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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
When discussing the idea of Critical Incidents and how they allow us to reflect and learn as student teachers, it is impossible to not discuss the work of David Tripp. Tripp discusses how Critical Incidents are not ‘things’ which exist ‘independently of an observer’ and are waiting to be found as ‘golden nuggets’ are (2011, p.8). Tripp describes critical incident as ‘some event or situation which marked a significant turning point or change in the life of a person or an institution’ (2011, p.24). However extreme this may sound, critical incidents need not be a major event, or even anything negative, they could be very minor and positive reactions from students. In his book, Critical Incidents in Teaching, Tripp has suggested the following:
	
“The vast majority of critical incidents, however, are not at all dramatic or obvious: they are mostly straightforward accounts of very commonplace events that occur in routine professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures. These incidents appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis.” (Tripp, 2011, pp. 24-25)

By using Tripp’s Critical Incident methodology, this essay will discuss and evaluate the next steps of learning and teaching in the classroom. In doing so, it will focus on a case study based on a critical incident observed in a classroom environment in a school. 

The Role of Critical Reflection
Critical reflection is essential when discussing critical incidents in a classroom as critical incidents are deemed as ‘issues in teachers’ work’ that require ‘ethical reflection’ (Hanhimäkl & Tirri 2009, p. 111). Critical incidents are produced by how we interpret situations, hence why reflection is such a crucial component in the discussion of critical incidents (Tripp, 2011, p. 8). David Tripp’s work is highly significant when discussing the concept of critical incidents in the classroom, with his studies from the early 1990s, revisited in 2011, having a profound effect on those studying education and teaching. He outlines the requirements needed to make an incident ‘critical’ and emphasises that these incidents need not be major events, they are ‘mostly straightforward accounts’ of events which happen every day (Tripp, 2011, pp. 24-25). He continues this by stating that these incidents ‘appear ‘typical’ rather than ‘critical’’ but are made critical through teachers’ analysis (Tripp, 2011, pp. 24-25), an idea reinforced by R. Mohammed, who stated that a critical incident is just an incident ‘that makes you stop and think’ (2016, p. 25), where you focus on ‘observable measurable events’ (Andreou et al., 2015, p. 159). 
	Tripp describes critical incidents as an excellent way to ‘develop an increasing understanding of and control over professional judgement’ (2011, p. 24). In order to use critical incidents effectively, reflection is essential, reflection on the lesson, the incident, the child’s behaviour and also, your actions. Dewey defined reflective thinking as ‘turning a subject over in the mind, and giving it consecutive consideration’ (1993, p. 3). Many have discussed Dewey’s work alongside Tripp’s and discussed how they recognised the importance of reflection in teaching, not only in the context of critical incidents, but in the classroom generally, as it led to greater learning as a teacher ‘when compared to teaching experience alone’ (Mckinney, Campbell-Whately & Kea, 2005, p. 18). Reflective teachers should ‘constantly think’ about their work, allowing them to pave a way for ‘professional work’ (Mckinney, Campbell-Whately & Kea, 2005, p. 18). These arguments of reflection supporting teacher development is supported and summarised in a recent study by Badia, Becerril and Gómez, where they put it simply that teachers’ reflection has been ‘successfully used to promote teachers’ learning about teaching’ (Badia, Becerril & Gómez, 2021, p. 120).
	When reflecting, Tripp suggests to his readers that a ‘written account is important’ as it encourages us to analyse the incident deeper in our process of reflection (1994, p. 72). Something we would not do when purely recalling past events from memory, a written account helps us reflect and be as detailed as possible when interpreting our critical incidents (Tripp, 1994, p. 72). Critical reflection, therefore, is essential in the discussion and study of critical incidents as it is what makes the incident critical, by reflecting we can analyse the behaviour and outcomes of the incident. Therefore, those studying critical incidents such as Stephen Brookfield, for example, deem the reflective process so important as it is a ‘distinguishing feature of good practice’ (1998, p. 197). Self-reflection, therefore, especially in the context of critical incidents can help teacher to ‘know themselves, improve communication, and avoid misunderstanding’ (Yamamoto, Gardiner & Tenuto, 2013, p. 165).

Observation
The critical incident in question took place in a primary school situated in a suburban district of Swansea, South Wales and is a designated Welsh medium school for children aged 3-11. This primary school has circa 500 pupils and in 2017 opened a brand new, state of the art, two-storey building on the original site of the school (School Prospectus).
	The school’s Estyn report in 2018 highlights how the school’s percentage of students eligible for free school meals (7%), is much lower than the national percentage (18%). It also reports how only 10% of students at the time came from Welsh-speaking homes and very few were from ethnic minority backgrounds (Estyn, 2018). The percentage of students with Additional Learning Needs (ALN) (21%), was very similar to the national percentage of 22% (Estyn, 2018). Three main points to note from the Estyn report is how pupils at this school take pride in the Welsh language and that there is a ‘good working relationship between pupils and staff and this is a strong feature of the school’s life and work (Estyn 2018)
As a pioneer school for the new Welsh Curriculum, the school is at the forefront of the Curriculum, as outlined in the school’s prospectus. The school has co-worked with many other Pioneer Schools in Wales and the Welsh Government to promote the purposes of the new Welsh Curriculum (School Prospectus).

Critical Incident linked to Donaldson’s Four Purposes
Prior to reflection, this essay will discuss the critical incident observed, as Tripp argues that most critical incidents start with a description of the incident (2011, p. 32). The critical incident in question place on the 27th of September 2022 Between 9:00am and 10:00am in a year 5 class. The incident took place when the pupils were revisiting work from the previous day on the Welsh Mabinogion tale, Branwen. The aim of this lesson was to enrich their Welsh language and literary skills whilst teaching them about Welsh tales, a lesson driven by one of Donaldson’s four purposes: ethical, informed citizens who are ready to be citizens of Wales and the world (Developing a vision for curriculum design - Hwb, 2020).
	During the lesson, the teacher explained the task to the children, however, there was one child sat on their own table, separate from the other pupils. As the teacher was explaining the task, the pupil was not engaged and was not listening to anything the teacher had to say. The pupil was much more focused on their iPad and the game they were playing on there. The teacher was also stood in front of the pupils table and did not direct any of the work to the pupil in question.
	The incident and the child’s engagement did not improve as the morning session went on. In order to engage the pupil and get them involved, the teacher asked them to be their helper and hand out pieces of paper to their classmates. Despite the teacher’s effort to engage the pupil somewhat, the pupil returns to their table and proceeds to play Minecraft on the iPad. However, to stop this, the teacher tasks the pupil with a writing task about their cats to do on the laptop. The idea that the teacher felt that the need to provide a different task to what the rest of the class were doing in order to engage the pupil is interesting and something this essay will reflect upon later. Providing the pupil with a separate task hampers their learning and therefore, the child does not benefit from the idea of Donaldson’s four purposes (Developing a vision for curriculum design - Hwb, 2020).
	After much convincing, the pupil finally came around and started their sentences. Whilst doing the sentences, the pupil was more than happy to show us (the PGCE students observing), their previous written work on their cats. This was interesting to see as it showed that the pupil had previously done tasks different to the rest of the class. The teacher explained this by describing how they must adapt the pupil in question’s work to keep the pupil happy and on task without interfering with the other pupils’ learning.
	After many reminders, the pupil had written their sentences, however, like before, the work was in English, despite being encouraged by the teacher and the PGCE students to write them in Welsh. This raised the question of whether the pupil also struggled understanding the Welsh language.

Literature Review
As Brookfield argues, ‘theory can help us “name” our practice’ (1998, p. 200). Therefore, this essay will now review the literature in line with the critical incident in question. Reviewing this literature will allow us to critically reflect on our critical incident later in this essay and come to a judgement on what steps should be taken next in response to the critical incident. Our first area of literature will discuss the ideas surrounding Additional Learning Needs within the classroom. Cathryn Knight and Tom Crick have discussed over the last year the strategies imposed in Wales to meet the needs of students with Additional Learning Needs (ALN), they argue that inclusive education is now a ‘key aim of education research, policy and practice’, and that every learner matters (Knight & Crick, 2022, p. 259). 
	Throughout the twenty-first century, there has been much progression in the discussion of ALN in Wales. Paul Chaney has discussed how Wales has possibly seen the greatest change as it has moved from a more England and Wales-based policy to a more independent view on ALN since 1999, as it has ‘moved away’ from the more ‘centralised’ Special Educational Needs policy, which was based on the 1996 Education Act (Chaney, 2012, p. 34). The discussion within the literature surrounding Wales and ALN has changed massively over the years as curriculums have developed, and much of this change has come in recent years. Knight and Crick have discussed how as the new ‘Curriculum for Wales’ has been developed, there has also been a development within the ALN system with a ‘new statutory support system for children and young people aged 0-25 with a learning disability’ (Knight & Crick, 2022, p. 259). Despite this new system being rolled out from September 2021, it has been the discussion of many professional’s research, such as Carmel Conn and Matt Hutt, who’ve discussed ALN within Wales’ new curriculum. They discuss how the new curriculum is transforming the system for supporting learners with ALN (Conn & Hutt, 2020, p. 152). They continue to state how the transformation programme for ALN was set out in the Additional Learning Needs and Educational Tribunal (Wales) Act 2018, and how it introduces a ‘unified legislative framework for children and young people’ in Wales (Conn & Hutt, 2020, p. 153). The new ALN framework within the new curriculum has been discussed to be a way of establishing ‘fairer, integrated and more efficient systems’ for aspects of learning such as assessing (whether assessment of learning or assessment for learning), planning and ‘monitoring provisions’ for those with ALN (Conn & Hutt, 2020, p. 153), and it has more of a focus on the ‘stage not age’ of the learner in the context of their progression in education, which some have argued to be useful for those with ALN as they may be slower at progressing (Conn & Hutt, 2020, p. 157-158).
	Despite much discussion surrounding the benefits of the new curriculum for ALN learners, some have criticised its approach and the theory behind it, mainly that written by Donaldson. Knight & Crick have discussed how the new curriculum focuses its support for ‘individuals with identified ALNs’ and how it does not place its focus on every child (Knight & Crick, 2022, p. 264), some would argue that this restricts children as not every child is able to fully reap the benefits of the new curriculum, and stops them from becoming ‘Ambitious capable learners’, one of the four purposes of the new curriculum (Developing a vision for curriculum design - Hwb, 2020). This area of literary discussion can be applied to our critical incident as because the pupil has not been officially diagnosed with ALN, they fall in the bracket of needing this additional help, but not getting it as they are not a child with ‘identified ALNs’.
	This criticism seen within the literature surrounding ALN students and the new curriculum can be justified as Conn and Hutt have discussed, as Donaldson’s report, ‘Successful Futures’, the report that has heavily influenced the new curriculum, has little mention of ALN learners (2020, p.155). They proceed to discuss how the discussion of inclusion is primarily mentioned in the context of teaching and the support and fairness surrounding teaching practice, not the students, and most importantly in this discussion, not ALN students. Conn & Hutt therefore conclude this criticism by stating: ‘Questions are raised about whether curriculum reform will lead to more effective pedagogy, higher expectations and improved outcomes for learners with ALN if practices are not significantly changed’ (2020, p.166).
	A major issue discussed within the literature surrounding ALN is the issue of labelling. Labelling, some say results in neglect towards some children as with the focus being on diagnosis and labelling, it implies that ‘students with the same diagnosis will have the same learning needs (Knight & Crick, 2022, p.267). This is also highlighted in Barbara Riddick’s work on learning needs where she discusses the advantages and disadvantages of labelling, in a similar vein, she argues that labelling can lead to inappropriate interventions (Riddick, 2012, p. 27).
	Lastly, the idea of teacher application and training is another major area of discussion within the literature surrounding ALN. For example, Peter Farell highlights how the increasing number of teaching assistants alongside systems to support reflects how more attention is being paid to those children with ALN (2012, p. 45). However, despite there being more Learning Support Assistants, many have been poorly equipped to deal with their roles (McLachlan & Davis, 2013, p. 173). As well as LSAs being poorly equipped, Chaney has highlighted the problems teachers face, stating that governments have acknowledged the fact that more work is needed to ‘ensure all teachers have the necessary skills’ when working with children with ALN (2012, p. 32). The literature surrounding ALN students, and their teachers therefore argues that, with the correct training, inclusive teachers will ‘assess students and try to make sound judgements about individual learning needs based on their assessment’ and are always questioning what can be done within the classroom to include those with ALN (Conn & Hutt, 2020, p.154). However, this was not the case in our critical incidents as the teacher did not assess the student nor question what they could do to include the student.
	Therefore, it is clear that the literature surrounding ALN pupils has many strands to discuss, especially in Wales as we implement the new curriculum based on Donaldson’s four purposes. What we can see, however, is that what is most important in this discussion is the pupil and how we can include them effectively in our classroom discussions. Despite the advantages and disadvantages of the curriculum and the strategies written about in the literature, it is ultimately down to the school to ‘demonstrate progress and attainment’ for children with ALNs (Maxwell, Doughty & Slater, 2020, p. 438-439).
Our next area of literary discussion is the idea of classroom management. Classroom management and ALN discussions tend to go hand in hand as how a teacher may manage a class differs if they have ALN pupils in the class, for example, students with ALN are often seated away from the rest of their class, decreasing the amount of interaction they have with their classmates (Bock et al., 2016, p. 221), a problem we can see clearly in our critical incident. This tends to lead to uncertainty from other students on how to interact with those with ALN (Bock et al., 2016, p. 221), something we also see in our critical incident as many pupils were intrigued with the one pupil sat on their own and the separate work they were doing. 
The primary literature discussing classroom management that this essay will review is the collaborative work by Lampert, Burnett, Comber, Ferguson & Barnes on critical incidents in high poverty schools. Within their article, they discuss how behaviour management can sometimes become the focus of school and can sometimes get included in the classroom management discussion (Lampert et al., 2020, p. 152). They also discuss how the relationship between pupil and teacher may vary according to behaviour and how when some pupils’ behaviour is ‘unruly’, it is down to their need for attention from the teacher (Lampert et al., 2020, p. 153). This can be applied to our critical incident as we can question whether the pupil was not willing to do the same task as the others as they wanted attention from the teacher. The relationship between the pupil and teacher seemed positive as the pupil drew them a poster at the start of the lesson, therefore, this is most likely. Lastly, the teacher’s view on whether the child is misbehaving could be misinterpreted. Instead of looking into why the child is ‘misbehaving’, they could just look at is on the surface as the child being naughty, but usually, as this article argues, ‘there’s an underlying reason that’s much deeper’ (Lampert et al., 2020, p. 155). The teacher in our critical incident could be seen to fall into this trap as they could potentially see the child’s reluctancy to do work as misbehaving, instead of querying why they are reluctant to do work and seeing if the child needs additional support in their learning.

Reflection/Evaluation & Next Steps
Critical reflection is essential in the study of critical incidents as how we look at events, and our interpretation is what makes them critical (Tripp, 2011, p. 8), they also work hand in hand, some have argued, as critical incident analysis is used to ‘aid critical reflection in practice’ (Lister & Crisp, 2007, p. 47). For one to reflect upon a critical incident effectively, one should use one of the reflective models, for example Kolb’s, Schön’s, Brookfield’s or Gibbs’. For the critical incident in question, Gibbs’ reflective cycle could be used. Gibbs’ reflective cycle has six stages, starting with a description of the incident and concluding with a consideration for future events; Gibbs’ reflective cycle has been thought to ‘enrich’ theory and practice in a ‘never-ending circle’ (Finley, 2008, p. 8). Gibbs’ cycle can be seen to look like this:
[image: ]
(Finley, 2008, p. 8)

	By using Gibbs’ reflective cycle, it allows the teacher to examine how the pupil is feeling about sitting on their own and having different work to the rest of the class. The evaluation step would then allow the teacher to see what was good and bad about the child being on another table and doing separate work, the good could possibly be how the pupil does not interfere with others’ work, on the other hand, however, the pupil is not getting the education they need/have the right to and could feel isolated. These steps within this cycle eventually lead to an action plan and provide the teacher with an adequate idea of where to go with this critical incident and how to avoid it in the future.
	As seen throughout this essay, the pupil discussed in our critical incident shows signs of additional learning needs, therefore one of our first steps in response to this critical incident would possibly be suggesting trying to get a diagnosis for this child. As mentioned in our observation sheets (see appendices), the child has already started the process of testing to see whether they have ALNs, such as ASD or ADHD. By having a diagnosis, it would allow the child to have an ‘Individual Development Plan’ (IDP), something only available in Wales to those with ‘profound ALNs’, and as most children with ALNs will be assessed by the school, having an official diagnosis would open the door to more support for the pupil (Maxwell et al., 2020, p. 431). In addition to this, as mentioned in our literature review, the increasing number of children diagnosed with ALN has led to more teaching assistants and support systems for these children (Farell, 2012, p. 45). This emphasises the importance of diagnosis for this pupil as it would allow the child to have more support in the classroom with a one-to-one LSA, allowing the child to gain confidence and excel in their work without interfering with others’ work.
	It is important for the teacher to also reflect on their practice to see what they could change to limit an incident like this occurring again, as Gibbs’ cycle suggests. Knight and Crick have argued that depending on the pace of their learners, teachers could reflect in the moment and adapt what they’re teaching and how they’re delivering the topic (Knight & Crick, 2022, p. 265). This is very applicable to our incident and could be considered by the teacher in the future, they could adapt their task to include every pupil instead of tsking the pupil in question with a separate task. It is also important for the teacher to reflect as Schön sees ‘reflective teaching’ as a process of design and discovery which allows both the student and the teacher to engage in a reflective conversation about the incident, where they reflect on each other’s perspective of the incident (Schön, 1992, p. 133-134).

Conclusion
As seen throughout this essay, and with reference to Tripp and Dewey’s work, critical incidents are everywhere in teaching, and it is how we study and reflect on these ‘incidents’ that makes them critical. Within this essay we have studied a specific critical incident linked to Donaldson’s four purposes. Whilst studying this critical incident we have highlighted the importance of reflection and how it allows us to be critical in our thinking and helps us decide what action to take moving forwards, as Fry and Kolb argue, ‘reflection tends to inhibit action’ (Kolb & Fry, 1975, p. 37). We have also suggested within the reflective process of this critical incident the possible next steps that should be taken, suggesting a possible diagnosis of ALN for the child in question and how the teacher could incorporate the child more in their lessons.
When discussing reflection, the use of different reflective methods was highlighted. It is important to remember these methods as we continue in the world of education as each critical incident may require a different method upon reflection. However, for our critical incident, Gibbs’ reflective cycle seems to be most applicable as it uses the emotion of both the pupil and teacher as a reflective step, a process that could benefit both the child and teacher as we think about the child’s learning needs and how they felt when they were not given the same task as others.
To conclude, critical incidents are essential when studying in the field of education as they provide a ‘deeper and more profound level of reflection because it goes beyond a detailed description of an event’ (Griffin, 2003, p. 208), and allows us to discuss the meaning of the event, whether that be the meaning to the child, the teacher, or the meaning to us, those studying critical incidents.
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