
[image: image6.png]PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





GRADUATE CERTIFICATE in Consolidation of Social Work Practice

LEVEL 6 - 60 Credits

LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)
	Learner’s name: 

Charlotte Gibson
Learner’s University Registration Number:
 1815882



WALES INSTITUTE for WORK-BASED LEARNING

2019-2020

Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Care Council for Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with individuals who are using services, their families and  Carers
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Throughout my first year of practice, reflection has been fundamental in achieving informed practice, increasing my confidence in both ability and knowledge and working with both families and professionals collaboratively (Bruce, 2013). Although I have utilised several models of reflection, I have chosen Gibbs reflective cycle (Gibbs, 1998)  as it allows thorough, thought provoking steps to take to analyse my feelings, my practice, reflect and evaluate the impact and how I can adjust my practice in the future. 

My first role within child protection has challenged my confidence, especially within multi-disciplinary settings and decision making whilst working collaboratively with other professionals. Within my current role, working collaboratively is pertinent within a child protection forum, (Bunn, 2013). During my first year of practice, I have at times found it difficult to balance maintaining a relationship and raising the worries with family members. I understand the importance of transparency with families and research suggests this enables families to have higher levels of engagement and more positive outcomes (Crawford 2012). However, I have felt anxious of families reactions when cases have had to escalate. I understand that in time, my confidence and knowledge will increase and chairing meetings will not feel as daunting, however as a learning need I would like to shadow other social workers and ask others to shadow myself to gain feedback from both families and professionals in order to develop my practice. 

I have identified additional learning within the court arena, I have had the opportunity to work with a limited number of families through the Public Law Outline Procedure and through court proceedings which has supported my learning and knowledge of processes and legal thresholds of safeguarding in more complex situations. In doing so, I struggled to analyse the amount of information gathered in a succinct way that was clear to families to understand and recognise the concerns and required outcomes (Dyke, 2016). Even though my analytical skills have improved greatly since qualifying, I recognise I lack confidence within the court arena. I would like to increase a combination of knowledge, experience and skills (Hollows 2003). I feel in order to enter this arena confidently I will need to increase my ability to critically analyse, my confidence in speaking in formal settings and gain further knowledge and understanding  of the legal thresholds and of court processes. I plan to attend court skills training and continue to discuss processes and reflect upon my decision-making within my supervisions to ensure I am making both safe and balanced decisions in the future.  
A further learning need I have developed is confidence working in a multi-agency decision-making forum such as within section 47 investigations. I have had the opportunity to shadow several investigations however, I would like to have the confidence in my analytical and decision making skills in order to lead these investigations and in complex situations, where agencies may not always be in agreement. I would like to increase my confidence in professionally challenging and agreeing positive outcomes for the child.  I plan to address this in supervision, engaging in mapping sessions, continue to shadow senior social workers and build my confidence in the hope to lead these discussions in the future. 
Word Count: 532

Section 3
Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation: 10/05/2019
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation was an assessment session with a grandparent to inform a sibling relationship assessment. The observation was at maternal grandmothers home, this was a familiar setting and her preferred choice. The objective of meeting was to discuss the sibling relationship from her perspective, as a carer to all three children at the time. It was felt that she understood the picture in its fullest form, and would be able to share good insight into the dynamics and impact of siblings either remaining together or separated. I knew it was important to utilise good communication skills and build a positive relationship to ensure she felt comfortable and able to discuss a difficult topic with myself. The session was guided by ‘Sibling Relationship Assessment Framework AFA Cymru’ tools, framework and guidance (Harnett and Humphreys, 2003). It discussed various dynamics in sibling relationships to establish the attachment and bond between siblings to understand future care planning for them. Whilst the meeting was heavily guided by the frameworks, it was important that we discussed each topic in a way that she understood and related to her understanding of the children (SCW, 2017). 
Prior to this meeting a joint agency decision had been made to proceed to Initial Child Protection Conference following the s47 investigation, due to concerns mother had fallen asleep whilst caring for 1 and that he had left the home unsupervised and been found by police. Police had been unable to rouse mother. 1 was then placed in care of the grandmother with his two siblings, already cared for under an Special Guardianship Order (SGO) by grandmother. Grandmother had been very open with the Local Authority that she could not care for 1 in the long term and that should he not be able to return to mother, other arrangements would have to be considered. The guardian requested that as part of the assessment that the Local Authority consider the sibling relationship as part of its future care planning and assessment.   
Word Count: 330
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the service user, families and/or carer.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Good communication is essential in social work. It is intrinsic in forming relationships based on trust and compassion (Koprowska 2003). Communication is more than what it said, it is an exchange of facial expressions, tone, body language and positioning (Treithick 2005). Good communication is the foremost valuable aspect of social work practice, achieving more positive outcomes for families by social workers being able to work collaboratively with families, ensuring information is construed in ways that families understand and that professional relationships are built from trust, respect and feeling listened to (Scie, 2021).
I already had an established relationship with the family after working with them for over nine months, I was aware the family originated from England and was fully informed their first and only language was English from utilising the ‘active offer’ when I was introduced to the family. The ‘More than Just Words’ is Welsh Language strategy devised by the Welsh government in 2012, is underpinned by the Welsh Language Act (1993). It aimed for professionals in health and social care to view language choice as ‘more than just words’ and its importance in the way families are able to express and communicate effectively in the language they choose. The ‘active offer’ ensures professionals do not assume a persons preferred language choice. Without the active offer, we would not be following the Codes of practice for social care workers by ensuring active participation and supporting individuals to express their views (SCW 2017). Whilst the children currently reside in a wealthy urban area their mother lives in an area that research indicates is an area demographically affected by poverty (WG,2008).  The sibling assessment had geographical implications for 1 and his family. If the Local Authority deemed separation to be in his best interest it would potentially mean a change of locality, to live in an English area, which would ultimately affect his Welsh identity. 

Prior to the meeting, I was anxious about completing the assessment as I had never completed a sibling assessment previously and I was worried I would not be able to communicate confidently and give the grandmother confidence in my knowledge and practice. I was aware of the significance of this session and the importance of working in partnership with the family, understanding the expertise they have in their own situation (Scie, 2021). The session gave me the opportunity to check the reliability of my own perceptions against those of hers and other people who knew 1 the best (Trevithick, 2005). In reflection, I was fortunate enough to have an established relationship of trust, from working with the family over the last nine months and I felt assured that grandmother felt comfortable and confident to share her view and opinions (SCW, 2002, 5). 

I ensured that I was on time for the meeting, it was important that I respected grandmother and her time and ensured I was reliable and efficient (SCW, 2002). Prior to the meeting I gained consent for the observation to take place, I knew that grandmother had already met my supervisor, which gave me confidence that she would feel comfortable to continue with the session as planned. I observed that she appeared relaxed and comfortable in her body language and was very welcoming to us, into her home. I explained the focus of today’s sessions and explored her understanding of what this meant. It was important that I was able to explain in a person centred manner and that I did not use any social worker jargon to ensure she was able to make sense of the information (Fowler, 2003).  
Prior to the session, I had completed research surrounding the sibling assessment and had my own objectives. However, I was aware of the importance of the assessment and the implications for the children and care planning in the future. This assessment equally had implications for grandmother, she had cared for 1 for nearly a year and it was imperative she was actively involved in decision making (Connelly & Morris, 2012). I began the session by discussing her views of the dynamics within the children’s relationships. It appeared she felt at ease with the conversation, both parties body language and tone indicated that she was happy to participate and it did not appear to have any underlying difficulties or issues, which urged me to continue (Koprowska, 2010). Following guidance in the codes of practice, I understood the importance of ensuring communication was open, straight forward and accurate and allowed grandmother to feel able to communicate her own views without judgement (SCW, 2017). I felt by doing so she was able to interact fully with the assessment session in the knowledge I was able to give value to her view and knowledge of their own situation and children. I was happy that she felt able to talk to me about the challenges she has experienced. I felt confident that I was fully engaged and ensured I reflected back what had been said to give clarity and ensure I understood her view fully (Dickson, 1997). This practice also helped me to focus on my listening and record taking skills and accountability of my practice (SCW, 2017).
At times, conversation would go off target, however, I felt it was important to allow her to express the things that mattered to her, to allow silences and give her the opportunity to think and reflect upon the implications of our discussions (Koprowska, 2008). In reflection, I am aware that I can sometimes find these silences difficult however; in this scenario, I was aware of the importance of trust and confidence. Having an established relationship gave me confidence to understand the importance of these discussions with family and ensured I worked in a person centred way to allow not only my objectives but also theirs to be included within the discussions (Lyndsey, 2009). This dynamic could increase participatory empowerment and a collaboration in order to achieve a person centred approach (Sakamoto 2005). I was aware of the power that comes with Local Authority decision making and ensured that she felt able to ask questions and feel fully included in discussions and decision-making (Dominelli, 2002). I felt I was able to discuss the topics sensitively, I reflected that by using active listening skills whilst acknowledging the families views, and ensured I was empathetic to her situation by giving her time and ensuring my facial expressions communicated this appropriately (Davies, 2009).

Towards the end of the session, I was concerned that due to my lack of expertise in this area, I needed to reflect back to the questionnaire and ensure all basis had been covered. In reflection I was aware of the barrier that note taking and following a questionnaire can place, the conversation appeared more stilted. However having explained this to grandmother I feel she appreciated my honesty and was happy to continue. It is highly important that I am able to keep accurate records that reflect the individuals view to ensure I am held accountable in accordance with legal requirements (WG, 2014). In reflection, I believe the questionnaire aided the conversation; it was able to demonstrate how each question/ topic affected the sibling relationship and allowed insight into the decision making of the local authority (Munro, 2011).
Schon’s (1993) model of reflection, ‘reflection in action’, gave me opportunity to consider how applying a person centred approach is paramount in developing working relationships with true regard to the values of social work (Howe, 2009). It allowed me time to reflect upon my communication skills in practice and if they had benefitted from having already built a positive, trusting relationship. I already had a clear understanding of the difficulties grandmother has been through, this knowledge allowed me to empathise and fully understand the importance of ensuring they were heard, respected and that the assessment would give a voice to their views (WG, 2014). I summarised the visit and thanked her for the information shared. I gave clarity to how the information would be used and informed her of the next steps the Local Authority would be taking (Fowler 2003). 
Word Count: 1347

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes she was, we agreed a time and she text to confirm before she came as well

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?


	Yes, I have met Nerys before during a meeting so was fine. 

	Were you clear why the social worker met with you today?

	Yes, she is completing an assessment for court and needs feedback about my grandsons relationship with his siblings 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Yes prepared, she had some questionnaires to complete the assessment

	  How has the social worker listened to you and respected your views and wishes?


	She listens and takes on board what I’m saying. She gives me feedback on things that are happening. 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


In order to critically reflect, I will utilise Gibbs reflective cycle to enable me to allow detailed and considered reflection at each step of the case study (Redmond, 2004). Within my current position, safeguarding children and child protection are key duties of social workers. I will critically reflect upon a case that was referred into the department, which required a section 47 enquiry. The case concerned a mother (1) who is white and Welsh and speaks English, her partner (2), who is also white Welsh and speaks English and her two children, (3), who is 7 years old, white Welsh and bilingual and (4) who is 3, white Welsh and English speaking. The family live within an area that research suggests in demographically affected by poverty and has a higher percentage of substance misuse and domestic violence (WG, 2008).  It is a semi urban area, with a strong sense of community and limited access to community resources. 

The mother and her children had been open to social services requiring assessment and support in the past due to ongoing concerns of mother being a victim of domestic abuse. Mother had each time separated from her partner and the case closed to social services. This referral was received from the police following an incident of domestic abuse where mother’s partner smashed a window in the home address and mother had a bruise to her face. Child protection can be seen as the responsibility of everyone, however mainly referrals are received from professionals in health and education (Brammer, 2010).
Following a strategy discussion with my manager and police in keeping with the All Wales Child protection Procedures (AWCPP), a section 47 enquiry was deemed necessary due to the concern that the children could be at risk of significant harm (SSWBA 2014). The ministry of justice specifies that domestic abuse is harmful to children, as well as the risk of harm due to being subjected to or witnessing domestic abuse between parents or living in a home in which domestic abuse is perpetrated (WG, 2019).
The assessment within the section 47 enquiry recommended an initial child protection conference due to threshold of ‘significant harm’ being met (Braye & Preston-shoot 2016). The conference enabled professionals from various agencies to work together in order to share information and for professionals to share the concerns utilising the signs of safety framework, danger statements and a strengths based approach in engaging with families (Turnell & Edwards, 1997). The meeting enabled professionals to gain a holistic perception of the lived experiences of the children and gain clarity into the impact of the safeguarding concerns. It was a unanimous decision to place the children’s names on the child protection register under the category of emotional harm. Mother and her children had a very supportive a dedicated safety network, a factor that increases safety for children in their homes. During this period, I held several family network meetings (FNM) in order to gain clarity of the situation, form a safety plan, including, red, amber and green warning signs and steps family members could take in order to create safety. In the FNM mother became more volatile and minimised the concerns of the Local Authority. We explored the dynamics openly within this meeting and mother admitted to struggling with so many negatives being discussed despite our strength-based approach in managing the worries; mother had initially left the meeting. In reflection whilst safeguarding children is always paramount (CA 1989), the prospect of family network meetings and sharing the information and worries outside of professionals can oppose the Human rights Act- right to a private life. I was aware of ensuring 1 did not feel oppressed and felt that she was working in collaboration rather than against us ( Clifford and Burke, 2009) and that it was important to share positive avenues and provide examples of positive outcomes and support available to achieve this. I felt at the time it was important 1 felt an element of control and participation in their care planning (Welsh Government, 2014). Despite the meeting lasting over several hours, I felt that the meeting was extremely emotive for the whole family and would take a period of adjustment to the proposed plan and the impact this would have for them as a family.  I was able to use my interpersonal skills and break down the barriers and engage mother back in the meeting and compose a plan that she felt would meet the need as a family and that she could engage with and keep the children safe. 
Following this, during a statutory visit, mother’s partner was found within her property despite mother informing professionals they were no longer together. Both 1 and 2 stated that despite knowing the concerns that they wanted to be together. I stepped outside to have an informal supervision with the practice lead to discuss the concerns, who agreed that until there was further assessment the children needed to remain with the grandmother. Over a period of time 1 and 2’s behaviour presented as more chaotic, having arguments and fighting with her family, breaching the safety plan and attempting to see the children whilst she had blood all over her face, becoming increasingly argumentative with professionals. Following discussions with my supervisor which highlighted ongoing safeguarding issues for the children, it was deemed that threshold was met to initiate the Public Law Outline Procedures (PLO). A legal gateway meeting was held with senior management and legal representatives. A PLO meeting was held with mother, her partner, their solicitors and the local authority with their solicitors to have legal advice and understand the seriousness of concerns (Davies, 2015).

The children’s child protection plan was not meeting the current need and although the children were safe from physical harm whilst placed with their grandmother, they continued to be placed at risk of emotional harm. During this time, it was felt that the current child protection safety plan was not safeguarding the children to a level where they were not exposed to harm. During the PLO meeting mother agreed to sign Section 76 of the Children Act 1989, voluntarily agreeing for her mother to care for the children for an interim period. Research and practice indicates that the risks to children can be decreased if preventative steps and interventions are available (Davies 2009). Whilst the Children Act highlights the importance of children remaining with their families, this can only be achieved where steps are taken to ensure their safety, which is paramount (CA, 1989). This plan was deemed proportionate to the level of risk and the least impact to the children due to them already living with their grandmother and having an established and committed relationship (Laird, 2010). Another dilemma was surrounding contact. I felt I had to balance children having the least invasive care plan, to support them in living the most natural life, balanced with the areas of weakness for the family and their abilities to meet the safeguarding needs of the children. It was felt that grandmother’s love and wishes for her daughter were too difficult for her to balance with the best interests of the children. A decision was made for the children to only have supervised contact with their mother supervised by professionals. 

In reflection, this was the first PLO assessment I had undertaken, I found the process of that legal meeting to be emotionally strained and difficult. I felt that I had built a strong relationship with mother and during the formalities of having legal representatives within the meeting this became a barrier within our working relationship. I am acutely aware that building strong relationships with families is important, in order to work collaboratively, openly and honestly to meet the needs of the children. I was aware of a change in dynamic between our relationships and felt the power imbalance of these decision-making. Powers within certain processes place a barrier for families and maintaining a collaborative approach is more difficult (Beckett & Maynard 2005). Despite my concern in this area, I knew the decision-making and steps taken were the right steps and met the safeguarding needs of the children.  

The Children Act in 1989 highlighted the importance of children remaining with their families, wherever safe and possible to do so. It implicated Local authorities ensure families were provided with support in order to best meet the needs of the child/ren and support families to address the concerns; this should always be applied unless strict thresholds are met (Carr & Goosey, 2017). In keeping with the legislation I discussed referrals and had consultations with relevant agencies in order to address the concerns with the family, I ensured this was done in a timely manner to give mother and her partner the best opportunity to meet the need within the timescales of the PLO assessment.  
Despite being within the PLO process, I felt it was important to gain mothers consent to speak with professionals and her children. When reflecting upon the PLO process and working with families, research and feedback from families suggests that many family feel oppressed when involved with social services (Welsh Government, 2012; Davies, 2009) and that the power imbalance that comes with decision making capabilities surrounding child protection places barriers when working with families (Harris & White, 2009), creating a feeling of obligation to work with the local authority for fear of consequences with their children  (Williams, 2008). Working with families in an anti- oppressive manner and as equal partnerships should not be a tokenistic attempt but to having empathy and honesty in all areas so that families feel elements of control and choice into the decision making with their children. 

 It was important that I maintained trust and respect within our working relationship and informed her of actions I was taking as a part of the assessment. Serious case reviews have highlighted the missed opportunities of professionals sharing knowledge and working collaboratively that may hold vital information that combined could highlight increased risk to a child (WG, 2004). It was pertinent that communication between professionals was fluid and was not constrained to formal core groups or conferences. Open communication between professionals throughout the assessment allowed clarity and gave insight into the ongoing picture in between my statutory visits required at least every 10 working days (CA, 1989). 
A vital aspect of the PLO assessment is gaining the children’s wishes and feelings (SCW, 2011) (SCW, 2017, 1.1- 1.5), it is imperative to give due consideration to these wishes and feelings when considering decision making. I was aware the 3 went to a Welsh speaking school and when I have previously visited I have observed her speaking in Welsh to her classmates. Whilst her mother declined the ‘active offer’ due to only speaking English I felt it was pertinent this was explored with 3, especially when visiting in school as this is her first language in that environment. I utilised the ‘More than just words’ strategy and the ‘active offer’ as I understood how pertinent it was that 3 was able to express herself fully in a language she felt most comfortable in doing so (Welsh language Act, 1993). Despite this 3 declined the offer and stated she was happy to continue in English. 
it is important for children to build a trusting relationship with their social worker, without it, the social worker is unlikely to receive meaningful or minimal information, giving misleading or incorrect assessment of the children’s wishes and feelings (Community Care, 2018). I ensured direct work wasn’t about the task but meaningful engagement with the children and their ‘right to be heard (UNCRC, 1989). 
I utilised the three houses framework when completing direct work with 3 and 4.  Despite 4 being a young age, this should not be a barrier in completing direct work (Tait and Wosu, 2013).  It was pertinent I utilised my skills and outside the box thinking to support him in expressing himself. I was able to utilise toy figures and play in order to gain his feelings surrounding the relationships in his family. Separately, I was able to utilise signs of safety based direct work, the three houses with 3 due to her age and understanding (Tait and Wosu (2013).   I had worked with mother previously to develop ‘words and pictures’ to explain to the children what has happened, their safety plan and what will be happening moving forward. Research has indicated the importance of children understanding their plans as a means of keeping them safe (Turnell & Edwards, 1997). The United Nations Convention on the Rights of the Child (1989) is integral legislation that supports children’s right in understanding and receiving information. 
Before completing the assessment, I had outlined assessment sessions and an assessment plan, of areas which would be covered during the assessment. Whilst I was comfortable and gaining confidence in my skills as I had regularly completed single assessments utilising the assessment framework (DOH, 2000) the prospect of the increased amount of information to gather felt overwhelming. In reflection, having completed this assessment I found having an assessment plan, aims and dedicated assessment sessions to be really helpful in guiding my thinking. It allowed both myself and the family to have an agreed goal, to understand what is expected and to work in collaboration together with agreed expectations. 

When completing the assessment sessions with 1, I utilised strength based and solution focussed questions, that supported the signs of safety approach. It was important to understand mother’s perception of the concerns to identify her motivation for change. I utilised the Gibbs cycle of reflection with mother, as a tool for her to break down her thoughts for what seemed like a chaotic experience. I described each event to mother and then gave an opportunity for mother to reflect upon her (feelings) surrounding each event that had happened. Including opportunities to weigh up the positives and negatives, both for herself and her children (evaluation) and ask her to make sense of the situation. This assisted in attempting to gauge mothers understanding of the worries held by the local authority (Bassot, 2013). Whilst mother engaged well in the process I found this stage to be frustrating, mother continued to want me to tell her what the worries were, despite having discussed this at various intervals in the process. I was unsure if mother either didn’t have insight into the worries or if she was confused and didn’t want the say the ‘wrong thing’. We moved onto the conclusion and action plan stage, which supported us in safety planning how she would manage difficult situations in the future in order to prevent any further harm to her children.  I then liaised with all professionals involved to ensure they were up to date with the safety plan to ensure all agencies were informed and up to date to ensure any safeguarding concerns were highlighted appropriately. 
Even though 2 was not being assessed to care for the children in his own right, he was an integral part of the picture and assessment of safety, so it was important he was part of the assessment and care planning for children. (SCW, 2011) (SCW, 2017, 1.5). During the assessment sessions 2 presented as a very likeable and stable person and I found it difficult to link his behaviour at times to the person in front of me. I recall feeling uncertain and questioned if this was his true self. However, 2 was able to express his understanding of the concerns and appeared very motivated to engage in support. He expressed to me the challenges within his relationship with 1 and that he had never experienced change in his own behaviour previously, comments that coincided with other reports and concerns I had surrounding 1’s mental stability. I felt that he trusted me and felt able to talk about his views open and honestly (SCW, 2017, 2.1). I considered Systems Theory which appeared to be the most prominent when reflecting and analyzing the key themes in this case. For both 1 and 2 it appeared that elements of their lives, including the nature of their relationship, their locality, (an area of increased domestic abuse and substance misuse) and their own mental health were all systems that impacted their behavior (Skyttner, 2001). When considering Systems Theory, it allowed me to break down each component and view the situation with a holistic view in supporting them to identify means to change. Utilizing this theory supported the assessment process, as viewing each ‘system’ correlated directly with Framework for Assessment of Child in Need and their Families (DoH, 2000).
With this is mind, when completing assessment sessions with 1, it became more apparent that there were several dynamics that were adversely affecting her ability to make safe choices, impacting her parenting capacity and ability to manage and regulate her mood and presentation. It was pertinent that I utilised a holistic approach in supporting mother and following guidance from the SSWBA, 2014 it was important that mother received an assessment in her own right in order to address her own care and support needs. It was important that I discussed my concerns openly with mother in a way which she could understand and after some reflection mother was able to consider the impact her own behaviour and decisions had upon each of her relationships. The Code of Ethics for Social Work (British Association of Social Workers, 2014) highlights the importance of social workers supporting and empowering families in an anti-oppressive way. This felt specifically pertinent, that mother did not feel as though her mental health difficulties would lead to different outcomes or to being treated differently. It was imperative that whilst mother was supported in this way, the assessment indicated a fair account of the lived experiences on the children and that there was balance in assessment and that this did not override the safeguarding and wellbeing of the children (Dominelli, 2002; CA 1989). 
 Serious case reviews have uncovered the increased risks to children where domestic abuse, mental health difficulties and substance misuse are a factor (Brandon et al 2012). In my locality, a scheme to support these key three connected issues was available so I discussed this referral with the mother and project co-ordinator and supported mother in introductions and understanding the support available to her.  Legislation and policies have all emphasised the importance of multi-agency working, it is a theme throughout child protection law and serious case reviews (Brammer, 2020). It also highlights the importance of utilising person centred services around the child and the family to achieve outcomes (Davies 2009).  Following her assessment with the community mental health team, I felt it imperative to gain a clear perspective of her mental health in order to assess the risk and management of this to support the assessment and future care planning of the children. I gained mothers permission to contact the community mental health team and discuss the outcome of the assessment and support plan for mother, which highlighted similar concerns to myself. It is imperative that both health and social care agencies work collaboratively to support families, identify worries, connect support plans and share information that could inform safeguarding of children. Safeguarding Children: Working together under The Children Act 2004 (2007) highlights the duty of all professionals to protect and safeguard the welfare of a child (WAG, 2007; SCW, 2011)
When evaluating my own emotions within the case, I was aware of the relationships I had built and discussed in supervision my reluctance for my professional judgement to be clouded by this. I discussed the importance of the children remaining the focus and their needs coming before anyone else’s. I considered the actions I could take to combat this concern and to aid my decision-making I utilised the decision-making balance sheet and harm matrix. This was highly beneficial in focussing on the harm experienced, balancing the risk with the positives and allow proportionate and balanced perception of risk and helped analyse the harm experienced and the potential for significant harm in the future. Despite my hesitance, I was able to reflect the importance of our role as a social worker in safeguarding children and ensuring they are protected and their welfare in paramount. Ethical awareness in social work should be prioritised as a commitment to ensuring all families are treated fairly to ensure a quality of service is given to all families (BASW, 2012). With this in mind social workers should ensure they work in a person centred manner, supporting and promoting people with their views, identity, culture and beliefs in a non-judgemental, anti-oppressive way (Parrott, 2010).
When analysing and evaluating my assessment to consider the likelihood of harm it is important, I am able to evidence ‘significant harm’ to guide my decision making of initiating court proceedings.  (SSW, 2014 S.120), (Brammer, 2010, SCW, 2003, 4). It is important that my analytical skills are balanced and proportionate to the level of risk and balance the families’ fundamental “rights to a family life” (HRA, 1998) with the welfare and safety of the child. This requires me to have an understanding of legal thresholds and full consideration within the assessment. In reflection, I was able to consider the weight of my decision and the implications this had upon the family. Despite attempting to work collaboratively with other professionals to support mother and her partner, unfortunately, they were not able to evidence sufficient change within the timescales of the child (Brammer, 2020) and my analysis recommended to initiate court proceedings. 

In conclusion, I found my experiences of writing the PLO assessment to be one that requires, planning, engagement with families and professionals, good communication and a knowledge of theories, legislation and core values within social work. Despite the efforts of all professionals involved in working collaboratively with the family, and adopting services to met the direct need, unfortunately these strategies were not successful in preventing further harm. Critical analysis within the assessment and supervision sessions enabled me to draw upon a holistic view of each system that the impacted the mother and partner and their behaviour. When considering Gibbs reflective cycle and thinking about if I would change anything in the future, I would consider using critical analysis and reflection throughout the intervention within supervision in order to gain clear insight throughout proceedings. When reflecting upon the assessment I am mindful that the information within it could be viewed by 3 and 4 in the future. It is imperative that all this information is accurate, clear and concise and uses language that is understandable and jargon free (SCW, 2017. 2.1, 2.2). 

Utilising Theory throughout my intervention has been invaluable. The signs of safety approach has adapted my way of working, communication skills and enabled me to ensure the content of assessment is relevant, as I am aware it is likely to be scrutinised within the court arena (Turnell & Edwards, 1997). 
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Safeguarding

Guidance: The Care Council for Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


My first year within practice has been within the childcare setting and I have had limited involvement within an adult setting however having a knowledge of this has been pertinent in supporting some parents who are vulnerable and require a knowledge of my local authorities policies and procedures for adults to gain assessment and advice. Within my current setting, I have worked with families to access assessments in their own right (WG, 2014) with parents with learning disabilities and their social workers to create safety and wellbeing plans to support them caring for their children to the best of their abilities. 
Adults services within Wales was initially governed by ‘in safe hands’ (2000). This guidance highlighted the significance of interagency working, sharing of information and case management at the forefront. It gave clarity to procedures for adult protection in Wales (Welsh Government, 2010). Thereafter, it was replaced by The Wales Interim Policies and Procedures for the Protection of Vulnerable Adults (2013). These policies gave clear advice on risk assessment and raising awareness of the types of abuse as well as legal and ethical implications for social workers to consider within their practice (SCW 2018).

The Social Services and Wellbeing Act 2014, reformed social work legislation for protection of adults. It places a duty on local authorities in Wales to co-ordinate adult protection procedures in their areas (Welsh Government 2014). It places a focus on prevention, acting and reporting promptly if any abuse is suspected, in order to prevent and respond to adults at risk.  It enforced care needs to be established in a timely and proportionate manor to enable people to live their lives and achieve their personal outcomes (SCW, 2017). Significance was placed upon voice and control, for social workers to work in collaboration with individuals to assess their care needs and co-produce the support they receive. (*******Council, 2017).  Within the Social Services and Well-being (Wales) Act 2014, Section 169 ensures Local Authorities and Local Health boards give regard to the Codes of Practice for Adults. This guidance must be followed when using social services functions (SCW, 2017), SSWBA)
The Mental Capacity Act remains a key piece of legislation in supporting adults who are over the age of 16 and require an assessment to assess their capacity to make choices for themselves. The Act places a duty upon the Local Authority to report and investigate an adult who may be at risk of abuse or neglect. Whilst following the SSWBA it is paramount that the Local Authority works with adults in their care planning to ensure they are safe and live their lives as they wish and it should never be assumed an adult lacks capacity (Mental Capacity Act 2005). 
Within The Welsh Language Act (1993) the ‘more than just words’ framework embodies the principals and legal requirements of the SSWBA however places a responsibility upon Local Authorities to deliver these principals, meaningfully to Welsh Speakers. It aims to identify and support in an individual’s first language, which is especially important in Adults whom may be more vulnerable. The framework stipulates that care and language interlink and the quality of care provided can be affected by the failure to communicate with people in their first language.
Word Count: 537
	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)



Safeguarding between adults and children have a number of key differences. Prior to the implementation of the Social services and wellbeing Act (Wales) Act 2014 (SSWBA) adult social work was governed by policy and guidance. The SSWBA aimed to address the imbalance of legislative guidance between children and adult services by implementing acts to protect adults at risk (Brammer, 2020). The differences within legislation and policy reflect the differences in issues between adults and children and the need for separate legislation reflects these issues (Carr & Goosey, 2017).  SSWBA defines ‘well-being’ for adults as having control over their lives and being able to work and for children, to grow up happily and looked after well.  
 The definitions of abuse for children and adults differ. Adult abuse is defined as sexual abuse, psychological, physical, emotional, financial, modern slavery and self-neglect (SCIE, 2018). Whilst child abuse is defined within the All Wales Child Protection Procedures (AWCPP) as physical, sexual, emotional and neglect with emerging abuse concerns surrounding witnessing domestic abuse, female genital mutilation and child trafficking (NSPCC, 2018). It demonstrates the differences in vulnerabilities between adults and children. 
A predominant difference between adults and children’s legislation is the issue of choice and consent. Children Act 1989 and Working Together to Safeguard Children (2006) identifies professionals have obligation to take action to safeguard and ensure the wellbeing of a child (WAG, 2006; SCW, 2011, 6). However inversely, adults have the right to self- determination and until recently there has not been any duty to investigate safeguarding issues. Adults are entitled to, within the Human Rights Act to take risks and only in extreme cases does the law intervene such as when mental capacity is assessed as a factor, if adults are deemed to have capacity, those rights must be upheld (Carr & Goosey, 2017). Whilst all choices may not be deemed as safe the codes of practice indicate that social workers must embrace the differences and uniqueness of individuals (SCW, 2017). Adults must consent to a referral being made however, for children consent is not required if a child is deemed at risk.
Another pertinent difference can be within timescales and processes. If a child is judged to be at significant risk of harm there are timescales governed by the AWCPP which have to be followed. The AWCPP carry these processes, timescales and legal thresholds throughout its intervention including within legal meetings, safeguarding steps such as initiating the Public laws outline process and issuing of care proceedings, ensuring the child is always paramount (Carr & Goosey, 2017) however guidance for adults remains more fluid with less stringent processes and timescales (Davies, 2009).  
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Continued development in social work is essential to being an effective social worker, in providing families with up to date knowledge, development of skills and expertise (Cournoyer and Stanley,2002) and an ongoing commitment to reflective practice (Frost, 2001). During my first year of practice, I have been keen to develop and enhance my social work skills and knowledge beyond my degree. I have found training opportunities to be incredibly supportive in developing my knowledge surrounding theories and models and how they influence my practice.
Supervision, both formal and informal have been integral to ongoing professional development, it allows open dialogue surrounding my cases and reflective discussions that support my decision making and support plans for families. It has outlined areas of support for myself moving forward and training avenues that I would benefit from. Whilst I have really enjoyed more therapeutic training, looking into how each theory can support holistic thinking and models in supporting families in change; skills training has been equally supportive in developing my practice including court skills, direct work skills and adoption paperwork training. Both have enabled me to remain focussed and motivated when working with families and the skills training has given me confidence and knowledge, in both supporting families with advocacy and in my skills as a social worker (Beckett and Maynard 2005). 

Signs of safety training has been imperative to my role within the Local Authority, it is utilised in every step of our work with families and has been highly beneficial. It has given me insight into the importance of open communication with families, a shared narrative and a plan that is worked in collaboration, with families and professionals (Crawford 2012). When reflecting on the utilisation of the strengths theory within my practice, I feel it has increased family engagement and allowed a balanced view of risks and strengths.  Thus supporting my ability to have proportionate assessments and risk management, something that will be vital in supporting my progression to more senior roles in social work. 
Whilst I have undertaken training in court skills and written several court reports, I can still find it difficult to manage writing succinct reports within my time capacity. I am aware I can ‘over write’ an assessment and I have had discussions with my supervisor to support this difficulty and have undertaken some self-directed learning by researching assessments, the importance of them and focussing upon the need, balancing risk and giving proportionate decision making that is clear to families. I have found reading other social workers assessments to be beneficial and feel that my confidence in writing court assessments is increasing however would like to continue to develop my practice by continued supervision, observations and relevant training and research.
In section two, I discussed an area of weakness to be balancing maintaining relationships and highlighting worries with families. In reflection, I have found that by increasing my knowledge and own analytical skills I have the confidence to explore these further. I feel that initially safeguarding worries and decision-making would come from my supervisor/ management and my knowledge surrounding thresholds and risk management were areas I felt unsure of. However as these skills have grown by utilising supervision, training and research my confidence in sharing this information and ability to explore and be challenged on this has developed. I have utilised support from training in adopting direct work with families, such as the ‘harm matrix’ to allow families to explore and understand the risks themselves and discuss these in collaboration as a means of engagement and families feeling involved and informed. Having feedback from families over the last year has highlighted the importance of families being informed and social workers being transparent and honest. This information has given me confidence that families will benefit more from clear, honest and transparent information (SCW, 2017) 

Also identified a learning need to include confidence and decision making within complex situation such as section 47 investigation. Since qualifying, I have had increasing opportunities to both shadow and undertake a variety of investigations. I have had opportunities to engage in mapping sessions and supervision to discuss my perceptions of risk and challenge these views in a safe forum. I have had the opportunity to lead section 47 enquiries and grown in confidence within this decision-making environment, I have attended child protection medicals, engaged families in safety planning as well as working with the police during the investigation. In reflection, the intensity of these investigations, lead to increased feelings of pressure and emotive background will always display elements of being challenging and I have continued to utilise support from my supervisor during these investigations however, I am confident that my skills are developing and confidence will grow with experience. 
Feedback from my mentor has been that she has seen real growth in my confidence and abilities within risk management and decision-making, understanding thresholds and working well with families. I have received positive feedback from multi agencies within Legal gateway meetings for my analytical skills within assessment writing and feedback to advise I have captured the journey for the child.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	20th February 2019

	2
	23rd May 2019

	3
	18th July 2019

	4
	27th November 2019


Notes 
	Mentor’s comments 



	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

From the original task the learner identified her learning needs and clearly outlined how she would ameliorate any gaps. It is evident that throughout her time in the team she has sought out appropriate training and been able to complete a wide variety such as a 5 day Signs of Safety training as well as Adoption, Achieving Best Evidence etc and it is then seen in practice directly  . This has ensured she has widened her knowledge base, continued to revisit her skills and practice and become more confident as a result. 
The Learner has developed her abilities in all areas of the role and this has become evident over time. The learner has been able to reflect in discussions, keep an open mind to different perspectives, recognise areas to improve on and as a result, evidence progress as noted between task 1a and 1b.
The Learner is very thorough in her paperwork and analytical, and always communicates well with all agencies. This has allowed the Learner to not only critically analyse experiences, learn the context of appropriate legislation and theoretical elements, but is very much emotionally attuned with the families, empathetic and nurturing whilst having a clear focus on the children’s’ needs.  As a result, the Learner has completed assessments for various arenas and levels of intervention which have been praised. The Learner has also been very supportive and fair with others, giving families hope in a managed safe way, therefore working in line with the Local Authority’s ethos and best practice whilst remaining evidence based. 

The Learner has successfully managed a varied caseload with cases that have entered court arena and have at times been very challenging. Despite this, the Learner has maintained a focus on the best interests of the child and evidence based decision making. 

The Learner has always managed to engage families well, support them and identify areas of vulnerabilities to be addressed. The Learner has ensured clear and appropriate safety planning and the importance of the family having ownership over such plans, reflecting their own resources for longer term change to be maintained and sustained. The Learner has evidenced that when applying the methodology effectively with families this can bring about positive outcomes and manage risks safely, whilst allowing families to develop it themselves with their own words to ensure it is not imposed. 

The Learner has helped and guided others at times, sought support as needed and is very much part of the team. 

The Learner has also managed well a period of time away from work on maternity, gradually returning to work and unfortunately working remotely during Covid. Despite this, the Learner has continued to produce excellent work which is thorough, built positive relationships with the children and families and redeveloped her knowledge of new processes, new partner agencies etc. This shows an adaptability and resilience which the Learner should acknowledge more. 




Section 7
Bibliography

Bassot, B (2013). The Reflective Journal. Hampshire, England: Palgrave Macmillan Publishers
BASW (2014). The Code of Ethics for Social Work [online]. Available at: https://www.basw.co.uk/about-basw/code-ethics (Accessed: 20/11/2020)

Beckett, C., & Maynard, A. (2005). Values and Ethics in Social Work; An introduction. London: SAGE Publications

Brammer, A. (2010). Social Work Law .3rd ed. Harlow: Longman.

Braye, S. & Preston-shoot, M., 2016. Practising Social Work Law. 4th ed. London: Palgrave Macmillan

Bruce, L., 2013. Reflective Practice For Social Workers: A Handbook For Developing Professional Confidence. Berkshire: McGraw-Hill International.
Bunn, A. (2013). Signs of Safety in England: an NSPCC commissioned report on the Signs of Safety model in child protection. NSPCC.
Callaghan J, Alexander J, Sixsmith J and Fellin L (2015) ‘Beyond “witnessing”: Children’s experiences of coercive control in domestic violence and abuse’. Journal of Interpersonal Violence. Published online 10 December: https://doi. org/10.1177/0886260515618946

Carr & Goosey (2017). Law for Social Workers. 14th Edition. Oxford, UK: Oxford University Press

           Community Care. (2018). Confident direct work with children: top tips. Retrieved from Community Care: https://www.communitycare.co.uk/2018/07/25/confident-direct-work-children-top-tips/ Accessed on 3rd July 2021. 

Clifford, D. & Burke, B., 2009. Anti-Oppressive Ethics and Values in Social Work: Past Caring?. Basingstoke: Palgrave Macmillan.

Conelly, M. & Morris, K., 2012. Understanding Child and Family Welfare: Statutory Responses to Children at Risk. Hampshire: Palgrave Macmillan

Crawford. K., (2012). Interprofessional Collaboration in Social Work Practice. Lincoln: SAGE publications.

Davies, L. (2009). The social workers guide to children and family’s law. London: Jessica Kingsley Publishers

Davies, L. (2015). See You in Court: A Social Worker’s Guide to presenting Evidence in Care Proceedings. 2nd Ed. London: Jessica Kingsley Publishers

Dominelli, L,.(2002) Anti–oppressive social work theory and practice. London: Palgrave Macmillan. 

Dyke, C. (2016) Writing analytical assessments in social work. St Albans: Critical Publishing. 

Fook, J. (2002). Social Work: Critical Theory and Practice. London: Sage.

Fowler, J. (2003). A Practitioner’s Tool for Child Protection and the Assessment of Parents. London: Jessica Kingsley Publishers. 

Harris, J. & White, V. (2009) Modernising Social Work: Critical Considerations. Bristol: The Policy Press.

HM Government (2005) Mental Capacity Act 2005. London: HMSO.

HM Government (1993) Welsh Language Act 1993.London: HMSO.

Hollows, A. (2003) ‘Making Professional Judgements in the Framework for the Assessment of Children in Need and Their Families’  in Calder, M.C, and Hackett, S. (eds.) Assessment in child care: Using and developing frameworks for practice. Wiltshire: Russell House Publishing. 

Howe, D. (2009). A Brief Introduction to Social Work Theory. Basingstoke: Palgrave Macmillan.

Koprowska, J. (2010) Communication and Interpersonal Skills in Social Work (3 rd edn). Exeter: Learning Matters.

Laird, S. (2010). Promoting Welfare and Safeguarding Children. Practical Social Work Law. 110-175.

Lishman, J. (2009) Communication and Social Work (2 nd edn). Basingstoke, Palgrave Macmillan

Lindsay, T. (2009) Person-centred approaches’, in Lindsay, T. Social Work Intervention. Exeter: Learning Matters. 

Munro, E. (2011) The Munro Review of Child Protection: Final report. A child-centred system. The Stationery Office

NSPCC. (2018) Signs, Symptoms and Effects of Child Abuse and Neglect. Available at: https://www.nspcc.org.uk/preventing-abuse/signs-symptoms-effects/ (Accessed: 1st October 2018).

Permanence planning, notes for practitioners Harnett and Humphreys 2003 

Redmond, B., 2004. Reflection in Action: Developing Reflective Practice in Health and Social Services. Surrey: Ashgate Publishing, Ltd.

Sakamoto, I & Pitner, R.O (2005) Use of Critical Consciousness in Anti-Oppressive Social Work Practice: Disentangling Power Dynamics at Personal and Structural Levels. British Journal of Social Work 35, 435-452.

Schon, D. (1983) The reflective practitioner. London: Temple Smith.

             Scie  (2021). Overview of communication skills in. Retrieved from https://www.scie.org.uk/assets/elearning/communicationskills/cs01/resource/html/object1/index.htm
              Accessed on 1st September 2021
Skyttner, Lars. 2001. General Systems Theory. Ideas and Applications. Singapore: World Scientific.

              Stewart, B., & Nash, M. (2002). Spirituality and Social Care; Contributing to Personal and Community Well-being. London: Jessica Kingsley Publishers

Koprowska, J. (2003), The Right Kind of Telling? Locating the teaching of interviewing skills within a systems framework, British Journal of Social Work Vol. 33, No. 3: 291–308.

Signs of Safety (2013). The Signs of Safety Approach to Child Protection Case Work (online). Available at: http://www.signsofsafety.net/signs-of-safety/. Accessed on (21st September 2018).

Social Care Wales (SCW) (2002). Code Of Practice For Social Care Workers. Cardiff: Social Care Wales.

Social Care Wales. (2017) Code of Professional Practice for Social Care. Available at: https://socialcare.wales/cms_assets/file-uploads/Code-of-Professional-Practice-for-Social-Care-web-version.pdf (Accessed: 21st  September 2018).

Social Care Wales. (2011) National Occupational Standards for Social Workers. Social Care Wales. 

Tait, A. and Wosu, H. (2013) Direct work with vulnerable children: Playful activities and strategies for communication. London: Jessica Kingsley Publishers.  

Trevithick, P. (2005) Social Work Skills: A Practice Handbook. 2nd ed. Maidenhead: Open University Press.

Turnell, A and Edwards, S (1997) Aspiring to partnership: the Signs of Safety approach to child protection. Child Abuse Review, 6: 179–190

Welsh Government. (2008). The All Wales Child Protection Procedures (2008). Cardiff: Welsh Assembly Government. 

Welsh Government. (2008b). Welsh Language Act. Available at: http://gov.wales/depc/publications/welshlanguage/iaithannual0708/e.pdf?lang=en. Accessed: 28th March 2021.

Welsh Government. (2014). The Social Services and Well-being (Wales) Act 2014. Available at: http://gov.wales/legislation/programme/assemblybills/social-services/?lang=en. Accessed:  28th March 2021.

Welsh Government. (2010). Review of In Safe Hands. Available at: http://gov.wales/docs/dhss/publications/100914insafehandsreviewen.pdf Accessed: 28th March 2021.

              Welsh Government  (2019). Impact On Children Of Experiencing Domestic Abuse. Retrieved from https://gov.wales/sites/default/files/publications/2019-08/cafcass-cymru-impact-on%20children-experiencing-domestic-abuse.pdf 

               Accessed 28/08/2021
Williams, J. (2008). Child Law for Social Work. London: Sage.

Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.      

Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Charlotte Gibson
2. Learner’s University Number: 1815882
Address for Correspondence: 
27 Geotre Bellaf Road, 
Dunvant 

Swansea

SA2 7RL

Telephone: 07739026777
E-mail: charleyemgibson@hotmail.com/ charlotte.gibson@swansea.gov.uk
Date of Professional Qualification: 
Date of registration with Care Council for Wales: 
3. Name of Learner’s Agency: Swansea Council
Agency Contact details: 
Name: Penderry Child and Family Team
Address:

Guildhall
Swansea

SA1 4PE

Telephone Number: 01792 635180
E-Mail address: charlotte.gibson@swansea.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X
Mentor’s details

5. Mentor’s details:

Name: Nerys Monaghan 
Address:
Guildhall

Swansea

SA1 4PE

Telephone Number: 01792 635180
E-Mail address: nerys.monaghan@swansea.gov.uk
	6. Observer details: 
Name: Nerys Monaghan 
Work Address: 
Guildhall

Swansea

SA1 4PE

Professional Qualification and date of qualification:
Practice lead, July 2013
Email and telephone number: Nerys.Monaghan@swansea.gov.uk  01792 635180



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  Charlotte Gibson__________________________ (Learner)
Date: 07/09/2021
 Feedback and comments from individual using services, their family or carers (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the service users and/or carers above are about the same piece of practice that I observed on the date given.
Signed: Nerys Monaghan_________ [image: image2.png]N



_______________ (Observer)
Date: 6/9/2021
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: Nerys Monaghan
Signature of LINE MANAGER: ___________ [image: image3.png]N



______________________
DATE: 6/9/21
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Charlotte Gibson

	Name of Team/Agency 
	Penderry Child and Family Team
Swansea Council

	Name of Mentor 
	Nerys Monaghan 

	Name of Line Manager 
	Nerys Monaghan


Study Duty
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The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with the Care Council for Wales. 

Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…… [image: image4.png]


………………….. Print Name: Charlotte Gibson      Date: 25/2/21
(Learner)

Signed:… [image: image5.png]N



…………………….. Print Name: Nerys Monaghan   Date: 25/2/21
(Line Manager/Mentor)

Signed:……………………….. Print Name: 
(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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