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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Continue to refer to practical examples to illustrate your points.


	I have used examples from PTE1 to highlight experiences and limitations

	Targed/Target 2
	Continue to develop your criticality, interpreting ideas and theories, identifying links as well as criticisms. 
	I have developed my criticality and identified links between my ideas and theories whist being critical.

	Targed/Target 3
	
	



How a school develops one aspects of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction 

This report critically reflects on the actions, impacts and evidence base of one aspect of the school development plan (SDP) from professional teaching experience 1 (PTE1). The aspect to be critically reflected on is attendance and its link with poverty and attainment. SDPs are strategic plans to improve student’s outcome in school, they are developed based on self-evaluation and data analysis. Key elements include government priorities and policies include literacy, numeracy, and poverty reduction. Cycles are three-years and include goals for improvement, strategies to achieve those goals, and a plan for monitoring progress so adjustments can be made as needed (Welsh Government, 2018). In line with the British Educational Research Association (BERA) and the Ethical Guidelines for Educational Research (2018) consent, privacy and anonymity of the school has been adhered to and will be referred to as school A. The Office for National Statistics (2021) says School A is located in an under resourced area in the Vale of Glamorgan with 36.8% of households not deprived in any dimension, suggesting 63.2% of households are. Data collected from my local school (Welsh Government, 20231) states School A is a mixed English medium primary with 203 pupils. 71.5% are eligible for free school meals (FSM), 53.6% higher than the Local authority (LA) and 47.8% higher than Wales. Pupil teacher ratio (PTR) is 18.6 and the budget per pupil is £5,449, £1,153 more than the LA. In 2019 School A’s attendance was 90.5% currently it stands at 87% which is significantly lower.
Literature review
SDPs are created within schools and are unique and fluid. The purpose of them is for continuous improvement of learning experiences and outcomes for learners (Welsh government, 20221). They are a crucial tool for schools to be able to systematically plan and achieve improvements for learners and support achievement of the four purposes of the curriculum for Wales (Donaldson, 2015). To achieve a meaningful and purposeful SDP it is created in collaboration with stakeholder. Stakeholders include the headteacher, senior leadership team (SLT), staff, governors, the community, parents, reginal consortia, Estyn, LA and the pupils of the school. Targets need to be clear and measurable. Using a collaborative approach and wider perspectives and expertise to create the SDP achieves a more diverse input and improves transparency (Welsh government, 20021). Stakeholders play an important role in the school community. Specific needs and priorities are identified through self- evaluation, data collection and analysis. Schools self-evaluate by identifying their strengths, weaknesses and areas for improvement. Data is collated by questionnaires and surveys, lesson observations, learning walks, interviews and focus groups. Learner achievement data, attendance and progress reports are analysed to track progression and analysis trends. They will use national or regional framework as a benchmark to assess their performance. The headteacher and SLT use this Data to create an SDP that’s bespoke to that school and include national or local policies in place. The school improvement guidelines from Welsh government (20221), which replaced the 2014 School development plans outline the need for evaluation, improvement, and accountability. Estyn (2023) highlights the importance of the SDP and says in the annual plan 2022-2023 that when a School is to be inspected, they will use the school’s improvement priorities as a starting point. It’s therefore imperative the SDP created is clear and easily understood by all. Welsh government (20231) consulted with Estyn to create guidance on improvement plans for schools to use, so they align with the inspection process. Hattie (2012) and Elmore (2004) suggests that school improvements should predominantly come from within the school and focus on improvement of practitioner’s knowledge, improving teaching methods and evaluating the learners needs. They believe it’s paramount and more effective if changes happen within the school. 
Article 28 of The United Nations Convention on the Rights of the Child (1989) states every child has the right to an education and equal opportunities, it is therefore compulsory for all. Article 28 highlights attendance and that measures should be taken for children to consistently attend school. Education in Wales: our national mission Action plan 2017-2021, Welsh Government (2017) prioritizes the success and well-being of all learners, regardless of their individual circumstances. They believe that equity and excellence are intertwined, and neither should be sacrificed for the other. Factors like geographical location, socioeconomic disadvantage, or early experiences should not hinder a student's ability to reach their full potential. An Estyn thematic report (2024) highlights that schools face issues with attendance post Covid. This was also recorded in Estyn’s chief inspectors annual report (2022-2023) which highlights the increased need for support for wellbeing and attendance in the more disadvantaged areas. This is further supported by the Children’s rights impact assessment guide (Welsh Government, 20232) which helps Welsh schools improve learner engagement and attendance by suggesting best practices, not new rules. It addresses challenges like poverty, learning difficulties, and mental health, worsened by the pandemic. It highlights the importance of a whole-student approach, removing barriers, and well-designed classes. The guidance, informed by pupil feedback, aims to benefit all learners, and supports collaboration among schools, families, and support services. Welsh government guidance: belonging, engaging, and participating (20233) outlines the roles and responsibilities of local authorities, schools, and governing bodies in supporting learners' efforts to maintain good attendance. Additionally, schools will be subject to a mandate to publish their attendance policies. Thus, aligning with Article 28 (1989) and schools taking measures to improve attendance.
	


Developing an action point

School A’s SDP use a MER cycle (monitor, evaluate and review) with this year’s focus on literacy, last year it was Maths and next year it will be inquiry/concepts. The HMCI’s annual report (2022-23) says they are continuing to see self-evaluation and improvement plans that lack effectiveness highlighting the critical need for schools demonstrate the value of their work. Focussing on what works well and prioritising enhancements in teaching, training, and learning is vital for optimal outcomes for the learner. It suggests that the Curriculum for Wales (2015) has caused issues, with schools neglecting how to teach and assess the learning progress but emphasising on the content they teach. Additionally, it suggests the quality of external support for self-evaluation and the improvement process is inconsistent. Schools as Learning Organisations (SLO) was established in 2017 by the Welsh government. Welsh Government (20222) say putting the learner at the centre of the vision of creating the best school by collaborating with all education settings and the wider community, sharing their ideas, and working together will increase attainment and well-being substantially amongst learners and improves knowledge of practitioners through professional development and sharing best practice as required by Welsh governments professional standards for teaching and leadership (2019). By establishing SLO’s this could help schools to achieve consistent improvement.
The objective of the chosen target (attendance) is that School A supports children’s rights; Well-being, participation, relationships and grow self-esteem among learners (UNICEF, 2006). School A currently have an attendance of 82% and want to improve attendance across the school to at least 91%. School A identified this as an area for development through self-evaluation for a few reasons. In 2019 the attendance was 90.5% which is significantly higher, showing the need to improve post covid. Attendance in disadvantage learners was significantly lower during Covid than other groups of leaners (Welsh Government, 20223). Section 444 of the Education Act (1996) states that parents of compulsory school age children are legally required to assist their children in attending school, failure to do this for any reason and after a persistent low attendance when the school has put an action plan in place, implemented measures to improve the learner’s attendance and has still not been able to meet the learners needs for attendance Schools will refer leaners to the Education Welfare Service (EWS). Limitations could be the school has not implemented individual action plans centred around the needs of specific learners and earlier intervention of low attendance was not engaged. Online learning could be a source of early intervention bridging the gap between school and home, achieving engagement of the learner, and creating trust and support between the learner and school (SecED, 2023). The Vale of Glamorgan council (2023) launched a campaign, ‘miss school, miss out’ in response to a recent drop in school attendance in collaboration with schools to encourage families and learners to prioritise daily attendance. This initiative aims to raise attendance back to 95% across both primary and secondary schools. While acknowledging exceptional circumstances, the campaign emphasises the importance of regular attendance aiming to improve learner engagement and empower them to become lifelong learners and aligns with the Welsh Government (20234) expectations of all learners to have high aspirations.
Qualitive and quantitative data is collected from school A to inform decisions for targets, quantitative data for attendance includes records from the register in morning and afternoon sessions. The Education (Pupil Registration) (Wales) Regulations 2010 (The national archives, 2010) states schools are required by law to record attendance for all school age pupils. School A has created a new attendance policy which acts as a ‘warn and inform’ for parents and guardians, this will support accountability and highlight how important attendance is to the learner. This has been distributed to all learners. You could suggest this won’t have an impact on attendance as parental knowledge could restrict the impact, parents could be illiterate therefore a written paper copy could be irrelevant, school A could perhaps video the information and send it via their online learner communication ‘seesaw’. This then becomes measurable and class teachers can monitor who has seen the video. The parental engagement officer will lead the target to improve attendance and will monitor it daily through quantitative data (class registers) and qualitive data (teacher input). Monitoring took place in January 2023, evaluation in March 2024 and then a review will take place in June 2024. When learners are absent parents will be contacted and a reason will be added to ‘sims’ which is the online attendance system used throughout schools to monitor attendance. Schools A’s attendance policy should have a clear link to safeguarding and all parents and staff should be aware of the significance of both presenting together (SecEd, 2023). Home visits are performed by school A before children start nursery, this could act as early intervention to combat a barrier between the school and parents. School A has introduced a rewards system for regular attendance and a walking bus discussed later. The engagement officer of school A will be able to measure the impact of these initiatives by checking attendance data regularly, doing this will highlight any patterns in attendance that may be a result of implementations.
Whist on PTE1 collecting information for this report I was able to speak to staff about the SDP and targets on it. It became apparent that apart from the Headteacher, deputy, SLT and teachers at the school other staff were unaware of the school targets in place on the MER cycle. A good idea to make sure all staff are aware of the targets and areas for improvement could be SDPs are made simpler for everyone to understands and displayed clearly in communal areas for all staff to refer to. To improve the SDP for future cycles as well as having clear deadline you could have milestones throughout to make sure developments are manageable, progress is tracked, and changes can be made if needed. It is suggested that plans that are simple, clear, and not lengthy are easier to follow for all involved with the implementation (Brook lapping productions, 2009) 
Reflection and evaluation
Steps School A have taken have been positive. Learners were happy with the rewards put in place. Years 3,4,5 and 6 thrived with prospect of being able to go to forest school on Friday mornings and reception, year 1 and 2 were excited to get wrist bands at the end of the week. As a result of the wristbands in reception a child whose attendance is usually poor was increased and she was able to be present for the Christmas concert and other authentic learning experiences often missed. However, it could be suggested these reward systems only achieve so much, and learners lose engagement with them, a possible idea to hold engagement to continually increase attendance of learners would be to adopt a pupil voice for the rewards for individuals, whole classes, or a whole school reward keeping momentum and having a positive impact on attendance. This also may only tackle the surface of the issue and only engages with the children. To make real changes to attendance parental engagement could be paramount. Harris and Goodall (2008) support this and suggest that engaging parents can improve attainment of learners if home learning coincided with school learning. However, they do also suggest that socioeconomic status has a significant impact on the engagement of parents with the school and therefore the attainment of the child is particularly influenced by maternal deprivation. Welsh Government (20223) says that Covid influenced attendance and the cost-of-living crisis could be having an effect on the learners attendance (Welsh Government, 20233), for example the costs of uniforms, snacks and school trips. An article by SecEd (2023) highlight the connection between poverty and attendance. Their annual vulnerable learners supplement, Vulnerable learners: Attendance and poverty (2023) supports suggestions about the development and implementation of a purposeful pupil voice and suggests that an effective pupil voice increases belonging and creates relationships between the learner, teachers, parents, and the community. Thus, increasing participation that could have a positive impact on attendance. The Education Endowment Foundation (2018) along with Estyn (2018) also acknowledge the impact of socioeconomic status has on the learner, family, and the community around them and realise the need to work with this families to best support them. This should come from within the school and the SDP should highlight areas where this could be implemented. Attendance being a significant factor in breaking down barriers to learning. 

School A introduced a walking bus where staff collected learners with low attendance daily with the desired impact to increase the consistency of attendance and attainment. During PTE1 I spent time in class providing learners with basic needs. For example, giving the learners breakfast so they were ready to learn. Bates (2023) and Petty (2014) argue that if Maslow’s hierarchy of needs of the learner are not met then learning cannot be achieved, this is highlighted in a thematic report by Estyn (2015). You could argue the walking bus would be beneficial getting the learners regularly to school but basic needs such as hunger are not being met. Collecting the learners earlier and giving them a healthy breakfast could be an option, this could raise attendance helping to have a positive impact on poverty within the community. Limitations of this could be cost, time, and willingness. School A would need to employ staff to conduct a walking bus early enough for learners to have breakfast. Costs of food and staff at breakfast clubs would be a contributing factor. School A have to consider whether the walking bus is sustainable, limitations could include staff illness and funding. A solution could be to involve a local community charity with volunteers.

Conclusion

In conclusion, reporting on attendance from school A’s SDP suggests attendance and poverty could have a significant impact on attainment. For learners to be able to become lifelong learners and to reach their full potential incorporating the four purposes (Donaldson, 2015) it is essential that attendance remain high for all learners. To encourage this during PTE2 and carrying forward future practice it could be possible to improve parental engagement and involvement of parents to break down barriers between them and schools thus also utilising collaboration which is a crucial part of Welsh governments professional standards (2019). Grigg (2015) highlights Shön’s reflection in action and reflection on action indicates the need for high order reflection skills as a practitioner and its importance for planning, teaching, monitoring, and evaluating which are crucial aspects of the SDP cycle. Therefore, reflection of this SDP will improve my practice as well as staff of the school and will help to improve the attainment of the learners. Studying the SDPs of future schools will enable me to develop a clear insight and understanding of the school and learners as well as developing good practice and enhancing my reflection and criticality skills (Brookfield, 2017), enabling me to take deep dives into the methods, pedagogy and theories around teaching and education. 
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