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Throughout the 1990’s, the Warnock Framework remained firmly in place in order to continue supporting children with SEN. In 1997, the focus turned to inclusive education as it was encouraged under the new government publication ‘Excellence for All Children Meeting Special Educational Needs’ (Department for Education and Employment, 1997) that it be a more inclusive learning environment. Mainstream schools should adopt new approaches to provide for the children with a wider range of educational needs. Despite all the new approaches and legislative changes, moving into the 2000s there was still little to no movement in terms of attainment with 18% of children with SEN and only 3% were statemented. Over twenty years on, the Warnock framework was still being used however it was becoming outdated (Norwich, 2019). The Government used the existing framework and included improvements which produced both the SEN and Disability Act 2001 and the 2004 Removing Barriers to Achievement strategy and the investment in SEN was substantially increased (House of Parliament, 2006). It was also recognised that the range of needs were a lot wider than those that were previously identified when the Warnock Report was first published in 1978. Dyson (2006, p.220) stated that even though the frameworks have been ‘tweaked a little, it is still the same framework’ and ‘it is not surprising if the system is creaking at the joints a little’ thus concluding that the Warnock framework was struggling to remain ‘fit for purpose’ (House of Parliament, 2006) therefore in 2005, Warnock called for the Government to urgently review the situation again, particularly the concept of inclusion, statementing and the correlation between SEN and social disadvantage (House of Commons, 2006, p.8).
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Under the Education Act that was passed in 1944, children with Additional Learning Needs (ALN) were categorised by their disabilities and described as ‘uneducable.’ Extremely derogatory terms were used to label them such as ‘retarded’ and ‘maladjusted,’ resulting in these children being sent to different schools where they were given the extra attention for their specific disability (Stakes and Hornby, 2000, p.1).   In 1978, the Warnock report was published in order to radically change education for children with Special Educational Needs (SEN). This is described as ‘an important milestone for children with SEN in the United Kingdom’ (Stakes and Hornby, 2000, p.1). It introduced the idea that children with SEN should be ‘statemented’ and an integrative approach was taken, suggesting that children should learn together and work towards a common educational goal, regardless of their differences (Warnock, 1978). Things seemed to be getting better and better for those needing the extra support. The Warnock Framework was introduced following the new Education Act 1944. In 1981, an Education Act was passed which specified it was ‘an act to make provision with respect to children with SEN (Legislation.gov.uk, 1981) however the following year the 1988 Education Act was published, and a National Curriculum was established, introducing league tables for schools to compete based on their attainment. Warnock stated that the situation was getting far worse from 1988 onwards for children with SEN as they would not be giving a helpful contribution to the league tables (House of Parliament, 2006). During the 1980s and 1990s, there was a considerable decline in the number of children who were in special schools and a steady increase in the number of children who were statemented and identified as having SEN. Throughout the 1990’s, the Warnock Framework remained firmly in place in order to continue supporting children with SEN. In 1997, the focus turned to inclusive education as it was encouraged under the new government publication ‘Excellence for All Children Meeting Special Educational Needs’ (Department for Education and Employment, 1997) that it be a more inclusive learning environment. Mainstream schools should adopt new approaches to provide for the children with a wider range of educational needs. Despite all the new approaches and legislative changes, moving into the 2000s there was still little to no movement in terms of attainment with 18% of children with SEN and only 3% were statemented (Department for Education and Employment, 1997).  Over twenty years on, the Warnock framework was still being used, however it was becoming outdated (Norwich, 2019). The Government used the existing framework and included improvements which produced both the SEN and Disability Act 2001 and the 2004 Removing Barriers to Achievement strategy which led to the investment in SEN substantially increasing (House of Parliament, 2006). It was also recognised that the range of needs were a lot wider than those that were previously identified when the Warnock Report was first published in 1978. Dyson (2006, p.220) stated that even though the frameworks have been ‘tweaked a little, it is still the same framework’ and ‘it is not surprising if the system is creaking at the joints a little’ thus concluding that the Warnock framework was struggling to remain ‘fit for purpose’ (House of Parliament, 2006) therefore in 2005, Warnock called for the Government to urgently review the situation again, particularly the concept of inclusion, statementing and the correlation between SEN and social disadvantage (House of Commons, 2006, p.8). This has all led up to today where the government are continuing to review this very current affair to make it less of a problem and more beneficial to children and young people (Welsh Government, 2020). 
Up until 2018, the term ‘Special Educational Needs’ or ‘SEN’ was used to describe children who needed the extra support. It is now referred to as ALN. Alongside this change, statements will discontinue and every child with ALN will receive a new statutory document called an Individual Development Plan (IDP). These development plans will be produced with the learner, parents and carers present in order to ensure the best possible action plan has been put in place as well as the learner feeling comfortable and involved at all times. As well as this, multi agencies will work together to get the correct support to the learner, whether it be social services, education or health services (Welsh Government, 2020). 

When children demonstrate signs that they are not settling as well as others in their early years setting and also are unable to maintain their work to a similar standard as their peers, it can be a worrying time for any parent or carer. They begin losing their self-confidence and willingness to try to succeed, however, with the correct support and intervention methods created specifically for each individual, every child can be helped (Macintyre, 2015, p.8). Early intervention is critical in order to maintain a child’s confidence, engagement and learning experience at school. The Welsh Government (WG) have stated that they want to change their code of practice to ‘a system where needs are identified early and addressed quickly, and where all learners are supported to reach their potential’ (Welsh Government, 2018). This will allow the child to feel better in themselves and also support their academic attainment, which will help them when they leave school to enter further education or seek a role of employment. This is also part of their desire to promote an inclusive and equative education system (Welsh Government, 2018). Inclusive education is defined as ‘education that is non-discriminatory in terms of disability, culture, gender or other aspect of a student or staff that are assigned significance to society’ (Ballard, 1997, cited in Dyson and Millward, 2000, p.3).   

This paper will critically reflect upon the current policy and practise for children with ALN in England and Wales and conclude whether these are effective and beneficial to learners. It will delve into the newly proposed code of practice (Welsh Government, 2018) and consider how it will support learners. It will also consider how productive the newly proposed IDP’s will be and how they will support children and young people during their childhood and adolescent years, then extending into adulthood, up until the age of twenty-five. This will be set out in to three chapters; teaching approaches for children with ALN in Special Schools, teaching approaches for children with ALN in Special Teaching Facilities and teaching approaches for children with ALN in Mainstream Schools. Separating the learning environments will help to highlight the specific pedagogies as all settings are different. A comparison of the different facilities on offer for each class will also allow to question whether the whole child is being educated rather than just the focus being on attainment. Stats and figures will be presented to see if there is a correlation between the attainment of each setting or if there is still a contrast. Also, in 2018, Weale and McIntyre (para 1) reported that;
Children with special educational needs and disabilities (SEND) are being failed by a system “on the verge of crisis” as demand for specialist support soars and threatens to bankrupt local authorities.

This paper will look into this allegation and explore whether children are in fact being failed or whether they are being supported in the correct way.
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In 2019, the WG (p.1) reported that ‘7.2% of pupils were in infant classes of over 30 pupils’ which was actually less than the number of the year before, however, planning for children within a mainstream school who are working at different levels is still difficult. To have children with ALN in addition to those able in the classroom is even more of a challenge (Stakes and Hornby, 2000, p.50).  ‘With more able children there is a greater ability to generalise and understand not only what they are taught but also its wider application’ however the child with the learning difficulty could struggle with just retaining the information let alone applying it. Therefore, the steps of the learning process need to be broken down into ‘short sequential steps’ (Stakes and Hornby, 2000, p.51). Challenges that teachers face include being unable to break the pieces down to manageable sizes for the children, finding an appropriate order for the teaching and the amount of time that it takes for the child to show a strong understanding. During these situations, it can prove very challenging for both the teacher and the pupil (Stakes and Hornby, 2000, p.51). Mitchell and Koshy (1993, cited in Stakes and Hornby, 2000, p. 52) describe a basic cyclical model which consists of three continuous points; assessing, planning and learning. The defined starting point being ‘assessing’ which consists of evaluating what the pupil has previously done and how effective the teaching was in order for them to gain an understanding. However, this is a very vague structure to follow as there are many other aspects that need to be taken into consideration. Solity and Raybould (1988) have attempted to fill in the gaps from the original skeleton framework. An approach which they describe as ‘assessment through teaching’ where they recommend a five-point framework. It consists of determining the curriculum sequence and questioning what skills should be taught and in what order. It then moves down to placement on the curriculum sequence, which is considering what the child already knows and what stage they are currently at. Moving down again is deciding what is going to be taught by appropriately selecting and sequencing of the topic that they would like to teach. Then next deciding on the teaching arrangements and thinking of what methods should be used, an example of this could be visual aids or group work. Then finally, assessing pupil progress and evaluating what their strengths and weaknesses are so that when it comes to repeating the process for the following lesson, it can be determined where in the curriculum sequence they are again and what skills need to be taught in order to maintain and strengthen their existing skills. 

It is difficult for the teacher to produce a good and strong lesson plan which underpins the national curriculum. Enabling every pupil to fully understand and participate whilst remaining engaged is a daunting task (Stakes and Hornby, 2000, p.51). Part of this reason is due to the fact that the curriculum that currently stands in the majority of schools today is severely outdated (Curtis, 2003). When ‘A Curriculum for All’ (DES, 1989) was prescribed to schools, the requirement was set with the belief that every child was able to participate in a broad balance and relative curriculum (Stakes and Hornby, 2000, p.54). In today’s society where it is recognised that children work at a different pace to their peers, this is not the case. As a result of this, in 2015, Donaldson proposed a new curriculum to be introduced in Wales, better known as ‘Successful Futures.’ He has created ‘progression steps’ in order to track where along the curriculum sequence each child is, such as stated above in Solity and Raybould’s (1988) model.  He states that regardless of any ALN, the structure of the new curriculum will be inclusive, and all children and young people will make progress along the same continuum. He also recognises that it could take longer for those children with individual barriers to their learning to reach their first ‘progression step’ but all achievements will be recognised (Donaldson, 2015, p.115).  which will boost confidence and encourage self-motivation.

In order to hold the whole class’ attention, good classroom management is essential. An approach explained by Stakes and Hornby (2000, p.63) consists of a structured list of questions on either a whiteboard or a flipchart for each child to answer, then whilst they are answering them, the teacher can go around and observe the children to find who needs extra support and where the children are in terms of their skills. This would not be so daunting for able children to complete, however; this is not an effective approach when trying to create an inclusive and supportive environment which is Donaldson’s (2015) aim. Children with ALN could struggle to remain focused and find that self-motivation to finish questions written on a whiteboard or sheet due to the fact it could be over baring for them and it is quite dull and uninteresting. With the correct support and direction from the Additional Learning Needs Co-ordinator (ALENCO), good classroom management methods can be derived. An approach which has been proven to be effective is the encouragement of child participation, where they are contributing wherever possible (Cohen and Manion, 1983). Visual and psychical aids are very useful for children with ALN, as their concentration span is relatively short. Using things like video to tell a story, using drama for them to actually act out a play and lessons outside of the classroom can be a huge benefit to their engagement during a lesson (Smith and Lasslett,1993). 

Within mainstream schools, Learning Support Assistants (LSA) are available to offer the extra support and guidance that the child with ALN needs. This can be anything from their mobility to helping them complete an English written question. This was previously also known as a ‘one to one’ where the LSA pupil ratio was equal. However, in 2019, ‘the government were accused of failing children with ALN after a report found funding for pupils had been cut by 17% across England since 2015’ (Parveen). This has resulted in an influx of children appointed to one LSA, meaning it could in fact be that there are four children in the class with ALN and only one LSA to support them. This could have an effect on any of those children if they are not getting the right attention. 

Within a mainstream school, it is not only the academic impairments to consider. Children with mobility issues or sensory impairments also have needs that must be met. Oliver (1990) derived the social model of disability which essentially states that people with a disability are disabled by society rather than their impairments. For example, a child in a wheelchair is not the problem if they are unable to enter a building without a ramp. The fact there is no ramp is actually the reason he is disabled. Oliver (1990, p13) states that society needs to change in order to enable those who have an impairment rather than the individuals change to fit society. To support this argument, mainstream schools have now installed aids to support those children with mobility impairments. Either the schools are all on a ground floor or a lift has been installed and automatic doors and ramps are in place as well as the support of an LSA. Additionally, children have visual and hearing impairments. An example of this is when a child has little to no depth perception. To overcome this, schools have actually painted the walls a different colour when they are entering a doorway in order to judge how close the door is to them. Those individuals with hearing impairments will be taught using visual. Children who have a visual impairment more often than not are very good at lip reading which is sometimes called speechreading. ‘From a very young age children begin to recognise the lip patterns of familiar words’ (National Deaf Children’s Society, 2020, para 3), However, this is not always enough in order for the child to completely understand. ‘It is estimated that only 30% to 40% of speech sounds can be lip-read’ (National Deaf Children’s Society, 2020, para 4), therefore, it is important that the teacher is always facing them when trying to communicate with them, ensuring that the mouth is never covered and the words are clearly enunciated. ‘Lip-reading is mainly a one-way communication method (Eckert, 2020) which begs the question of whether it should be mandatory that all teachers and pupils be able to use British Sign Language (BSL). This would be a good way to overcome the communication barrier between the teacher and the child with a hearing impairment. It also promotes inclusive activity for play times and breaks as all children would be able to communicate with the child with the hearing impairment. However, ‘the reality is that schools are busy places, and teachers already have their work cut out with a demanding new curriculum to get to grips with’ (Sellgren, 2017). All of the above demonstrates that mainstream schools are trying their upmost to accommodate all children that walk through their doors, however there is a lot of ground to cover in order to ensure the correct support for all impairments, which is not always possible. They are on the right track however as Estyn reported in 2020 that;
In 2018/19, 25% of pupils with SEN achieved a good level of development, which is 1 percentage point higher than the figure for 2017/18 at 24%. There was no change in the percentage of pupils with no SEN who achieved a good level of development in 2018/19 at 77%.  
When comparing the outcomes for children with ALN and mainstream children, it shows that the children with ALN are actually improving from the year before, unlike mainstream who are remaining steady. 
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Special teaching facilities can come in a range of different environments and vary in their purposes. They can be found in places like mainstream schools or in the form of a residential unit. One example of a special teaching facility is a sensory room. The purpose of this is to allow children to find a way to calm themselves down and get any emotions out that are weighing down on them. This can be used for children with a range of impairments such as behaviour or anger issues and Autistic Spectrum Disorder (ASD). Many people with ASD struggle with processing every day sensory information which can affect behaviour (National Autistic Society, 2020). By releasing these emotions and calming themselves, research by the George Lucas Educational Foundation (2018) shows that they will be ready to learn and will focus a lot easier. Another example is a nurture room. Its purpose is to allow students to feel like they are in a secure environment. It normally holds up to ten children in the classroom at each time in order to cater for each individual’s social and emotional needs. Some children are in the nurture room for as much as a whole school year and some are there for as little as a few days. This could be as a result of a family issue that they may want to talk about or something that is affecting them emotionally, making them unable to complete their work to the best of their abilities (The Nurture Group Network, 2010). A final example of a teaching facility within a mainstream is a speech and language unit. This is for children who struggle with their reading and writing skills. These classes normally hold around ten to fifteen children, maybe even less depending on the school’s size. Again, this allows each child’s need to be catered for. However, there is a stigma around each of these units and it needs to be removed. Parents are not wanting their children to be in a specialist unit in case their child gets bullied or is considered ‘different’ or ‘not normal’ (Hunter, 2017), so to try and combat this, as Donaldson (2015) states, one of the approaches to an effective learning experience for children with ALN is inclusion. For example, in mainstream schools, if a child from the speech and language classroom are at a level where they run closely with those of mainstream, they are integrated in to selected classes where they complete the same work as their peers, with the support of an LSA. 
In all of these classrooms, group work or whole class contributions are highly encouraged, promoting an inclusive and equative space. Fun activities and methods are used in order to hold the child’s attention for a long period of time.   
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Special Schools are designed specifically for impaired children. They have many benefits and draw backs. One of which being smaller class sizes, meaning a higher staff to pupil ratio (Farrell, 2004). This ensures that no child slips through the cracks and they are all seen, heard and supported. Specialist schools have specially trained staff which means they will have a better knowledge of how to treat certain situations and how best to plan lessons with the correct aids to help children to maintain engagement. Children who attend special schools are more likely to mix with children with a similar impairment, reducing the probability of bullying and increasing the chances of building good relationships and friendships (Farrell, 2004) and the lessons and resources there are to offer will be tailored to the child’s specific need, rather than adapting a resource which was not created for this specific impairment. Special schools face particular challenges in recruitment and accountability. The Joseph Rowntree Foundation (2016) reported that; Policy reform is needed if all special schools across the UK are to be able to help their students leave school and experience fulfilling adult lives. 

‘Across the United Kingdom (UK), children with special educational needs
and disability (SEND) are more likely to experience poverty than others and ‘of the pupils who are eligible for free school meals in England, 28.7% are identified as having SEND (Joseph Rowntree Foundation, 2016).

All of these teaching facilities underpin Maslow’s Hierarchy of Needs model (1943). Maslow believes that there are five tiers of needs in order to reach one’s full potential. One of these is basic needs like food, water, shelter and clothing, then the next is safety and security. A safe and secure environment will allow the child to at ease and progress to the next tier which is belongingness and love. This includes friendships and relationships with education professionals. 


	




.     
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In conclusion, schools in today society do work very hard to accommodate and support children with ALN in mainstream school, special schools and special teaching facilities. Each have got advantages and disadvantages, but some have proven more effective than others. Within mainstream schools, it is clearly an inclusive method to have all children mix in the same classroom, however, it begs the question as to whether it is beneficial for children with ALN if they are not getting specific one to one attention. Statistics from Estyn (2020) shows that ‘in 2018, at the end of the foundation phase, only around 48% of pupils with SEN achieved the expected outcome compared with 94% of their peers with no SEN.’ The curriculum still stands at the same level for able children as it does with impaired children within a mainstream classroom. The activities may be adapted to more of an appropriate level but essentially it is still the same, again, supported by Dyson (2006, p.220) when he says that even though the frameworks have been ‘tweaked a little, it is still the same framework.’ When this is compared to special schools, the whole curriculum is adapted to support the children with the different impairments. In a case study at Cwm Ifor Primary School, St Cenydd Community School and Trinity Fields School and Resource Centre by Estyn (2020, p.31), one being a main stream and one being a special school, they found that by mixing the two schools, the mainstream pupils developed a ‘strong sense of empathy’ and care whilst gaining an understanding of diversity and there were many recognisable benefits for the children with ALN. These included; improved behaviour, enjoyment for learning, enhanced communication skills, friendships with mainstream and increased confidence and independence. (Estyn, 2020, p31). This demonstrates how beneficial an inclusive environment and a mix of ability is. In a few schools, staff are developing more extensive links with neighbouring special schools to share their good practice and develop professional learning to support pupils with SEN in their own schools’ (Estyn, 2020, p.29).  
	In response to the IDP’s being introduced to children and young people with ALN, it is unclear to be sure whether it will be a benefit. There are many arguments for and against, however, it is important that everyone’s individual learning needs are supported and tracked in order to achieve their attainment and personal goals. Snap Cymru (2020) argued this point when they stated; ‘every child and young person deserves an education system that responds to their individual learning requirements and we are hopeful that the new proposals for ALN go some way to meeting these aspirations.’ 
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