[bookmark: OLE_LINK8][bookmark: OLE_LINK3]Relevant Review and Report on What Are the Most Important Factors in Raising a Bilingual Child

PartA. Summary of Advice Given in Baker’s (2014) Answers and Its Significance in Practices

[bookmark: OLE_LINK1]According to Baker's (2014) answers in his book, the most important factors in raising a bilingual child can be divided into three perspectives: providing an enjoyable and appropriate language learning environment and experience for children; properly giving children praise and encouraging children to develop positive motivations in their language learning; allowing adequate exposure to both languages and strengthening the minority language. His answers have significance to practical situations, which can be supported by relevant research findings.

Baker (2014) compares the process of raising bilingual children to tending plants, therefore he indicates one important factor in this process should be the language that surrounds language, which requires parents as language gardeners to provide children with a variety of satisfying and stimulating environments for language growth. The necessity of parents offering appropriate language learning environments for children in bilingual education is demonstrated: As the persons who are in charge of children’s development, parents must initiate a proper bilingual environment because the use of two languages starts in the children's environment (Puspandari, 2008), which indicates the rationality of Baker’s (2014) suggestion that parents should surround children with a proper language learning environment. 

Furthermore, since language is mostly related to communication and identity, children apply languages to interact with others and build social relationships. Therefore, one most important factor in raising bilingual children is to make their language development a pleasure and positive experience (Baker, 2014). Social capital can enable students to benefit from constructive guidance, encouragement, and role models within their social circles according to Kim (2011, quoted in Torres and Castaneda-Pena, 2016); Language learning may be promoted from social interactions between parents and children at home, which may function as a source of social capital (Torres and Castaneda-Pena, 2016). It indicates the importance of parents providing children with proper interaction and communicative experience in their language learning. Moreover, the potential benefit for children in language learning brought by a relaxing and positive atmosphere is also indicated: Before acquiring a new language, students must be in a positive atmosphere since students’ attitudes are also influenced by their surrounding environment. It’s claimed by many researchers that such an environment may help students develop positive attitudes, and positive attitudes may facilitate language learning. In addition, positive inner feelings may also attract students’ interest in a target language (Prastiwi, 2018). Both of the statements provide support for Baker’s (2014) opinion that it’s crucial to make children’s language learning experience joyful and positive.

[bookmark: OLE_LINK5]The importance of continuously encouraging children’s positive attitude and motivation towards their two languages in raising bilingual children should be noted (Baker, 2014). Motivation can serve as a pivotal factor in language learning, and intrinsic motivation can be a driving factor for learning: motivation is an important factor in accomplishing the goal of language learning (Langdon, 2015); According to Ryan & Deci (2000, quoted in Rostami et al., 2015), intrinsic motivation is defined as the learners’ inner reason for learning. Moreover, the stimulation of children’s motivation can be promoted by parents: “Motivation for learning is stimulated most directly through the communication of expectations, modeling, and direct education or socialization by significant others 
(in particular, teachers and parents)” (Rostami et al., 2015). It can be seen that Baker’s (2014) advice for parents to encourage children’s motivation in language learning has a relevant theoretical basis.

[bookmark: OLE_LINK6][bookmark: OLE_LINK7]In addition, appropriate praise and encouragement provided by parents also benefit the development of children’s language ego and the creation of a positive atmosphere for bilingualism (Baker, 2014). Encouragement and praise are recommended as a way to improve students’ self-confidence: It can be referred from Dornyei (quoted in Sugita and Takeuchi, 2006) that encouragement improves students’ self-confidence and promotes positive self-conception in learning; Praise, as another type of feedback, can have a positive impact on students’ self-evaluation (Sugita and Takeuchi, 2006). It can reveal the positive function of encouragement and praise in language learning. Moreover, encouragement and praise given by parents also influence children’s language learning: Gardner indicates that parental encouragement affects language attainment and provides support to students' learning motivation (1985, quoted in Wang and Karnjanapun, 2022); Encouraging children in their studies and lives can boost their confidence and facilitate them make progress (Wang and Karnjanapun, 2022). It further demonstrates the rationality and advantage of parental encouragement and praise to children. Both interpretations further support Baker’s (2014) advice for proper parental encouragement and praise to children in raising bilingual kids. 

[bookmark: OLE_LINK9]Children require constant and adequate exposure to both languages to achieve competence in both languages (Baker, 2014). The importance of exposure in language learning has been proved by research: “Exposure to language can be defined as the contact that the learners have with the target language that they are attempting to learn” (Al-Zoubi, 2018); To get into contact with the target language, learners have to receive input from the target language or to be exposed to the target language, and it’s a necessity in language acquisition (Becker, 2007); As for bilingual education, enough quantity of exposure to both languages is significant in achieving language acquisition for both languages: consistency in the application of both languages and exposure to the languages by different means have significance in maintaining both languages (Langdon, 2015); From parents’ perspective, they have responsibility in providing their children with more exposure to both languages in multiple ways: since the language exposure in general mainly refers to contacts and activities outside the classroom, thus parents should raise their awareness towards the importance of exposure to language using different techniques to enhance their children’s language acquisition(Al-Zoubi, 2018); At the same time, it should be noted that in raising bilingual children, both languages can interact with each other and have influences on each other, thus exposure to both languages must be focused: exposure to the second or foreign language is vital for improving the first language acquisition, and exposure to the first language can play a major role in second or foreign language learning as well (Al-Zoubi, 2018). These findings all demonstrate the rationality of Baker’s (2014) suggestion for enriching and enough exposure to both languages to attain equal competence in both languages when raising bilingual children. 

Furthermore, “when the child speaks a minority language, encouraging the use of that minority language may need to be more rather than less” (Baker, 2014), which stresses the necessity of preference and increasing exposure to the minority language when raising bilingual children. Baker (2014) refers to Genesee’s view that exposure to a minority language for bilingual children should take up at least 30% of total language exposure so that bilingual development can achieve good effects. It can be relevant to code-switching expressed by parents and parents’ efforts in managing exposure to the minority language: Parents need to communicate with their children in the minority language and conduct code-switching, which allows children to follow parents’ patterns and preserve their bilingual ability through the exposure to the minority language and application of the minority language (Scharff Rethfeldt et al., 2020). Baker’s (2014) advice informs that parents should attach importance to the quantity and time allocation for both languages to make their kids attain equal language competence in their language acquisition.

Overall, Baker provides parents with rather accurate, useful, and concrete advice on the most important factors in raising bilingual children, and his suggestions also offer parents with pertinent guidance to notice issues that may tend to be ignored by parents when they conduct bilingual education for their kids, which should be recommended and can also bring benefits to language teachers in their language teaching practices. 
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PartB. Short Report Providing Several Suggestions for Parents in Raising Bilingual Children Based on the Most Important Factors Proposed by Baker (2014)

According to Baker (2014): “Children are born ready to become bilinguals and multilinguals.” It is supported by other researchers: “Children can effectively learn two languages simultaneously” (Lee et al., 2015); No evidence indicates that human is programmed to be monolingual (Summer, 2016); Petitto (2002, quoted in Summer, 2016) proposes that bilingual children can exhibit unique representations of their two input languages throughout early language learning, which further demonstrates that children may possess a natural aptitude for bilingual acquisition. Parents can provide support to their kids in bilingual acquisition from three perspectives: providing proper parental involvement and feedback to their children; treating their children with constant patience and timely encouragement when learning situations are not ideal; and seizing chances for their kids to enrich and increase application and exposure to both languages.

During the journey of raising bilingual children, parents may feel confused and require advice on their role in children’s bilingual education: When is appropriate for parents to get involved in children’s bilingual education? What should be noted when parents are involved in their children’s bilingualism? Such queries are all related to one core concept: parental involvement in bilingualism. Firstly, it should be clarified that parental involvement is encouraged, necessary, and worthwhile in children’s bilingual education: Since the journey of bilingualism needs support from children’s environment, and parents can be their children’s main resource and role model in their bilingual acquisition, thus parental involvement is crucial in their children’s bilingual education (Luzova, no date); Moreover, relevant research finds that children may achieve better academic attainments in bilingual acquisition with positive parental involvement: students with a higher degree of positive parental involvement tend to display greater self-confidence and better academic performances while interacting in their target languages (Mabin and Roy, 2023). 

However, an important suggestion for parents is that they should deliver parental involvement at the proper time and in a moderate way: parents should avoid excessive involvement in correcting their children’s mistakes; parents should provide their children with timely feedback and assistance when the children have certain needs or require for help, but not attempt to observe and supervise their children all the time. Baker (2014) mentions that some bilingual parents overwhelmingly worry about their children’s grammar mistakes and a mixture of both languages; while there’s no need to conduct over-involvement in this issue since self-correction is also necessary for children’s acquisition of bilingualism: self-correction can be regarded as an integral part of language development and a sign of metalinguistic awareness (Schuetze, 2001). 

When Baker (2014) refers to parents’ role as language gardeners, he also mentions that anxious days and slow language growth may appear during children’s bilingual acquisition. Parents may list ample benefits about their children growing to possess bilingual competence, while they may seldomly realize the possible challenges in raising bilingual children: although parents are willing to raise fully bilingual children, they may possess relatively limited information about the challenges of this process (King and Fogle, 2006); Besides, children sometimes may also become resistant and reluctant to language learning: children may experience language delay, refuse to use target languages and spend much time in understanding target languages (Karagöz and Erdemi̇R, 2022). 

Therefore, another crucial piece of advice for parents to follow is that they should prepare themselves to face the possible challenges and develop the ability to remain patient and inspiring so that they can provide their children with emotional support and positive guidance. Children’s psychological and emotional status can also have an impact on their learning motivation and self-efficacy: When people encounter negative feelings and emotions, such as fears, nervousness, and worries about their capabilities, their self-efficacy may be negatively impacted, and further depression, stress, reluctance, and anxiety may be caused (Alexander and González, 2020). It’s equally vital to focus on both children’s psychological health and learning attainment in their bilingual acquisition journey. 

On the one hand, Parents must have enough patience and tolerance with their children during their language learning process since different children have different personalities, learning styles, and learning preferences, which should all be taken into consideration during their learning process; Parents’ responses and behaviors can be imitated and learned by their children; If parents perform to be anxious and impatient towards the challenging situation occurring in their children’s language learning, their children may also deal with the challenge with same attitudes and responses, which will lead to negative effects. On the other, parents should also encourage and praise their children aptly to provide them with positive and effective emotional support. Thinking from our perspective, even adult learners will be inspired when receiving praise and encouragement from others during language learning, and also need comfort from others when encountering setbacks, to say nothing of children. Children can get stimulation from positive feedback and hence tend to make progress in their further learning. In the meanwhile, a relaxing and pleasurable language learning atmosphere provided by parents can also benefit in promoting intimacy between parents and children.

Baker (2014) mentions exposure to both languages and emphasizes more exposure to the minority language as the most important factor in raising bilingual children, therefore the last piece of advice for parents is that they should seize chances and apply multiple activities to make their children exposed to both languages and facilitate their children to apply the minority language as much as possible. Extensive exposure to the language can provide learners with a greater possibility of achieving proficiency in the language (Jahrani and Listia, 2023), thus it’s recommended that parents can enroll the exposure to languages through daily activities in a rather entertaining and refreshing way and conduct the activities in spare time, such as: let children play the video games or computer games that are in the target language, which allows children to receive the input of language willingly instead of compulsorily. Making children receive the language input in a relaxing status and through entertainment can stimulate their interest in the language, therefore increasing their willingness to be exposed to target languages. Parents should seek innovative ways instead of always relying on traditional ways of exposing their children to languages. 

In addition, parents must treat adequate exposure to the minority language seriously: “The language of education may also mediate the documented effects of bilingualism” (Barac and Bialystok, 2012); Parents should intentionally apply the minority language in their interaction with their children, and make sure both the quantity and quality of exposure to the minority language is sufficient and well prepared to their children. A good way to achieve this goal can be the setting of a proper family language plan: although much work, dedication, and preparation are required, children can achieve the same fluency in the minority language and community language; If parents make a positive family language plan supporting the development of the minority language, their children can follow the steps and may maintain the minority language (Hendricks, 2021). Therefore, parents are suggested to allocate and arrange exposure to the minority language in their family language plan, such as making regulations on using the minority language for communication on certain days of the week time to make their children maintain enough exposure to the minority language.

[bookmark: OLE_LINK4]In conclusion, all suggestions for parents proposed in this report refer to my personal experiences in bilingual learning and my parents' experiences in raising me bilingually, which achieved positive effects during the bilingual acquisition and also inspired me in my language teaching experience. At the same time, these suggestions also demonstrate the rationality of Baker’s inspiring view to a large extent.
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