



Critically reflect how the role of the educational practitioner supports and develops learning in an educational setting of your choice.



















Introduction

An effective teacher needs to be a lifelong learner and who are able and willing to support others to develop their knowledge and ability. An effective teacher needs to show a number of core skills in order to support others as they learn. Giving and receiving objective feedback is essential, as well as encouraging others to adopt a new approach to their work. Moreover, it is important to be compassionate, open and accessible to others, using language that encourages and supports learning whilst always adopting an uncompromising stance in relation to standards.

In addition, some learning support teachers have much more responsibility than others. Such teachers have a high level of knowledge, understanding and practice related to a particular speciality. They include, for example, those who are experienced in work with disabled learners (The Sector Skills Council for lifelong learning 2007)

Children and young people are individuals. They learn in different ways and make progress differently. Teachers regularly assess children's progress. They use the assessment to help them organise lessons and choose different materials and activities to give every child the best possible chance of learning. Most children with special educational needs and disabilities can get the support they need from their school or college and specialist support teams, such as the Brighton and Hove Inclusion Support Service. However, A small number of children may not be able to get the level of support they need from SEN support (Brighton and Hove City Council nd). 

In this assignment it will be discussed how educational practitioners can support and develops learning in different educational settings. There will be different ideas and strategies discussed of how these can help in and outside of the classroom. To expand classrooms walls beyond the school buildings we should begin by thinking about planning for outdoor spaces for the children who will be using them. Outdoor learning areas may include a garden, nature trail or a stage can be created for performing classes (Layton, R 2001). 

There are many things teachers can do to support learning and develop the children’s skills. Facilitating these opportunities is key for the children. 
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Supporting and learning inside the classroom

A contributing factor to a positive classroom environment is effective management. While considerable effort and attention can be developed and directed to the teachers’ instructional roles, there is less emphasis that has been placed on the knowledge and skills required for discipline and management. Moreover, the culture in which the practitioners grew up provides the basis for their social and moral values which can be communicated and shared (Hue, M and Li, W 2008). Meaning, that what the teachers remember from their school years, whether positive or not, they can do something similar in their classroom or do something completely different that suits the needs of the pupils. 

Moreover, it is important to identify children who may need that extra support due to a very specific learning need. An effective policy is early intervention for helping these children to achieve well and develop in their own time. Teachers should not assume that a lack of language is linked to a learning problem or low intelligence. However, if a teacher is unsure if there is a problem, then it is best to investigate in order to provide a timely intervention, as it could lead to difficulties becoming more challenging at a later date (Oxfordshire County Council 2017). 

In addition, the concept of cognitive engagement in terms of a learning strategy, it includes the willingness for students to put effort into learning, while using the necessary metacognitive, cognitive and volitional strategies that promote understanding (Fredricks et al 2004).  Although there is a relation between positive attitudes, participation and achievement. Within traditional classrooms, tests mainly contain factual questions or simple applications. However, the students can do well on these tests even if their motivation is to simply pay attention and they can use low level learning strategies to remember the information (Blumenfeld, P et al 2006).  

Bronfenbrenner’s (1990) theory describes the context of the child’s environment and he calls this the ecological systems. He states that as a child develops, the environment and the interaction within these environments becomes more complex. This complexity can arise as the child’s physical and cognitive structures grow and mature. So, given that nature continues on a given path, how does the world that surrounds the child help or hinder continued development? This is the question answered by Bronfenbrenner’s theory. 
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(Bronfenbrenner, U 1990)

This theory has dire implications for the practice of teaching. However, knowing about the breakdown occurring within children’s homes, is it possible for our educational system to make up for these deficiencies? It seems now that it is necessary for schools and teachers to provide stable, long-term relationships. Is this the responsibility of the school and teachers though? Yet, Bronfenbrenner believes that the primary relationship needs to be with someone who can provide a sense of caring that is meant to last forever. This relationship must be fostered by a person or people within the immediate influence of the child’s life (Bronfenbrenner, U 1990). 

Classrooms are emotional settings. Students’ emotional experiences can impact on their ability to learn, it impacts their engagement in school, and their impacts career choices. Yet too often education research ignores or neutralizes emotions. It’s seen as something that’s almost irrelevant or unimportance to school life. To improve students’ learning and emotional states, and to reduce the teacher burden, we know that some emotions provide a barrier to students’ classroom engagement and test performance. For example, academic anxieties.  However, anxiety does not affect every student in the same way. Some can cope with these anxieties, where others are dramatically affected by it. 

Anxiety is not the only emotion experienced in the classroom. Emotions such as hope, enjoyment, pride, anger and boredom, can each affect students and learning in a variety of different ways (Pekrun, R et al 2010). These emotions can be affected by classroom factors e.g., curriculum content, environment, individual differences between students e.g., genetic factors, general tendencies, and external factors e.g., social interactions, home environment (Pekrun, R and Garcia, L 2014). Given the number of students, variety of emotions and their causes, teachers cannot effectively be expected to manage all of these experiences effectively (Trezise, K 2017).

Teachers who are supportive for example can show care and concern for their students’ wellbeing and learning and emotionally well -regulated are able to provide students with a safe and caring learning environment that is conducive to students’ social, emotional, behavioural, and academic development. When teachers exhibit negative affect and have poor relationships with their students, feelings of alienation and disengagement are likely to occur. When students experience these negative feelings and disengage, they are at greater risk of developing antisocial behaviours, delinquency, and academic failure (U.S Department of Education 1998).

Teachers often report greater stress when they have disruptive students in their classroom (Yoon, J.S 2002) and tend to express negative emotions in response to student miss behaviour (Carson, R. L & Templin, T.J 2007; Hamre, B & Pianta, R. C 2001; Pianta, R. C et al., 2003; Sutton, R. E & Wheatley, K. E 2003). 
 
In addition, because of these emotions, classroom seating arrangements are, undoubtedly, the most important part of establishing the physical classroom environment (McCorskey & McVetta, 1978). What they do, is set the overall mood or atmosphere, for any given classroom, and set the stage for teacher-student relationships. When considering that classroom seating arrangements are organized by teachers into methodical, logical design structures that best facilitate student learning and make use of the teacher’s individual teaching style, problems can arise when teachers do not choose their seating arrangements carefully and meaningfully (O’Hare, 1998). 

This video demonstrates how best to seat children and how to consider where to sit the children. Especially ALN children, they need to be sitting in a position where they can see the screen and sit comfortably within the classroom and near friends who they are comfortable working with. 
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https://www.youtube.com/watch?v=fkeLv7L0y1Q

In primary school settings, it’s often the teacher who gets to decide where the students sit. However, in secondary schools, where they’re not based in one classroom for most or all of the day, some teachers are happy to let students choose a seat at the start of each lesson (Earp, J 2017). However, it is up to the teachers how they decide to seat the children as they know the different personalities best and who can work well together.

Fernandes, Huang & Rinaldo (2011) say it would be good for students if the learning activity dictated the seating. On the topic of giving a free choice of seats, they point out the learning experience for students is different for those at the front than for those nearer the back of the room. And, throwing it open to students to decide means some will get a better pick than others. ‘Students who enter the classroom first may be in the position to select desirable seats first; thus, those who are unable to come first may be left with seats they do not desire …’. Which may lead teachers to have set seating plans but change it fortnightly for example. 

Moreover, effective interaction between practitioners and children is very important for children’s learning and wellbeing. As part of our self-evaluation process, we continually monitor and review the quality of adult-child relationships and the language they use with children. They promote positive social interaction and relationships between children in a number of ways. For example, during snack and meal times children choose who they can sit with, they are able to serve themselves, they can make menu choices and can help one another. To enhance the development of children’s social skills further, they create opportunities regularly for children to interact with different visitors to the setting. Therefore, teachers can maximise opportunities for listening to the children and encouraging their voice throughout the session to enhance children’s wellbeing. During circle times, teachers encourage children to share their news, respond to, or retell, a story (Estyn 2014).

Applying their knowledge can help young people across a range of challenges, learning outside the classroom builds bridges between reality and theory, schools and communities, young people and their futures. Quality learning experiences in ‘real’ situations have the capacity to raise achievement across a range of subjects and to develop better personal and social skills. When these experiences are well planned, safely managed and personalised to meet the needs of every child. 

Giving children the responsibility for achieving these outcomes helps them to learn from their failures and successes. Learning outside the classroom provides support for many different curriculum areas. For example, all children have an entitlement to do fieldwork as part of their geographical studies. By linking the outside to the curriculum, these activities provide direct and relevant experiences that deepen and enrich learning. 

Many of those working with children recognise the benefits of out-of-classroom learning experiences as an essential part of teaching and learning. However, others feel they lack the confidence, expertise or time to prepare and deliver such creative activities. Everyone involved should recognise the value of learning outside the classroom. Professional development needs to be fit for purpose and relevant to the user, taking account of the roles of staff in schools, early years settings, local authorities and organisations that provide these opportunities and resources.

However, the importance of physical activity was interpreted not just as an opportunity to release energy but also as a means to support creativity. The outdoors offers multiple elements and flexible resources with which to experiment and discover real life hands-on learning. These qualities particularly endorse values such as authenticity, physicality, love of rich sensory environments (Waite, S 2011). Providing ample and diverse experiences which supports and develops their skill development. 
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Supporting and learning outside the classroom

Learning outside the classroom is about increasing achievement through an organised, powerful approach to learning in which direct experience is of most importance. This is not only about what we learn but importantly where and how we learn. 

As we are all aware, education is more than the development of knowledge. Improving young people’s understanding, values, skills and personal development can significantly increase learning and achievement. Learning outside the classroom we see it as a vehicle to develop the capacity to learn. It provides a framework for learning that uses its surroundings and its communities outside the classroom. This allows children to construct their own learning and live successfully in the world that surrounds them. 

However, good quality learning outside the classroom adds much value to classroom learning. It can lead to a much deeper understanding of the concepts that span traditional subject boundaries and which are increasingly difficult to teach effectively using classroom methods alone. It provides a context for learning in many areas such as subject based knowledge and general, thinking and problem-solving skills, life skills such as co-operation and interpersonal communication. 

Moreover, direct experience outdoors is powerful, motivating and has impact and credibility. The results from learning outside the classroom can be spontaneous as well as active and therefore impacts on behaviour as well as tapping into the learning styles of the more kinaesthetic learner. Through skilled teaching, such experiences readily become a stimulating source of fascination, personal growth and can lead to learning breakthroughs (King’s Hawford 2019).  

Almost all schools develop constructive relationships with a wide range of partners, including parents. There is a close relationship between the outcomes of an Estyn (2018) inspection and the extent of parents’ satisfaction gathered in pre-inspection questionnaires to parents. 
Many schools are adopting an increasingly comprehensive range of strategies to communicate with parents. However, only a few schools actively consult with parents to identify their preferred methods of communication. 

Estyn (2018) states that a majority of schools use text messaging and social media platforms to give parents information about school events. A minority of schools use a range of digital communication channels to develop a conversation between teachers and parents, for example through the use of apps. However, too often schools communicate with one parent only. Because of this, mothers receive the vast majority of communication from schools and this can inadvertently exclude fathers. Only a majority of primary school parents and around a quarter of secondary school parents surveyed feel that their school involves fathers and mothers equally in their child’s learning. A few schools have adopted successful strategies to encourage fathers to engage more closely in their child’s learning and to contribute to the life of the school. 

The role of parents is of most importance because these are the people who know most about their children and have their best interests at heart. Teachers working in partnership across services can provide professional support and guidance to one another and to parents either by signposting information or by being more directly involved – everybody’s contribution will make a difference to children’s development and learning.

However, the practicalities of effective parental engagement often cause a real challenge to school leaders. It requires school leaders to think differently about how to involve parents in the school life, but also to consider areas where parents may have the potential to take a leading role (Campbell, C 2011). Once school leaders understand the importance of parental engagement and recognise why some parents are more reluctant to become involved, they can then consider how schools can provide the environment and relationships to make both parents and staff feel happy in working together (Addi-Raccah, A and Ainhoren, R 2009).

Another aspect is assessment which plays an important part in helping parents, carers and teachers to recognise children’s progress, understand their needs, and to plan activities and support. Ongoing assessment also known as formative assessment is an important part of the development and learning process. It involves teachers observing children to understand their level of success, interests and different learning styles, and to then shape learning experiences for each child from those observations. In their discussions with children, teachers should respond to their own day-to-day observations about children’s progress and observations that parents and carers share (Oxfordshire County Council 2017). And teachers should use their knowledge to use the assessment to create the bonds with parents. 

The known benefits for pupils of learning outside the classroom are many and varied. They include attendance and improved engagement; the development of learning and thinking skills; and the strengthening of social, personal and emotional development (House of Commons 2010). Some schools and groups of pupils still have particularly poor access to learning outside the classroom. These include schools in less affluent areas, pupils with special educational needs, disabled pupils, and pupils from low-income families. There is evidence that some groups of pupils opt out of school trips and visits for cultural and/or financial reasons. 

One key element of using the outside for good is forest schools. One of the key features that distinguishes Forest Schools from other outdoor educations is the role of the leader as ‘observer’ – if you let the learners explore ‘themselves’ the most amazing things can be seen (Horizons 2009). 
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(Malone, K 2008)
The conceptual framework was developed from corresponding formal and non-formal education themes and then linking these themes back to the fields of enquiry. The diagram shows when building the conceptual frame, it was clear that learning outside the classroom in relation to the ‘whole child’ emanated prominently from five fields of enquiry: learning, psychology, sociology, health and space. The expanded conceptual frame across these five fields of enquiry strengthened the case to take non-formal education research and apply it to formal education contexts (Malone, K 2008). 

The time young people’s use, and activity participation have been linked consistently to a number of positive academic results. For example, some studies have found that participation in extracurricular activities is associated with increased achievement outcomes (Cooper, H et al 1999), reduced dropout (Mahoney and Cairns, 2007), and higher educational attainment (Gardner, M et al 2008; Zaff, J et al 2003), even after factoring in differences in student background. 

Extracurricular or after-school activities are increasingly recommended as a way to provide child care to younger children (Zaff, J et al 2003) and as a way to keep children occupied after school when parents are working. But also, after school activities provide many opportunities for friendships to develop, communication between staff and other pupils and children are able to develop and use skills that may not be developed in normal curriculum lessons.  

Beyond the educational setting like trips and visits by pupils are sometimes not taken up because of cultural differences. Sefton -Green, J (2003) notes that out of school learning often takes place within schools in the form of clubs and after school activities. Many of which are led by teachers. Although some of these activities are run less formally than in school activities (Rogers, A 2005).  Different ways of learning can be stimulated by adventure. Min, B and Lee, J (2006) suggest outdoor spaces for learning need to balance between security, and challenge. This suggest a high availability of flexibility in the resourcing of these areas (Armitage, G 1999)

It is important to note that while these studies use national and local datasets to examine these relationships, they are similar in design and do not indicate a cause-and-effect relationship. However, the consistency of patterns across all these studies suggests that young people’s use of time outside of school can have important implications for their educational and overall developmental adjustment. 

In addition, it is about working in partnership with other services, parents, carers, and the wider community. Through student participation, schools can respectively build links with the wider world and collaborate more deeply on new shared goals. Learner participation will extend a sense of community, developing new relations with community members whilst generating commitments beyond existing routines and norms. There will be an increased engagement by students with a range of agencies, families, and other community members. 

Also, there will be more opportunities for community members to engage and participate in school life. And learners will experience and contribute to new intergenerational discussions, helping to support learning, and the needs of others within the wider community. These types of projects can lead to exchanges across the generations at every level. Initiatives addressing this arena may be developed by students themselves or in a culture of collaboration with external agencies and partners (Education Scotland 2018). 

Taking a partnership approach to community implies that all staff and students are valued members of the community. This isn’t simply about having students to be temporary members of established staff communities but creating opportunities for the co-creation of new communities where both staff and students can contribute to the development and sustaining of those communities (Healey, M et al 2014). 

In order to achieve and develop these relationships, schools could develop afterschool homework clubs where parents join the children. Also, they could have parents come in to read and do outdoor activities with the children. But also, to develop links with the community, the school can invite shop owners into the school, but we could also take the children into the local businesses, to give them the opportunity to develop friendships with the community.
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Conclusion

To conclude, children can achieve success at school when their family and friends take an interest in their school and schoolwork. Getting involved in their child’s education, even in the simplest way, shows that they care about their school life. Often, the more supported a child feels at home, the more effectively they will learn at school (Family Lives nd). 

[bookmark: _GoBack]In addition, becoming a teacher demands that you apply themselves in all aspects of their job and look for ways to progress their teaching. It requires them to fully understand and interact with the children and harness their ability to achieve. But most of all, it requires them to display themselves as a professional – to the children, to the visiting members of staff and to their colleagues (Horizons 2009).

Moreover, outside classrooms do not have to be low on the use of technology as they can be equipped with all sorts of technology equipment. And although they may be less costly to build than comparable indoor spaces, outdoor classrooms still cost money. Many schools can raise funds and get grants to build the learning areas outside. If it’s taken seriously and executed properly, outdoor learning environments can make wiser use of all the school’s sites (Layton, R 2001). The role of the teacher is essential in facilitating the children’s learning. The teacher provides them with all opportunities to learn and develop skills at all levels. 

Teachers are the ones who are in charge on their classroom environment, they decide what they put up on their displays. The teacher’s discretion is what is used to plan seating and classroom layouts. And this discretion is what can cause a very positive classroom environment, when done correctly. Or a very negative environment if children are seated next to someone they may not get on with or someone who they talk too much to. These decisions, that the teachers make may seem superficial but in terms of classroom environment a good layout of seating and also having pupils sitting by other children they like etc, may increase moral and participation and interest in the lessons. Giving children a higher success rate in school by enjoying the environment and what they learn. The teachers can facilitate great opportunities for learning and skill developing in a good and happy environment. 
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