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Over the course of the module ‘Doing History: Past in Practice’, I have experienced a large number of examples of approaches to history. This has ranged from the traditional historical methods of searching through historical archives to newer methods of learning history, such as using virtual reality headsets and the unique to University of Wales Trinity St. David (hereafter referred to as UWTSD) ‘Immersive Room’. In general, I found the older methods more fitting to how I think about history and more immediately obvious in showing their value, though I do think there are uses for the newer, more technologically advanced methods of teaching history and exploring historical sites, incidents and materials through digital interfaces. There has also been a significant discussion of historiographical trends and schools of thought, which I have found interesting, especially in how they allow me to assess the inherent biases or ideological undertakings of a historian from their interpretation of historical trends and events.

[bookmark: _Int_Vfh9u15B]The lectures within ‘Doing History: Past in Practice’ have been very helpful for contextualising the various historiographical approaches which have been historically used in academia. Multiple lectures were dedicated to discussing the evolution in historiography from the 19th century interpretation of great man theory to the current, more diverse historiographical outlook, with varying schools of thought often focusing on materialist interpretations. Great man theory, the now largely considered outdated interpretation of history as being affected by ‘great men’, primarily kings, noblemen, and other members of the bourgeoisie or ruling classes, was a predominant form of historiography for many years, and this has had effects on subjects which already have a great deal of scholarship as opposed to those which only began to receive this focus after a shift to social histories and histories of the proletariat in the post-World War II academic environment. The debate over what should be taken from history spilled over directly into our sessions; in one of these sessions, there was a significant impromptu discussion of decolonial politics following the mention of the removal of statues of slave owners and other historically problematic figures in the public eye. While no consensus was reached, it was an intellectually valuable exercise to consider the lasting consequences of the current political moment and how they will affect future generations’ understanding of culture. The past of UWTSD has been presented in a way that was controversial within the room of the lecture and in a way that I personally have not yet concluded my opinion on. One key supporter of the university at its foundation was involved in the slave trade, and around 2020, a statue of him was moved from public display to the basement of the Roderic Bowen Library and Archives, where it sits to this day, covered in what has been described to me as a generic plastic bag. This method of quite literally covering up its past is controversial, though I am unsure what would be a better place for it. Additionally, the ideological underpinning of academics was a subject of discussion, with a series of potent examples given with preeminent modern scholars of the Reformation. Every scholar mentioned was significantly influenced by their religious background, with distinct differences in the description of the character, causes and consequences of the Reformation depending on whether the historian discussed was a Catholic or Protestant. This was also very valuable, as it can sometimes be easy to think an academic writing will be neutral; however, as I believe is the case with all things, these academics are products of the social and material conditions of their environment, and the character of their writing can be easily influenced by their upbringing and the landscapes which they inhabit.

[bookmark: _Int_oII2OOmE]The experiences outside of lectures at UWTSD were very valuable to my understanding of how to find, interact with, and interpret primary sources, as well as the various apparatuses by which these sources are kept and preserved. Visiting the Carmarthenshire County Archives allowed me to see for the first time the records which are preserved and publically accessible in governmental archives. In the archive, several large maps from the early 18th century forward were displayed for the group of students and I to see. These were clearly valuable resources and helped me immediately understand the value of using maps historically to quantify the sense of place in a historical event or location. It is a tactile experience to have a map, one sixth of which appears to be around five feet long and just as wide, placed in front of you to see clearly where everything was, with the ability to reach out and touch the map, draw the patterns of locations with a finger, and re-angle to see other patterns not visible from the ground level. I have total aphantasia and have thus never been able to create a mental image of any kind, and the visual nature of the maps allowed me to see, for example, streets of Carmarthen which I have walked down but never thought how they looked charted from above. In this archive, I acquired an archive card, allowing me access to the county archives whenever they are open. From this, I learned how to access records from an archive operated in the way the Carmarthenshire County Archives are and feel more confident in my ability to access archival materials for future research.

Following the Carmarthenshire County Archives, the module scheduled a visit to the National Library of Wales in Aberystwyth. Shortly after arrival, a presentation was given instructing those present on how to use the library’s search system to find academic and literary materials. Following this, we were led into a room of surviving manuscripts, early books, and fragmentary manuscripts, with a talk given on the intricacies of each one and their historical value. I found this intellectually stimulating and generally interesting, though the manuscripts and fragments provided were uniformly difficult to read through their glass cases. In particular, one wooden board which had been stained with wording from another, non-extant piece of medieval literature, struck me as interesting. I consider myself a modernist historian, but I was nonetheless fascinated by and struck by the medieval objects shown. The value of the National Library of Wales was thus immediately apparent: it contains vast arrays of historical documentation and both culturally and academically significant resources, which I only saw a fraction of. Other parts of the National Library of Wales that were visited included an archive of photographs taken on devices ranging from early glass plate photography to aerial photography performed by Royal Air Force (RAF) pilots to survey both damages and the general landscape of Britain immediately following the end of World War II. The National Library of Wales is also a copyright library, meaning a plurality of books published in the United Kingdom are present there, and with the ability to access these resources both online and offline given and guided by staff at the library, I believe I can now find a wider range of sources for my writing. Additionally, I was introduced to Coflein through this, an incredibly useful database of the national monuments of Wales, which I will use if I am ever tasked with producing work centered on Welsh history.

In addition to the conventional lectures and class discussions, and further in addition to the visits to Carmarthen County Archives and the Welsh National Library, ‘Doing History: Past in Practice’ endeavoured to show me and the rest of the class the value of modern, more technologically advanced forms of historical approach. Early in the module, virtual reality headsets were distributed among the class to experience an interactive recreation of the home and annex of Anne Frank as it would, approximately, have looked during the years of World War II in which she was hiding there. I found there to be both positives and negatives in how this interacted with the history of what was displayed. Walking around the annex and hearing narrated segment of Anne Frank’s diary was emotionally affecting and did help me feel like I was within a tangible location; seeing the steepness of the stairs to the annex in first person and experiencing how cramped, small and uncomfortable the indoor spaces were at the time was a striking experience which I believe could help others more easily understand the situation the Frank family and the other refugees hiding in their annex were in. However, there were significant drawbacks to this technology. Navigating the three-dimensional space required unintuitive button pressing and awkward, precise hand movements, which were not always synced correctly to my own movements, and the places in which I could move were limited by where I could aim a small plastic controller at the floor and click. While this was not a bad simulacrum of reality, it did lessen the effect of feeling so present in the house by making me repeatedly aware of the intangibility of my setting. Additionally, a significant problem with the historical value of this resource comes from the fact that it is a tightly controlled piece of software which necessarily comes from a third party. Said third party could withdraw institutional or personal access to this software at any time with functionally no warning and with no recourse for those who may lose access to it. It can also be updated by the third party who produced it to no longer be the version assessed as historically valuable or a useful teaching resource. Nonetheless, I did think virtual reality offered a unique way of viewing history, and I believe with improvements to its technology it could become an extremely valuable teaching resource. In addition to being given these virtual reality headsets, we were taken to the ‘Immersive Room’. This room, which consists of three exceptionally large LED screens and inbuilt speakers, was used by the team who operate it to show the class what it can do. There are, undeniably, valuable uses of a resource such as this. One brought up repeatedly in class was using the ‘Immersive Room’ to display panels of the Bayeux Tapestry in a way which allows students to look closer at details which are inaccessible on the real tapestry, which does not allow close access from visitors and thus cannot be seen so close. It would also allow the size of the tapestry to be more apparent, as it would presumably wrap around the room in a way which accentuates its size.

[bookmark: _Int_Jd9O7vd9]Generally, ‘Doing History: Past in Practice’ was a very valuable module for my understanding of historiographical approaches and in teaching me how to access historical resources. While it can be anxiety inducing to go to an archive and request materials, I believe I now know how to do so both online and in person and have a greater understanding of which materials will be in which archives. It has shown that historians do not exist in a vacuum and rather in greater historiographical trends which must be examined in order to assess the inherent biases and values of their work, and that much debate is ongoing, with very little, if anything, being truly settled history. Additionally, online and virtual resources were accessed, but these were more limited than the in-person archives and discussions among peers, as these technologies have inherent limits which I became acutely aware of after using both virtual reality and the ‘Immersive Room’ for historical purposes. I believe my knowledge of ‘Doing History’, and how history is ‘done’, has been enhanced by this module.
