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1.0 Introduction

This report highlights the importance of understanding and addressing diagnosed impairments in post-compulsory education and training (PCET) settings. It highlights the strategies to meet the needs of learners with additional learning needs in HE/FE settings. Recognizing regulatory and legal requirements and the importance of mental health support (Wessely, 2019), necessary for students in university settings due to the pressures and stresses they face while studying.


Part 1
2.0 Main Body

Key features and associated characteristics of a range of diagnosed impairments
There are various impairments that individuals can be diagnosed with, each with unique key features and characteristics (CDC, 2020). Common impairments include physical disabilities affecting mobility, sensory impairments impacting sensory reception, learning disabilities involving information processing challenges, and mental health disorders affecting thoughts and behaviours (ODR).
Physical disabilities can include conditions like paralysis or cerebral palsy, leading to limited mobility and challenges with daily tasks. Sensory impairments affect communication and interaction, requiring specialized methods and assistive devices (Berg, 2024). Learning disabilities, such as dyslexia or ADHD, can result in difficulties with academic skills and organization, necessitating educational support by primary academic staff, including lecturers, teaching assistants and practice mentors, holding responsibility for teaching, learning and assessments not to mention pastoral work (Houghton, 2019). Mental health disorders like depression or anxiety can cause mood and behavioural changes, often requiring therapy or medication. Thus, the post compulsory settings provides many benefits to good mental health such as work (studying), accommodation, leisure facilities, social life, social support and professional support all in one place (Streatfield, 2019).
Strategies to meet the needs of learners with additional learning needs
In higher education, supporting students with additional learning needs involves familiarizing them with institutional strategic policies, using diverse teaching strategies, providing individualized support, staying informed on legislation, and seeking professional development (Government UK, 2013). By adhering to best practices, HE teachers can effectively support students while promoting inclusivity and a supportive learning environment (Lee, 2022; Sobel & Alston).

Each diagnosed impairment has its own unique set of key features and associated characteristics that can impact an individual's daily life and functioning (Streatfield, 2019). Individuals with impairments need to receive appropriate support, accommodations, and resources (Welsh Government, 2016) to help them overcome barriers and thrive in their personal and professional lives. This may involve: 
Differentiated Instruction:  Tailoring teaching methods, materials, and assessments to meet the diverse learning needs of students using a variety of instructional strategies (Somji, 2018), such as visual aids, hands-on activities, and technology-based tools, to accommodate different learning styles and abilities.
 Individualized Education Plans (IEPs): Developing personalized plans for learners with additional learning needs that outline specific goals, accommodations, and support strategies. IEPs (Gov.Wales, 2015) can help ensure that students receive the necessary support to succeed academically and socially.
Supportive Learning Environment: Educators play a vital role in fostering inclusivity by promoting diversity and creating a supportive learning environment (Sobel & Alston).
Creating a welcoming and inclusive classroom environment (Frederickson & Cline, 2002) where all students feel valued and supported. This can include promoting positive behaviour, providing clear expectations, and fostering a sense of belonging among students.
 Accessibility and Accommodations: Ensuring that the physical space and materials are accessible to all learners, including those with disabilities. This may involve providing specific forms of support such as assistive technology (AT) (IRIS Center; Martin, 2024), alternative formats for materials, and tailored accommodations based on individual needs (WHO, 2024). 
 Collaborative Approach: Working closely with other educators, support staff, and external agencies to provide comprehensive support for learners with additional learning needs. Collaboration (Hernandez, 2013) can help identify effective strategies, share resources, and coordinate services to meet the diverse needs of students.
 Regular Monitoring and Evaluation: Continuously assessing the progress of learners with additional learning needs and making adjustments to support strategies as needed (Nordengren, 2023) adhering to regulatory and legal requirements. This may involve collecting data, tracking performance, and seeking feedback from learners to ensure that their needs are being met effectively (Welsh Government, 2016).
The Regulatory and Legal requirements. 
In the post-compulsory education and training (PCET) setting (UWTSD, 2024), meeting the needs of learners with additional learning needs requires following regulatory and legal requirements (Equality Act 2010, SEND Code of Practice, etc.) to ensure inclusive education and support (Barden & Caleb, 2019). Adhering to these requirements promotes equal access to education and training opportunities for all students (Lee, 2022).These include the following:
The Equality Act 2010: This legislation prohibits discrimination against individuals with protected characteristics, including disability, race, gender, and age. Under the Equality Act, educational institutions are required to make reasonable adjustments to ensure that disabled students are not disadvantaged in accessing education and training.
Special Educational Needs and Disability (SEND) Code of Practice: This guidance sets out the legal requirements and outlines the process for assessing and meeting the needs to identify and support students with special educational needs and disabilities and any additional requirements, including the provision of support and accommodations.
 The Disability Discrimination Act 1995 (DDA): This legislation requires educational institutions to avoid discrimination against individuals with disabilities and make reasonable adjustments to ensure access to education and training. The DDA covers physical access to buildings, services and facilities, as well as adjustments to teaching and assessment methods.
 The Data Protection Act 2018: This legislation governs the use and protection of personal data, including information about students' additional learning needs. Educational institutions must comply with data protection laws when collecting, storing, and sharing information about students' needs and accommodations.

 Institutional Policies and Procedures: 
Educational institutions must have policies and procedures in place to ensure compliance with regulatory and legal requirements related to accommodating additional requirements and promoting inclusivity. It is unlawful to discriminate because of factors such as sex, race, disability, religion or belief, sexual orientation, or gender reassignment for example; a school cannot discriminate against a student based on their immigrant status.
These policies should address issues related to equality and diversity, accessibility, and support services for students. Laws such as the Sex Discrimination Act 1975 (Hannett, 2001), Race Relations Act 1976 (RRA 1976, 1977), and Disability Discrimination Act 1995 (Policy Division, 1997) should be taken into consideration when developing these policies and procedures. It is important for educational institutions to have clear and well-defined strategies in place to ensure that all individuals are treated fairly and inclusively.
 




3.0 Conclusion

In conclusion, it is evident that supporting individuals with additional learning needs in educational institutions entails a multifaceted approach that involves understanding the key features and characteristics of various diagnosed impairments, implementing effective strategies, and adhering to regulatory and legal requirements. By creating a supportive and inclusive learning environment, providing tailored support and accommodations, and fostering collaboration among educators and support staff, institutions can ensure that all students, regardless of their impairments, have equal access to education and the opportunity to succeed (IRIS Center; Schools and Academies Show, 2021). Ultimately, by embracing diversity and promoting inclusivity, educational institutions can empower individuals with additional learning needs to achieve their full potential and thrive in their academic and personal endeavours.



Part 2
Support Statement for Iwan:
Iwan's journey towards obtaining a Certificate of Higher Education in Skills for the Workplace at the UWTSD Business Education setting is marked by admirable determination and resilience. Coming from a disadvantaged area in Wales and being the first in his family to pursue higher education, Iwan's academic pursuit is not without its challenges. His financial struggles have started to cast a shadow over his studies, causing him to worry and stress. As his teacher, it is evident that Iwan's financial concerns are more than just an inconvenience - they are significant barriers to his academic success and overall well-being.
Iwan is burdened by significant financial worries that are disrupting his ability to fully engage with his studies. Addressing his financial challenges and providing appropriate support are crucial steps to help Iwan focus on his studies without financial strain.
Leveraging the robust processes and policies at UWTSD (UWTSD's S &P's , 2024), including financial assistance programs, student funds, and welfare support services, can provide essential support to learners like Iwan. By implementing targeted measures and utilizing available resources, we can ensure that Iwan receives the assistance needed to navigate his academic journey successfully.
As per my findings, one of the primary ways to alleviate Iwan's financial burdens is by connecting him with the university's student services department. Exploring available financial aid options, scholarships, grants, and bursaries can provide Iwan with the financial cushion needed to continue his studies without the added stress of financial worry.
Access to welfare support services can provide Iwan with valuable advice on managing finances and tapping into external resources, empowering him to concentrate on his studies. Collaboration with university career services or part-time work coordinators to establish flexible work arrangements for Iwan can help him balance work responsibilities with academic requirements, preventing his job from hindering his academic progress.
Providing Iwan with targeted academic support, including study skills, workshops and tutoring, along with access to counselling services for emotional support, stress management, and coping strategies, will equip him with the tools he needs to overcome setbacks caused by financial concerns and ensure his academic success. This holistic approach addresses both his academic needs and emotional well-being, empowering him to navigate challenges effectively and stay on track towards his educational goals (UWTSD's WBS, 2024).
By implementing these measures and harnessing the myriad support services available within the UWTSD Business Education setting, we can create a support network tailored to Iwan's unique needs. This comprehensive approach aims to empower Iwan to overcome his financial challenges, prioritize his academic success, and foster a sense of inclusion within the learning environment.
We must rally around Iwan, providing him with the support and resources necessary to surmount his financial obstacles and achieve his educational goals. By nurturing a supportive environment and offering tailored assistance, we can propel Iwan towards success in his studies and instil in him the confidence to navigate future challenges with resilience and determination. Together, we can ensure that Iwan's academic journey is marked by triumphs and growth, setting the stage for a bright and promising future ahead.

Support Statement for Efa:
As a teacher, I am writing this statement addressing issues of discrimination and creating an inclusive environment. This is crucial for the success and well-being of all students within higher education institutions. In the case of Efa, a first-year student in the Travel and Tourism program at the University of Wales Trinity Saint David (UWTSD), her experience of feeling ostracised and singled out due to her race is a significant concern noted by me and some of her class fellows. These concerns need to be addressed promptly and effectively to ensure her continued engagement and success in her studies.
The University of Wales Trinity Saint David has established processes and policies in place to support learners with additional support requirements, including those related to issues of discrimination and inclusivity. An example of this is the UWTSD Race Equality Plan (2021-2024), which is a measure in place to remove barriers instilled by racial discrimination. Support services can be accessed through the Student Support Services department, which plays a vital role in providing guidance, assistance, and resources to students facing various challenges in their academic journey.
In Efa's case, she must be provided with a safe and inclusive space where her concerns are heard and addressed. One of the initial steps that can be taken is arranging a meeting with a student support advisor who can offer guidance on managing instances of discrimination and providing emotional support. This personalized support can help Efa navigate the challenges she is facing and feel empowered to voice her concerns and seek assistance when needed.
Furthermore, the university could also consider implementing diversity training for both lecturers and students within the Travel and Tourism program. Such training can help promote understanding, respect, and appreciation for different cultures and backgrounds, fostering a more inclusive and welcoming learning environment for all students. By raising awareness about issues of discrimination and providing tools to address and prevent such behaviour, the university can create a more supportive and inclusive atmosphere where students like Efa feel valued and respected.
In addition to these institutional measures, program-specific responses within the Travel and Tourism program can also play a pivotal role in supporting Efa and other students facing similar challenges. For instance, pairing Efa with a mentor or peer support group within her course can provide her with a sense of belonging and connection with fellow students. Group tasks can be structured to ensure equal opportunities for all students to contribute, and lecturers can actively promote an inclusive classroom environment by addressing and discouraging discriminatory behaviour. This collective approach will ensure students like Efa are protected.
By implementing these measures and fostering a culture of inclusivity and diversity within the Travel and Tourism program at UWTSD, Efa can be supported in overcoming her challenges and fully engaging with her studies. Ultimately, this proactive approach to addressing issues of discrimination and promoting inclusivity not only benefits Efa, but also contributes to a more vibrant, supportive, and enriching academic community for all students within the university.


Support Statement for Dafydd:
As Dafydd prepares to embark on his academic journey within the Business Program at the University Of Wales Trinity Saint David (UWTSD), it is essential to recognize and address his unique needs and challenges as a student with cerebral palsy and partial sight impairment. While Dafydd is not registered as blind and can walk independently with the aid of crutches, he faces difficulties with note-taking due to typing speed and occasional limitations with the use of his left arm. However, Dafydd's determination to maintain independence in managing his education while transitioning to university life is commendable.
At UWTSD, there are established processes and policies in place ( see part 1 ) to support learners with additional support requirements, ensuring that all students have equal access to education and are provided with the necessary accommodations to thrive in their chosen program. The Student Services department plays a crucial role in offering guidance, assistance, and resources to students like Dafydd who may require additional support to fully engage with their studies. Additionally, the Disability Student Allowance can help Dafydd afford specialist equipment, extra travel and non-medical help (such as a specialist note-taker).
In Dafydd's case, it is important to consider how his support requirements may impact his ability to engage with the Business Program. For instance, challenges with note-taking and using his left arm may require accommodations as mentioned above to ensure that Dafydd can fully participate in lectures and coursework. To accommodate him within the identified setting, both institutional and program-specific responses must be considered. After all, under the Equality Act 2010, disability is a protected characteristic, which the university must legally make reasonable adjustments to defend.
Institutionally, UWTSD can offer a range of support measures to assist Dafydd in his academic journey. This may include providing access to assistive technology such as speech-to-text software or specialized keyboards to aid in note-taking and typing. Additionally, the university may arrange for extended exam time or alternative assessment methods to cater to Dafydd's needs.
Within the Business program specifically, adaptations can be made to ensure that Dafydd is included in the learning environment. For example, lecturers can provide lecture slides or notes in advance to allow Dafydd time to review and prepare. Group work and assignments can be structured to account for Dafydd's unique abilities and ensure equal participation. Moreover, mentorship or peer support programs can be established to provide Dafydd with additional guidance and assistance from fellow students within the program.
In relation to Dafydd leaving home to study at UWTSD, it is essential for the university to consider accessible accommodation for him, and prioritise his place-of-stay nearby the university. 
By implementing these measures and fostering a culture of inclusivity and accessibility within the Business program at UWTSD, Dafydd can be supported in overcoming his challenges and fully engaging with his studies. The university is committed to providing a supportive and inclusive environment for all students, and with the right accommodations and support in place, Dafydd can continue to pursue his academic goals while maintaining his independence and thriving within the learning community at UWTSD.
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