ECAD6009	1904121 | Caitlin Llewelyn

	Targets
	How you have worked on this
	An example can be found on

	Proof-read your essay carefully before submission to avoid errors in grammar and punctuation. 

	I have proof-read my work to check my spelling, punctuation, and grammar.
	Throughout the assignment.

	Take every opportunity to support your points and decisions with literature.

	I have used literature to support my points at every opportunity. 
	Throughout the assignment.




ECAD6009: Learners, Schools, and Communities: Where am I teaching?

Component 2: 

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 

Caitlin Llewelyn | Student Number: 1904121

Word Count: 2,699






This report aims to critically reflect on how a school develops one aspect of its School Development Plan (SDP). The SDP is a document which sets out the school’s strategic plan to raise standards and improve learner outcomes (Welsh Government, 2014a). All schools must ensure that this document meets the requirements of the SDP Regulations (Welsh Government, 2014b). The school that will be discussed will be anonymised throughout to ensure confidentiality is maintained in line with the BERA (2018) guidelines. The school is an English medium school situated in an affluent urban area in Swansea (Welsh Government, 2021a). It is a small school with approximately 221 pupils aged between three and eleven years old. 2.9% of the children are entitled to free school meals (FSM), which is below the national average of 21.3% (Welsh Government, 2021a; 2021b). The school population is predominantly white British with 9.4% of the pupils recorded as anything other than White-British which is lower than Wales’ national average of 16.7%. 1.8% of the pupils have English as an Additional Language (EAL). 16% of the pupils have additional learning needs, with 1% having a Statement of Additional Learning Needs (ALN). The aspect of the SDP that will be discussed is priority one ‘implementing a whole-school approach to emotional and mental well-being’ (Placement School, 2021, p. 2). Specifically focusing on the action of embedding the outdoors into teaching and learning. 
The Curriculum for Wales (CfW) reform highlights the importance of schools continuously developing to provide an education which will support young people to develop the skills they need to be successful (Welsh Government, 2021c). It is important to recognise that the world is constantly changing; therefore, we must continue to develop teaching and learning to keep up to date with today’s society. Schools in Wales are developing as Learning Organisations (SLO) and follow the SLO model to support their continuous professional development (Welsh Government, 2022). Schools improve teaching and learning through external support such as the Welsh Government, Regional consortia and local authorities, Estyn inspections, school networks, parents, carers, governors, and local communities, as we as internal approaches such as self-evaluation and strategic planning.
The school will complete a cyclical planning process (Appendix 1), which involves four main stages starting with a vision of what the school wants to achieve (Welsh Government, 2014a). The school’s vision statement is ‘Let’s Work Together to be the Best That We Can Be!’ (Placement School, 2022). The school’s vision emphasises the importance of children’s well-being and positive mental health for successful learning. The school believes that learning should be a rewarding and enjoyable experience for everyone; it should be challenging but fun. Children should be provided with opportunities to gain the skills, knowledge and understanding necessary to make informed choices. This strongly links to the Four Purposes set out in the CfW, enabling pupils to become ‘Ambitious, Capable Learners; Enterprising, Creative Contributors; Ethical, Informed Citizens and Healthy, Confident Individuals’ (Welsh Government, 2020a). One of the twelve pedagogical principles recommended by Graham Donaldson (2015), is that good teaching and learning focuses on developing the four purposes. The priority discussed throughout this report focuses on developing ‘Healthy, Confident Individuals.’ One of Estyn’s (2021a) inspection areas is ‘well-being and attitudes to learning’, this highlights the importance of developing learner’s health and well-being to support their attitude towards learning and improve teaching and learning. The well-being of learners is a focus of Wales’ national mission to improve education (Welsh Government, 2020b). The school’s priority discussed throughout supports the development of the enabling objective three ‘equity, excellence and well-being’ (Welsh Government, 2020b, p. 24; Placement School, 2021). 
The first stage of the cyclical process is self-evaluation, the school will reflect on their performance by identifying areas of strengths and improvement to be able to create actions to improve (Welsh Government, 2014a). Effective self-evaluation is essential for SLOs and supporting improvement (Welsh Government, 2021d). As part of the SLO process the relevant stakeholder will complete a survey which provides the school with a data analysis which helps them identify their strengths and areas for development (Welsh Government, 2022). Estyn (2017a) highlights the importance of using self-evaluation in schools to drive improvement. Self-evaluation provides an accurate assessment of how well the school is performing and what they need to do to move forward (Primary School, 2022). Self-evaluation ensures that the SDP is based on evidence which benefits learners. Estyn (2020a) emphasises the importance of schools completing an honest self-evaluation to successfully improve teaching and learning. Schools will use a range of qualitative and quantitative data to support the development of the SDP (Welsh Government, 2014a). Qualitative data may include inspection reports and information about learners’ well-being and quantitative data may include attainment results, tracking information on learners’ progress and PISA results. My placement school completed a self-evaluation and gathered information from parents and pupils through a questionnaire to gain their opinions about aspects of school life to help inform the SDP (Placement School, 2021). The pupils also completed an online well-being survey to identify the overall well-being of the school (Placement School, 2022). As a result of the questionnaires and surveys, they identified the need to implement a whole-school approach to emotional and mental well-being. 
The second stage of the process is strategic planning, the governing body will meet with all stakeholders to effectively prepare the SDP (Welsh Government, 2014a). The stakeholders would usually involve all school staff, learners, parents/carers, the local authority, and the community (Welsh Government, 2014a). My placement school’s SDP was written after consultations with staff, governors, parents, and pupils (Placement School, 2021). These consultations were carried out through INSET days, questionnaires, and school council meetings. The SDP Regulations specify what must be included within the document (Welsh Government, 2014b). An SDP includes the school’s improvement priorities, targets, expected outcomes and strategies, professional development strategies, how they work with the community, school staff and resources, and previous targets (Welsh Government, 2014a). The stakeholders will work together to identify the schools’ priorities using the strengths and areas for improvement identified in the self-evaluation. Collaboration between relevant stakeholders provides an inclusive process which contributes to school improvement (Brighouse & Woods, 1999).
The third stage involves implementing the actions outlined in the SDP to make improvements (Welsh Government, 2014a). The SDP must include clear details of responsibilities, actions, and timescales to support effective implementation. The school staff must be aware of their responsibilities in implementing the actions to enable improvement. My placement school’s SDP clearly outlines the actions and members of staff that are responsible for implementing and monitoring the action within the school and the timescales for implementation and monitoring (Placement School, 2021). The action was implemented in September 2021 and was monitored in April 2022. 
The fourth stage involves reviewing the impact of the actions on the development of the school (Welsh Government, 2014a). SDP should be regularly monitored by staff and officially reviewed annually by the governing body to ensure it is up to date. Monitoring should focus on efficiency and whether resources have been used appropriately (Chang, 2006). My placement school will be monitoring the action through planning scrutiny and by listening to learners, to identify whether outdoor learning has been implemented into their teaching and learning (Placement School, 2021). The school will review the learners emotional and mental well-being to address any issues and make further improvements. The school’s success criteria are for learners and staff to have improved resilience and well-being as a result of implementing the action. The school will measure the impact through questionnaires before and after implementing the action to identify the impact it has had on pupils. Involving pupils ensures that schools can develop teaching and learning to meet the needs of the learners (Pulis, 2016). 
Support for emotional health and well-being has been significant in Wales to prevent future mental health problems (National Assembly for Wales, 2018). However, the coronavirus pandemic has had a massive impact on children’s mental health and well-being due to the exposure to school closures, isolation and worries about the virus; therefore, it is essential that teachers work together to improve their health and well-being (OECD, 2020; Children's Commissioner for Wales, 2020; French, et al., 2022). All children have the right to express their thoughts and feelings and to be supported to develop their mental health and well-being (UNICEF, 1989). Good emotional and mental well-being is essential to develop resilience and improve educational outcomes (Welsh Government, 2021d). It is also important to recognise that schools need to look after the health and well-being of their staff to be able to best support learners (Estyn, 2020b; Welsh Government, 2021c). When teachers work together to develop professionally, the well-being of teachers and pupils improve (NAHT, 2020). This suggests that an SDP is beneficial to support the well-being of the whole-school community. 
Implementing a whole-school approach to emotional and mental wellbeing is important to build a resilient community (Young Minds, 2022). A whole-school approach involves everyone in the school collaborating and committed to making a change (Welsh Government, 2021d). A whole-school approach is identified as being essential to successful health and well-being. Young Minds (2022) suggest that wellbeing should be on the SDP and the school vision should reflect the wellbeing of pupils. Well-being is a major aspect of my placement school’s SDP (Placement School, 2021). Improving health and well-being will support the learner’s academic achievement and benefit the local community. One of the actions that my placement school has implemented to improve emotional health and well-being Is embedding the outdoors into teaching and learning. The CfW emphasises the importance of outdoor learning in the Health and Wellbeing Area of Learning and Experience (AoLE); therefore, highlighting the importance of implementing outdoor learning to support learner’s health and wellbeing (Welsh Government, 2020a). Estyn (2020b) highlights the importance of providing a broad and balanced curriculum that contains experiences and an environment that promotes good health and well-being; therefore, suggesting that embedding the outdoor environment into teaching and learning would be beneficial for the learner’s health and well-being. Dewey (1938) and Kolb (1984) highlight the importance of experiential learning for children, this could suggest that outdoor learning would improve teaching and learning by maximising a meaningful experience for learners (Ord & Leather, 2011). 
The Wellbeing of Future Generations Act (Wales) 2015 highlights the importance of improving the wellbeing of children (Welsh Government, 2021e). Outdoor learning contributes to the seven wellbeing goals set out in this act (Appendix 2). Embedding the outdoors into teaching and learning can bring benefits for children’s mental health and well-being. Connecting through nature in the outdoor environment can reduce stress and positively effect mental health and well-being (HM Government, 2011). Estyn (2017b) recognises that outdoor learning leads to increased engagement from learners which leads to improved outcomes. Spending time in the outdoor environment promotes positive behaviour and attainment which further supports health and well-being (Higgins, et al., 2013). Outdoor learning can increase confidence and motivation for learning which encourages positive emotional health and well-being (OEAP, 2018). Contact with nature has immediate outcomes for learners which include enjoyment, relaxation, and lowered stress levels (RSPB, 2012).
After the school implemented the action, the questionnaires highlighted that children’s emotional and mental well-being had improved because of the increased outdoor teaching and learning (Placement School, 2022). Children appeared happier during outdoor learning and feedback from pupils, parents and staff was positive. After monitoring the action, the school will use the Red, Amber, Green (RAG) rating system within the SDP to identify whether they need to make improvements (Placement School, 2021). The school have identified that they are on track for implementing the action and meeting the priority. It is evident that research and the school’s evaluation highlight multiple benefits of incorporating the outdoors into teaching and learning that can benefit everyone at the school. 

However, there are some barriers to embedding the outdoors into teaching and learning. Cost, time, and safety can be a problem which can prevent schools from improving outdoor learning provision (Higgins, et al., 2013). It was clear that during my time at the placement school, learners had outdoor learning for Physical Education sessions and forest school, which is when teachers had their planning, preparation, and assessment (PPA) time. Although this would have had many benefits for the learners, it would be even more beneficial for teachers to implement outdoor learning within and across the AoLEs (Welsh Government, 2020a). My placement school had ample outdoor grounds which they should take advantage of as well as this they have made use of the local beaches for outdoor learning. If schools have limited outdoor areas, they could use spaces within the local community such as beaches and forest areas. It may be beneficial for teachers to implement a timetable for outdoor learning to ensure it is implemented regularly. Sometimes it can be difficult to implement outdoor learning in the winter when the weather is particularly bad (Dijk-Wesselius, et al., 2020). Schools could develop a small undercover outdoor learning area which could be used during severe weather. Outdoor learning can be overlooked in Key Stage 2 (KS2); therefore, it is important for schools to recognise the benefits of outdoor learning for older children and implement it regularly within teaching and learning (Marchant, et al., 2019).

There are limited opportunities for Continuing Professional Development (CPD) to support teachers’ professional development (Higgins, et al., 2013). This could be problematic as teachers may not feel confident in embedding the outdoors into their teaching. To develop outdoor learning provision, teachers should gain training from someone who has expertise in the field, for example, during my first Professional Teaching Experience I had outdoor learning training from Nature Days (2022) during an INSET day which developed my knowledge and understanding of how to make the most of the school grounds and how to incorporate the outdoors into teaching and learning. CPD is important for teachers to positively impact their teaching and learning (Somantri & Iskandar, 2021). Estyn (2020b; 2020c) highlights the importance of continuing professional learning for staff to be able to support learners’ health and well-being and help teachers to feel supported.

To improve the action the school could create an outdoor area which specifically focuses on promoting health and well-being; for example, this could be a mindfulness area or a gardening area for learners to use. It may be beneficial for teachers to conduct outdoor learning as a whole school where learners can support each other across the year groups. Vygotsky’s (1978) would suggest that learners can act as More Knowledgeable Others (MKOs) to support each other’s development. Practical suggestions that could be used to support the development of emotional and mental health and well-being include mindfulness sessions, anti-bullying schemes and developing relationships between teachers and pupils (Banerjee, et al., 2016; Amundson, et al., 2020; Placement School, 2022). 
In conclusion, I have critically reflected on how my placement school developed an aspect of the SDP. This assignment has highlighted the importance of schools continuously developing teaching and learning to improve outcomes. I have developed my knowledge and understanding of the SDP process. This will support my future practice as teachers have the responsibility of collaborating with pupils, parents, and other members of staff to develop the SDP and implementing the actions into their teaching to enable school development. In the future, I will engage with the schools SDP to ensure I understand my responsibilities to implement any actions within my teaching and learning and to ensure I support the whole-school approach to development. 
The school implemented outdoor learning into their teaching and learning to improve the emotional and mental well-being within the school (Placement School, 2021). The importance of outdoor learning to improve health and well-being has been reinforced throughout this research. I will implement outdoor learning into teaching and learning to support pupil’s health and well-being. This will support the learner’s development as ‘Healthy, Confident Individuals’ (Welsh Government, 2020a). I will continue develop my own emotional and mental health using various strategies such as walking outdoors (Estyn, 2021b). This will ensure that my personal emotional and mental health positively impacts my practice and learners. This assignment has supported the development of the professional learning and leadership QTS professional standards (Welsh Government, 2021f). 
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Appendix 1: School Development Planning Cycle
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Appendix 2: Well-being of Future Generations (Wales) Act 2015 Goals
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