meet the needs of every child. Highlighting the word ‘every’ in which assessment needs to be adapted to all needs. To begin, I adhered to the British Education Research Association (BERA) Ethical guidelines (2018) when planning and conducting the interviews. Firstly, I ensured I had gained informed consent from all participants within the interviews and informed that they can withdraw their consent at any time for any reason. In addition, a consent form (see appendix 6) was submitted from the head teacher and signed. In line with BERA (2018) I ensured all children were aware of why I had chosen them to participate within the interview by referring to the Mosaic approach. They were made aware that any information shared will be used within the study. Also, I ensured the participants that they will be always remained anonymous throughout the study.
 
Further considerations were made on the risks to participants outlined on the ethics form (see appendix 5). Hennink et al. (2020) state that interviews are considered qualitative research and ethical challenges may be faced. For example, during an interview the aim is to discover the participants beliefs and feelings on the topic by hearing their voice. It is important here to consider the BERA (2018) ethical principle of ‘doing no harm’ by ensuring the information discovered is secure and ammonized. This was followed by not using the children’s names in the transcript. Another consideration that was recognised that interviewees may feel pressure to give the correct answers. The risk of this will be reduced by informing the children that there is no right or wrong answer. Fargas-Malet et al. (2010) agree that children often feel pressured to give the correct answer in interviews as they feel it is like a test and reassurance should be provided.

An interview is defined by Mears (2012) as a purposeful interaction in which the investigator discovers what the individual knows about a topic. This interview is considered a semi- structured interview in which it is used to collect qualitive research through discussion and allows the interviewer to explore topics further (Dearnley, 2005). Hennink et al. (2020) highlights that interviews allow researchers to discover peoples own beliefs and perceptions on a topic. The interview questions (see appendix 3) ranged from open questions in which allowed for a broad answer and closed questions which consisted of a yes or no answer (Roberts 2020). According to Hennink et al. (2020) it is important to include both open and closed questions during an interview to maximise the responses given. However, Morrisey (1987) argued that to discover the most information from a question they must be open-ended, meaning they allow for a much longer answer. 

By extension, Lincoln and Guba (1985) argue that you must ensure the data received from the interviews are correct by conducting another interview with a participant to ensure accuracy. However, this would ensure further ethical considerations are taken. For example, asking the children the same questions may interpret that you wanted a different answer. In agreement, Goodman et al. (2006) stated that repeating the same questions to a child can cause social pressure. In addition, interviews are not something that children are used to and according to Morrison (2013) suggested that the interviewer must ensure that the child feels safe and does not pressure them for information. It was suggested by Morrison (2013) that group interviews are a way in which children can feel more comfortable rather than an individual interview. However, Hennink et al. (2020) states that a group intervention is not comfortable for all children and lacks control. 

Another research tool that was chosen to collect this research is a questionnaire. However, Cohen et al. (2017) stated that questionnaires allow researchers to gain statistics from their research which may be more difficult in an interview. While the interview was used to gather research from the children themselves on peer assessment an online questionnaire gathered research from the teachers on their perspective of peer assessment. 

The questionnaire was online and was shared to teachers via a link. Buchanan and Zimmer (2012) defined internet research as a tool in which collects data online. This clarifies that the questionnaire was an online research tool. Marshall and Rossman (2016) suggested that researchers must consider ethical issues with online questionnaires as there is further risk with online ethical risks. For example, BERA (2018) highlight that researchers should recognise the participants right to privacy and ensure they are aware of their rights to confidentiality and anonymity. The questionnaire adheres to the BERA ethical guidelines of anonymity by not asking for a name on the online questionnaire. Voluntary informed consent was received from all participants in line with the BERA (2018) ethical guidelines. 

The questionnaire (see appendix 1) consisted of open-ended questions, multiple choice, and rating questions. Osgood et al. (1957) state that rating scale questions are useful to evaluate the participants answer on a large scale. While Champagne (2014) argues that by not defining each rank point will cause confusion to the participant making the results unreliable. Cohen et al. (2017) recognise that ‘don’t know’ is often an option on these types of questions which Krosnick and Presser (2010) stress against as it affects the quality of the data. Throughout the questionnaire I have used a range of questions to ensure the quality of answers is maximised.

With the questionnaire being online it is important to recognise that the data may be biased. Day et al. (2018) highlight that online questionnaires are not accessible to people who do not have a computer or mobile phone. Cohen et al (2017) add that questionnaires being online makes it easy for participants to send in-complete questionnaire or not answer them all together. On the other hand, questionnaires being online is recognised by Cohen et al. (2017) to reduce costs for example, paper and postage. 

Question one of the interviews (see appendix 3) answers showed that all children are given opportunities to use peer assessment. The following question investigated further what peer assessment looked like from the children’s perspective. Docherty and Sadowski (1999) state that children are the best source of information in their own life allowing the opportunity to discover what peer assessment looked like to them. Four out of six of the participants answered that peer assessment was when they would swap books with a friend and tick or cross their work. One participant answered (see appendix 4d) “Usually ticking and crossing and sometimes giving feedback.” This shows similarities within the literature review that Black and Wiliam (1998) identified that peer assessment is often used to mark each other’s work rather than providing constructive feedback. In addition, Falchikov (2001) stated that children need to be trained on how to provide constructive feedback. To continue, Ronald and Bee (1996) argue that constructive feedback is information on a topic that supports development. Interestingly, interview 2 (see appendix 4 b) the participant answered, “we use 2 wishes and a star.” To elaborate this is when the children write two good things and one comment to improve (NWEA, 2012). After asking further for examples of feedback that the pupil has given before the participant answered, “I normally say that they need to read the question carefully.” Yet it is necessary to consider if the pupil is aware if the reading of the question is the issue within the pupil’s work. Estyn (2022) state that peer assessment must be modelled carefully by a teacher and must be explained exactly what they are looking for. Additionally, I asked “does the teacher tell you what to look for when marking your peers work?”  The participant responded with “We have sheets that say what we are looking for in the work.” Interpreting that this is a success-criteria that is provided to the children when marking their peers work. Rooney (2007) stated that providing children with a success-criteria allows them to see the way in which teachers mark their work and suggest ways in which they can improve. Arguably, Black and Wiliam (1998) suggest that providing a child with a success-critera if often not clear enough for a child and would benefit further from examples of what a successful work looks like. Providing the children with a successful piece of work when peer assessing would ensure they answers are not just reliant from the teacher. Similarly, the CfW (2022) state within the assessment gudiance that teacher assessment for accountability can have a negative impact on learning. 

Question 2 of the interview was to determine if the children found that feedback provided by their peer enables them to progress.  One of the children who are considered lower ability (see appendix 4 a) answered “yes because it grows my learning.” While a higher ability pupil (see appendix 4 f) answered “I do not always get feedback.” This shows agreement with Vygotsky (1978) who propounded social constructivism in which children learn through social interactions. However, his theory recognised that children learn from a more knowledgeable other (MKO) this not always having to be a teacher. While this is benefiting the lower ability pupil it is important to question the effects it is having on the higher ability pupil. In agreement, Strijbos et al. (2010) stated that feedback is effective if the person marking has a high level of understanding on the topic. However, according to Black and Wiliam (1998) state that while children are marking their friends work it helps them to develop further understanding of the topic themselves. This is explored further by Dochy & McDowell (1997) in which they argue that peer assessment helps children to develop skills such as communication, and observation. Contrastingly, observing this through a cognitive constructivism point of view of Piaget (1952) children learned through individual performances rather than social. 

Next, the first question (see appendix 2 a) of the questionnaire shown that the teachers in school A use assessment for learning every day. This shows agreement with the CfW (2022) assessment guidance that assessment should be used daily to ensure learners are challenged and supported effectively. Following this question 2 (see appendix 2 b) consisted of a rating upon peer assessment as an assessment tool to support progression which answered to an average of 4 out of 5 (5 being high). The next question investigated further into the reason behind the chosen ratings (see appendix 2 c). One of the teachers in school A answered, “children are influenced by their friends”. A study completed by Hartl et al. (2015) identified that children learn more when they are supported by a friend. However, this arises social factors that may influence peer assessment. Falchikov (1995) state that lack of trust can affect peer assessment by the peer not being honest enough to provide constructive feedback. 

Moreover, in question 7 (see appendix 2 c) these social factors mentioned above was identified by serval of the teachers in school A. For example, one of the responses were “children are hesitant to work with peers that they are not friends with.” A report by Estyn in 2022 ‘Effective approaches to assessment that improve teaching a learning’ stated that the most effective schools for assessment develop the role of peer assessment regularly to support pupils in their skills to evaluate their own and peers learning. However, they noted that effective schools understood potential social barriers involved in peer assessment and work hard to overcome these by using it often. This suggests that if the children are not comfortable with their partner and are not offering constructive feedback the chance of progression is limited. However, Topping (2003) added that once the children overcome the initial anxiety with peer assessment from regularly taking part the feedback is likely to become further constructive as confidence grows.

To conclude, the purpose of the study was to investigate pupils and teacher’s perceptions of peer assessment to support pupil progression. Initial concerns were that peer assessment was being used with no constructive feedback as brought to light by Black and Wiliam (1998). The interviews with the pupils confirmed these concerns (see appendix 4 e). From conducting the literature review it was made superior that children needed to practise peer assessment and required guidance to be successful. This is evidenced by Sluijsmans (2002) as he stated that peer assessment is a skill and requires social interaction and communication. 

Moreover, many of the literature showed that children are influenced by their friends for example, Vygotsky (1978) MKO theory. The research identified that some pupils do feel that they can progress and are happy with receiving feedback from their peers. For instance, one comment from interview 2 (see appendix 4 a) was “it helps me to see where I need to improve that I cannot see”. However, highlighted further issues with some pupils not feeling comfortable with their peer providing them with feedback. This was also confirmed by the teachers within the questionnaires (see appendix 1 c) that identified that pupils aren’t comfortable to provide negative feedback. This is agreed upon with Pearce et al. (2009) that peer assessment can affect students’ confidence levels.  While Sivan (2010) suggested that confidence levels will increase from practice and modelling of peer assessment. 

Throughout this assignment, professional learning has been developed as wider research and findings have taken palace. In addition, quality of pedagogy and refining assessment as deeper understanding of assessment has occurred from research. Borg (2006) states that teachers researching on education allows them to make justified pedagogical decisions by reliable research. The research that has been conducted throughout this study will be used within my PTE3 as well as my teaching career. 
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