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Introduction

This assignment will be focusing on one particular incident, which was observed during the classroom. At first the incident may not be critical but is made critical throughout further research (Tripp, 2012). The incident will then be linked to the Donaldson report and how important it is for children to be healthy, confident individuals, particularly focusing on a child to be able to face and overcome challenges (Donaldson, 2015, pp.30), by understanding his own emotions and how to deal with these. Analysing and reflecting upon events that happen in the classroom, are hugely beneficial and can help future practice and teaching. Furthermore it will help teachers understand why children act in certain ways to help them in the best possible way. A case study approach will be looked at here and this could be anything from a single episode, an individual, an event or a group. The case becomes “the basis of a thorough, holistic and in-depth exploration of the aspect(s) that you want to find out about” (Kumar, 2014). 

The analysis of an event can reveal a whole new perspective (Tripp, 2012, pp.43) and improve teacher’s professional practice by taking steps to adapt teaching for the future. Following on from the incident I have identified 3 key areas of research, which I will go into further detail later in the assignment. Focusing on what different learning styles and theories types a teacher is able to use to manage behaviour within the classroom. Lastly I will discuss the next steps and reflect and evaluate on the focused critical incident. When speaking about the school and certain individuals such as the children and teacher I will leave these names anonymous due to the guidelines which have been put in place by the British Educational Research Association (BERA 2018). 


Observation

For anonymity and ethnical reason the school with be referred to as school X in the assignment (BERA, 2018). School X has classes ranging from Nursery to year 6 pupils with the options of learning through the medium of English or Welsh. School X also has an ALN coordinator who coordinates the provision throughout the school to support children who have additional learning needs with 3 assistants with specific areas of support. The first day of school I asked could I have a look at the important documents such as; School’s Policies and Procedures, which included Preventing Extremism and Radicalisation Policy 2015-2016, Child Protection Policy and Procedures, Behaviour and Discipline (2018) and their Anti Bullying Policy (2019). Reading this was vital to keep me safe during my time at the school but also to keep the children safe. The class I observed was year 4 and 5, ages ranging from 8-10 accompanied by a child with Additional Learning Needs (ALN). A teacher assistant supported the teacher for this class, mainly supporting the child with ALN. This class was generally very well behaved until it got to Wednesday afternoon after lunch where they have a Physical Education lesson and this is where the incident happened. 

For the purpose of this assignment I want to keep the teacher and child name anonymous sticking with the guidelines of the British Educational Research Association (BERA, 2018.) I will refer to the child as Child A and the teacher as Teacher A and these were the two involved in the incident. Child A was already very hyperactive, loud and disruptive in the lesson. Child A had a tantrum when he lost and kicked up a fuss stamping his food. Taking this into consideration the child might struggle with managing his feelings and knowing how the cope with different emotions. Mayer, Roberts and Barsade (2008) suggest that emotional intelligence comes in 4 emotions; Self-Awareness, Social Awareness, relationship management and lastly Self-Management states we want to be able to manage our emotions.  
 

Methodology

“Research is not only a set of skills, but also a way of thinking. Within this framework of thinking, you usually question what you observe, make an attempt to further explore, understand and explain your observations, and draw conclusions and inference to enhance your practice skills and their knowledge.” (Kumar, 2014: 2). When conducting research we must ensure we are up to date with the latest research, and research that has already been researched in this field. Question what we observe is key for starting research, then we want to further explore, understand and explain the research. Next step, which is important, is to draw conclusion from our finding and this with help our professional development and enhance our practice (Kumar, 2014). Teacher will be given the opportunity to broaden their knowledge on certain events to help understand how to solve and help individuals. Observing incidents will help teacher’s professional practice and help them reflect, allowing them to have a better understand of situation if this was to occur again. 

A structured case study approach will be taken when conducting this research. A case study approach is a great way to get real life examples and research further in depth about individuals and groups of individuals. They are illustrative and illuminating (Wellington, 2015:174). As well as the positive above, as case study approach has a real emphasis on reality and how children react and work in different situations allow teachers to gather information about individuals or groups of pupil’s behaviours. However we must look at the disadvantages of this approach. A disadvantage of this approach would be that it is difficult to generalise this with everyone else and doesn’t take into consideration that everyone is different meaning people react in different way for a variety of situations. Furthermore it is not always an accurate representation of the learner as learner may be well behaved as they want to impress the person observing or on the other hand show off and show bad behaviour in the classroom.

A written observation methodology will be used, as this allowed me to quickly write down what is happening and to not disrupt the class and distract the child from their natural behaviour. However this type of methodology you are not able to gather the emotions of both Child A and Teacher A during the incident. Although in an ideal situation I could have a recording device but this would potentially then become staged and an inaccurate incident making the information unreliable. Methodology using an observation model allows the researchers to collect qualitative data from events that occur naturally. Although researching using an observation method has it’s flaws and disadvantages. The event that has occurred which you have observed could have potential to be biased as to how, what, why and when the observation took place (Cohen et al, 2011, pp.459). Furthermore looking at this approach there are many variables that could have an impact to the study such as the environment, mood of participant and distractions in class. So when taking the observation study we have to be aware and understand there are weaknesses that needed to be considered and taken into account when analysing. 


Critical Incident linked with 4 Purposes

The incident that occurred happened with a teacher and a child within a physical activity lesson on a Wednesday afternoon. The class was playing football where the teacher shouted out different numbers for both the attacking and defending team to get into and then try and score. Child A took a shot at the goal but missed and you could see he was angry with himself, no one else when he didn't score. Teacher A approached the Child and asked “Are you ok?” Child A responded “No!, I missed my shot, I wanted to win” Teacher A responded with a potential solution for the time being “Ok, I will keep at eye out for you next time, but if you act like that again I am going to have to take a star away from you”. This school uses a score chart where good behaviour is rewarded and bad behaviour is punished. Cowley (2003), believed the importance of an effective behaviour policy. This child should not be punished for an emotion/social skill he may not of learnt before or had the experience of at home before. Paulo Freire (1996) stated that negative and unfair aspects of education could and should be removed, reformed or replaced with something better. So for example here the teacher could have allowed him to have his tantrum and experience this emotion to have the knowledge for next time. This helps the child figure out an appropriate emotion for them rather than being told this is right or wrong. 

Donaldson in the new curriculum has put in place 4 purposes that children and young people in Wales should develop into during school. Within those 4 purposes they each have their own characteristics that demonstrate the purpose through practice and should be developed through the curriculum (Donaldson, 2015). The critical incident that takes place in school X relates to at least one of the four purposes in the new curriculum. To face and overcome challenge is one of the characteristics from the purpose to be healthy and confident individuals. Relating back to the incident where Child A had a tantrum when they lost, we need to allow children to experience loses so they know how to cope with this and develop coping strategies for this (Lyn, 1981). Emotional development can progress at different speeds for each individual and according to the Welsh Assembly Government (2010) we want out children to “Compete fairly, and win and lose with dignity and respect for competitors”. We want all children to develop as healthy confident individuals to be able to participate in physical activity (Donaldson, 2010, pp.30). 

Child A kept having tantrums, every time he was to lose and the tantrums were not getting any better. From the moment the lesson started on Wednesday afternoon the class was busy and loud but Child A stood out for me when I was observing to be the most disruptive. One of the purposes in the new curriculum is to become a healthy and confident individual and part of this purpose it states for children to be able to take part in physical activity. Due to the way Child A was acting and responding to losing, at times his behaviour make not allow him to participate in physical activity. Us as teachers need to help Child A overcome his fear of losing to allow him to sensibly be part of physical activity and learn how to deal with losing. During physical activity sessions we see that some children dislike loosing in any scenario, but it is important we teach our children that losing is ok and how best to deal with this. The importance of teachers reflecting on their practice and to analysis single events is highly rewarded, allowing teachers to understand in depth the incident (Schön, 1991), making this into a critical incident rather than a incident. 


Literature Review

During the observation I have identified 3 areas of research which I will focus on and get a deeper understanding of these area, to best help my professional practice and pupils in the classroom. First area of research I identified is the use of a behaviourist approach the teacher used in managing to child’s behaviour. Second area of research I am going to better understand a different approach of how to manage behaviour and this is the humanistic approach which links well with the social learning theory. Lastly I am going to go deeper into how much impact a child’s parents and their environment has on their learning.

Behaviourist Approach 

Teacher A during the incident uses a behaviourist approach and uses the techniques of negative reinforcement towards Child A for his behaviour (Skinner, 1971). This approach is where learning is focused on the consequences and when reinforcement happens the response is more likely to occur in the future (Ertmer & Newby, 1993). Skinner believed that if children are to learn through reinforcement weather that is positive or negative they are more likely to repeat this action. However if the child is punished for their behaviour their responses will be suppressed, but may appear if reinforcement contingencies change (Ertmer & Newby, 1993). The downfalls of this approach are that this does not give the child the chance to have independent views and they have learnt to act in a way. These responses have been put in place by the teacher through negative and positive reinforcement, making this a learnt response rather than figuring out himself or herself what an appropriate response would be with potentially guidance from the teacher. Slavin (2009), said, “Specifically discipline includes methods to prevent or respond to behaviour problems so that they do not occur in the future”. This suggests that punishment and giving our children discipline is a good thing and a good way to manage behaviour and potentially change that behaviour. 

However Ginnott (1971) developed a model, which indicates that teachers need to find alternatives than punishments as students learn from teachers and if teacher responds in negative way then students may follow. Furthermore Maslow agrees that if children feel in a safe place and have positive relationships with the teacher they are more likely to want to learn. Agree with Ginnott, McCluskey et al, (2008), agrees that rather than giving the pupils a punishment teacher should approach them and start conversations around then event, what happened, why this occurred and focus on building a positive relationship with the pupil. This approach can be seen as the restorative care approach. This approach is a highly beneficial way to gain positive relationship with your pupils (Cameron and Thorsborne, 2001), to enhance their learning (Bitel, 2005). Children want role models in their lives and have people to look up to and follow in their footsteps and a teacher has a huge impact on their lives in many different ways. There are theorists and teachers who will agree with Skinner who believed punishment and negative and positive reinforcement will help a pupils behaviour and allow them to learn. On the other side Pritchard, (2009), stated that this approach can be effective but only when the child has repeated bad behaviour and no other approach and helped.   

Humanistic approach and Social Learning Theory

Secondly with an event like this it is important to understand and meet the emotional needs of the learner to allow them to understand what they have done wrong (Alexander, 2010). Knowing this I identified an area for potential research which was the Humanistic approach for managing behaviour and the social learning theory. Learners use rehearsal, mental images, cognitive organisation to learn from this approach (Baundra, 1977). The humanistic approach states that we put the child in the situation that makes them misbehave so they understand what they are afraid of and they can learn how to deal with this emotion. John Holt (1964), states that there is two ways a child could go, either lash out and be disruptive, others will shy away and lack self-confidence. In this situation both learners will be affected. Dreikurs (1968), logical consequences model believed that teachers should help children explore the why, in their behaviour and allow them to understand themselves more rather than teacher rewarding and punishing pupils for their behaviours. Following on from that the Social Learning Theory suggests that learning come from social interaction/activities (Ormrod, 1999), and learning through others (Kim, 2001). Lev Vygotsky is a theorist who also believed that children learn from social interaction. He stated that learning which occurred through social interaction as the Zone of Proximal Development (ZPD). This is where you might not be able to do this on your own but with the guidance and help from peers/teachers you are able to achieve a certain task. Vygotskty’s theory of scaffolding here is important as this helps the child to understand that they are capable of doing it and the teacher will help assist this. Robert Bjork (1994) would also agree with learning at a particular zone called the challenge point, where learning occurs when people are challenge d but task is achievable. Furthermore for children to have the ability to learn and understand a situation they need to, hear it, see it, do it and talk about it with someone (Alfrey, 2003). 

So taking this on board it is important that we allow children to learn from others and at times watch and observe their behaviour rather than stepping in all the time to punish or praise them. This is important, as we want our learners to be able to solve problems and be able to find their own solutions of how best to deal with situations and emotions. Learners should be allowed to pursue their own interests and talents in order to develop themselves as filly as possible in their own unique direction. According to Donaldson’s report we want our learners to be able to think critically and solve problems in a variety of different situations wand ways. Furthermore under one of the four purposes; ambitious and learners we want all children and children people to be questioning and the enjoy solving problems. However not everyone will agree with this and the problem solving is best for children as Bates, (2012) believed that learning is something which is taught. Piaget also stated that learning is focused on independent contribution of own knowledge and that we learn from ourselves. 

Impact of home environment on learning

All children and young people come from different backgrounds, cultures, beliefs and have their own unique way of growing up, so I have decided to further research if different childhood experiences and cultures can have an impact on your behaviour. There are many ways a child’s development can be affected; friends have a big influence, media now plays a big role in how children look at the world, socials skills can be enhanced or pushed back through siblings, social events, world events, etc and finally parent style also has a huge impact and influence to how a child grow up and this is the one I am going to focus on and look deeper into. A child’s well being can also have a big impact on how a child learns and family and home life plays a significant role in a child’s wellbeing (The Good Childhood Report, 2020). Ferre Leavers (2017) states that if children have a good emotional, physical and mental development then learning can happen as children feel as ease, they enjoy and this is radiated to others. 

There are two types a child can develop through; mutation, which is how you genetically grow, which is unchangeable and then you have a child’s learning development such as reading, writing and speaking. Bronfenbrenner’s ecological systems theory focuses on the quality and context of the child’s environment. As the child’s physical and cognitive structures grow and mature the child’s development and interaction get more complex (Bronfenbrenners, 1979). He also believes that relationships will cares and parents need to be stable, loving and lasting as the environment they are in affects their development. Bandura also agrees with this and that children and young people have to have good example set by their parents and this will affect their development and learning. Children’s social competences, school readiness and school successes have been associated with positive early child-parent relationships (Biophy-Herb, Zalicek et al; 2013). The CARING at Columbia preschool program rests on five basic constructs and research shows really interesting points relevant to the incident above and how positive relationships with the parent-child can have an impact on early years development. They have one approach, which is a skill-based approach where it is identified that children need to have exposer to their own feelings and understand how to deal with these independently (Duch, Helena, et al; 2019). It is important for parents to take part in this at homes and for children to have the opportunity to speak about their feelings.

Reflection/Evaluation and Next Steps

To start with teachers have to identify the incidents and what problems may arise from this, prior, during and after.  Observations are important for this for teachers to gather information about the individuals in the classroom to know how to better understand the pupil from naturally occurring events. Interventions strategies could then be in place to help develop effective and efficient individual plans for individuals. To better the behaviour of the individuals they should change the environment so that the problem behaviours decrease. There could be many ways in which a teacher could change the environment for the pupils; the arrangements of the classroom, class schedule, learning activity and behavioural expectation. Social skills and behaviour skills should be taught by the teachers to avoid unwanted behaviours within the classroom. When pupils are engaging positively towards these skills, reinforcement is a good way to keep pupils on track and allow them to understand it is right and you get rewarded for good behaviour (Skinner, 1971). This should then help to keep a positive classroom environment, leading to better behaviour and more enjoyment.   

Reflection is important in enabling teachers to deepen their awareness and knowledge on certain practices and research. To reflect on Child A’s behaviour if I was the teacher I would sit down with the child and use restorative practice to help the child understand what they have done wrong and ways to help them overcome this. Positives of this are that the conversation has meaning and allows both the teacher and child to engage in a reflective conversation (Alexander, 2010), thus allowing both teacher and pupil to understand their behaviours. If the same situation was to occur again the child would understand their feelings more, and try and act in an appropriate manner. Having them to have positive relationships with their teachers will allow them to feel rewarded (Bandura, 2001). Maslow also suggested that if children feel in a safe place and have a positive relationship with the teacher they feel they want to learn. This is something a teacher could look at doing after the event has occurred.  

Although during the event there could have been the option of the teacher, after the child had kicked off, allowing him to score to feel a sense of reward and achievement, and for his emotion of failure to go away and be supressed, however the teacher isn’t always going to be there to let him ‘win’. In the real world everyone is going to experience failure and losing at some point, it is how we deal with this is the important part. So we need to get children to understand and have knowledge of their own feelings and how to deal with them by learning coping strategies for themselves rather than follow teacher’s guidance. Constructivist theorist would agree with this approach such as Piaget and Vygotsky as they believe that learners must construct their own learning and allowing them to think independently. If I was the teacher and if this happened to me when I was teaching I would agree with the constructivist approach, as I believe it is important for pupils to be independent and learn for themselves. So during the event as a teacher I would of allowed the child A to have his moment, understand his emotions, potentially understand that this is not what everyone else is doing when they lose and this is not a ‘normal’ behaviour and everyone needs to experience losing. However also taking into consideration that the child may not have learnt/experienced this emotion yet so us as teachers are there to facilitate their learning as well as helping them understand their feelings and emotions. 

Next steps to follow and have got me thinking as a teacher could be doing a sampling observation if the same event was to occur regularly. This type of observations gives us the opportunity to look at a specific time or date of an incident. The teacher said that this happens every lesson and he reacts the same way every time he loses. So using this as an advantage to do a case study research we could look at the child’s behaviour after the event and have a conversation with child A to see how he feels. This could build a positive relationship with the pupil and teacher enhancing the learning environment (Bandura, 2001). After having conversations with the child and allowing him to understand his feelings and how he is going to deal with these by coming up with coping strategies, hopefully during the physical activity session when the same situation occurs he knows how to deal with this emotion.


Conclusion

To conclude, the behaviour of the learner and the observation that I witnessed showed the use of the behaviourist theory approach of Skinner. This theory focuses of reinforcement as a way of managing behaviour through praise and punishment (Skinner, 1971). The teacher used punishment as a way of managing the child’s behaviour, and if he were going to continue he would have his stars taken away from him. This theory will help me in my future practice to use reinforcement in a positive way and using praise to allow students to feel rewards for their good behaviour. However I believe punishment will have an extra negative impact on the child’s behaviour so would like to stay away from this behaviour management if possible. This agrees with Paulo Freire (1996), and that we can replace punishment in classrooms. 

To make sure that I am conducting good behaviour management within my classroom, I will ensure I research knowledge development through science to keep up to date with different models and techniques to best equip me for the classroom and behavioural issues that may arise (Martella, Nelson, & Marchand-Martella, 1999). Leading on from this, my approach has been well thought about through the new Professional Standards for Teaching and Learning. Pedagogy, is an important part of teaching and learning and this is paramount (Welsh Government, 2019). As researches and teacher we want to take effective pedagogy deeper to expand our knowledge, skills and understandings. Using collaboration to share knowledge with others to help the productivity and extent professional effectiveness (Welsh Government, 2019). Throughout this assignment its has given me the chance to research findings and do wider reading allowing me to understand theories more which is a standard under the heading Professional Learning. 






Appendices

OBSERVATION 1 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020 – reception 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Making a boat float in the water pond in the classroom. Low ability and low understanding of how to make a boat float 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Really happy and positive environment in classroom and everyone is happy to be learning and engaging well.  


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Independence and own learning was being facilitaed by the teacher. Child got a sense of reward at the end of this by achieving this on their own. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher asked ‘why did this boat not float?’ the child said ‘Because it is made of playdough’ so child knew and then etacher facilitaed learning into making boat which would float.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The challange was fun and different – all pupils were engaged as the task was hands on and not just sittin gin their chairs


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The student understood from previously trying to build a boat from playdough would not work so they used something lighter.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Allow myself as the teacher to allow students to figure things out for themselves and if help is needed us Vgotsky’s scaffoling theory to help facilitae learning. 






OBSERVATION 2


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020
Wednesday afternoon 2pM


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson is indoors – healhty and confident indivudals is the main focus as they are participating in physical activity 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All the children are hyperactive and excited as it is physical activity time. They seemed ready to play and wanted to get moving. Was a loud class.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The children were taking part in physical activty and learning skills such as coordination, catching, passing, kicking, developing their physical literacy. As well as communication, team working skills. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher exaplined at the beginning of the lessons what the children were going to do and she mentioned about focusing on working as a team with different people and comunication well


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Learners had to quickly get into different numbers to play the game and they had 2 minutes to score with their team mates. The children hear were devloping there maths and problem solving skills aswell. They were being challange to think quickly and use there team to score


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

There use of maths in maths lessons is evident here as they are having to add together how many popele they had in their team. They had to then problem solve to why they think maybe they didn’t score of how they did score



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During this lessons there was a child who kicked off when he lost and got very angry. This emotion is somethhing a child needs to learn as they need to having coping stragates of how to deal with this. For future practice I am going to consider different teaching styles of how to best manage behviour in the classroom for a long term effect. 




OBSERVATION 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28.09.2020 – year 4 9.50am

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Numeracy Lesson – Year 4 – Beginning of day - Indoors


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?






OBSERVATION 4 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020 – Year 4 mixed ages and abilities

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Language lesson. Lesson was before lunch and the pupils were starting to get hungry and always asking “when is lunch?” menaing they were disengaged with the task.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

They were starting to get disengaged as they were getting hungry so were not concentrating in the task. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The children would go through prior knowledge and do some examples on the board and then they would have a work sheet to go through independely. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher keeps them engaged by making it fun and allows all the students to be challanged


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Different abilities were accompied for and lower abilites would go out in the corridor and learn and higher ability learner would have extension tasks


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the class the teaching does a warm up with the class testing their prior knowledge.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A child was coping another child’s work and the teacher said “Let’s not copy work now, lets do our own work” teacher did well to spot this and encouraged child to work independetly, and try to do this himself. 

Looking towards the future and future practice for myself I would further reserach about independent learning and the benefit of this on the learners such as the scaffolding approach and the use of the zone of proximal development but Vygotskty. Also having a better understand of how to do a lesson with the option of making it harder or easier to suit all pupils. 





CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Reception group – around 10 in the classroom with teacher and teacher assistant. 1 person directly involved in the incident but all pupils on the same task. Making a boat float in the water pond in the classroom. Low ability and low understanding of how to make a boat float. Really happy and positive environment in classroom and everyone is happy to be learning and engaging well. The teacher was facilitating Independence and own learning. Child got a sense of reward at the end of this by achieving this on their own. Teacher asked ‘why did this boat not float?’ the child said ‘Because it is made of play dough’ so child knew and then each other facilitated learning into making boat which would float. The challenge was fun and different – all pupils were engaged, as the task was hands on and not just sitting in their chairs. The student understood from previously trying to build a boat from play dough would not work so they used something lighter. Allow myself, as the teacher to allow students to figure things out for themselves and if help is needed us Vgotsky’s scaffolding theory to help facilitate learning. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A child was making a boat to float in the water in the classroom and I observed the child making the boat from play dough. When they then tested this out in the water, it sunk to the bottom. The teacher then asked them “why did this sink” they said “because it was made of play dough” -  the child knew the reason why this sunk so they could go back and use this knowledge to make another boat of something lighter with no holes in. The teacher facilitated the learner to help them know what they could use and gave little tips to help such as “are all the holes filled?” – they then tested the boat out and this floated and the child was so happy and they were able to gain a sense of achievement as it is something they made not the teacher. 

Looking at pedagogy from this incident and looking forward would be to allow children to independently learn for themselves and have their own feelings of this is right and this is right to use their problem solving skills to work this out.










CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020
Wednesday afternoon in a physical activity lesson. 2 people involved in the incident were the teacher and 1 child. The lesson is indoors – healthy and confident individuals are the main focus as they are participating in physical activity. All the children are hyperactive and excited as it is physical activity time. They seemed ready to play and wanted to get moving. Was a loud class. The children were taking part in physical activity and learning skills such as coordination, catching, passing, kicking, developing their physical literacy. As well as communication, team working skills. The teacher explained at the beginning of the lessons what the children were going to do and she mentioned about focusing on working as a team with different people and communication well. Learners had to quickly get into different numbers to play the game and they had 2 minutes to score with their teammates. The children hear were developing their maths and problem solving skills as well. They were being challenge to think quickly and use their team to score. There use of maths in maths lessons is evident here, as they have to add together how many popele they had in their team. They had to then problem solve to why they think maybe they didn’t score of how they did score

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The incident that occurred happened with a teacher and a child within a physical activity lesson on a Wednesday afternoon. The class was playing football where the teacher shouted out different numbers for both the attacking and defending team to get into and then try and score. Child A took a shot at the goal but missed and you could see he was angry with himself, no one else when he didn't score. Teacher A approached the Child and asked “Are you ok?” Child A responded “No!, I missed my shot, I wanted to win” Teacher A responded with a potential solution for the time being “Ok, I will keep at eye out for you next time, but if you act like that again I am going to have to take a star away from you”.

Looking towards my research I am going to consider different teaching styles and methods of how best to manage classroom behaviour positively. The teacher here use a behaviourist approach so would like to look more into that theory as well as different theories such a the humanistic school approach and social learning theory.





CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 – Year 4 mixed ability and mixed aged group class – Numeracy Lesson.

Chatty, well behaved class and engaged throughout the morning and was enjoying the numeracy lesson. Teacher went through what they were going to do and they were to write answers on whiteboard and show teacher. Teacher showed demonstration. After the whiteboard task – they were then given a worksheet to work through independently with teachers assistant if needed. They used previous knowledge from lesson before when doing whiteboard task for number bonds. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the lesson, a child was struggling with the task and asking questions all the time “Is this right?” “I don’t get what to do?” “Mrs can you help me?” The teacher kept asking the questions but was giving brief answers so the child was still confused in what it was they were asked to do and didn’t feel confident doing the task. 

I had many thoughts about this but main thought was about the array of different teaching styles that could be used to explain the task appropriately to that specific child. As a teacher we need to be able to plan a class involving all ability types and ranges to ensure they are succeeding independently. 





CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 – Year 4 mixed ages and abilities – Language lesson. Lesson was before lunch and the pupils were starting to get hungry and always asking, “when is lunch?” meaning they were disengaged with the task. They were learning about the past and present tenses where learners had to figure out how to change word into present tense. Beginning of lesson teacher went through what they had learnt last lesson so they could use this knowledge for the tasks in the current lesson.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A child was coping another child’s work and the teacher said “Let’s not copy work now, lets do our own work” teacher did well to spot this and encouraged child to work independently, and try to do this himself. 

Looking towards the future and future practice for myself I would further research about independent learning and the benefit of this on the learners such as the scaffolding approach and the use of the zone of proximal development but Vygotskty. Also having a better understand of how to do a lesson with the option of making it harder or easier to suit all pupils. 
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