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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I am currently practicing in the Disability (25+) Team and work with people with learning disabilities and physical disabilities. I feel that I would benefit from further developing my understanding and confidence in using different methods to communicate with people I work with. This will ensure their understanding and participation in the processes that they are part of, and mean that their voices are heard and central to decisions made about their lives. I will hope that this person-centred way of working will become organic in my practice and that I will model and promote this way of working to all involved in their lives, including their families, care agencies etc. As part of this learning need, I therefore feel that I would benefit from spending more time with the team’s Speech and Language Therapist. I have yet to observe an experienced practitioner use communication aids as part of an assessment process or decision making process, and feel that this would be a great start to developing my own style of practice in this area. It is important for me to ‘use communication skills to establish the social work relationship’ (Care Council for Wales, 2013).

Since starting in my Social Work post, I have been tasked with a specific project, which I feel has had a more service and finance led focus, than person led. Due to their high level needs and personal circumstances, the people require a certain type and level of care and support, and there is limited opportunity for exploring alternative ways of delivering services. Over the next year I will welcome the opportunity to work with individuals and families that will involve more creative and person-led thinking. To analyse personal circumstances and what is important to a person; and explore other more cost effective ways that services can be delivered if possible, whilst still ensuring that they contribute towards the person’s personal outcomes, in line with the Social Services and Wellbeing (Wales) Act 2014.

I would like to be able to develop my confidence and autonomy in wider areas of decision making in my profession. The piece of work mentioned above has meant that I have become skilled in evidencing my professional judgement for care and support to be at a certain level and why there would be a risk if it was reduced. I have become the professional within the team that other practitioners and managers approach for advice in this very complex area, and I feel confident in my expertise and knowledge base. However, as a result of working in this specialised area for over a year, I feel that I have not had the opportunity to develop confidence in other important areas of Social Work, for example, safeguarding and mental capacity. These are core elements of the Social Work role that I need to maintain, as mentioned in the key roles of The Social Work Degree in Wales Practice Assessment Guidance.

(488 words)

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  24/05/2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



1 is a young lady with learning disabilities. Historically, she has been a victim of sexual and domestic violence. She was rehomed to the area after fleeing domestic violence from England. The difference in eligibility criteria in England and this Local Authority meant that she did not receive a service from where she used to live and was only assessed as having a learning disability once she moved to Wales and was referred to our service. The combination of her learning disability and difficult history means that she makes unwise decisions regarding who she spends her time with, often spending time on social media on dating sites and arranging to meet with men in various locations, sometimes far away from home. Although she understands that this is risky, it is clear that her need for company and relationships outweighs this risk. When I last saw her, we discussed that because she is relatively new to the area she often feels lonely and has not yet built any friendships. As a result she often returns back to where she used to live, placing her at further risk. 

This is still one of my initial visits with 1, as such I hope to use this contact to continue to build a positive and trusting relationship with her (Section 2, Code of Professional Practice for Social Care). I will be going through a list of local groups and activities with 1 today, assisting her to decide which ones she will be most interested in and then gaining her consent to refer to 2 in house teams of support staff that provide short-term progressive support to help people to achieve their outcomes, these resources are free of charge. In partnership with 1, I hope to identify clear outcomes for these teams to achieve.
Aloma Jones, my line manager and Team Manager accompanied me to the visit to observe.
(314 words)
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


For my visit with 1, I knew that it was important for me to consider her preferred language and prepare for this accordingly. In this case, 1 has lived in England all of her life and has come to Wales as a result of fleeing domestic violence, English is therefore her language of preference. I understood that it is important not to presume somebody’s preferred language though, so when we first met I was aware that the Welsh Language (Wales) Measure 2011 states that the Welsh language should be treated ‘no less favourably than the English language’. I am aware of the importance of the Active Offer; which means ‘providing a service in Welsh without someone having to ask for it’ (More than Just Words, 2011). 
Although the use of the Welsh language was not required during this observation, I am always mindful of the need to adopt an anti-oppressive way of communicating with the people that I work with and I feel that I achieved this during my visit. Thompson states that ‘the development of anti-discriminatory practice has cast light on the oppressive potential of language and the need for linguistic sensitivity’ (Thompson, 1999). I wanted to ensure that the language that I chose with 1 was clear and easy to understand and for her to feel empowered to make decisions about activities that she would enjoy in her local community. I feel that this was achieved during the visit. I prepared beforehand by reading a Speech and Language Therapy report that detailed how many ‘key words’ are best to use with 1, to ensure that she understands what is being said. The report highlighted that during times of stress or pressure the level of her understanding may decrease, which would consequently mean that the amount of words that I should use in a sentence should also decrease.
I went to the visit with a list of the available activities in the local community that 1 lived in. There were a number of activities that I thought would be suitable out of this list, to help to build her confidence and create new relationships. Beckett and Maynard suggest that Social Workers can feel under pressure (sometimes due to their own fears and doubts) to overrule service users’ wishes by using the powers afforded to them by the role (Beckett and Maynard, 2013). I was aware that due to 1’s learning disability and kind nature, it would most certainly be in my power to persuade her to go to the activities that I felt were the most suitable for her, particularly given my awareness of the risky relationships that she was currently choosing to engage in in certain areas of the local authority (I was satisfied though that she posed no risk to other people). However, ethically I am aware of the importance of and right to self-determination for people that I work with, this is in line with section 4 of the Code of Professional Practice for Social Care, to ‘respect the rights of individuals whilst seeking to ensure that their behaviour does not harm themselves or other people’. 1 has a right and need to be able to make her own choices and decisions (Section 1 of Code of Professional Practice for Social Care) and I have the power to support her to make her own decisions and choices by making reasonable adjustments in the way that I present information to her, in a way that she can understand. Thompson (2009) also states that when imbalances of power occur, individuals can feel uncomfortable and intimidated. I was sure to empathise with 1, her complex history meant that she has experienced power imbalances throughout her life and I did not want to create one with her, I wanted her to trust me and feel that I was there to support her to achieve what was important to her. As a critically reflective practitioner, I realize the ‘key role that power plays in shaping both what the service user experiences and what the social worker does’ Thompson and Thompson, 2008a, cited in Howe, 2009)
Due to 1’s learning disability, I was aware of the need to limit the amount of time communicating and the amount of time spent there in general. Communication becomes tiring for her and I had previously noted that after a while of talking, she would start to disengage or say standard answers that were not relevant to the questions that were asked. Experience has shown me that people with learning disabilities have developed coping mechanisms for communicating with people, often knowing when to nod their head or when to make acknowledgement sounds during a conversation that reassures the other person that they are understanding what is being said.
As I had visited 1 a couple of times before this visit, I felt confident when communicating with her.  I feel that it is important for individuals that I work with to know that I am confident when I communicate, as confidence can be infectious according to Thompson (2011).  This line of thought is in keeping with Section 2 of the Code of Professional Practice for Social Care, to strive to establish and maintain the trust and confidence of individuals and carers. However, I also made sure that I was mindful of my level of confidence and it having the potential to overwhelm 1 or oppress her, which in turn would make her less likely and able to communicate effectively, an anti-oppressive approach during the visit was therefore very important.
So far I have discussed the verbal communication during my visit, however a great deal of non-verbal communication was used as well. Kopowska (2005) discusses a range of non-verbal cues that can be used when there may be an imbalance of power during and intervention. I ensured that my facial expressions were warm, I did not make any facial expressions that may have made 1 feel confused or anxious. I maintained appropriate eye contact throughout the visit, not too much eye contact and not too little, as I didn’t want to risk 1 feeling that I was bored, disapproving or untrustworthy (Thompson, 1999). Whilst going through the activities available, I moved to sit closer to 1, with her permission. I kneeled on the ground with pictures of the activities that are available, whilst she sat in her chair above me. I felt that positioning myself in this way helped to redress any feelings of power imbalance that 1 may have been feeling, she was able to look down towards me. Instead of being on the same side as my observer, I moved towards 1 so she felt that we were working together as a team and wasn’t being interrogated. I had considered before whether moving closer to 1 may have caused her anxiety, or whether she would have given consent for me to move closer to her even if she didn’t want me to. However, my knowledge of 1 meant that I knew that she does not feel anxious around women, only men so this would not be an issue.

(1182 words)
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Feedback that the social worker is always on time and if she can’t make it for any reason then she will call ahead and inform. No problems in this area.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	The Social Worker did get permission prior to the visit and made sure that 1 felt happy with what was going to happen.  The Social worker fully explained everything in a way that 1 could understand.  

	Were you clear why the social worker met with you today?

	Yes I was fully aware.

	How well prepared do you think, the social worker was for his or her meeting with you?


	She prepared well.

	  How has the social worker listened to you and respected your views and wishes?


	1 reports feeling comfortable with the Social Worker and would feel able to talk to her and call her about anything that was worrying her.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	1 informed me that the Social Worker always explains everything to her in a way she can understand.  


	How has the social worker’s involvement met your expectations for this visit?

	The Social Worker has helped 1 to get a free bus pass and this will save her money and allow her to travel around the county.  The Social working will also look to allocate a support worker to help build confidence.  

	Are there any other comments or suggestions that you would like to make?
	No.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)



Safeguarding is a broader term for ‘adult protection’ and relates to the actions that are taken in order to promote the welfare of vulnerable adults. The introduction of the Social Services and Wellbeing (Wales) Act 2014 (SSWBA) has changed service provision in Wales, it aims to ensure that people who have a need for care and support have assessments that are proportionate to their needs and focussed on what matters to them.

For the purposes of this assignment I will discuss a single intervention completed as a Social Worker on duty for the Disability Service in my Local Authority. Although it was a single intervention, it was multi-faceted in the ways it made me reflect on my practice. It gave me cause to reflect on my attitude to risk (particularly risks posed to me), the tensions and conflicts that arise when working with other agencies whilst simultaneously trying to underpin ones practice with legislation and Social Work values and ethics. I intend to use the Johns Model of Reflection to evidence a critical approach to the case study I will discuss. I will discuss the Welsh Context of Social Work, as well as the legislative context, the policies and procedures that informed the intervention and social work theories used.
This intervention did not lead to investigation under safeguarding (and was closed after my intervention), however I will explain what the process would have been if the case had progressed to safeguarding to evidence my understanding of the whole safeguarding process.
Description of the experience:

A Safeguarding Enquiry was received from the Local Authority’s Homeless Prevention Team due to 2 being at risk of homelessness and the concerns that they had that her brother was financially abusing her. She had been served notice in his current property as it was only a single occupancy tenancy, her brother coming to live with her resulted in a breach of tenancy. Limited medical history was available and the Homeless Prevention Team were querying whether 2 may have had a mild learning disability or some cognitive impairment as they felt that she presents as vulnerable.  The Homeless Prevention Team did not have any clear evidence of harm or abuse taking place, but 2 has admitting financially 'helping' her brother and daughter who are known to County Lines due to risk of cuckooing.
Due to the lack of information it was agreed that a visit from Duty Social Work was required in order to determine whether 2 has care and support needs and if so, if commencing safeguarding process is appropriate. The referral stated that 2 was unaware of the referral and the referrers had not gained consent to refer, as the department were unsure if she had capacity to understand and so did not want to exacerbate the situation and put her at further risk.  The Mental Capacity Act 2005 principles state that capacity should always be assumed, unfortunately partner agencies are not as aware of the principles of the Mental Capacity Act 2005 as they need to be. I have found that it is often because partner agencies still see safeguarding discussions as the sole responsibility of the Local Authority Social Services Department. It is understandable though that partner agencies are perhaps less well-versed or confident in the area of Safeguarding due to the responsibility and accountability for safeguarding being with the Local Authority. I feel though that sometimes, due to the legitimate and professional power (MacLean 2011) that the Social Work role sometimes holds for an individual, discussions around consent would be better held by professionals already known to them. 

Prior to arranging to go out on the visit, I contact Housing to ask whether there were any lone working considerations that I needed to make, or whether they had received any information from the Probation Service regarding the brother of 2. I had to ask for this information a few times before it was sent. The information provided highlighted that 2’s brother has been in prison due to an extremely violent incident with a woman in England. It stated that lone working by women was not advised. Housing stated that they were unable to attend the visit with me, so as a result it was agreed that I would visit with a colleague from my team, that the lone working policy should be utilised and that we should conduct the intervention away from the property.
2 was waiting for us outside her property upon arrival. She was locked out as her brother had gone out and taken the keys with him, she had to sleep at her daughter’s house as a result the previous night.  Section 131 of SSWBA states that the ‘local authority should be proactive in its approach and the individual should be asked which language they would prefer at the beginning of the process’ (s131, SSWBA). As a result my colleague and I were sure to ascertain her language preference as soon as we met 2, we did not want to presume that her preferred language was English just because that was the language we started with. Sachdev and Giles (2004) state that Communication Accommodation Theory articulates that ‘bilingual communication is influenced not only by features of the specific situation in which the speaker finds herself but also by the wider socio-historical context in which the exchange in rooted’ (Davies, E. 2010). I have worked with individuals who feel that in order to discuss their medical and social history, they need to communicate in English. 2 was open in telling us that she did not speak Welsh at all, that although she has lived in the area for some time, she and her originated from England and English was her language of preference.

We informed 2 that the Housing Department has some concerns for her welfare because of the situation she is in and she agreed to accompany us to a neutral place, a local restaurant to discuss further. 2 has some health conditions, has had two strokes, angina, arthritis and a heart attack. She described herself as having some problems with memory “I can forget what I’m talking about…I can listen to someone and then forget what they said”. 2 evidenced an ability though to retain information, weigh it up and relay it back to us. We deemed her as having mental capacity to be able to make decisions around where she lives, who she allows to live with her and the consequences of this. ‘Capacity should not be viewed as a barrier to safeguarding…caution must be exercised not to contravene an individual’s wishes, feelings and rights (Community Care Inform, 2019). We also ascertained through collaborative conversations that 2 did not have any care and support needs at the moment. 

We discussed the concerns about financial abuse. She stated that her brother asks her for money and pays her back sometimes. She said that she can and does say no to her brother when he asks for money and she tells him that she needs to pay the bills. She said that he sometimes says ‘ok’ and sometimes “he throws his dummy out…gets a cob on…goes in a mood and mutters under his breath”. 2 stated that this is nothing new, and that he used to behave like this with their parents. 

2 stated said that the constant asking does get to her but she wants to help him and that he did not do anything else to make her give him money. She said she would never “see him on the streets”. She has now been given notice to leave the flat because having him there has breached the tenancy agreement. 2 feels that Probation should have been supported to get his own accommodation nothing was done. The Housing (Wales) Act 2014  states that the local authority has an ‘interim duty to secure accommodation if an authority has reason to believe that an applicant is eligible, homeless and in priority need pending a full assessment of their circumstances’ (Under section 71 of the same act, as 2’s brother has a local connection (2 is his local connection) the local authority has a duty to assess whether they have a duty to accommodate him, if he did not have a local connection the local authority would be able to refer his housing application to another local authority. 2 advised us that the prison that he brother left and the Probation Service had not provided him with support to find accommodation, instead they told him to go to where he has a local connection so he can be accommodated. Prior to the introduction of the Housing (Wales) Act 2014, ex-offenders were automatically deemed to have a priority need and would be accommodated, this resulted in many ex-offenders coming across the border to Wales to be accommodated. 

We analysed and evaluated the information provided to us during the intervention and fed back to the Lead Safeguarding Manager that it was our opinion that 2’s brother appeared to be relying heavily on her for money and it was possible that she was being emotionally coerced into ‘giving in’ to his constant requests for money. However, we were satisfied that 2 demonstrated capacity with regard to weighing up her decisions to give him money after paying her bills and that she has the ability to refuse his requests. 2 wanted to and was choosing to help her younger brother. Identity Theory states that one’s identity is ‘made up of two cognitive functions…self-image and self-esteem’ (Maclean 2011). 2 regularly described herself as the older sister; that she had taken over responsibility for her brother after her parents died, she felt valued when in this role and had increased self-esteem as a result. She identified as being the person who needed to support her brother, no matter the risks.  2 had her daughter living nearby who was a strength and source of support her. We summarised by stating that it was possible that 2 is at risk of emotional financial coercion from her younger brother, but she had no care and support needs and was able to protect herself at present. 

The contact number for the first point of contact was shared with 2 with written prompts to call if she felt she required and advice, information or an assessment of her care and support needs in the future. 
Reflection

My colleague and I wanted to ascertain whether 2 had a need for care and support, and if so whether she was at risk of or experiencing abuse from her brother. Our familiarity with the process of assessing individuals for care and support under Section 3 SSWBA meant that we were able to gather the information required to make this professional judgement. Professional judgement is described as “playing the role that you signed up to when you joined the profession and setting aside your personal feelings where they conflict with the role.” (Beckett and Maynard, 2005, cited in Community Care Inform, 2019). Given the information that I had gathered prior to the visit regarding the level of risk that 2’s brother has posed to women in the past, I was conscious that I should not let this knowledge cloud my judgement. I felt frustrated that despite the fact that her brother was clearly taking advantage of her and that his continued presence in her flat meant that she was at risk of homelessness, 2 still wanted to support him and would not ask him to leave. Before we were able to get to an agreed neutral location, I was also very aware regarding the safety of my colleague and I, I needed to be sure however that my anxiety regarding this did not influence in the way that I communicated with 2, nor did I want to make her feel anxious as this could impact on the level or quality of information gleaned as part of the intervention. 
O’Sullivan (2010) suggested that in order to achieve professional judgement and decision making the following characteristics are required; ‘a critical awareness of the decision-making context, involvement of the service user to the highest feasible level, clarity of thinking and awareness of their emotions and how they might impact on decision making, consultation with all relevant parties, systematic appraisal of options and their possible outcomes, the ability to evaluate the decision-making process and reflect on outcomes, he ability to provide a well-reasoned argument, incorporating all of the above, that is consistent with available information and provides clarity as to how a decision has been made’ (Community Care Inform, 2019)

Influencing Factors
Roche states that “law has an ever-increasing importance in social work education as well as day-to-day professional practice” (2010, p. 8). It is clear that knowledge of the law and the way it frames practice puts social workers in “a position that is inherently powerful” (The Open University, 2010, p.17). My knowledge of the Social Services and Wellbeing (Wales) Act 2014 and Mental Capacity Act 2005 meant that I felt confident to be able to assess 2’s need for care and support needs. I was also able to tell whether she was able to evidence an ability to retain the information discussed, weigh up the information and provide reasoning as to why she was making the decisions she was (despite the fact that most people working with her felt that these were unwise decisions). I was aware that individuals have the right to make unwise decisions as long as they do not place others at risk.
Could I have dealt with it better?

I feel that the outcome that we achieved was good, we were able to speak to 2 in a neutral location where she felt safe and at ease. She was open and honest in her conversations with us, we adopted an anti-oppressive practice approach which was “a process of change which leads [service users] from feeling powerless to powerful” (Dalrymple and Burke, 1995, p. 20).

We were able to assess her capacity to make the decision to have her brother live with her. She was aware of the risks of the decision and the detrimental impact that it could have on her own life, her responses were rational, reasoned and thought out.
Learning

I am now conscious of the need to liaise fully with partner agencies when gathering information for visits where there may be a person of risk involved. Had I not asked for this information at the time, I may have gone in to the property with 2 and her brother and placed myself at risk. Due to the perceived urgency around Safeguarding and the enquiries that need to be made, it is easy to feel that one has to rush to see the individual due to the risks of abuse. I have learned that I need to take a step back during these times and ensure that the risk to myself is also reduced as much as possible by making sure I have all of the information required to make a professional judgement. I have a tendency to rush in to situations due to having an empathic approach, my Social Work values and ethics also mean that I want to reduce risk to vulnerable people that I work with. However, the Code of Professional Practice for Social Care is clear that it is my responsibility to follow risk assessment policies and procedures to assess whether the behaviour of individuals presents a risk of harm to themselves or other people (Social Care Wales, 2019). Kemshall identifies two categories of risk of harm; the risk posed to others and one’s vulnerability to risk (Kemshall, 2007). This means that I need to equally consider the risk to an individual but also the risk that they or their family may pose to others and myself. 
I have ensured that I fed the above back to the management team within our service, and requested that with Safeguarding enquiries from housing, as part of the screening process, enquiries are made regarding lone working requirements, whether there are risk assessments in place. I also highlighted my concern to the Housing Department that the risk assessment and information from Probation was not shared as a matter of course as part of the referral. Many agencies are conscious of the Data Protection Act 2018 and the need to not overshare information. However, the Act states that information shared should be ‘adequate, relevant and not excessive’ (DPA 2018). The information regarding the risk that 2’s brother posed to others was most certainly relevant so I was disappointed that this was not shared by the partner agency. It was important for me to feed this back as section 3.8 of the Code of Professional Practice for Social Care makes it clear that it is my responsibility to raise concerns with my employer or appropriate authority where the practice of colleagues or other professionals may be unsafe or adversely aﬀecting standards of social care and support (Social Care Wales, 2019).
As this intervention did not lead to a safeguarding investigation (and was closed after the screening stage), I now plan to evidence my understanding of the Safeguarding process should the intervention have given us reasonable cause to believe that 2 was an adult at risk of abuse who was experiencing abuse. It is important to note that although we closed the Safeguarding enquiry at the end of our intervention, I would always consider and offer an assessment under Part 3 of SSWBA, 2 felt that she did not need this at this stage so a ‘What Matters Enquiry’ was not submitted as a result. If we felt that 2 was at risk as a result of our Section 126 enquiry we would need to consider whether immediate protection was required, so we would need to take steps to ensure her immediate safety, convene a strategy meeting and case conferences and complete care and support plans under Section4 of SSWBA to minimise the risk as much as possible or remove the risk completely. If immediate protection of not required, we would convene a strategy meeting and then case conferences, ensuring that relevant agencies are present at the meetings and complete care and support plans to reduce the risk as much as possible or remove the risk entirely. Regular review meetings are held when a case is under Safeguarding, actions are reviewed and the case is then closed to Safeguarding once the risk is removed or addressed and the vulnerable adult is no longer at risk.
(3082 words)
Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)



In Wales, Child Protection procedures and processes are underpinned by the Children Act 1989, the All Wales Child Protection Procedures, United Nations Conventions on the Rights of the Child, and Children Act 2004. The Children Act 2004 was created and ratified in response to the death of Victoria Climbié which prompted an inquiry by Lord Laming which highlighted a lack of communication between partner agencies in relation to child protection and therefore updated procedure and legislation in to order to improve it. Lord Laming stated that ‘the support and protection of children cannot be achieved by a single agency…every service has to play its part. All staff must have placed upon them the clear expectation that their primary responsibility is to the child and his or her family.’ (Laming Report, 2003). Part 7 of SSWBA places a duty on all people working with children and young people to report concerns if they think a child or young person is at risk of harm.
Wales is the only country to have introduced the role of Children’s Commissioner. This role of the Commissioner is to ‘look at how the decisions made by public bodies in Wales, including Welsh Government, affect children’s rights’ (www.childcomwales.org.uk  2019)
Section 47 of the Children Act 1989 places a duty on local authorities to ‘make enquiries, or cause enquiries to be made, to decide whether to take action to safeguard or promote the welfare of a child who is suffering, or likely to suffer, significant harm’ (CA 1989). If the Local Authority is informed of a child at risk of or experiencing significant harm, it must ensure that an initial assessment is completed within 7 working days (the Social Worker must see and speak with the child as part of this). Following this, a Strategy Discussion takes place with the Police so a decision can be made whether a strategy meeting is required, at this meeting it is decided whether a Section 47 assessment is required and whether this needs to be completed by a single or joint agency approach depending on the severity and nature of the abuse. 

If the outcome of the assessment recommends Child Protection procedures be commenced, an initial case conference will be held and a decision made whether to place the child or young person on the register. If they are placed in the register Core Group meetings are held every four to six weeks, and the Child Protection plan is reviewed, any changes to the plan have to be agreed by the core members (health, education and social services). Locally, if de-registration is not agreed ‘chorately’ (by all members of the group and the Chair) by the 9 month Child Protection review, then discussions take place with the Legal Department to see whether threshold for removal has been met, at this point the Local Authority will consider going down the route of Public Law Outline which is the last opportunity for change to be made and improvements to be seen before Court Proceedings commence for the removal of the child or young person from his or her parent’s care. Throughout the entire process the paramountcy principal endures, so the voice and wishes of the child are always considered, however the safeguarding and wellbeing of the child or young person are paramount.

(549 words)
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Part 7 SSWBA aims to create more consistent processes for both child and adult safeguarding, but there continues to be differences between both. Prior to the introduction of the SSWBA, safeguarding of adults was not dealt with under a dedicated piece of legislation. Policy and process for the Safeguarding of adults was guided by the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (and continues to be now), various pieces of legislation underpinned this document, for example the National Health Service and Community Care Act 1990.
Although Section 7 of SSWBA addresses safeguarding for both children and adults, it remains that the CA 1989 continues to be the guide for policy and process around child protection, As Brammer states, the SSWBA is ’an ambitious new framework consolidating protection for both children and adults’ (Brammer, 2014) but the Act notably improved the services for adults who are at risk, for example by introducing Adult Protection Support Orders (s.127, SSWBA) and placing new duties on Local Authorities and relevant partners.
The introduction of the Children Act 2004 in response to the Laming Report aimed to improve effective local working to safeguard and promote children’s wellbeing and stated that Local Authorities ‘must make arrangements to promote cooperation between the authority, relevant partners and any other agencies that the local authority deems as appropriate’ (Children Act 2004). It was some 10 years later that the SSWBA placed a ‘duty on local authorities and relevant partners to report cases of suspected abuse and neglect to the appropriate local authority’ (Community Care Inform, 2019) and also requires the Local Authority to make enquiries in to these disclosures. 
The SSWBA is underpinned by the principle of choice and control and the Mental Capacity Act 2005 (MCA 2005), if an adult has the capacity to make a decision, they are able to make a choice to decline intervention under Safeguarding (unless they are posing a risk to others). The MCA 2005 also applies to those over sixteen years of age, so conflict can arise between it and the CA 1989 and All Wales Child Protection Procedures) as this applies to children and young people under the age of 18. Although children and young people have the right to have their wishes and feelings considered, and should therefore be consulted and play a part in decision making (Art. 12, UNCRC), the ‘welfare of the child is paramount’ according to CA 1989 so the safety of the child supersedes their wishes and views if they are at risk of significant harm.
(426 words)
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


I feel that accessing available training and development opportunities as a way of continuing my professional development. I enjoy increasing my knowledge base and reflecting on how I could have used the knowledge gained in past case work, and how it may have made a difference to outcomes (both for myself and the individuals and families that I am working with). This approach also means that I am able to meaningfully apply my reflections and lessons learned to future case work.

In Section 2 I stated I wished to gain more experience in working with individuals and their families in more of a creative and person-led way. Attending ‘Just Enough Support’ and ‘Person Centred Risk’ Training assisted me with this. It was particularly useful when working with an individual who wished to move in to the community from a residential home that he had been living in for over 10 years. The ‘Person Centred Risk’ training also provided me with the tools and knowledge to confidently balance a person-centred approach with managing perceived risk. I worked collaboratively with him, discussing what was important to him, what he wanted to achieve, what his perfect day looked like, what the possible risks of the move were etc. Through collaborative conversations we found the gentleman felt he was more at risk of his condition deteriorating if he continued to live in residential care, than if he moved in to the community, due to the detrimental impact that it was having on his mental health. I negotiated with providers and professionals that evidenced risk averse approaches, making sure that the person was at the centre of my approach, advocating on his behalf when needed, allowing him to achieve his potential wherever possible and adhering to the principles of the European Convention on Human Rights. The gentleman went from receiving 24/7 care and support to living in his own home with 1.5 hours of care and support each day.
I have realised the importance of reflecting with my colleagues, identifying a critical friend that I can have open conversations with about my practice, how they have managed similar situations and how I could have done things differently. I have not been afraid to ask for help from my colleagues when needed and I am happy that I have become a source of support and information for my colleagues within the team as well. 
Supervision is an invaluable source of support for me, it is a place to reflect and discuss creative ways of managing my cases with somebody who has additional experience. I have come to understand the importance of preparing for supervision so I can use the time effectively. I often choose to use the SHARED model of reflection (Maclean, Finch and Tedam, 2018) during supervision. It helps to ‘ground me’ and encourages me to focus on what I and the individual wish to achieve, whether I have consulted with all of the key people involved, what I have done so far and what I have yet to do, whether I have all of the knowledge required, analyse the situation by evaluating what is important and what isn’t, whether my or the individuals feelings are impacting on the ability to move forward, and then make a decision. 
This has been proven by feedback received from individuals and their families, I have been praised for my collaborative working and keenness to involve individuals throughout procurement of services, for example when tendering for a new service provider to meet a gentleman’s need for 24/7 care I ensured that he was present at interviews that took place (ensuring that the venue was accessible to him, that there was manual handling equipment available in the event that it was needed, ensuring that his family were there to support him as and when needed), that he was consulted throughout, he was delighted with the outcome of his exercise and our relationship has been further strengthened as a result. My ability to communicate effectively with this individual has been instrumental in maintaining a relationship with him, he is well known in the service for regularly requesting that his allocated Social Worker be changed, this has not happened with me yet. I adopt an honest approach with him and use the guidance provided by Speech and Language Therapists and Behavioural Support Plans provided by Community Nurses to ensure that I am understood and that I understand him. This evidences again that I have met a learning outcome identified in Section 2 (to gain confidence in communicating with people who have communication needs).
At the start of my social work career, I already had a number of resources and strengths at my disposal to use in my every day practice, for example my social work values and ethics, my experience, relationships built with colleagues and other professionals, my personal skillset and knowledge base. Two years later I continue to use all of the above on a daily basis, however the resources and strengths at my disposal have deepened, and I have much more confidence in using them with the individuals and families that I work with. I would like to use these resources and strengths to become a Practice Teacher in the future.
(871 words)
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	27/11/2018

	2
	20/02/2019

	3
	10/04/2019

	4
	17/07/2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Kate has come a long way over the past 12 months as a social worker within the Disability team.  I have supervised Kate and mentored her throughout and can see real evidence of personal growth and confidence within her.  Kate is a valued and well respected member of the Disability team and has good sound knowledge of the client group and local services and voluntary organisations.  Kate was given a specific area of work in that of moving individuals from ILF payments over to direct payments or alternative services.  This was a Welsh Government initiative and had tight timescales.  The work was complex and of a sensitive nature, requiring Kate to fully reassess long standing complex packages of care, working closely with families and carers.  During this time her role would be supportive of families and providing reassurance that their loved one would still receive the appropriate service.  Kate was chosen due to her excellent communication skills as a Social worker and her warm and empathic nature, which really was the key to the success of completing the work.  Although Kate felt on occasions that the work was difficult and could be deemed as service and financially led, it was however work that had to be done and on a positive aspect allowed for fresh reviews to be undertaken and care transferred with no upset for service users and families, which is ultimately what they wanted.  Kate completed the work on time and was very professional throughout.  This experience has provided Kate with an excellent understanding and knowledge base of complex care packages within the team.  She has become the ‘go to person’ for advice and guidance and again this has further increased her confidence.  
I have witnessed Kate interact with many vulnerable service users and her approach is one of warmth and empathy, allowing for a relationship of trust and acceptance to develop.  Kate has also been fully committed to her personal learning through Conwy training department and has built up her knowledge this way also.   Looking to the future I will support Kate in undertaking more of a role within the safeguarding process and with any opportunities for MCA work and best interest.
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:                                                     (Learner)
Date: 10/10/2019
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed:                                                                 (Observer)
Date: 10/10/2019
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager:  Aloma Jones
Signature of LINE MANAGER: 
DATE: 10/10/2019
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Katharine Charlotte Spencer

	Name of Team/Agency 
	Disability Over 25 Team

	Name of Mentor 
	Aloma Jones

	Name of Line Manager 
	Aloma Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:                                                         Print Name: Katharine Spencer                   Date: 10/10/2019
(Learner)

Signed:                                                         Print Name: Aloma Jones                         Date: 10/10/2019 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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