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			Children’s Play: Principles and Practice.
Section 1
For children play is a key aspect in their development. Article 31 of the UNCRC (Unicef, 2010) state that all children must be exposed to opportunities where they can play. Play can be used as a tool for children and allows them to develop their learning and life skills independently. There is no correct method of what play can be concepted as, each child can have a different opinion on what they see as play for them. What is play? (Play Scotland, no date). Children are able to identity different aspects of life which they see as play whereas for another’s it can be interpreted as work. This is a skill that children will develop early on in life.
Vygotsky believes that for children at a young age the concept of play is seen as imaginary, this gives opportunities to children to participate in role-play. Through play he believes that children are building on their holistic development through this method. However, it is challenged that play is the contrast to what it is believed play can be perceived as. (Scharer, 2017, p.63) Play allows children to build many skills rather than just targeting one aspect that Vygotsky believes.
Input from parents and practitioners can also influence a child’s view on play. Through positive attitude from those around the child it can contribute to a child feeling confident in what they are able to achieve and can play a part in the child wanting to continue to participate in a range of activities and discover new information (Stapleton and Yahraes, 1981). With confidence gained through self-direct play children will begin to explore freely at an increased level, this can support children when presented with new play opportunities as they develop as they will be willing to participate in the play that is presented. 
Children can see play as a way of learning depending on how the dynamics of the activity is portrayed for the individual. Self-directed play is an act of play that is completed by the independence of a child rather than encouraged by an adult. Children play at different rates and do this through their own interests. How to encourage self-directed play (Kozi Kids, 2018). The role of what a child distinguish as play can change if it is led by an adult who makes choices for them involving a  chosen activity. The importance of self-directed play can acknowledge a child’s own ability to create excitement in play and solve problems for themselves. Children are able to discover their own interests independently rather than through adult led interests. How to encourage self-directed play (Kozi Kids, 2018). 
Adults that encourage children to play or take control of an activity can cause children to disengage and purpose of the activity to change therefore see the activity as a task rather than enjoyment. This can give children a different look on a particular game or can disengage a child from the play that is participated in. (Howard and McInnes, 2012) Show that through studies that the involvement practitioners have on play can change the dynamics negatively for children and require training prevent the flow of play.
Adults should consider how they involve themselves within a child’s play without transferring the activity from play to a task and therefore overpowering the child. (Nature Play, 2012) believes that the adult’s role should be to support children through play without interception. Children can feel a sense of comfort through the presence of an adult during self-directed play. It allows children to build their confidence through the reassurance of the adult near.  An adult can play parallel to a child without any verbal communication where a child may pass an object to a practitioner or use eye contact. This gives opportunities for a child to transfer a play cue to an adult when a child may feel necessary. 
Socio-dramatic is one play type that children participate in, it includes children allocating roles and full filling them using the imagination (Earlychildhoodnews, 2008). 
This is something that can take place within a role-play area. Children are able to build social skills, additionally there are a number of other skills that children are able to build on through this area of play without input from practitioners. Children who chose to play in the role play area will also gain the opportunity to build and adapt on literacy skills, numeracy, fine motor, problem solving and turn taking.
Section 2
Risk can be defined as a chance that something negative may happen (Cambridge Dictionary, 2019). Adventurous play, challenging play and rough and tumble play are the three different types of risky play that children can encounter. These risks could include activities of speed, Height, rolling, darkness or balancing.
Rough and tumble play is seen the least within schools and settings as it is considered an uncertainty on how to approach this method for practitioners. 
However, within play risk can be seen as a positive aspect for practitioners to provide children with, allow to support children’s understanding of how to comply with day to day risks that children will participate in through play. (Rune, 2017, p.840) also believes that rough and tumble can be considered essential within play for learning and children’s development skills. This can allow children to understand how to negotiate within games and activities.
 (Lavrysen et al. (2017) pp. 89) Suggest that a practitioner’s duty is to expose children within the setting to risk, for some children this is something that they will want to do naturally within play as they endure a sense of excitement from it. Additionally (Lavrysen et al. (2017) pp. 90) argues that risk taking gives children opportunities to develop the skills within itself and it can teach methods of how to approach and improve independently. 
(Bazley, 2018) Points out that as a setting, practitioners should not prevent children from all risk, for some children this is something they do not experience at home. Parents can see risk as a negative attribute and can then avoid this aspect of learning for children.
According to (Maynard and Waters, 2014) it can be argued that risk can be seen as a way of showing a lack of knowledge towards an activity as each child’s view of a risk can differ depending on the child’s understanding. Rather than viewing risk as a negative component (Bruce, 2007) shows that risk can be seen as anything that does not give a concrete result prior to the event, rather than its negative aspect. This allows children to develop life skills and target areas such as physical and emotional risk. The concept of not knowing an outcome can allow a child to think prior to the activity of what could possibly happen causing worry or excitement and also physical risk such as a fall. Children will develop understanding by trying the activity again and will begin to understand the benefits of risk (Playscotland, no date). Alongside developing a child’s emotional resilience this can also target a child’s self- esteem. Children are naturally curious, risk can support the nature of exploring curiosity. A benefit for children is the ability to have fun while learning risks (Playscotland, no date). 
Through risky play children are able to develop holistically building on cognitive, emotional and social development. Children are able to improve physically through the aspect of risk-taking during play. These are all aspects of a child’s development that will allow them to continue to progress an understanding of what happened to them during the risk taken and therefore re-trying through a different method, this is a form of independent learning that will support a child throughout childhood and adolescence (Farmer, 2017, p. 242).
Outdoor environment and open spaces create opportunities for children to build holistically. Within the setting’s outdoors children are able to experience a small amount of risk that is overseen by practitioners, within these area’s children are able to understand and work together to take on risk. These opportunities are able to prepare children for self-resilience and understand how to manage risk when taken outside of the setting. Risk, challenge & adventure (Council of Learning Outside the Classroom, 2020). 
It is a practitioner’s duty to oversee children during risk taking by observing the choices that children make rather than intervein ensuring that children’s safety is paramount. Taking a step back and allowing children to work together to negotiate is key for children to develop the understanding of sharing (Howard, 2010).
 The Importance of Risky Play within Childhood (Early Years Resources, 2020) Show that practitioners should support children in choices made and encourage children in what they do allowing the opportunities to build confidence. During the play children can be curious with what they want to do and can often ask questions, this would promote the practitioner’s role of staying near the children’s play to support anything that they may want.
A practitioner’s duty is to ensure risk assessments are followed but still exposing children to risk. Estyn are training and inspectors for Wales set to support settings in reaching set standards. Estyn (2019) show practitioners consider risk subconsciously and consider what could change to minimise the risk of danger. Through assessments set in place by Estyn it allows increased performance through choices made, its benefit’s confidence in staff as it shows awareness of controlled risk within the setting and increases the probability of reaching targets and objectives set.
Section 3
The Foundation Phase Curriculum is set up around the concept of learning through play in Wales. It is set to target children between the ages of 3-7 years old where all learning that is taught within schools should be done through the mindset of play. Within the curriculum there are seven core aims that are produced outdoors and indoors (The Foundation Phase, 2008). The curriculum supports children’s holistic development through this concept. Within the setting there are learning areas that practitioners must fulfil to meet the learning outcomes for children, within the environment there are different play types that children have access to that supports this. 
Foundation Phase Profile is a Welsh Government requirement for children’s development and assessment’s that includes compact form and full profile form. These are set nationally and are constant for all children aged between six months and seven years. The Profile allows practitioners to identify any additional learning needs as early as possible in order to support the child correctly. Foundation Phase Profile Handbook 2017 (Welsh Government). Therefore, working alongside parents/carers successfully is key as these are a continual figure for a child, through communication and support parents/carers are able to support a child with development outside of the setting. Learning and Teaching Pedagogy 2008 (Welsh Government).
(Barber and Sharon, 2010) Believe that assessments are a pathway of recording the progress of children and can see progress. This is something that by using compact profile practitioners are able to do. 
Compact profile is completed within the first six weeks as the child’s baseline on entry at reception selecting a range of skills collectively focusing on four main areas of learning these are Personal and Social Education, Language, literacy and Communication, Mathematics and Physical Development. Practitioners complete compact profiles through observational assessments of the children during play based on specifying skill ladders from each of the Areas of Learning that are simplistic to observe within the first half term. The observations made allow practitioners to visualise children’s continuous learning in order to provide progression and gather evidence. As a practitioner acknowledging a child’s strengths and achievements in line with curriculum skills will allow the child to progress is significant in place of focusing on the Foundation Phase outcome and identifying the understanding of children’s learning styles. Outcomes from children who completed the compact profile would then be shared with the Welsh Government. Foundation Phase Profile Handbook 2017 (Welsh Government).  
Observation’s give practitioner’s a chance to see a child’s interests and strengths, in order to plan and provide the child with opportunities to progress this can be beneficial as a practitioner can adapt activities to comply and enhance learning. Alongside grasping the knowledge of children’s interests, observations allow practitioners to identify and record patterns that may occur within a child’s play. Learning and Teaching Pedagogy 2008 (Welsh Government). This could be a beneficial observation for practitioners as it can highlight any worries that may occur for instance if a child was to avoid play that involved a high level of sensory play. 
Not all children starting a setting settle as quick as others, for those who have not attended previous settings or are the youngest within the year group this can factor in the child’s ability to show a true reflection of the child’s knowledge and understanding. The state of a childs mind can change significantly depending on the environment that they may be in and perception of the observer can differ an outcome (Fawatt and Watson, 2016). The task that is presented to a child is a constant factor however depending on the observer during the task can differ how the level of acceptance for achieving the target can differ, people have different interpretations of an activity and therefore can set the child at a disadvantage. 
Foundation Phase Profile is compulsory throughout Wales ensuring that each child is completing the same set standards however there are no set method of recording observations that settings must follow this can be a negative for children as recording methods may not be accurate in comparison to another setting. 
Overall using a compact profile allows practitioners to build a picture of a child however does not always show an accurate level of understanding that a child may have due to the time scale that it is completed in, the profile can take snap shots of the child and prepare practitioners with an idea of what strategies that they could provide in order for the child’s learning and provide knowledge of activities that may or may not work within the environment presented to the child.
Section 4
Play is key for practitioners to provide children with during observations and assessments. Observations allow practitioners to observe and assess to see the ability and progression of a child (Early Years Matters, 2020).
Play within a natural environment allows practitioners to see a true reflection of a child’s ability during observations that are made. Children naturally gravitate towards activities that interest the child as an individual and will want to learn through these methods of play where there is no pressure on the child to sit and focus on a task that is presented showing practitioners a greater level of the child’s ability that needs to be assessed, in comparison an activity that is adult let and did not have free choice would give a practitioner if different outcome as the activity would be directed and not have the child’s interest as the main focus and therefore the child would show a lack of interest and input that would not give a practitioner an accurate recording of the child’s ability.  
For children who select an activity to participate through self-directed play it allows them to learn and develop skills without pressure on them to co-operate with adult led involvement. (Estyn, 2015)
Emotional well-being can show to be increased and scores increased for children who complete activities during self-directed play rather than adult led activities (Howard and McInnes,2012). This supports Maslow’s theory that in order for children to progress, basic needs of the individual need to be met in order to develop, these needs include children’s well-being (Allen and Gordon, 2011). 
Observations that are made during the child’s play can give practitioners a wider understanding to the child’s social circle where they are able to visualise the child’s friendships or lack of friendships that are build, if they are dependent on other children for support and ultimately if they interact with other children within the setting (Nursery world, 2020).
[bookmark: _GoBack]It can identify if children chose to play with in specific areas of the settings provision (Earlyyearscareers, 2020). Children may choose to interact within the classrooms enhanced provision this is something that will change regularly such as a role play area or a tuff spot that will be based on different topics or a child may choose to interact within the continuous provision where a child will always have access to these resources. This can allow practitioners to consider if the activities that are provided are beneficial to the child’s learning and whether children are engaged by what is available to them. In comparison through self-direct play children are not challenging their ability to progress as for some children they may stay within the same activities. 
Observations that are taken within self-directed play can allow practitioners to oversee children’s interests and ability. To ensure that practitioners are providing skills for children to continue to develop the observations can allow the skills to be interoperate through the interest of the child rather than what a practitioner may consider as important. Furthermore, it can provide a practitioner with an understand of what skills the child may need to develop in comparison to what a practitioner could feel is important (Earlyyearschildcare, 2019). 
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