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Introduction 

This essay will analyse a case study of a critical incident from a classroom setting using observation as an instrument for developing teaching and learning. For the purpose of this essay, a critical incident will be referred to as an ‘unplanned and unexpected event’ (Khem Raj Joshi, 2018 p.82). According to Tripp (2012, p. 25), ‘incidents tend to be 'typical' rather than 'critical' at first sight, but are rendered critical through analysis’.

This essay will look closely at the new Curriculum for Wales 2022 by linking it to the four curriculum purposes highlighted by Donaldson (2015a) in his report ‘Successful Futures’. Moreover, this essay aims to explain how critical incidents can help shape classroom behaviour and academic development, but also how they relate to wider social context.
In its whole, this essay will provide important contextual information, such as the type of school and year groups involved during the research observation process, ensuring that the research has been carried out in accordance with the guidance provided by (BERA, 2018). 
Additionally, this essay includes an explanation of the detailed methodological approach for the research, namely observations, including the strengths and weaknesses of this method. Moreover, this essay will include thorough analysis and use of literature of potential research areas associated with the critical event. This will be followed by an evaluation and reflection of the critical event, as well as identification of next steps for learning and teaching.

Role of Critical Evaluation 
Critical evaluation is an ongoing process which involves closely evaluating what education practitioners are currently doing in the classroom, and what strategies are being implemented to move forward to help improve classroom practice. 
Critical reflection is extremely important with regards to developing the role of teaching as a profession, as well as understanding reforms in education and the roles of teachers. It allows for educators to ask questions whilst looking at scenarios through different perspectives, such as through the perspective of the children and their families to improve the education practice. Therefore, critical analysis offers an opportunity for the practitioner to be objective and more open-minded as you take into consideration other views and opinions (Lenin 2019). There are many incidents which on the surface seem to have no wider meaning, however, upon critical analysis analysis and context, these incidents ‘can be deemed critical’ (Tripp 2012, p.25). 
Critical reflection also allows for experience-based learning and theoretical and technical learning to be combined to ‘form new knowledge constructions and new behaviours or insights’ (Hibajee M. Shamdomo, p.101). Through combining both methods, education is constantly evolving to allow for the needs of the students to be best suited. It allows practitioners to look closely at what is successful within education, and what areas are in need for improvement.
There is also a general consensus among researchers and practitioners that observation and analysis within education has considerable potential to improve learning under certain conditions, (William, 2011) as it can affect pupils' motivation to learn as they play a vital role in improving learning and raising standards (Stiggings, 2008).
Critical reflection can also help teaching practitioners set goals and targets based on reflective practice. Therefore, practitioners can reflect on their experiences, meaning that students are able to experience a lesson that has been tailored specifically to their needs. Therefore, lessons are able to be differentiated. 
Critical reflection allows practitioners to ask questions, compare theory to practice to best examine how to continually improve the education sector which ‘helps foster critical evaluation and knowledge transfer’ (Ash & Clayton, 2009, p. 27). Therefore, educators can determine what went well during the sessions and evaluate ways to improve for next time, meaning that education is a process which involved continuous improvement. 
Additionally, reflective practice allows a practitioner to make good situational judgments and allows a practitioner to find ‘new and coherent ways to engage with the complex relationship between theory and practice and the role of reflective practice to integrate the two’ (Rousseau, 2015, p. 174). Through critically analysing using reflection as a tool, practitioners are using extensive educational research to arrive at decisions in the classroom context. This is supported by BERA who states that good teaching develops from ‘interrogating one’s practice and making explicit the assumptions and values that underpin it’ (BERA 2014, p.20).
Context

The school where the incident was observed was an aged 3-11 mix-gender school located in a small village in Neath (South Wales). The school is split into two sites: one for the Nursey and Reception classes, and the other is for years 1 to year 6. In order to meet ethical considerations and in order to comply with guidelines (BERA, 2018) of anonymity and confidentiality, as this use of data is ‘considered the norm for the conduct of research’ (BERA, 2018, p.21), the name of the school or any individual is not referred to throughout this essay.

The latest official figures suggest that the school has a deprived socio-economic status, as 38% of pupils are eligible for free school meals (Estyn 2018). However, after having conversations with the deputy head, this figure has recently rose to 52%, which is siginifcantly above the average of 19.9% (Estyn, 2018). 

Additionally, the number of children with additional learning needs is also siginicantly higher than the average of 21% (Estyn 2018). However, after speaking to the deputy head, this figure has also rose siginifantly recently, particularly in year 3 as many pupils transfer from the local welsh medium school due to parents believing that an English medium school would be best suited for children with addtional needs. This may be because ‘very few people come from welsh speaking homes’ (Estyn 2018).

In conclusion, the school was fairly small with only one year group per class. For the purpose of this assignment, the researcher was placed in a year 1 class where the children were between the ages of five and six. Usually, the class has a total of 28 children and three members of staff, however on the day of obersation, only 26 pupils were present. This figure included 20 boys and 6 girls. 

Critical Incident and Four Purposes

The critical incident which I have chosen to discuss during this essay occured during a year one class in the Foundation Phase sector. The activity was the first thing that the students did as they entered the room. As they walked into the classroom, the students placed their name tag onto an emotion sticker on the board. The children seemed familiar with this activity as it was part of the student’s daily school morning routine. Once all of the students were sat together on the carpet, the teacher began to ask them why they had placed their name on certain emotions. This gave pupils a chance to express themselves emotionally, but also gave pupils a chance to understand how other children in the class are feeling. During what the pupils refer to as ‘carpet time’, one pupil recognised that another student seemed upset as they had placed their name on the ‘sad’ emotion image. As a result, the inidvidual began to scaffold their peer by suggesting that they spent time together during break time. The practioner repeated this activity as the last activity of the day to assess how the students were feeling compared to earlier that morning.

The four purposes were introduced as part of Cirriculum for Wales 2022 by Professor Graham Donaldson and were published in Donaldson’s report, Successful Futures in 2015 (Donaldson (2015b)). The four purposes were created to highlight what students should Donaldson (2015b) reinforces in their report that all teaching and learning should be aimed at achieving the four purposes of the curriculum, those are ‘(1)ambitious, capable learners’, ‘(2)enterprising, creative contributors’, ‘(3)ethically informed citizens’ and ‘(4)healthy, confident individuals’ (p. 31).

The critical incident which I will be discussing throughout this essay links to all four purposes, but specifically ‘healthy, confident individuals’ and ‘ambitious, capable learners’ (p.31). 

Although, the purpose that links the most with the incident in discussion is ‘healthy, confident individuals’. As part of this purpose, young people are ‘building their mental and emotional wellbeing by developing confidence, resilience and empathy’ (Welsh Government, 2015 p.1). This is evident during the critical event as pupils were encouraged to emotionally discuss their feelings and listen to how each other is feeling. 

Moreover, this purpose also aims for pupils to have ‘confidence to participate in performance’ (Welsh Government, 2015, p.1). This was demonstrated in the incident by all children contributing together on the carpet and by the teacher creating an atmosphere where children felt safe and comfortable to share their feelings. 
As a result of this, and the children offering each other support during break times, children were able to understand that the teacher and peers around them were able to provide support, meaning that the children were able to ‘know how to find support to keep safe and well’ (Ibid). 

In addition, the critical incident is also linked to the aim of young people becoming ‘ambitious capable learners’. By creating an atmosphere where student wellbeing is a focus of discussion, the teacher can ensure that students are ready to learn and feel emotionally capable. This allowed for students to work towards ‘communicating effectively’ and individuals who ‘can explain ideas’ (Ibid) as they were explaining their feelings through discussion. 

Finally, the critical event is linked to this purpose as the purpose states that learners should ‘enjoy solving problems’ (Welsh Government, 2015, p.1). This was demonstrated when the individual took lead from the group task after one child had expressed that they were feeling ‘sad’. The individual’s emotional knowledge and understanding helped the other student to feel supported in school. As a result, they followed that child's lead and used the pupil's ideas to help their social and emotional wellbeing.



Literature Review

The aim of this section is to critically analyse and evaluate literature based on three areas of study related to the critical incident in discussion. As wellbeing is central to this assignment, this essay will focus on the connection between positive wellbeing and academic achievement. Secondly, this essay will discuss emotional development and the importance of social interaction and collaboration, particularly to schools in a socially deprived area.

Wellbeing and Academic Achievement
Firstly, this essay will focus on the connections between student well-being and improved engagement and academic achievement in the classroom. For the purpose of this essay, wellbeing will include feelings of happiness and safety, but ‘goes beyond these feelings to include developing and flourishing as a person’ (Welsh Government, 2020, p.2) 
As a result of Professor Graham Donaldson’s report, ‘Successful Futures’ and wellbeing being introduced as one of the six areas of learning experiences, there is now a considerably higher focus and recognition of the importance of wellbeing within education, and in particular, ‘better emotional wellbeing is now considered a key factor in primary school’ (Department for Education pg. 8).
This is reflected amongst academic research which highlights the important role that wellbeing plays in education in helping to support not only students’ emotional wellbeing, but their academic development. This is particularly true with regards to children ‘aged 10-11, KS2’ (Department for Education, pg. 5).
A systematic literature review was conducted in December 2016 by Grabel who researched relevant literature by combining the search terms wellbeing, school and academic achievement and several synonyms of these terms. As a result of this review, the selected studies suggested that there is a ‘positive relationship between emotional and psychological wellbeing and academic achievement’ (Grabel, 2017, pg. 2). 
Moreover, children with higher levels of emotional, behavioural, social, and school wellbeing, on average, were found to have higher levels of academic achievement and make more progress throughout primary school. They were more engaged in school, both concurrently and in later years.
This is supported by Suldo, Riley, & Shaffner (2006), who indicate that student wellbeing and academic success are both ‘central indicators of positive psychological functioning’ (pg. 2). Shaffner recognises that school isn’t just somewhere where young people gain academic knowledge, but somewhere where there is an opportunity for people to ‘connect with others, develop their personality, and experience all facets of society’ (Ibid), all of which has potential to influence their social wellbeing. This links directly to the critical incident observed for this essay, as this incident has allowed for the young children to develop their emotional skills by communicating together and working collaboratively as a group. 
This is further supported by McKnight, Huebner, & Suldo, (2002) who argue that higher social wellbeing is associated with lower teacher ratings of school-discipline problems and improve attitude to learning. Although this data can be considered outdated, it is still relevant here as it emphasises the same response to wellbeing and academic development.
However, there is less information on how multiple dimensions of wellbeing simultaneously predict later changes in educational outcomes for children and teenagers. This is highlighted by Grabel who suggests that there is limited evidence to support the connection, and instead, ‘advanced knowledge of the relationship between wellbeing and academic achievement and their influencing factors is needed’ (Grabel, 2017).
In addition, Ecclestone (2013) considers that focusing too much on student wellbeing can often lead to the prioritisation of personal and emotional well-being, which in turn can distract from the importance of subject knowledge and change the ways in which practitioners interpret curriculum reforms and relate to pupils (Ecclestone, 2013). Additionally, Biesta is also concerned that the personal focus on wellbeing makes it increasingly difficult for pupils to focus on the foundation of the curriculum, which in this case is considered academic knowledge (Biesta, 2013).
Instead, many academic researchers including Thornburn foster the belief that using emerging practice- based examples rather than imposing more prescribed teaching arrangements is the best way to highlight new curriculum possibilities (Thorburn, 2014). 
These intentions reflect the idea that personal well-being is pre- dominantly perceived of as ‘being a supportive addition to curriculum teaching rather than part of a more radical repositioning of educational aims’ (Thorburn, 2014, p.2).
Moreover, as the practitioner repeated this same activity at the end of the day, the practitioner is able to use assessment for learning, more commonly known as formative assessment (Bennet, 2011) as a reflection tool in action. Formative assessment is used during the learning phase, rather than at the end of a unit or series of lessons (Boston, 2002), meaning that the practitioner was able to assess emotional progress and wellbeing more consistently. The benefits of this are reflected throughout 'Successful Futures' as Professor Graham Donaldson (2015c) suggests that effective assessment methods can double the pace of learning and if implemented appropriately, learners can make ‘what was a year of progress within six months’ (p. 68).
Through creating a safe and familiar culture, the practitioner ‘encompasses the recognition of the right of the child to have their voice heard and listened to as they take part in school activities’, including emotional learning within the classroom (Welsh Government, 2020, p.3). Central to this is Maslow’s hierarchy of needs, and the importance of creating a classroom environment where students feel ‘safe and confident that they will not be harmed’ (Maslow, 2010), and instead feel listened too.  
Therefore, as practitioners use reflective assessment to support individual learners on an ongoing, daily basis, they will have ‘continuing opportunities to promote the affiliation, autonomy and agency and hence the well-being of all learners’ (Welsh Government, 2020, p.3). This means that the students over time are able to ‘reflect on their learning journey’ by comparing how they feel at the end of the school day to the start (Welsh Government, 2020, p.3).

Emotional Development and Social Interaction

Social and emotional development includes how children start to understand who they are, what and why they may be feeling a certain way, as well as what to expect when interacting with others. This is central to the critical incident in discussion as the children are given the opportunity to discuss their feelings together. In particular, positive social interaction between peers can be seen by one student offering emotional help and support during breaktime to somebody who had expressed that they were feeling ‘sad’. Moreover, by the practitioner asking questions to the students, the practitioner was able to ‘allow the hesitant student to be drawn into discussion’ (Curzon, 2003, p.279).
By assessing the children’s emotional state, the teacher’s interpersonal skills at identifying and supporting students’ emotions as well as their intrapersonal understanding and expression of their own emotions are integral to effective teaching (Goleman, 1995; AQ1 Hargreaves, 2001). 

Social interaction plays a key role in learning, and has proven to be effective, especially in regard to peer learning. Such forms of collaborative learning are often considered an optimal way to help people learn (Chi et al. 2001). Collaboration is highlighted in the new curriculum for Wales as part of one of the four purposes of ‘enterprising and creative contributors’, emphasised by Professor Graham Donaldson in her report 'Successful Futures'. Donaldson (2015c) explains that collaboration and feedback within primary education ‘can create a safe environment to communicate and test ideas’ to pupils (p. 68). This is supported by Tunnard and Sharp (2009) who undertook a study which emphasised that peer-to-peer collaboration can help children to develop emotional understanding, language and social skills. During the study, over half of the children that were questioned said that working together helped them to understand new concepts, and others said that they felt that they achieved more through working with others than they would if they worked individually.

This importance of social interaction to wellbeing is further explored by Gutman and Brown (2008) who examined how children’s peer groups were related with their future wellbeing and academic achievement using the ‘longitudinal ALSPAC data’ (Department for Education, pg. 15). Their findings suggested that children with many positive friendships had the highest levels of wellbeing and achievement compared to the other groups (Ibid). 

This links to Lev Vygotsky’s concept of ‘scaffolding’. Bruner (1985), quoted in Maybin, Mercer and Stierer, 1992, p. 2) describes scaffolding as enabling a child to make progress ‘by being under the tutelage of an adult or a more competent peer’, where the individual assisting acts as a form of awareness until the individual can complete the task independently, which in this case was emotional support. This is emphasised by Doolittle (1995, p. 3) who says that ‘through social interactions with more knowledgeable others, such as more advanced peers and adults, children eventually develop higher mental functions’ including emotional and social skills.
Vygotsky believed that learning is a social process, guided by the ‘zone of proximal development’ which involves interactions with classmates and others involved in the lesson. By allowing the students to work collaboratively, the student has recognised a way in which they can help another peer. This links to Vygotsky’s aim of enabling students to become problem solvers. By the teacher discussing the children’s emotions together, the pupils were able to be highly interactive which resulted in in effective process thinking.  In turn, this allowed for one student to demonstrate leadership skills by helping ‘scaffold’ another learner. Stiggings (2008) recognises the importance of social interaction and peer work, and that children play a vital role in improving learning and raising standards.

However, in contrast to this, Piaget fosters the belief that young people learn better by working independently. Piaget focuses on the importance of a child’s independent exploration of the world and adopts an independent approach to constructivism, as opposed to Vygotsky’s belief of ‘social constructivism’. He believed that a child would ‘reach the appropriate stage of development at a time that was appropriate for the individual child, and as such, the practitioner should not ‘push’ the child’ (Aubrey, Alison, 2019, p.46) as each child has a level of natural curiosity. This contrasts to Vygotsky’s belief that ‘with the right social interactions the child could developmental readiness earlier than they might realise’ (Ibid). 
Moreover, scaffolding can also be disadvantageous because it ‘necessitates giving up control to allow learners to learn at their own pace’ (Tadjiev, 2002, p.g 12). Implementation of individualized scaffolds in a classroom with a large number of students can be considered ‘challenging’ (Ibid).  Therefore, it is important to ensure that there is a clear distinction between ‘prompting and correction in order to ensure that the learner is not overly dependent on adult support’ (Radford, 2014, pg. 1). 
Additionally, unless properly trained, a student may not properly implement scaffolding instruction and therefore not see the full effect. 
Evaluation/ Next Steps
The importance of reflection has been emphasised through recent educational research and allows for development of next teaching steps and learning to improve. Billett (2011) reiterates the power of experiential learning and emphasizes the breadth of its reach. Using Gibbs's (1998) reflection model as shown in (Figure 1), I will reflect and evaluate on the critical event, recognising the next steps for teaching and learning.
Figure 1: Gibbs Reflection Model (1998)Gibbs Reflective Cycle (1998)










During my experience of observing a year one class, I had the opportunity to observe five sessions during the school day. Through observing, I was able to identify three critical incidents. I was able to choose the incident that stood out the most to me to analyse throughout this assignment. This incident can be seen in Appendix 3 which has been referred to briefly in the section relating to the four purposes (Donaldson).

As discussed previously, the critical incident involved the whole class together on the carpet to discuss and share how they were feeling that morning. In particular, one student attracted my attention as they offered help during breaktime to somebody who had expressed that they were feeling ‘sad’. This allowed for the individual to demonstrate Vygotsky’s ideas of ‘scaffolding’ outside of the classroom (Vygotsky, 1978). He believed that this was the role of teachers and others to help support the learner's development and provide support structures to get to that next stage of learning (Raymond, 2000).

From observing this critical incident, I noticed that it was beneficial by having the wellbeing discussion at the start and end of the day as I believe time to discuss and feedback regarding emotional wellbeing is very important. For this reason, I will ensure to make the children feel listened too and use verbal feedback and comments to aim to keep students motivated and to allow learning to progress (Gibbs, et all 1986).

I found conducting the observation experience in itself very positive and educational. It has allowed me to gain further knowledge and to learn a lot, including classroom techniques from my class teacher which will help improve and shape my classroom practice in the future. 

In addition, my presence in the classroom during observation had no impact on the routine or the way that the children operated because the children were only aged 5-6. Therefore, the observation was an accurate representation of the students in their natural environment (Cohen, Manion and Morrison, 2018) and there was no hawthorne effect (Adair, 1984) as the children did not understand why I was there and continued their day as usual. The environment was positive, and everyone was welcoming and made me feel comfortable, despite all the uncertainty with COVID19.

It was a great experience to see elements of the new curriculum being demonstrated in the classroom. It was fulfilling that there was such a big focus on wellbeing, particularly because this school is considered a ‘deprived area’. I learned many things from the teacher including how Bruner and Vygotsky's scaffolding theory can be used by peers rather than just the teacher. This really highlighted to me the importance of collaboration and group discussions in the classroom and the impact that this can have on students’ wellbeing. This is something that I will definitely take forward with me into my teaching practice. 
However, after analysing the incident, some students did seem to appear more confident and able to express their emotions more clearly. Following Petty, I will ensure to give students ‘time to study the scenarios’ and will use assessment for learning to ensure that I do not start teaching until ‘they are ready’ (Petty, 2004, p.246).

Although, it must be remembered that this was only a two-day observation experience, and I was only in this particular class for one day. 
If I was going to complete this observation process again, I believe that it would be beneficial to complete the observation in one class across at least two days, so that I could see the potential impacts of the discussion further, and whether the teacher spends the same amount of time on the wellbeing activity each day. This could also help me to see whether students respond differently in different situations and help me to explore the connection between wellbeing and academic achievement in further detail. 

This observation experience has allowed to look at incidents in the perspective of the class teacher. It has also allowed me to see elements of the Wales Curriculum 2022 being implemented in practice. Moreover, it has also helped me understand the importance of wellbeing and social interaction, and in turn, the impact that this has on classroom engagement and academic achievement. 

As noted previously, children with higher confidence and emotional levels are able to recognise the emotions of other and begin to take on leadership roles and scaffold their peers. In addition, the experience helps to build and develop the self-esteem and confidence of other children (Lejk, Wyvill and Farrow, 1999). Furthermore, I will continue to create a focus on wellbeing through class discussion, as it helps students feel involved with their own learning and helps improve emotional development. I will also while continue to promote the use of scaffolding among peers.

Conclusion 

To conclude, the observation process within a case study was beneficial because I had the opportunity to observe a critical event in practice. From this, I was able to discover current literature to help me formulate ideas and next steps for learning and teaching in order to improve my professional practice in the future.

However, the reliability and credibility of the sources gathered in the further reading must be questioned because many of them are dated and now that the views of some researchers may have changed, there is therefore a gap in the literature for more contemporary research. Overall, I would definitely use method of research in the future to help develop my professional practice further.
































OBSERVATION NOTES- APPENDIX

Appendix 1
	Date and time, year group: 23/09/2021. The inicident hapened before first break, lunch, and before afternoon break.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident happened during observation of a year 2 class. The incident appeared in the class room at the end of each session. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The helper of the day (Helper Heddiw) would be told to shake the tamborine to indicate that the session has ended and that it was now time to tidy up all of the equipment and put everything away. Everyone would the respond by tidying up. This would happen on average four- five times a day.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This not only teaches the children personal responsibility, but also a sense of unity that everyone knew immediately that this sound signaled that it was time to tidy up the equipment.

This also links to the new curriculum and the aim to encourage collaboration. This is a creative idea help children understand that it is time to tidy up, and helps become part of their school routine.
This could be linked to Donaldson’s idea of creating ‘Enterprising, creative contributors who are ready to play a full part in life and work’ which was introduced Successful futures as it forms part of a routine and an understanding to listen to commands and sounds, much like what will be expected of them when they enter employment and life after education.

As this sound was associated by the children with tidying up the classroom, there may be links to Pavlos dog experiment and classical conditioning. Similarly here, the sound of the tambourine is a stimulus that triggers a response by the students whenever it is used. Here, the unconditioned response would be considered the tidying up which was triggered by the conditioned stimulus of ringing the tambourine.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was a busy environment,  however, the directions made are clear and allowed for all pupils in the class to understand that it was tidy up time to which they reacted by listening and tidying up all of the equipment that they had used during that session.




Appendix 2
	Date and time, year group: 
22/09/2021 Year 1 Class, Children aged 5-6.


	Where and When: Context of the observation – subject/AOLE, general classroom context

This incident happened during observation of a Year 1 class welsh session. The class had a total of 18 pupils. The Welsh lesson was introduced in the morning, however, the critical incident happened during the assessment of learning in the afternoon.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The class teacher began to introduce welsh phrases such as ‘Dw i’n hoffi’… to the class. The teacher introduced these phrases through singing and using hand gestures such as a love heart to resemble I like to help the students understand and remember what was being said. 

The class teacher began to ask pupils ‘Beth wyt ti’n hoffi?’. Some students began responding to the question using hand gestures to correspond the phrase that they had learnt.

Later that afternoon, the teacher repeated the welsh question, ‘Beth wyt ti’n hoffi?’. She repeated the same hand gestures and continued to sing to the students. Some students were able to remember how to respond to the question, whilst other students struggled. The teacher began to use the gestures and sentence starters to help prompt the students until they were able to answer the question successfully using ‘Dw i’n hoffi’.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
By repeating the same activity that had been taught during the morning in the afternoon, the teacher was able to help consolidate the learner’s knowledge and understanding of this area of learning. The teacher was able to use assessment for learning throughout which is based around the concept of a formative assessment (Bennet, 2011) which was developed by William and Black (1998). The idea of this is to assess the learners during the learning phrase rather than at the end of a unit or series of lessons (Boston, 2002). Therefore, after the afternoon session, the teacher was able to assess and reflect on how well the mornings session had been understood by the students and ways to improve.

Also, by helping assist learners who struggled with the activity, the class teacher was able to scaffold the learners (Vygotsky). This allowed for the learners to feel supportive, and for all of the learners to work towards understanding what was being taught.

Moreover, because the activity was repeated in the afternoon, it allowed for the students’ short term memory to be tested. By asking the students questions to assess their understanding, the teacher demonstrated a constructivist approach where the students were able to understand the task by learning through doing and repeating phrases and answering questions.

Finally, as both of the sessions were delivered to the class as a whole, the class were able to work collaboratively together in an interactive environment, meaning that students were able to feel involved in the session and their own learning.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a calm environment where the teacher used singing to create a safe and engaging environment. The same lesson was delivered during the morning, and after lunch in the afternoon.





Appendix 3
	Date and time, year group: 22/09/2021, Year 1. The incident occured at 8:50am.


	Where and When: Context of the observation – subject/AOLE, general classroom context
This critical incident was the first activity to completed by the students as soon as they came into the classroom. It formed part of their daily routines, and the children familiar with this task. Some students appeared more confident than others, however, most students seemed familiar with the activity that they were completing.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The activity was the first thing that the students did as they entered the room. As they walked into the classroom, the students placed their name tag onto an emotion chosen from the emotion board. The children seemed familiar with this activity, and it had formed part of the student’s school morning routine. Once all of the students were sat together on the carpet, the teacher began to ask them why they felt this way. This gave pupils a chance to express themselves emotionally, but also gave pupils a chance to understand how other children in the class are emotionally feeling. During what the pupils refer to as ‘carpet time’, one pupil recognised that another student seemed upset as they had placed their name on the ‘sad’ emotion image. As a result, the individual suggested that they spent time together during break time to ‘help each other and stop being sad’.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
As the children were discussing their emotions together, the children were able to work collaboratively together. The children were familiar with completing this activity daily, and the activity was completed in the same location, so students were able to recognise an element of safety and comfort. 

Scaffolding could be a focus for this critical incident, in particular, peer scaffolding, and the role of peers and social interaction in helping improve emotional and social wellbeing. 
This task also enabled the students to listen and understand to how other students were feeling, which links closely to one of the six AOLE’s, ‘Health and Wellbeing’ the LNF- ‘I am beginning to have an awareness of how feelings are communicated through actions’.

The link between positive wellbeing and academic achievement could be a possible area of exploration. This link is supported by Grabel (2017). Similarly, research suggests that there is a link between positive wellbeing and engagement and positive behaviour. 
This was also the first and last activity that the students completed in the morning, meaning that the teacher was able to assess how the children were feeling before any academic teaching and lessons took place. Therefore, assessment for learning and reflective practice could be another areaof exploration.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The students were able to express their emotions during a safe and relaxed environment. The teacher gave them time to express their emotions and asked questions to gain an understanding of why they were feeling a certain way. This was the first activity that the students completed in the morning.     
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