Appendix 1 

Record 1
	Date and time, year group:
26/09/22, Year 6 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 6 classroom. This was observed throughout the day, from spelling and maths tests in the morning, to humanities (history focus) and Welsh lessons in the afternoon. 
Class were sat in a seating plan based on their maths levels in grouped tables.
Their teacher was on leave for the first two weeks on term so said that they are still getting used to the student’s levels and adjusting the seating plan. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

When asking for answers to a question, for example answers from their spelling and maths test, the teacher said “no hands up”. Instead, they used lollipop sticks to select a student to answer. 
This was seen again in later lessons where a question was posed (e.g. “why did the German’s struggle to invade the UK?”), student’s were given time to discuss the answer on their table, and then a student was selected to share their answer by using the lollipop sticks. 
This technique was paired with “it doesn’t matter if you get it wrong” encouragement from the teacher. This helps to create a culture if giving answers a go and not being afraid to get it wrong. 

On the few occasions that hands up was used as the questioning method, some students were visibly less engaged and switched off.

Pre-learning was used by creating an activity with the aim of students learning facts about the Blitz (watching videos, taking notes and then creating a mind map). This lesson occurred first, and a subsequent lesson will be on writing a news report on The Blitz. The teacher emphasised that students wouldn’t be able to write as well without the necessary background knowledge. 

Over-learning was used in a game where students have to be the quickest to find a key word in the comprehension text used earlier to learn information about The Blitz. After students found the word, the teacher would ask them to recap what the word meant or associated facts around the word each time. 

On the second day, I observed the teacher using mini whiteboards very effectively as a pre assessment. The lesson was on rounding and the teacher’s main plan was to begin teaching the students about rounding decimal places. However, to begin the lesson, the teacher asked students questions about rounding 10s, 100s, and 1000s using mini whiteboards to get student’s answers. Starting with 10s, the teacher saw that the vast majority of the class were able to do this correctly. After a quick recap of the method to help those struggling, they moved on to 100s and 1000s. More students struggled with this so the teacher knew to pause the lesson and go over an explanation of how this is done and go through worked examples on the whiteboard with the whole class.  A small group who were really struggling worked outside with the TA, and some others were able to be supported in the class by the teacher and myself. To consolidate the skill, the students worked independently through questions on rounding 10s, 100s and 1000s in their books, while the teacher walked around to check understanding and help those that needed it. 

The use of mini whiteboard to do a recap quiz at the start of the lesson enabled the teacher to see that students would benefit from going over the basic rounding skills before moving on to rounding decimals.

	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?

AFL technique of questioning (use of quality questions/talk), so can link to research on the importance of AFL. Questioning enables the teacher to make a real-time assessment of where students are at in the classroom. Research on how this method ensures that everyone is engaging with the learning. Dylan William research. 

A discussion on the anxiety of some students when using ‘cold-calling’ and how to manage this in the best way. Research on how to create a growth mindset classroom and ensure every child feels supported. 

Pre&over learning information from “The inclusive classroom” book and it’s benefits for all students, and especially those with ALN. 

Watson’s Memory curve experiment- link to pre&over learning and importance of questioning in helping retention. 

Study on how to ask a question- comparing if you ask one child, pose the question then say the name, and then pose the question, pause, and then ask a child. (I think from “The Inclusive Classroom”). 

Use of mini whiteboards in the classroom in questioning. Importance of baseline assessments. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Lots of students are keen to share answers. Nice to see them engaged. How to balance giving everyone airtime and keep them engaged, with ensuring that everyone is answering questions. 

Consistent reinforcing that lollipops are being used to ensure that everyone is on task and thinking of an answer to the questions. 

Could explain explicitly to some groups on how to discuss together effectively/ take turns fairly. One students spent a lot of the discussion time saying “I’ll go first” while other students spoke over each other. 

















Appendix 2

Record 2
	Date and time, year group:
26th, Morning registration, Year 6. 

	Where and When: Context of the observation – subject/AOLE, general classroom context
Morning registration in a Year 6 classroom. First thing as students come into their classroom. 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The students entered the classroom and they knew where they were supposed to be sitting and what to do. Most students were reading quietly, some got laptops out to do their intervention work such as Doodle maths. The routines were very clear, for example the students knew where to put letters for an upcoming event (designated tray). The general classroom environment was very calm. 

During registration, the teacher asked everyone to rate how they were feeling out of five. This simple to implement wellbeing check in enabled the teacher to get an idea of how everyone was feeling. This would enable the teacher to do any needed personal check-ins & take time out of planned activities as necessary. However, some students may not feel comfortable saying how they were truly feeling aloud in front of everyone. Perhaps this could be done in a more private way- some school use an online system? (Wellbeing could be a separate critical incident as it may get confused with the general one about routines in the classroom. But it does link to the calm environment and routines link to wellbeing)


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Maslow’s hierarchy of needs – importance of children feeling safe and supported in their learning environment. 
Importance of a calm classroom in better learning. Can help all students, especially those with ALN/sensory needs. 
Importance of routines in the classroom- removes cognitive load from students. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

“Well done X for reading quietly”, “What should we be doing now?” this reinforces the routine.

Spending time reinforcing common routines e.g. where to write in their spelling book for each test, what to do in the morning, saves time and reduces cognitive load. More time for learning and easier time for students. 

After lunch- how to settle a class that was less calm than this one- could there be a task or wellbeing activity for them to do?
When expectation isn’t clear, for example students are not explicitly told to work quietly, there is more off task chatting. Oracy/ talk in the classroom is great in some contexts, but loud and changing volumes can be challenging for ALN students with sensory needs. 
























Appendix 3

Record 3
	Date and time, year group:
27th September, morning Year 6. 

	Where and When: Context of the observation – subject/AOLE, general classroom context
A Language lesson on the topic of the Swansea Blitz (Humanities cross-curricular link). 
Class were sat in group tables based on their maths levels. Their teacher was on leave for the first two weeks on term so said that they are still getting used to the student’s levels and adjusting the seating plan. 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher set the learning context by starting with teaching from the front. They recapped key facts on the topic from a previous lesson by selecting students to share what they could remember about the Swansea Blitz. They moved on to an introduction of the ‘5 W’s’ (Who, what, where, when, why) and the importance of using these in an opening paragraph of a newspaper article. The students were set the task of writing answers to the 5 W questions for a newspaper article they would later be writing on the Swansea Blitz. While the students were working, the teacher went around to check understanding and offer support where necessary.

The class TA took a group of students who needed further support out of the class to the ‘learning bay’ (an area immediately outside of the classroom with a table for a small group of students to work at). This group worked closely with the TA who supported them to do a group write, where they each contributed ideas to each of the questions and the TA supported with writing and spelling.  


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Research into use of TA’s in the classroom- is it most effective for them to work in or out of the class and how can they best offer support to students. How are TA’s trained in this intervention work. 

Collaboration- importance of teacher and TA relationships.

Inclusive classroom- mainstream vs specialist provision debate, and mixed ability vs sets in a classroom. Pros & Cons of each and how they can impact on wellbeing. For example, students may feel left out when they are taken out of class, and sets can be a self-fulfilling prophecy limiting students attainment. However, it is worth considering how it feels to be at the bottom of the class and aware that you are constantly behind everyone else/ struggle to keep up in a mixed level class. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

I spoke with the class teacher about their opinions on use of TAs/sets. They echoed the wellbeing concerns of the students who are always feeling behind in class and the difficulty of catering for everyone in a full class, and the limits on those MAT students who aren’t being pushed as things are pitched in the middle or lower. Taking a group out enabled them to practice key skills they need to catch up on and gives them more time with an adult. There is less pressure on these students than when they are in the class and they’re not constantly feeling behind. 























