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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). 
Part 1. A written reflection. 
	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
Ensure my writing is critical.
	I have gained support in a personal tutor session to ensure I am comfortable and understand academic writing. 
	An example can be found in the main body where I demonstrate a critical view of the theorists mentioned.

	Targed/Target 2
Ensure my reading is wide and extensive.
	I have accessed the online Library and have used peer reviewed journals and books. 
	This can be shown throughout the assignment mainly in the main body. 

	Targed/Target 3
Ensure my references are correct. 
	I have printed a Harvard referencing handbook which I have used to reference during this assignment. 
	This can be seen throughout the assignment and the reference list. 


Part 2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
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Introduction 

This essay will outline a pupils one-page profile and their support plan. The student the essay is based upon is a student from my second placement last year. Throughout this essay I will be referring to the child as Sienna. This is a pseudonym to ensure my practice remains ethical and the child remains anonymous. Both the one-page profile and the pupils support plan can be found in Section Two of this submission. 
The transition Sienna’s support plan focuses on is her transition from year three to year four. There are two types of transitions, these are horizontal and vertical. This process is a vertical transition (Symonds, 2015, p1-3). Sienna was in a classroom with a female teacher and had a female Learning Support Assistant (LSA). She is transitioning to a male teacher and another LSA. 
It has been found that Sienna has multiple Adverse Childhood Experiences (ACE’S). 
“Adverse Childhood Experiences (ACEs) are highly stressful, and potentially traumatic, events or situations that occur during childhood and/or adolescence” (Young Minds, 2018).  ACES can cause different reactions in children; however, they are likely to negatively impact children in schools due to the impact of the negative situations taking place during their lifetime. Her first is that she previously had an abusive father in her household who is no longer granted any access to the child. Her mother is currently unemployed and is struggling as a single mother. This has caused her second ACE of her currently living in poverty. The final ACE that is currently affecting Sienna and her development within the school setting, is the changes in her physical development. Sienna has begun the stages of puberty and has started mensurating. The Learning Support Assistant (LSA) in the classroom has formed strong attachments with the student during this period of change and this is making the transition more difficult for the student. 
Sienna requires additional support due to the difficulty with transitioning to a male teacher and leaving her key stakeholder in her previous classroom. Sienna has displayed dissatisfaction and anxiety over this transition which is shown both at home and in the school setting. Sienna’s overall support plan can be found in Section Two of the submission.

Main body 

A transition is “a change from one form or type to another, or the process by which this happens”  (Cambridge Dictionary, no date). (Elliott-Johns, S.E. and Jarvis, D.H. 2017) demonstrate the same understanding but develop this by explaining the types of transition in an education setting. There are two types of transition that are key to understanding transitions, these are horizontal and vertical. (Open Learn, no date) defines horizontal transitions as a difference in daily routine whereas vertical is linked to specific and significant moments in a child’s life that are individual or happen infrequently. This is a clear indication that transitions are described in similar ways however there are two main areas in which they can be categorised. In this essay we will be focusing on Sienna and her vertical transition of moving up to the next classroom. This transition is individual due to Sienna having multiple ACEs. (Asmundson et al. 2019) disclose that in a study conducted children who experience one or more early life adverse experiences, are at greater risk of substance abuse, mental illness, and perpetrating violence compared to those with no ACEs. (Felitti, V.J. et al. 1998) supports this information however the number of ACEs that cause an impact is three or more. The information was collected through questionnaires which may impact the level of validity from the source as some participants may not be completely truthful in their responses. The overall idea that ACEs cause lifelong impacts that effect emotional and physical health, is supported well through many studies. The ACEs Sienna is dealing with in this situation is that she previously had an abusive father who is no longer able to visit Sienna. She is also from a poverty-stricken home where she is unable to be supported whilst she is menstruating. This causes anxiety for Sienna. She has made strong links in her classroom with the LSA who has been able to support her however she is now going through a vertical transition to her next class to a male teacher without the LSA she has made strong bonds with. This makes Sienna anxious, and she has displayed that she is uncomfortable with the change. To ensure she is at ease with her development a Support Plan has been put in place to ensure her emotional wellbeing is cared for during the transition.
            The Pupil Support Plan is used based upon Sienna’s background and her previous traumas. Each session is based on areas that require additional support. This includes attachment, change and transition. The school would also have resources to support Sienna at home as well as in school. This includes items that support with hygiene, which may not be available due to the lack of income in the household. The funding for projects like this will come from a number of areas this includes local stores sponsoring the project, donations from the community and the Government. (Senedd, 2020) developed a scheme to ensure all learners have access to sanitary products. As demonstrated in a school attended on placement, some schools have rooms available to fill with any items children may need but struggle to obtain due to lack of income. The placement school attended also had skill-based training and a food bank in school which would be beneficial to parents who may be struggling like Sienna’s. Making parents and the community aware of support available may create stronger links and develop relationships between the school and home. This is key in many cases as it can improve attainment. (Hornby, 2011) and (Verjans-Janssen, S.R.B. et al. 2018) both highlight the link between parental involvement and attainment. This research was used to back up the pupil’s support plan as it was noted that parental involvement was key. As shown in the Sienna’s support plan, her mother is listed as a key stakeholder and is involved in all areas of the plan. This is to ensure the support is continued at home as well as in school. The approach used during this process of creating a one-page profile and support plan is a child centred approach. (Bronfenbrenner, 1992) places learners at the centre and uses the outside influences to aid development. (Welsh Government, 2020) agrees with this area of the theory and have included it in the new Curriculum for Wales 2020. This displays that learners are supported and in the centre of the new curriculum. This shows that they believe that Bronfenbrenner’s ideas and theories are key. (Power et al., 2018) contradicts the idea that child centred learning is a fully positive outlook as they depict the impacts of taking a child centred approach. This includes the impact on attainment as the learners are focused on their own areas of learning rather than the skills and levels, they should be reaching at key years in school. However, (Maslow, 1943) would argue that it is essential to ensure the basic needs are met before they’re able to develop intellectually. (Glasser,1999) Would agree that basic needs need to be met to ensure motivation however the needs are different and can be achieved. This is also a theory based upon Maslow’s ideals meaning his ideas have been researched further and updated in line with contemporary views. This shows that although it is completely necessary to place the child at the centre of their learning, no other areas of development should be neglected due to this. 
       (Piaget, 2013) states that learners have a base capacity of capability genetically inherited when they’re born. Piaget fails to give clear definitive research that shows this theory as proven. This causes many researchers to contest this research including (Blakemore, 2020). Blakemore questions Piaget’s standpoint due to a substantial amount of research that supports Blakemore’s point. She believes that environment has a clear link to development.  (Bronfenbrenner, 1992) continues the belief that environment has an impact on a learner’s development as it is displayed in his Ecological theory. In Sienna’s instance she also proves that environment has an impact on attainment. It is clearly shown in schools that learners with disadvantaged or disrupted environments have lower attainment in schools (JRF, 2007). (Jensen, 2009) supports this argument and adds that having a disadvantaged background effects the learner’s physical health. This then leads to a lower immune system and overall poorer health which would cause a higher level of absence from school. This alongside the negative impacts of ACEs could cause a learner to miss out on a high level of school which has a large impact on all areas of their development. 
         Supportive attachment with a parent is key, and a disruption to this attachment could cause effects on all areas of development. (Bowlby, 2005) pioneered the research into attachment and many theorists use his research to support learners. In cases simmilar to Sienna’s the parental attachment has been disrupted and is having a negative effect on her development. The support plan is key to ensure her development is not delayed extensively. The key stakeholders will be used to ensure Sienna feels supported in school. Sienna has a strong relationship with her mother which will be of benefit to her in terms of development. The key stakeholders in school including the LSA, Teachers and all others involved have an impact on Sienna’s development and can be used to help support Sienna by displaying the strong attachments that she may struggle with. The sessions in which she meets with her new class teacher allows for her to create and develop new strong attachments to the class teacher without the pressure of being there permanently. This will ensure her emotional wellbeing is being cared for as she will suffer with less anxiety as it is a person and place, she has experienced before. 
     (Pavlov, 1927) conducted research that identified a term named Classical Conditioning. This is both a phycological and physiological response. This is when the brain is taught to give a specific response to stimuli. He did this by conditioning dogs to drool at the sound of a bell after showing the dog food and ringing the bell at the same time. Training the dog to expect to be fed when hearing the bell. (Watson, 1996) was inspired by Pavlov’s research and conducted a similar study on a child. He supports He was able to condition the child to be afraid of rats after using loud noises when the child saw the rat. Although highly unethical in that case, these forms of study proves that the brain has the capability to be conditioned. This shows that with Sienna willing, she would be able to be conditioned into not feeling anxious when transitioning into her new class. This will be done by positive conversation and activities when she is in the new class, so she links that feeling with the new environment. She is also able to have the experiences multiple times before being expected to transition to the new classroom with the new teacher. It helps avoid sensory overload and slowly allows for the adaptation to take place. 
     Inclusion is paramount in education as it ensures that everyone is delivered an education that supports them individually. Therefore, during the reform in the new curriculum 2020, there was a concentration in inclusion and developing schools to re-model their support strategies (Welsh Government, 2020). The Equality act (2010) demonstrates equality as a basic need in education and should be demonstrated throughout all years in education. There was also a remodel of the Additional Learning Needs (ALN) support delivered. These changes have required that each child has a one-page profile to identify means of support. This links back to the child centred education as the one-page profiles put the learners at the centre and works their support around their needs and wants. The plan created (demonstrated in Part 2), displays the areas of support required for one specific learner. The activities planned all ensure that everything possible can be done in order to support Sienna. The key stakeholders in the plan include the mother, LSA, Current teacher, new teacher, the areas educational psychologist and the schools Additional Learning Needs Coordinator (ALNCo). Each stakeholder holds an individual yet key role in ensuring Sienna receives the support she requires. The school would be able to use other multi-agencies to allow for specific support to be delivered if required. In this case it is not needed however, if the mother was struggling to care for the child social services may become involved. If the mother began abusing the child, the police would be involved or if the child gained an eating disorder, then a doctor or dietitian may become involved. The support required would be provided once the issue was identified.
     The plan created is successful due to it having clear ways of supporting Sienna in many aspects of her educational development. It also takes into consideration her emotional wellbeing and ensures she is supported fully throughout the six-week period. There are also a range of ways Sienna is supported whether its one on one or it’s a whole group session. This allows for the protection of Sienna’s dignity and she’s able to feel cared for alongside her peers as they will be key in maintaining her emotional wellbeing. One area of concern would be when her parent comes in and her one-on-one sessions. This is because it may make Sienna feel singled out or as though she’s in trouble as only her parent is being invited into school. A way this could be solved is with a conversation with Sienna that explains that the invitation is to support sienna and to display the work positively to her mother. They could also organise the meeting for near to parents evening, so all other students are having simmilar experiences. This would support Sienna as she can be shy, and this could cause effects on her social development. 
    Another positive is that the plan demonstrates a wide range of sessions for Sienna. This could become an issue however time is a constraint many schools are faced with. This could result in Sienna missing sessions, and this would then have an effect on the results of the support plan. To help avoid this, a meeting would take place with all stakeholders and the head teacher to ensure no sessions will be missed unless an issue arrives on the day. Following the plan would also have to be a focus for all stakeholders involved to allow it to work as effectively as possible. To ensure Sienna receives the level of support the key stakeholders should ensure they are constantly evaluating and ensuring the support is both productive and relevant to the learner. A problem with this could be time, teachers may not notice if the support plan is not working as they are working alongside all of the other learners in the classroom. The meetings may also not be able to take place due to the lack of time available and everyone being required to meet in the same timeframe. To improve the communications, the key stakeholders could be invited to a shared one drive word document where they can all update their outlooks on the learner and can communicate to all stakeholders at once. This would also keep a continuous log of the learners’ developments to ensure the support delivered was efficient. 
   To help ensure the support was delivered as a whole school approach, a take what you need cupboard would be set up to ensure all learners have access to products they require. A problem with this method would be resources. This could be solved by school-wide donations and fundraising. Local businesses and people in the community could also get involved to donate and support the learners. This would promote links between the school and the community and make the school an accessible place for everyone. Another issue may be that learners are embarrassed to use the take what you need cupboard. This can be addressed in classes and learners should have a large involvement with the creation of it to help address any stigmas against it. To support families alongside the students, skill-based sessions can be delivered to help ensure parents and people in the community are able to receive support in the sessions to improve their life-skills. This would ensure parents felt comfortable with the school and felt like they were working with instead of against. This could become an issue as funding may impact this however the community may be able to support this. The teachers could be different people in the community who are comfortable with volunteering to support others. A school-based food bank may also ensure parents are able to access support when required. Parents may have a stigma against this so a private donation box may help to ensure parents do not have any negative outlooks on using the school food bank. These were displayed in schools attended on placement and all worked well. They were all ran successfully and developed very strong links between the community and the school. The parental involvement was also higher as parents felt comfortable in the school. 
Conclusion

(Symonds, 2015, p39) argues the physiological implications ACEs can cause. (Goldman et al.2017, p292) agrees with this statement however they go on to add that it has numerous behavioural and social implications. This then results in lower academic success according to the source. This is the reason Sienna requires support during her transition to ensure attainment remains high. The support plan is focused clearly on emotional wellbeing to avoid Sienna being exposed to toxic stress and that affecting her physical development. The importance of identifying and supporting children suffering with transitions or ACEs has been highlighted during this essay. Support can have specific implications that can be difficult to relive, these include time, funds, resources and motivation. It is key to ensure whilst creating an individual support plan that these implications are taken into consideration and planned for. Each learner will respond in a different way which is why evaluations are key to ensuring development in the learner and the support delivered. 
The research has developed a clear and wide understanding of impacts on learning in a learner who is suffering with ACEs. This will impact my personal teaching pedagogy as the research has indicated the importance of a clear and effective support plan. It is also crucial it is individual and reflected upon to ensure the best levels of support for the individual. 
The process in which Sienna would be supported, could be developed or changed based on Sienna’s needs. Her needs could develop or change during the 6-week period and in that case a meeting would need to take place to evaluate the best way to continue supporting her. 
      When identifying areas that link to this essay in the Qualified Teacher Status (QTS) standards, it links clearly to Collaboration (Welsh Government, 2019). This is due to the extensive planning of working alongside many internal and external members of staff to ensure the positive impacts of a learner in the classroom. This is key as a practitioner as it allows for a well-rounded teacher that is able to work effectivley with others. To ensure a continued development, research into methods of support would benefit me personally in my personal professional development. 

Part Two
One-Page Profile [image: Diagram, text
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Pupil Support Plan

Half term Plan 
Name: Sienna James 
Year Group: 4
Aims: To help Sienna transition into her new classroom comfortably and support her emotional wellbeing during this process. 
	Week and Main Focus
	Activity and Timeframe
	Links to Health and Wellbeing (WG,2020)
	Next steps 

	Week 1- Resilience workshop with whole class.
	The session will look at what resilience is and how the learners can be more resilient. The learners will go into groups and use iPads or dictionaries to find words that describe resilience. They will use the words found to then put on a large piece of paper. The session will then go into a circle time session to talk about feelings and who can support them if they are feeling a specific way. 
This will be a whole class session and will take an hour. 
	I am beginning to notice when I need help to manage my feelings. 
	Make a poster at home to describe what resilience traits Sienna has and then work with mum and discuss. Try to add more traits and discuss what resilience is. 

	Week 2- Parent teacher meeting
	The parent will be invited into the new class for a meeting where the child, teacher and parent can have a tour and look through positive areas of the learners work. It will be a relaxed positive meeting and the main outcome will be to ensure the learner feels more comfortable in the new classroom. This will be a meeting with mother, student, two classroom teachers and the LSA. This will be a thirty-minute meeting after school. 
	I can reflect in my experiences. 
	The communication between parent and school will continue and as a school we will ensure the learner is comfortable. The learner will also speak to her trusted adult in two weeks about this meeting. 

	Week 3- Solution-focused brief therapy with outside agency 
	Identify any worries or areas of trauma that are currently affecting Sienna and look at positive ways of solving the issues. This will be provided by the educational psychologist, and they will be able to assess her ACEs and suggest ways of support if they feel this is required to best support Sienna. This will be a forty-five-minute session with an educational phycologist and the student. 
	I can notice and communicate my feelings.
	ALNCo and Educational Psychologist will meet and ensure the strategies planned are suited to Sienna’s individual needs based on their meeting. The solutions thought will be assessed and all stakeholders will be informed of ways they can support sienna in her development.

	Week 4-1:1 discussion with trusted LSA
	LSA and Sienna will have a thirty-minute session where Sienna can draw and be creative whilst discussing and thoughts or worries, she may have. The LSA will direct Sienna into positive conversations of transferring to a new classroom. They will also discuss the solutions made from last week’s session and see if there has been any improvements. 
	I can, with support, focus attention on my perceptions and thoughts.
	Sienna will continue to work on her solutions. LSA will have a meeting with ALNCo to discuss any support or ideas sienna may require based on their conversation. 

	Week 5- Afternoon in new classroom.
	What I want my teacher to know about me post box activity. All learners will have worksheets that have areas for the learners to fill out. This is so the teacher can find the learners interests. The LSA from the previous classroom will attend to ensure the learners have a familiar person in the room. This will be to ensure all learners are comfortable with the environment. This will take place over an afternoon.
	I can describe the way in which physical and emotional changes are connected in different contexts.
	Parent will be encouraged to alert the school of any differences in behaviour or attitude in Sienna. The school will continue the strong links between the mother and the school. This will ensure Sienna’s emotional wellbeing is being cared for during the whole experience. 

	Week 6- Full day in new classroom
	Full day of fun icebreaker activities in new classroom for full year group. This will include team building sessions for the class, creative games and quizzes. This is to help ensure children in the class all feel ready to move to the next class. This will take place over a full day. 
	I can describe the way in which physical and emotional changes are connected in different contexts.
	Parent will be encouraged to alert the school of any differences in behaviour or attitude in Sienna. The school will continue the strong links between the mother and the school. This will ensure Sienna’s emotional wellbeing is being cared for during the whole experience. 



Every morning in class and after lunchtime all children in sienna’s classroom will complete mindfulness activities this includes meditation, colouring, and calming activities. This will be used to develop the learner’s mental health and ensure they have time during the day to be calm and re centre to begin learning activities. 
There will also be continuous conversations between parent and teacher to ensure any worries are brought forward and assessed. This will take place through the dojo website as this allows for continuous updates to take place. 
The schools take what you need cupboards will be available for any parents to use. This will be reminded by a letter sent home from school to all parents. All learners have access to this and are reminded in school. 
In a situation where this support plan is no longer suited to the learner it will be re-evaluated and made to fit the learners needs. This will take place weekly and key stakeholders will be encouraged to share any adaptations they feel may be necessary. 
	Key Stakeholder
	Role

	Parent (Mother)
	Support for the learner at home and relay any concerns to the school so they are able to provide additional support based on this information. Ensure Sienna’s emotional wellbeing is being cared for. 

	LSA
	Support for the learner in school and relay any concerns to the ALNCo and Class teachers so they’re able to provide additional support based on this information. Ensure Sienna’s emotional and social wellbeing is being cared for.

	Current class teacher
	Support for the learner in school and relay any concerns to the ALNCo so they are able to provide additional support based on this information. Ensure Sienna’s emotional and social wellbeing is being cared for.

	Next class teacher
	Support for the learner in school and relay any concerns to the ALNCo and Class teachers so they are able to provide additional support based on this information. Ensure Sienna’s emotional and social wellbeing is being cared for.

	Educational Psychologist 
	Provide support to class teacher with sessions that will support Sienna. Deliver the Week 3 session. Provide professional support on the adverse childhood experiences and identify issues with Sienna’s emotional wellbeing. 

	Additional Learning Needs Coordinator (ALNCo)
	Put the support required in place and organised sessions with outside agencies if required. 



All Key stakeholders will be given a copy of Sienna’s one page profile and a brief description of areas they should be aware of. This is to ensure sienna is getting the support required. 
Evaluating Sienna’s Support 
Sienna’s support will be evaluated numerous times throughout the process. It will have a clear indication on whether the process has been successful and worked well. If the process is successful Sienna will feel at ease with her new classroom teacher and transitioning to her new classroom. The evaluations will take place to ensure the support being delivered is effective for Sienna’s individual development and changes are then able to be made if required. All key stakeholders will be encouraged to express any concerns or ideas they may have in terms of adaptations to Sienna’s support. 
After this six-week period we will ensure to re-evaluate and create a plan to support Sienna whilst she deals with her multiple Adverse Childhood Experiences. 
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What do | need to support me?

- | need to be able to see and talk to Miss
Thomas when | have a problem.

- | need to have 1:1 support if | am anxious
or sad.

- To be able to speak to a teacher
somewhere quiet.

- No loud noises or shouting.

- | need to be allowed to leave the class if |
need the toilet.




