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I acknowledge the use of Chat GPT [https://chatgpt.com/] on 07/01/2025 to help with my assignment ECEY7002. 
I used the prompt(s): 

 1. Define the term and give examples of ‘enablers’
 2. Examples of the structure of a policy forum document 

I confirm that I have not presented any AI generated text as my own work

I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence


Hi Everyone
My name is Karen Llewellyn and I am here today to talk to you about the facilitation, as well as the barriers that exist, in translating policy into practice in the context of children and young people.
I am a full time Lecturer at Gower College Swansea, teaching Childcare to post 16-year-olds.
Gower College Swansea is committed to supporting learners’ physical and mental health and recognises that a positive environment is crucial to Further Education Learners achievement on their course. This is reflected in the College’s mission statement, where it states ‘Gower College Swansea is respected and valued for delivering the highest quality of education and training that inspires and supports all of our learners to achieve their full potential. Leading the way in education and training for all learners, employers and the communities that we serve’ Gower College Swansea (2023).


Having taught in education for over 20 years, I am fully aware and recognise the importance of the rights of young people, whereby here in Wales, we have a duty to ensure that all young people have the right to an education to achieve their full potential, as quoted in Article 28 of the United Nations Convention of the Rights of a Child (UNICEF, 2024).
At the start of every academic year, within the college, students are required to sign and acknowledge a ‘Learner Charter’, with a view to ensuring they follow all protocol. Point 10 of the charter explains how students must attend all classes exceeding the college average of 95%, attend exams, work experience and placement and any other learning commitments deemed necessary. Furthermore, point 13 explains that all learners need to promptly tell staff about any additional help they may require, or any changes to their physical or mental health status, so that support can be put in place accordingly.


As a Lecturing team, we fully appreciate children and young people will face many transitions in their lives, but one of the most important and critical is the move from school to further education. For some this will be an exciting time, however for many, this can create significant distress and anxiety, potentially worsening any pre-existing mental health conditions, as when feeling significant pressure, this can affect learners making the right choices, as research shows by Freud (2024).
According to the National Office of Statistics (2024), ‘'Disadvantaged young people are around 50% more likely to be NEET (not in employment, education or training) than their similarly qualified but better-off peers. This is true at all levels of qualification and regardless of age.
The College has over 4,500 learners with a remit of 150 in our learning area of Health and Care. Attendance statistics during 2022 / 2023 bordered average with an 86.08% attendance (SEE FIGURE 3 ON YOUR HANDOUT). 


However, Senior Management were keen for this to improve and had concerns about the suitability of some learners studying specific programmes, as after further investigation with other departments and staff, it became apparent the majority of learners with low attendance was due to illnesses, as well as poor mental and physical health. 
It is fully recognised that the College have a duty of care to learners with Additional Learning needs (SEE FIGURE 1 IN YOUR HANDOUT) as well as medical conditions and other illnesses to help them participate and complete their academic studies. Some of these learners already face challenges that can hinder their ability to succeed. Therefore, it is the College’s collective responsibility to provide the necessary support, whilst promoting an inclusive educational experience, allowing students to access resources and offering them the flexibility to thrive.
 


This is also supported by Maslow’s Hierarchy of Needs framework (SEE FIGURE 2 IN YOUR HANDOUT) as according to Gawel (2019) this can be a huge reminder for practitioners that students are less likely to perform at their full potential unless their basic needs are met.
As a college, it is imperative that policies focus on the overall wellbeing of students, and where necessary systems need to be established for identification, monitoring and early support to ensure that their needs are met. As stated by Robson (2024) ‘early intervention means identifying and providing effective early support to children and young people who are at risk of poor outcomes. Also, according to Thogerson (2024) effective early intervention works to prevent problems occurring, or to tackle them head-on when they do, before problems get worse’. 
The Special Educational Learning Needs system was replaced by The Additional Learning Needs system for supporting children and young people aged between 0 and 25 years in Wales in 2022 and according to Welsh Government (2022) ‘this was implemented with a view to better support individuals with learning needs throughout their entire life’. 
This was increased to 25 years of age as it was recognised that many individuals with different learning needs continue to require support in adulthood.
As stated by Crick et al,. (2024) This change has been welcomed within College environments, as it provides continuous support to adult learners who will be supported to have the skills necessary for successful venture and transition into employment.
This is demonstrated in the College’s Additional Learning Needs Policy and how it is stated that the College’s aim to ensure that children and young people’s additional learning needs are identified and addressed quickly to enable them to reach their full potential and makes links to a “young person” over compulsory school age, but under the age of 25.



After much deliberation, in 2023, the Senior Management Team implemented a ‘Fitness to Study’ policy with the purpose being to provide ‘a co-ordinated response by faculty and support staff and in circumstances where a learner’s fitness to study is cause for concern’ with the main aim being to ensure students were mentally, physically and emotionally capable of gaining success in their studies. (Gower College Swansea, 2023).
The concept of a Fitness to Study Policy reflects upon the development of educational policies that support the importance of student wellbeing, as well as their academic success. Historically, education focused primarily on academic performance, with minimal attention given to students' health and personal challenges. However, this changed in the mid 20th Century and educational organisations began to address students’ physical and mental health by offering supportive programs for them to achieve academic success. 


This included counselling services and student health clinics being implemented and therefore, acknowledgement was made that mental health and physical illnesses could in fact, impact an individual’s academic performance.
Furthermore, it expanded with other laws such as The Equality Act 2010, which promoted inclusivity and equal access to education. Therefore, the legal frameworks were the foundation of policies like Fitness to Study, which ensured that learners who were facing health challenges, were provided with the support to succeed.
Within Gower College Swansea, the Fitness to Study policy would aim to ensure the wellbeing and academic success of learners, whilst providing a clear framework to address health and wellbeing as well as mental health challenges that may impact learners’ ability to engage in their studies. It would help to create an inclusive environment, with support to overcome any barriers of learning. The policy would protect the safety and welfare of both students and staff, as well as the wider College community and ensures fairness by offering opportunities to succeed. 
Furthermore, by addressing issues such as attendance, engagement and overall health and wellbeing, this policy would help students develop accountability as well as recognise and understand the importance of self-care in maintaining success. 
Additionally, this would support students in learning to manage their own stress and seek support when needed, which are essential skills for preparing for workplace challenges and therefore enhancing their future employability and career.
Members of staff who had a concern about a learner’s fitness to study would be required to report their concerns to the Curriculum Leader, being mindful of any confidential and sensitive nature being discussed. The College’s Safeguarding Policy would need to be followed in line with Wales Safeguarding Procedures (2020) and any concerns reported to the Designated Safeguarding Lead. When there is no risk to the individual, three stages would be implemented. Stage 1 being initial concerns and informal action within relevant departments. 

For example, the learner would need to proactively work alongside support teams such as Pastoral Coaches, Student Support Officers and Health Advisors, as well as outside specialist support where necessary to make progress and follow an action plan including a review date.
Stage 2 would be implemented if there was a continuing concern and a deterioration and no improvement after the agreed review date. The Learning Area Manager would be informed, and a meeting would be arranged with the learner, where suggestions would be made for them to be accompanied by a friend or relative for further support. Here it would be considered whether the learner is able to participate in their academic studies and attend placement and again ascertain whether any support would need to be put in place. If considered possible, a further action plan would be implemented detailing steps that need to be taken by both the learner and staff and discussion surrounding a Stage 3 meeting should the action plan be breached. At this point, with Learners under the age of 18, parents and guardian are notified of the concerns in relation to the student’s fitness to study and therefore ensure that appropriate support and involvement is in place.
Lastly Stage 3, the most serious level of concern, should no improvements have been made and are now deemed as putting their own or others wellbeing or academic progression at risk, the Dean of Faculty would call a Fitness to Study Panel meeting. 
The learner would be invited and their support needs would be discussed and various options considered, including a break from their studies, as well as a period of postponement or recommendation for withdrawal from the course. The learner would be notified within five working days of the meeting and advised of their right to appeal against any decision made, as well as the timescales in which to do so. 
The College also remains mindful of its duty of care and of the obligations to learners under The Equality Act 2010 as stated by The Equality and Human Rights Commission (2016), ‘organisations have a duty to make reasonable adjustments to teaching and learning, assessments of support and other activities as appropriate. 


Senior Management were keen to strengthen the partnership between various departments within the college, including health services, social services and mental health organisations, with a view to providing a more integrated approach to support learners and focus on a more multi-agency approach to ease the transition from policy to practice. 
However, it is mindful that this policy could be considered a Wicked Problem as stated by Hannigan et al., (2011) as it is complex, involving multiple agencies with differing values, could prove difficult to solve due to their connections with other social, cultural and institutional factors which could result in a lack of clear solution as well as multi-agency groups having conflicting views and competing interests.





This policy provides many benefits for both students and staff, as well as the college as a whole. For example, it improves students’ wellbeing, and the policy considers their mental, emotional and physical health as part of their studies in order to succeed, and also provides clear guidelines for students to seek support should they face personal issues, health or academic challenges, thus promoting a more overall holistic approach. Jeffries et al,.(2022) agreed that positive mental health will enhance and positively impact academic performance.
In 2024, statistics within the new academic year showed that there had been an increase in academic performance after implementing the policy (SEE FIGURE 4 IN YOUR HANDOUT) which was now 93%, Feedback via learner forums by the Senior Management Team showed that students felt they were more equipped to deal with any underlying health issues or personal challenges when support had been sought, as they felt more understood and this in turn had boosted their confidence and self-esteem, as well as built upon their resilience. 

There had also been a reduction of students ‘dropping out’ as issues, such as disengagement, had been dealt with early on, thus creating a more supportive and inclusive environment where students felt comfortable to discuss their concerns without any fear of judgement. 
This is supported by Bronfenbrenner’s theory as stated by Christensen (2016) whereby practitioners understanding ecological systems and the importance of relationships, in turn can create nurturing classroom environments that support a sense of belonging for learners.
Therefore, Senior Management reported the policy was fit for purpose and that it allowed students to reach their potential academically, whilst receiving the support they needed for their mental, emotional, and physical health. In agreement with Cairney (2019) as well as Oliver et al., (2019) Senior Managers believed policy theories could be valuable to practitioners if communicated more effectively. To maximise their impact, potential problems need to be turned into advantages whereby practitioners could learn from each other continuously, by communicating more effectively. 
Whilst Senior Managers, with the best of intentions, published their findings of the positive impact on learners relating to this policy, genuinely believing that they have been effective in addressing students’ wellbeing. They have relied upon their own expertise and have made the assumption that this policy will be successful. 
However, there have also been challenges when translating the policy for young people, and the learners themselves provided further feedback to the Lecturing Team as opposed to telling the Senior Management Team the facts, for fear of the implications. They stated that the policy was too impersonal and overlooked the potential challenges where they needed support and then led to frustration and some lack of engagement from some students. Comments were made about the general wording structure of the policy, with some explaining that it was difficult to understand what was being said and how they would be supported long-term. 


Learners reported that there was a massive stigma, as well as lack of awareness around mental health and education, particularly within young people. Therefore, students themselves resisted in seeking help, which sometimes in the long term, lead to disciplinary action, as the issues were not declared, neither resolved. Research shows that learners felt pressure to conform to academic success and therefore did not always consider their own wellbeing, resulting in a negative college experience. 
As stated by Step (2025) ‘Students who suffer from mental health conditions often feel that they have to hide their symptoms and struggle in order to avoid judgement and discrimination’. 
Furthermore, many practitioners and members of staff felt that they did not have sufficient knowledge and were lacking in training to properly assess and address any fitness to study students, particularly those with complex health needs. This also then linked to ethical and legal dilemmas whereby the intent of the policy conflicted with parental / guardian involvement, as well as confidentiality and the duty of care to students. 
Upon reflection, I would now like to explain innovative ways in which some of these barriers could be overcome.
Firstly, in relation to the difficulties of understanding policy wording, I would like to create a user-friendly and interactive digital platform whereby student can have direct access to the Fitness to Study Policy. I would include a ‘Further Asked Question’ section whereby specific queries in plain language would be answered, therefore preventing any confusion. 
I would like to use video infographics with a view to breaking down the policy into easy to understand sections and then I would offer simple and plain ‘step by step’ guides, with clear links should terms be needed to be explained further. I think overall this would benefit all learners, as everyone has different learning styles, and they could engage with this policy in ways that suit them, as it would provide a more learner centred design, offering a more personalised experience for students to gain a full understanding, benefiting learners with an immediate answer and therefore preventing any confusion. However, the costings for this would need to be considered as the initial outlay may not meet budget requirements. This could also cause repercussions for learners with learning disabilities or language barriers and leave them uninformed about their support options. Research shows that the concept of interactive websites helps others as stated by the University of Lincoln (2025) explained interactive learning activities can help improve engagement, shifting away from passively absorbing knowledge through online strategies such as collaboration and communication as individuals respond directly to the embedded elements. 
The element of FAQ’s has supported other colleges including Pembrokeshire College, who use their page to entice learners to ask questions that they may not feel comfortable doing in person, as well as providing key updates of forums and support that they have in their area. 
To improve awareness of mental health and reduce stigma, I would suggest that regular forums were carried with learners to raise awareness about the importance of mental health and outline the ‘fitness to study’ policy for them to fully understand from the outset, including a talk during enrolment prior to starting their college course.
I would integrate in tutorial mental health through an educational app on the student portal, with a view to normalising discussions about personal issues as well as academic challenges. 
However a barrier to this could be that as a College, we have limited technical equipment and there may not be sufficient devices available, as well as students with poor digital literacy skills may struggle to engage with the platform.  
Another option whilst learners are studying with us, could be to implement the expansion of resources and support services whereby a dedicated ‘Wellness Team’ could be introduced in colleges to support fitness to study initiatives in the future. This could support students with specialised support and tailored to their own general health. However, there could be a disadvantage in that the quality of staff and resources would need to be available and if not successfully implemented, the team may not be as effective as intended, therefore having a detrimental effect on the learners. 
However, Neath and Port Talbot College (2025) state that they ‘provide opportunities for learners to seek continued support and have close relationships with local agencies to provide the best possible outcome’.
In relation to staff training, I would like to see interactive training models where staff could study real life scenarios of the ‘Fitness to Study’ policy. For example, there could be role plays of staff making decisions, then there would be instant feedback provided and combined interactive rooms, where staff could discuss their decision-making processes, as well as share best practice. 
This could in the long term motivate staff to be more confident when making decisions about college cases, as well as overall improving team competence.
However, there could be potential resistance to digital processes like this, whereby staff feel uncomfortable using new technology and there is also the fact that the initial investment of developing such a programme, requires time and resources, as well as experts in the field to ensure success, which could prove costly. 
As a positive however, NHS Wales (2023) state that they have used simulations to train and motivate staff in similar processes, and this has significantly improved both learning outcomes, as well as promoted staff confidence and morale, which could be adapted for policy communication in education. 
Another option and whilst this would be restrictive, I would like to see a more regional approach, whereby this policy is introduced as a standardised strategy throughout all schools and colleges, therefore it would not be a new concept in further education. This could allow for organisations to address learner’s unique needs and therefore enhance local support for students. 
However, it must be considered that this may lead to inconsistencies, as if this is applied across different counties, it could create inequality as well as confusion should learners move from different colleges and schools. This could also lead to misinterpretation, whereby it is misunderstood how it applies to a specific situation.
To summarise, I have highlighted in detail the importance of translating a ‘Fitness to Study Policy’ to children and young people, ensuring that they reach their full potential and achieve educational success.
I have explained some of the enablers, one being the importance of early intervention and ensuring that any academic challenges or mental health support is addressed before it can escalate to prevent any negative long term effects, as well as supporting students to overcome the stigma of asking for and seeking help when needed. I strongly believe that we are promoting children and young people’s rights and giving them the educational opportunities they are entitled too, regardless of some of their personal challenges.
I would also encourage all policy makers, childcare practitioners and multi-agency groups to collaborate together to overcome the existing barriers and ensure that the ‘Fitness to Study’ policy is implemented correctly and incorporated into delivery for children and young people.
Thank you for listening.
Any questions?

Handout
Figure One ~ Working with ALN Learners
[image: 1. Circular diagram showing hierarchy of focus for PDG spend with policy title in core, two priority areas in inner circle, other six in outer circle]
Colleges Wales (2024)


Figure Two ~ Maslow’s Hierarch of Needs
[image: A pyramid/triangle diagram depicting Maslow's Hierarchy of Needs motivational theory. Includes the five needs of physiological, safety, social/belonging, self-esteem and self-actualisation.]
Bitesize Learning (2024)
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Figure Four ~ Attendance Statistics 2023 / 2024
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