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Task 1

Relevant areas of the National Policing Curriculum: 
Developing Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Resilience is often interpreted differently by different people, but is defined by Connor and Davidson (2003, pp.76) as “the personal qualities that enable one to thrive in the face of adversity”. It refers to our ability to ‘bounce back’ during difficult times, but most importantly, to reflect on and learn from these difficulties. Resilience provides people with the strength to cope with stress. According to Cherry (2021) “people who remain calm in the face of disaster, have what psychologists call resilience”. Thus, meaning these people face such difficulties head on. Resilience does not necessarily mean always achieving the correct outcome, but to ‘withstand adversity’ and ‘work through emotional pain’ (Richardson, 2021). Resilience is a vital skill, which can be developed through means of trial and error, but also reflective practice.


Developing resilience means to minimise stress and the effects of it in our day-to-day activities. There is no medical definition of stress, although stress is a natural reaction and can come from many different aspects of life (Mental Health Foundation, 2021). During stress, your body releases stress hormones such as adrenaline (National Health Service, 2019). Moderate amounts of stress are a normal part of life and can often become helpful, this is known as ‘positive stress’. Norris (2020) argues that positive stress increases ‘motivation, focus and positive throughs’ as opposed to overwhelming the individual.  However, according to Richardson (2021) when this stress ‘becomes excessive’, it can become very harmful. The Mental Health Foundation (2021) states that “it is important that we manage our stress and keep it at a healthy level to prevent long term damage to our bodies and minds”. Stress varies from person to person and only the person experiencing it can determine how severe it is (Cleveland Clinic, 2021). 


In order to discuss and compare the strategies adapted to develop such resilience, I must first reflect on the initial stresses that I experienced during the 6 months of training. Jasper (2003) stated that reflection means “the way that we learn from an experience in order to understand and develop practice”. This is further adapted by Moon (2004) who states that, “we reflect in order to learn something, or we learn as a result of reflecting”. Thus, reflection is simply more than just ‘recalling’ a situation. To reflect, means ‘sitting’ back’ and reviewing the situation in depth, including the learning experiences taken from such situations. 

Due to people learning in such different ways, it is vital to use and implement a reflective ‘model’ to aid the learner in a way that suits them (HCPC, 2021). As part of this reflective practice, I will be using Driscoll’s ‘what model’. Driscoll based his model on Borton’s three key questions in 1970, which were ‘what?’, ‘so what?’ and ‘now what?’. Driscoll developed these three questions in 1994, 2000 and 2007 (Janse, 2007). Driscoll repeats these questions, but with prompt questions included to reflect in more detail. The first stage of Driscoll’s reflective model is the ‘what?’ stage. This means to simply describe an event or action. The second stage is the ‘so what?’ stage, which is to explain why that action or event was significant, what was the importance of it and what have I learned about it. The final stage is ‘now what?’ which is an overall reflection of the incident after visiting the previous two stages and what would I do differently if a similar incident occurred in the future. 

The ‘what?’ stage
Before even starting the initial training period, I had worries and concerns in relation to the transitional period and how I would ‘settle’ into my new job. I had previously attended university and had  never worked a full-time job and therefore, this made me anxious. I also had worries about meeting my new cohort, consisting of 28 new people from all different backgrounds. Coming into the job ‘fresh’ from university, I was worried that I may not have the ‘life-experiences’ that my colleagues may have and felt this may put me at a disadvantage in terms of passing the course. 

During the training itself, the biggest stress I had during the initial 6 months was learning the vast amount of legislation in such a short amount of time. Before undertaking the training, I was a special constable for Gwent Police and undertook training for that role. I initially thought that the training and legislation would be somewhat ‘similar’ and to some extent, it was. However, I underestimated how hard and how much more would be required of me for this role. I often found it hard to have a ‘work-life’ balance and found myself working countless late nights trying to grasp the legislation.


The ‘’so what?’ stage
In relation to building resilience to such stresses, I took a variety of coping strategies in order to relieve the stress. The main strategy I took was exercise, which helped relieve the tensions of the working day. Prior to this job, I frequently attended the gym and I felt that this also helped me in terms of completing my final year at university. However, during my training, all gyms were closed due to Covid-19 and I had to improvise. I started by completing home-workouts daily. However, I felt that this did not benefit me in any way. I felt that working from home and completing workouts in the same space did not allow me to ‘switch off’ from work. Due to this, after each working day, I would take both of my dogs out on a long walk and gather my thoughts. This helped me to switch off from ‘work’ and focus on the scenery around me. 

According to the National Health Service (2018) “exercise is the miracle cure we’ve always had”. After each walk, my mood instantly felt better, allowing myself to have a ‘clear’ mind before my revision sessions for the evening. This helped me with the worries I had regarding revision and learning the legislation, which was my biggest concern. The physical and mental health benefits of exercise are endless, with multiple researchers and organisations supporting these claims. Healthline (2020) explains such benefits and how exercise ‘increases endorphins’ which are the ‘feel-good’ neurotransmitters stimulated, which has a direct effect on your brain. The American Institute of Stress (2020) also supports this by stating these endorphins provides the sense of euphoria people receive after performing exercise. Smith (2020) further explains that “when your body feels good, your mind often follows”. These feelings are intensified when you have a dog alongside, sharing such enthusiasm and desire for fun (Heaton, 2019). 

Another coping mechanism I took was to spend time with friends and family in order to share my concerns and seek advice. Due to Covid-19 restricting the ability to socialise and visit friends and family, I again, had to improvise. I ensured that I kept frequent contact by means of social media and phone calls. Smith (2020) argues that socialising with friends and family is a natural way to ‘calm’ you and lower stress levels. I always felt relaxed after sharing my concerns with a loved one and distracting myself from the stress at work. Dignity Street Foundation (2019) also states that by spending time with others, you spend less time on negative thoughts that ultimately, add to your stress load. I also built resilience by sharing my concerns and ‘bonding’ with my colleagues, who were in the same situation as me. This reassured me that I wasn’t alone and allowed me to express my feelings to those who related to my situation.


The ‘now what’ stage
Upon reflection, I feel that I have developed resilience through the intensity of the training period. Through applying such practices, I feel that I have learnt vital skills which can be applied in future situations in relation to work related stress. While I am realistic that attending the gym 4 times a week isn’t possible alongside shift work and further university commitments, I understand the importance of taking just half hour out of my day to go on a walk and clear my mind. I have learnt to take things day-by-day and not let myself get overwhelmed by a large workload. If I do find myself in this mindset, I have learnt and valued the importance of sharing my feelings with friends and family, but also with my colleagues who understand and can relate to my situation. Most importantly, I have understood through trial and error the true meaning of being ‘resilient’ and through reflection, the coping strategies which work for me.
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 

	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

[bookmark: _Hlk78551495]Reflect on your application of the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including a critical evaluation of any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

According to Bercovitch et al (2009, p.4) “conflict is derived from the Latin word confligere, which means to strike together”. Thus, meaning two or more bodies moving against one another. Conflict is a normal part of life and on times, cannot be avoided. Conflict is even described by Bercovitch et al (2009) to be ‘useful’ on occasions. The Cambridge Dictionary (2021) states that conflict is an ‘active disagreement’ between those with ‘opposing opinions’. It is often how one responds to and manages conflict that is important. Conflict management is about being able to ‘identify’ and ‘handle’ situations involving conflict ‘sensibly’ and with ‘fairness’ (People Hum, 2020). 

In order to reflect on the incident and my application, I will be using the Gibbs Reflective Cycle, developed my Graham Gibbs in 1988. This reflective cycle offers a framework, leading you through six stages of reflection including: description, feelings, evaluation, analysis, conclusion and action plan (Gibbs, 1988). 

On Friday 23rd July, myself and my colleagues received an emergency call relating to a male who appeared to be under the influence of drugs and to be ‘smashing up cars’.  Upon arrival at the scene, most of the residents were outside shouting. Multiple cars were damaged, and tensions were very high. The suspect was named at the scene and believed to be 15 years of age, living close to the scene. One individual said to myself “you better find him before I do”. Therefore, we gained the suspect’s address from the control room and immediately attended. 

The father of the suspect was already outside upon arrival, where he immediately began shouting and asked us to leave. Intelligence through previous incidents with the police suggested that this individual was very anti-police and therefore, I anticipated a lack of understanding between the two of us. There was no cultural, ethical or language issues present. I remained calm and professional and explained our reasons for being at his address, where the suspect eventually came outside. As my colleague began to speak to the suspect, his parents began grabbing him away and shouting abuse at myself and my colleagues. I detained the suspect by grabbing his arm, to prevent him from escaping. Due to this, the father pushed me in order to release my hold. 

Once I regained my posture, I placed my arm out to prevent the father from hurting my colleague, who was directly in his fighting arch. The father lost balance and I took this as an opportunity to take hold of the suspect once again and arrested him on suspicion of criminal damage under S.1(1) Criminal Damage Act 1971. I explained that his arrest was necessary to prevent further damage to property, but also to prevent harm due to the victims being very  angry and him living so near to the scene. The arrest was also necessary for a prompt and effective investigation. When a lawful arrest occurs, individuals have certain rights which remain, including the right to be told in a language understood by the individual as to why they have been arrested (Equality and Human Right Commission, 2021). 

I handcuffed the suspect in the front stack position. At this point, the neighbours began shouting and filming us. I remained professional and began conveying the suspect to the police vehicle. His mother followed us crying and in distress, whilst his father continued screaming and shouting. I remained firm and asked his father to go back inside as this was making everyone involved more distressed. I spoke with the mother and appeared to build a rapport with her. Cadle et al (2012) describes ‘rapport’ to occur through the process of interactions between two people. Thus, allowing to connect with the other person and build a common understanding. According to Cadle et al (2012) “rapport is about making people feel respected and listened to”.

Prior to the attending the incident, the control room had mentioned that this individual may be under the influence of drugs. Due to this, I had concerns about the state we may find him in and the potential for Acute Behavioural Disturbance (ABD). Persons suffering from this disorder are highly violent and are vulnerable to sudden death from cardiac arrest (Kent Police, 2020). Therefore, I had concerns for the safety of myself, my colleagues but also those at the scene. 

As previously mentioned, the situation was hostile, and emotions were running very high. Upon arrival at the scene, the neighbours were angry at the fact that their vehicles had been damaged. One individual had expressed to me that he had just purchased a new vehicle and had made threats towards the suspect out of such emotions. Due to this, I had immediate concerns regarding the suspect’s safety due to his age and living within a close proximity to the scene.

The control room had provided intelligence that the suspect was residing at his parent’s address, who had multiple dealings with the police and were anti-police. I expected conflict due to this information. Prior to this incident, I had not yet dealt with conflict and was somewhat nervous of how I would react. As we approached the house, the father was already outside and immediately began shouting. I instantly knew that there would be a lack of common ground between the both of us and that the father would resist his son being arrested. 

During the altercation, I knew I had to react fast in order to remove the suspect from the scene. I felt nervous, as the impact factors of the father outweighed myself, he was tall and a stocky build. However, I was triple crewed at the time of this incident and knew that my colleagues would assist me if needed. I also felt confident in the training I had received to handle this situation in a safe manner. The situation was handled efficiently, and the suspect was conveyed to custody.

I feel that I handled this situation to the best of my ability based on the information available to me. I spoke with residents to gather more information, which proved to be difficult due to emotions running high. As mentioned, when approaching the parents of the suspect, I remained calm and professional. Staying calm ensures the ability to take a rational and impartial approach to the situation (People Hum, 2020). I communicated efficiently by explaining why I was at the address, however as soon as we mentioned that we were there to speak to his son, the situation escalated very quickly. 

The parents began grabbing the suspect away from us and started shouting abuse. I considered my officer safety training and applied techniques such as to avoid stepping into the ‘fighting arch’ of both individuals. I applied tactical communication to manage the verbal resistance and gestures, however this did not prove to be effective. I then made use of my primary control skills and put my arm out to protect my colleague. I also grabbed hold of the suspect’s arm to prevent him from escaping and went on to arrest him. I handcuffed the suspect in order to convey him to custody and minimising the risk of harm to myself and my colleagues. 

His mother followed us to the police vehicle, still crying and in obvious distress. As my colleagues sat in the vehicle with the suspect, I began to build a rapport with her. I told her that I understood her distress and that she was within her rights to feel the way she did. I actively listened to her concerns. According to Doyle (2020) active listening ‘involves paying attention to the conversation’ and to avoid ‘interrupting’. I made use of paraphrasing what she had disclosed to me. She was concerned about her son having a criminal record and being interviewed without her being present, to which I explained to her that her son was within his rights to have free independent legal advice and she could act as his appropriate adult. I maintained eye contact with her and made use of open and closed questions when asking her concerns. When leaving the scene, tensions had eased.

However, there are certain aspects of this situation I would’ve dealt with differently. Upon arrival at the scene, I would’ve established the damage to the vehicles quicker and documented this in my pocket notebook, as my tutor prompted me to do so. I would also explain to the person making threats towards the suspect that this behaviour is not acceptable and that he was also committing an offence by pursuing this course of conduct, whilst remaining empathetic to his situation. I would also consider other means to deal with this situation such as a voluntary attendance, which would’ve avoided such conflict. The Custody Sargent refused the suspect’s detention due to his age and disagreed with my necessity, which I have taken a lot from and now understand the significant of voluntary interviews. 

I feel that the situation went well as I took initiative to prevent the situation from escalating. I remained aware of the threat, which was the parents in this situation. I applied training from the intense officer safety training programme and conducted myself well. I did not pay attention to the abuse and screaming conducted by the parents, I always remained professional. I also feel that things de-escalated due to my caring nature and taking the time to listen to and speak with the mother, who was in obvious distress. I made her feel as though I cared about her concerns and explained the processes going forward to her. 

I feel that I did not challenge the neighbour’s behaviour due to lack of confidence in myself and the fact that he was a victim, and I did not want to make matters worse. However, in regard to the neighbours at the scene, I understand their concerns and anger towards the suspect. However, I also understand the feelings of the parents due to the suspect being a juvenile and denying any involvement in damaging the cars. They were somewhat ‘protecting’ their son, which admittedly got out of hand very quickly and could’ve been solved a lot easier through means of a voluntary attendance. However, this did not excuse the parent’s behaviour during the arrest and the fact that the suspect had committed an offence.

Upon conclusion, I have learnt a lot from this incident. I have learnt that I can manage conflict well and stand my ground when needed. I have learnt the importance of communication skills, both verbal and non-verbal. Not a lot of force was used during this incident as I feel that it was managed by means of tactical communication, which calmed the situation down significantly. I feel that as I deal with more situations involving conflict, my confidence will grow, and I will learn to challenge unacceptable behaviour. I will also consider enhancing my knowledge on alternative actions to arrest such as voluntary attendance and other out-of-court disposals. According to West Yorkshire Police (no date) “the aim of out-of-court disposals is to divert offenders away from their offending behaviour, encouraging them to face up to the impact of their behaviour”. Out-of-court disposals is beneficial to all those involved, providing the suspect admits involvement and the victims agree to such measures. 

[bookmark: _Hlk79588232]If I was to attend a similar incident again, I would deal with it in the same manner by means of effective communication skills and active listening skills. In order to develop my confidence, I will throw myself into such calls and seek feedback from my tutor to establish any teething issues. I feel that this incident will stick in my mind when dealing with similar incidents and therefore, the realisation is enough in this occasion. I felt that further use of force in this occasion was unjustified by use of the National Decision Model.  

[bookmark: _Hlk83500658]The process for determining whether use of force is necessary is the National Decision Model (NDM). The NDM is used for all decisions within policing, whilst structuring a rationale of what officers did during an incident and why (College of Policing, 2014). All decisions should be based on core principles of ethics, code of practice considerations and human rights. The NDM consists of six elements, with the Code of Ethics at the heart of the model. The Code of Ethics are 9 principles and 10 standards of professional behaviour within the police service (Home Office, 2014). One of these principles includes ‘integrity’ which is regarding doing the right thing, which can include the use of force. 

The NDM involves ‘considering powers and policy’. At this stage, I considered arresting the suspect under Code G Police and Criminal Evidence Act 1984, which deals with the powers of arrest under S.24 PACE (Home Office, 2020). Thus, removing the suspect’s qualified human rights of liberty and security under article 5 of the Human Rights Act 1998. McGroarty and Finch (2010, p.2) states that “an interference with a qualified right will not amount to a breach, providing it is lawful, intended to pursue a legitimate purpose and must not be discriminatory”. There were no culturally sensitive practices or language preferences.

Due to the intent on arresting the suspect, I used force by taking hold of the suspect’s arm to prevent him from escaping under S.117 Police and Criminal Evidence Act 1984. I also used force on the father of the suspect by putting my arm out to protect my colleague under Common Law. After considering my powers and the intent on arrest, the only option I considered at this point was arresting the suspect due to the necessity’s previously discussed. I took the action to arrest the suspect and used force by handcuffing under S.117 PACE 1984. I felt happy with my decision in this occasion, as I feel that the use of force was minimised due to three officers being present and the effective use of communication.
 
Betari’s box theory relates to how human attitude and behaviours are connected to one another (Tools Hero, 2018). Mind Tools (2021) supports this by stating “our frame of mind plays a large role in the behaviour we exhibit”. Meaning, if I was to attend this incident with a negative frame of mind, this would affect the behaviours of myself and the people around me, making the conflict worse. I remained calm and professional, which appeared to defuse the situation to some extent. The suspect’s parents’ attitude was very negative from the beginning, which affected their behaviour. It was up to myself and my colleagues to break this cycle and adjust our attitudes accordingly. The suspect and his family were dealt with respect and fairness and I take full accountability for my decisions and actions. 


2446 words 







































Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened


	 

Critically assess a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Consider and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual/ word count at the end of each section)




ANSWER:

Officers have a vital role to work with victims of crime, providing an enhanced service when required. Supporting victims and adhering to their individual needs is vital in order to gain trust. Such trust may lead to co-operation from victims and witnesses, leading to them providing detailed information in order to assist with an investigation and bringing an offender to justice. Victims of crime often call the police at their most vulnerable state, and the concept of criminal proceedings can often become overwhelming. It is important for officers to provide guidance and play a significant role with victims of crime. In order to assess and reflect on an incident where I have played a significant role with a victim, I will once again be using the Gibbs Reflective Model 1988. According to Gibbs (1988) “it is not sufficient simply to have an experience in order to learn”. Thus, highlighting the importance of reflective practice in order to learn sufficiently. The Gibbs Reflective Model provides a cycle, consisting of six stages including: description, feelings, evaluation, analysis, conclusion and action plan. 

On FRIDAY 27th August, myself and my colleague received a scheduled call in relation to a possible fraud, namely under Section 4 of the Fraud Act 2006. The victim was a vulnerable adult with learning difficulties, who lived in supported accommodation with one other resident. Due to his learning difficulties, the victim receives assistance with his finances, where his bank card and pin numbers are kept secured in the staff room. The victim is also accompanied when he makes withdrawals. A staff member assisted in this duty on this date, however, he noticed that the balance of the victim’s account was significantly lower than usual and therefore, reported this on the victim’s behalf. Prior to arrival, I rung the staff member in order to establish the circumstances and requested for a bank statement containing locations, dates and times of transactions in order to begin the investigation. I identified the victim’s vulnerabilities and asked for an appropriate adult to be present when I attended, in order to speak with the victim and raise awareness. I spoke with the victim and the manager and gathered statements in order to proceed with the investigation, as well as seizing the relevant bank statements.
 
I explained the next stages going forward and the possibility of the case going to court. The victim initially appeared to be distressed at the thought of court, but I explained the possibility of applying for special measures. This appeared to put the victim at ease. Following attendance, I submitted a public protection notice and forwarded this to social services due to the victim’s vulnerabilities. There were no cultural or ethical issues. However, when speaking with the victim, he did not seem to understand or process such information, which required me to spend more time discussing the matter with the victim and liaising with staff, who the victim trusted a lot more than myself. Following this call, the shift sergeant agreed that this call would be more suited for the public protection unit, who have more experience in dealing with vulnerable adults. I completed all necessary updates and tasked this to the relevant department, advising them that the victim would benefit from special measures and for this to be applied for. 

In terms of my feelings relating to this incident, I was initially anxious about dealing with a call relating to fraud due to the complexity this legislation brings, which was not my strongest point during the initial 26-week training. I was also nervous about the aspect of the victim being vulnerable and requiring a more ‘enhanced service’, whilst I was still getting to grasp with providing a ‘standard’ service. I felt that I may not be equipped to communicate with the victim due to his vulnerabilities and did not want to make the situation worse by causing unnecessary stress to the victim. I discussed my worries with my tutor, who reassured me and agreed with my decision to request an appropriate adult to be present when speaking with the victim. When speaking with the victim, I recognised that he did not understand the full scale of the incident but was understandably concerned for his finances. Looking back, I feel satisfied that I recognised such vulnerabilities and felt that I played a significant role with the victim in terms of explaining the next stages going forward. 

The things that went well was the fact that the staff member present, myself and my tutor worked together to communicate with the victim, outlining the incident and the next stages going forward. However, the victim did not appear to understand the full meaning of the incident and therefore, this required more time with the victim outlining the significance of it. I felt that I caused stress to the victim by mentioning court and should have perhaps mentioned the possibility of special measures sooner, which put the victim at ease once these options were considered and outlined.

I felt this call went well due to myself taking steps to make the experience less stressful for the victim and ensuring he had a member of staff present who he trusted. The victim did not have any friends or family that could act as his appropriate adult and therefore, the manager appeared to be the best option. The manager has a strong relationship with the victim and has worked with him for a considerable amount of years, and therefore, knew how to communicate with him in such a way I lacked. The manager provided details within their statement regarding the victim’s finances and the staff members who assist with such transactions, assisting with the investigation. I feel that I could have sought advice from the public protection unit prior to attending in order to enhance the victim’s experience, which is an option I failed to explore, but recognised by the sergeant following attendance.

I have learned the importance of partnership working when it comes to vulnerable adults. Initially, I did not feel confident in dealing with this call, but looking back, I felt that I dealt with it to the best of my ability based on the information available to me. However, in order to make this more of a ‘positive’ situation for all parties involved and most importantly, the victim, I could have gathered advice from the public protection unit prior to attendance. I will continue to develop my skills when dealing with vulnerable members of the public and always remember to ensure that I have arranged for an appropriate adult to be present. I will also remember that the organisation has other specialist departments who may be more suited to deal with certain calls and to discuss this with my line manager prior to attending such calls. 

If I were to attend a similar call in the future, I would take learning points from this situation. I would work with the victim in the same manner, as I feel as though I built rapport with him. I would remain patient and spend more time with the victim, adhering to their individual needs. I am happy with my performance in terms of an investigative point of view. I obtained relevant statements and a copy of such bank transfers, containing relevant information which could help identify the offender. I would ensure that I liaised with other departments and my sergeant in order to provide the victim with the best service, ensuring that it is as stress free as possible.

Every day, officers deal with vulnerable members of the public. As a result of this, it is vital for officers to recognise when someone is vulnerable in order to establish intervention from partner agencies or when additional support/measures may be necessary (West Yorkshire Police, 2020). According to the Lord Chancellor Dept. (1997) a person is vulnerable if they are “aged 18 or over, who is or may be, in need of community care services by reason of mental or other disability, age or illness: and who is or may be unable to take care of him or herself, or unable to protect him or herself against significant harm or exploitation.” Working in partnership ensures support and safeguarding can be given to the most vulnerable members of society and adhered to their individual needs. The Care Act 2014 provides a statutory framework for public services working in partnership, where adults at risk have care and support needs (College of Policing, 2021).

According to the College of Policing (2021) “perpetrators will target those with specific vulnerabilities”. This is due to those with vulnerabilities being somewhat ‘easier’ to manipulate or groom, due to them being less likely to report such crimes. A victim is defined by the College of Policing (2020) as “a person who has suffered harm, including physical, mental, or emotional harm or economic loss which was caused directly by a criminal offence, or a close relative of a person whose death was directly caused by a criminal offence”. The Code of Practice for Victim’s of Crime sets out the services that must be provided to all victims of crime in England and Wales (Ministry of Justice, 2021). Victims have the fundamental right to be treated with respect, dignity and compassion. During this incident, I felt I went above and beyond to ensure that I treated the victim in such a way. 
Rights 1, 4 and 12 applies to all victims and includes the following ‘to be able to understand and to be understood’, ‘to be referred to services that support victims and have services and support tailored to your needs’ and ‘to make a complaint about your rights not being met’ (Ministry of Justice, 2021). I ensured that I kept myself up to date with such rights during this incident and as a result, arranged for an appropriate adult to be present in order to assist with helping the victim understand. 

Enhanced rights apply to victims who are considered ‘vulnerable’ or ‘intimidated’ and require specialised support based on such needs. This may include having access to ‘special measures. The Witness Care Unit determine if a victim or witness is eligible from special measures. According to the CPS (2021) “many witnesses experience stress and fear during the investigation of a crime”. This includes attending court, which may have an adverse effect on the quality of evidence given as a result of individual needs. Special measures assist with providing the courts with ‘best evidence’. Such special measures may include giving evidence via live video-link or within a separate room from the court, the removal of wigs and gowns worn by the judge or use of communication aids. 

In line with Section 16 of the Youth Justice and Criminal Evidence Act 1999, thus, allowing special measures for witnesses in circumstances where the court considers their evidence may be diminished due to that witness having a significant impairment or physical disability (College of Policing, 2021). As a result of the victim in my case meeting this criteria, I outlined the possibility of this being an option to aid them when going to court and explained what special measures were. I ensured the designated department were advised of this when handing the case over.

The Code of Ethics were released by The College of Policing in 2014. The Code of Ethics consists of nine policing principles, containing values and standards of behaviour that the public should expect from police officers and staff on a daily basis (Hertfordshire Constabulary, 2021). The Code of Ethics also consists of the 10 standards of professional behaviour. These principles are based on Peel’s founding principles of policing, enhancing the importance of public relations. According to the College of Policing (2021) “if the public do not have confidence in policing, they are less likely to assist the police in upholding the law”. The police service relies heavily upon public relations in order to maintain law and order. This is supported by Sir Robert Peel (1829) who historically stated, “the police are the public and the public are the police”. When dealing with this incident, I ensured that the victim was put at the heart of my investigation and I ensured the duty of public service throughout.

The Code of Ethics principles should underpin every decision and action across policing (Warwickshire Police, 2021). The standards of professional behaviour include ‘authority, respect and courtesy’. This means to treat all members of the public with such respect and to carry out my role in a diligent and professional manner (College of Policing, 2014). Regarding this incident, I ensured that I dealt with the victim with such respect and courtesy. I also ensured that I complied with the standard of ‘equality and diversity’. This means to uphold fundamental human rights and equality. According to the College of Policing (2014) “equality and diversity means recognising that some individuals who come into contact with the police may be vulnerable and require additional support”. I ensured that I showed the victim compassion and treated him according to his individual needs.
As previously stated, there were no culturally sensitive or language preferences within the incident. However, due to the victim’s vulnerabilities, all steps were taken to help him understand the circumstances.

Upon reflection, I feel as though I dealt with the victim according to my responsibilities and procedures in line with the codes of practice and human rights imposed, in order to support the victim. I felt as though I prepared the victim with the processes going forward to court and I am confident that the designated department will provide a further enhanced service to the victim, supporting him through all stages of the criminal justice service. I have learnt the significance of working alongside victims of crime, especially those who require alternative services as a result of a vulnerability or individual needs. I will ensure I continue to reflect on my performance and take such learning points with me going forward.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Evaluate the role of discretion in the decision-making process. 

Determine your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an assessment of the potential impact of bias on the decision-making process.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

According to Finlay (2008) “reflective practice is learning through and from experience towards gaining new insights of self and practice”. This process includes self-assessments regarding a particular event in order to consider alternative methods, which can develop personal skills going forward. The reflective model being implemented within this reflective practice is Kolb’s 1984 model of experimental learning. This is a four-stage model, aiming to support the user in reflecting on and drawing conclusions from a particular event. This is further supported by Cambridge Assessment International Education (no date) who states that this model “highlights reflective practice as a tool to gain conclusions and ideas from an experience”. Thus, taking such learning and ideas into future experiences, completing the cycle. 

First, the user will have a concrete experience. According to Kolb (1984), this will be an incident or event that occurs, causing the user to pause for reflection. Regarding a policing incident, On SUNDAY 1st AUGUST 2021, myself and my colleagues took part in a traffic operation with the intent to issue traffic offence reports (TOR) for the offence of excess speeding in a 30mph zone. This area is well known for speeding and therefore, we parked up at the petrol station on the stretch of the road. During this operation, an Area Support Officer (ASU) used equipment in order to capture the speeds of oncoming drivers. Those found to be driving in excess of 30mph were told to pull into the petrol station by the ASU officer and dealt with by myself and my colleagues. During the afternoon, I explained to each driver why they were asked to stop and the purpose of the operation. I issued ample TOR’s, but due to speeding being one of the fatal five, I also provided a handout and gave words of advice to raise awareness of such dangers. 

One driver had been asked to pull over by the ASU officer, who informed me that the driver had been driving 36mph, thus exceeding the speed limit. The driver was 80 years of age and had informed me that he had been driving 50+ years and had never received a single penalty point on his licence. There were no relevant cultural, ethical or language issues present. He appeared to be shocked that he was speeding and mentioned that he thought that the road was 40mph. After speaking to this driver, I decided to run a PNC check to establish if he was being truthful. Both checks came back clear. However, the ASU officer present conducted a quick check of the condition of the vehicle, where he pointed out that both rear tyre treads appeared to be below 1.6mm, the legal requirement. 

Due to this information, I spoke with the driver and advised him that I was not going to issue a TOR to him on this occasion and that I was going to resolve this matter by way of discretion. Collins Dictionary (2021) states that when someone in a position of authority uses discretion, it means they have the ‘freedom’ and ‘authority’ to decide the best course of action. It is further stated by White and Perrone, 1997) that “police officers occupy a central position of social control. They provide the bridge between the community and the legal system”. Thus, discretion offers officers an opportunity to decide the best course of action during the decision-making process.

I justified this by applying the code of ethics and believed that this response was proportionate and ethical due to the driver having a clean licence and a genuine belief that he thought the road was 40mph. I provided the driver with words of advice and issued him a handout, which he greatly appreciated. I felt just by warning the driver and providing discretion was enough to deter him from speeding in future. 

However, I felt that it was still necessary to deal with the tyres due to the risk of danger to himself, but also other road users. Due to this, I issued the driver with a Vehicle Defect Rectification Scheme (VDRS). This provided him with an opportunity to fix the defective tyres within a certain timescale, without the involvement of prosecution. 

The second stage of Kolb’s cycle is followed by an observation of the concrete experience, where users should consider the relevant strengths of the experience and weaknesses, allowing for development and improvement. Upon a more in-depth reflection, I feel that the use of my discretion was justified. The situation arose as a result of the driver exceeding the speed limit, however, after speaking with the driver, I did not feel that a TOR would be relevant in this occasion. My primary aim was the reduce speeding within the area, which I felt was succeeded in this case by words of advice alone due to the driver being distressed at the fact that he was speeding in the first case. However, I failed to conduct a check of the condition of the vehicle, which resulted in myself failing to identify the defective tyres and such risk imposed as a result of this. 

The next stage of the cycle is the abstract conceptualisation stage. This is where the user will explore initial reactions in greater depth, making sense of what happened (Kolb, 1984). This is done through making links between what the user has done, what the user already knows and what they need to learn (Cambridge Assessment International Education, no date). Connecting my actions and knowledge through such conclusions, I feel as though my performance was to a high standard and I maintained professional, but also sympathetic to the driver’s situation. This may have been a factor as to why I failed to identify the defective tyres. Therefore, if I were to encounter a similar situation again, I would take learning through this occasion and remember to always conduct a quick check regarding the condition of the vehicle. I consulted with the ASU officer present, who confirmed that my performance was to a high standard, but I must try to remember such checks due to the risk involved to the driver and other road users.

The final stage is when the user actively experiments or considers how to experiment with the relevant strategies found by such reflective practice. This cycle is then repeated with the new strategies found, becoming the new “concrete experiences” all over again. Going forward, I will continue to use my discretion where I see fit and where it is justified. I would not change anything regarding this event, however I would take learning points going forward. I will take the ASU officer’s comments on board and always remember to conduct a check of the vehicle, as I was fortunate to have such an experienced colleague assisting me at this operation.

The National Decision Model, also referred to as the NDM, is a model used by everyone in policing. Due to the complex situations police officers attend daily, the NDM provides a structured response when making decisions, whilst providing a structured rationale of what they did during an incident and why (College of Policing, 2014). The first stage of the model, at the centre, is the ‘Code of Ethics’. Thus, encouraging officers and staff to act in accordance with the Code and use their ‘discretion’ where appropriate (College of Policing, 2014). The NDM consists of six sections, with each component providing the user with an area for focus. 

The second stage of the NDM includes ‘gathering information and intelligence’. In this case, the information available to me was that the driver had exceeded the speed limit based on the equipment provided by a specialist unit.  

The third stage of the NDM includes ‘assess threat and risk and develop a working strategy’. I did not feel as though any risk was present regarding the driver. The only risk present was the oncoming traffic, therefore, I asked the driver to switch off his engine, to exit the vehicle and stand at a safe distance from the oncoming traffic. 

The fourth stage of the NDM includes ‘consider powers and policy’. I considered providing the driver with a Traffic Offence Report (TOR) due to the speeding offence. The fifth stage of the NDM includes ‘identify options and contingencies’. After considering the TOR and speaking with the driver, I no longer felt that this was a necessary or proportionate response. 

The final stage of the NDM includes ‘take action and review what happened’. I took the action to deal with this situation through means of discretion by applying the Code of Ethics. I provided the driver with words of advice, which I felt would deter him from speeding in the future.

There are a range of powers relating to conducting investigations, such as RIPA 2000, PACE 1984, HRA 1998 and the Equality Act 2010. The Criminal Procedure and Investigations Act 1996 (CPIA) is a piece of statutory legislation in the UK, that sets standards and procedures during criminal investigations. The CPIA defines a criminal investigation as “being ascertained whether a person should be charged with an offence, or whether a person is guilty of it” (College of Policing, 2021). The code of practice under S.23(1) of the CPIA sets out the manner in which police officers are to ‘record’, ‘retain’ and ‘reveal’ to prosecution material obtained during the investigation which may be relevant to the investigation (Ministry of Justice, 2020).

Regarding this incident, due to myself offering discretion and the driver accepting the VDRS, no investigation was to take place. However, when issuing the VDRS, I took sensitive information in order to identify and confirm the drivers identify such as the driver’s name, address, date of birth and driving licence number. I also took these details in order to forward the ticket onto the central ticket office by attaching the VDRS in a sealed envelope. Before forwarding the ticket, I ensured that I had a ‘copy’ of the ticket should the driver fail to make such adjustments to the vehicle. I took a photocopy of the ticket and saved it to my police issued device, which is password protected and only accessed by myself. Once the relevant time had passed and I knew the driver had made such arrangements, this photocopy would be deleted from my device permanently. 

Should an investigation need to commence, the investigator should pursue all reasonable lines of inquiry (Health and Safety Executive, 2020). The investigator must retain ‘material’ obtained during the criminal investigation, which may encompass collecting material electrically or physically which may be relevant to the investigation (Ministry of Justice, 2015). Police operate using the system ‘NICHE’ which is password protected and only accessible to police officers. This is where crimes are investigated, and officers can create investigatory updates in order to create a ‘case file’ to share with the CPS. Material obtained during the investigation should only be retained for as long as is reasonable, or in any case, six months from the date of conviction. Any sensitive material shared with the CPS should be redacted, in line with the Data Protection Act. This is a ‘core requirement’ to support effective policing, structuring responsibilities and processes to which the DPA are applied throughout policing (College of Policing, 2021). ‘Disclosure’ refers to the process by which someone charged with an offence is provided with material from the investigation which is capable of undermining the prosecution case. The code provides investigations and the CPS with a duty to disclose such material. ‘Unused’ material is evidence gathered during the investigation but does not form part of the case for the prosecution. It is for the investigating officer to determine what constitutes ‘unused material’ and to create a running record outlining such material.

Before such investigations take place, it is vital for officers to be aware of the impacts of ‘unconscious bias’ when making decisions, which may have a detrimental impact on the investigation process. This is supported by Withers et al (2016, pg.15), stating “understanding the unconscious biases in decisions is relevant for life-threatening situations. If left unchecked, unconscious biases can quickly find their way into the DNA of an organisation and become embedded in the culture”. It simply refers to evaluations of social groups that are largely outside of conscious awareness or control (Brownstein and Saul, 2016). According to Agarwal (2020, P.7) “Hillary Clinton mentioned in 2016 that implicit bias in policing can have drastic consequences”. Unconscious bias is something we are all prone to when making decisions and measuring risks in certain scenarios. Unconscious bias is triggered by our instincts, which are influenced by our background, social and personal experiences (Oberai and Ananda, 2018). Such biases may be based on things such as gender, age, height and ethnicity, which can influence our decisions to favour one group over another. According to Brainard (2017) “our unconscious mind allows us to decide which information to focus on, make assumptions and feel attracted to some people, but not others based on emotions”. Unconscious bias may lead to discriminatory behaviours, breaching vital legislation and individual rights such as the ‘public sector duty’ under The Equality Act 2010.

Policing values were engaged through realisation of the detrimental impact of such biases, remaining impartial and allowing personal feelings and beliefs to remain separate from the policing incident. Impartiality means to consider different sides of a situation, remaining fair to each side (College of Policing, 2021). I considered prosecuting the driver and the impacts of this, alongside offering discretion and weighing up both options. I also ensured integrity whilst dealing with this situation by maintaining professional and upholding the values and ethical standards of the police service (College of Policing, 2021). I did not feel it was necessary, nor ethical to prosecute the driver for an honest mistake, which I feel, was the right thing to do in this situation, which would be enhanced by my colleagues. I was transparent in my decision and communicated with my tutor and the ASU officer available at scene, who supported my action. I did not let unconscious bias cloud my judgement and dealt with the situation based on the information available to me and liaising with experienced colleagues available at scene.
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	


Conflict management






	I did not deal with as much conflict as I would’ve wished for during my tutorship, I will develop this skill by throwing myself into conflict related calls and seeking feedback by colleagues. 
	My colleagues and Sargent.
	3 months

	


Taking ownership of situations 








	By attending calls alone and not ‘relying’ on my colleagues to make decisions as I will have to do this independently.
	My colleagues and Sargent.
	6 months

	




Conducting investigations







	By asking for help when needed in terms of case files and learning off my experienced colleagues on shift.
	My colleagues and Sargent.
	6 months.
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CONFIDENTIALITY and PLAGIARISM – confirmed by submission through Turnitin



Task 6

Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP).
 
By signing the section below you are acknowledging your continued progress on O.C.P., this is recognised by the university as work that is fully supporting this module. Signing it is equivalent to 500 words towards the overall wordcount.

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 
 
Signed:  Megan Bassett
 
Date: _ _ _30th September 2021 _ _ _ _ _ _ _
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