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Chapter 1: Introduction

The 21% Century with its current socio-economic climate dictates that for today’s children to
succeed in life and achieve positive well-being they will need a balance of cognitive skills in
addition to attributes such as resilience, social and emotional skills (OECD, 2015), also known
as soft skills (Cullinane and Montacute, 2017).

Emotions can facilitate or impede children’s academic engagement, with clear links between
higher levels of emotional wellbeing and higher academic attainment (Durlak et al, 2011, Green
et al, 2005) Consequentially, the role of educators to equip children with tools and strategies to
regulate and provide a learning environment and pedagogy in which to thrive is therefore
imperative. Kautz et al (2014) and Public Health for Wales (2013) argue that evidence suggests
that social and emotional skills targeted in childhood programmes can have lifelong benefits,
particularly for disadvantaged children. In addition, Allen (2011) and Cooper and Cafai (2010)
highlight that there is an increase in children entering school with inadequate emotional and
social capabilities to engage effectively with present and future challenges. Furthermore,
Bowlby (1980) and Maslow (1971) have indicated that for children to thrive as individuals that
they need their basic physical and emotional needs met.

Many definitions across the disciplines of wellbeing exist with reference across the
interconnected physical, psychological, social and emotional dimensions of life that enable the
full participation of people in society, however, The National Health Service (2010, p.7)
encompass this succinctly stating that it is, ‘a positive state of mind and body, feeling safe and
able to cope.” Furthermore, the WAG (2010a) argue the terms, ‘emotional health’ (or
wellbeing), ‘psychological wellbeing’ and, ‘mental health’ have similar meanings and
implications, which encompass a multitude of feelings; happiness and confidence which

together sustain a balance.

For the purpose of this research the researcher has identified emotional wellbeing as the
measurement tool; much debate and challenge await this current domain as educators begin to
navigate through the new Curriculum (Successful Futures, 2015) and identify how to develop
and equip children with skills and capabilities within the health and wellbeing strand as an area
of learning and experience, in order for them to thrive and succeed.
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The overall aim of the research is to evaluate how the target school is using the pupil
development grant to ensure that the emotional wellbeing needs of children receiving free
school meals are being met in comparison to other schools. The author will identify the
strategies and interventions schools are using to measure and assess children’s wellbeing, and
how far they perceive these to be effective in progression. Identifying the amount of funding

the school receives and the rationale underpinning the allocation of this will be recorded.

For the purpose of research, the author used mixed method research, providing both qualitative
and quantitative data which included designing a questionnaire to ascertain the emotional
wellbeing of the learners. Together this data will support and inform a critical analysis through

triangulation to answer the research question.

The researcher has previously worked with The Salvation Army, supporting families and
individuals who experience poverty and for many, through adverse childhood experiences
(Smith, 2012), now experience homelessness, addictive behaviour and emotional and social
problems. The researcher is driven passionately to develop the tools to empower young people
to be heard and be successful, an ambition embraced by the four purposes of the new

curriculum.
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Chapter 2: Literature Review

Link between poverty and wellbeing

Our National Mission (WAG, 2017) is committed to reducing poverty and its effects, including
closing the educational gap between children in low-income families and their better off peers
(JRF, 2018; Estyn, 2010). However, since 2010 children from lower income families have
been catching up on educational attainment with their peers from more privileged backgrounds
(JRF, 2018). Nevertheless, the changes in the benefit system are continuing to have a
detrimental impact on already low-income families (Children in Wales, 2018) with a rise of
13% of families in 2018 accessing food banks to receive emergency food supplies (Trussell
Trust, 2018).

The Department for Children, Schools and Families (2009) and The Child Poverty Action
Group (2015) argue that it is crucial to understand the significant relationship between the
detrimental impact of poverty on children and their later life outcomes caused by Adverse
Childhood experiences (Education Scotland, 2017) together with the effect on society as a
whole. Evidence highlights the increased risk of developing mental health problems impacting
social and emotional relationships in the long term (Ayre, 2016; Durlak et al, 2011; The Allen
Report, 2011) In addition, Shonkoff and Phillips (2000) argue that early programmes that
enhance social and emotional development are equally as important as those that develop

cognition.

As these children remain trapped in poverty, vulnerable in many ways (Estyn, 2014a), they
attend school unable to access learning due to fear, anxiety and unhappiness, unequipped in the
skills required in persistence and self-regulation that increase the time children are engaged
and on task (Goleman, 1996; Duncan et al, 2007).

Overcoming these issues can therefore be significantly challenging in improving the life
chances of these children and young people and yet, to date, ‘major reports on well-being at
school have not substantially and solely focussed upon the primary setting’ (Banerjee et al.

2016, p.14).
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Pupil Development Grant

The Pupil Development Grant is delivered to support learners from disadvantaged
backgrounds, by addressing barriers they may, with results for all learners showing
improvement (WAG, 2017). In fact, The PDG highlighted that,

‘Schools have actively embraced The WG directive to focus on pupils’ wider needs, and not
just academic attainment: interventions cover pastoral activity, family support as well as

literacy and numeracy skills for example’ (WAG, 2017, p. 11).

This is reflected within the new curriculum reform as The Good Childhood Report 2018 has
identified the need to significantly reform the approach to wellbeing within the ethos and

environment of the school.

Early Intervention

Schools offer a foundation in promoting and protecting all aspects of children’s wellbeing
(Banerjee et al, 2017; Ofsted, 2012; Weare and Nind, 2011; Gross, 2008) requiring a whole
school approach (Dyson et al, 2010). In addition to collaboration with health care professionals
and organisations working with schools to promote resilience and target specialist small group
interventions for those children with identifiable mental health symptoms (House of Commons,
2017; Department for Children, Schools and Families, 2010; Wolpert et al, 2010). Furthermore,
collaboration between schools, parents and families can be successful in overcoming the
barriers faced by many and promote positive impacts on emotional wellbeing (Egan et al, 2014;
Weare and Nind, 2011). Thus, universal provision and targeted activity is required across a

multi-agency approach.

In addition, as early intervention is crucial (Cahill and Neerose, 2014) Layard and Haggell
(2015) argue that wellbeing should be adopted as a major objective, with life skills being taught
alongside core subjects as emotional skills and social skills do not exist in isolation but work
together (OECD, 2015). Children and young people need to experience social, emotional and
physical well-being to thrive and engage successfully with their education’ (WAG, 2015, p.
45), and an important element in promoting this is to promote and develop resilience of all
children (WAGa, 2010) by identifying those at risk of developing emotional problems and
providing activities to promote greater resilience. Wong et al (2008) and Ager (2013) suggest

that this resilience provides self-esteem, leading to personal aspirations and the capacity to
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problem solve. In contrast, children who have limited emotional literacy, are unable to self
sooth and manage their emotions leading to social, academic and personal difficulties (Durlak

et al, 2011).

Nurture Groups

One of the key actions of Our National Mission (WAG, 2017, p.15) is to, ‘strengthen provision
and support for all learners,” with the Department for Education (2016) highlighting that
strongest evidence to support children emotional and mental well-being is the early
intervention (UKGOV, 2009) that focus on teaching emotional skills in small group sessions
such as nurture groups that take a holistic approach to raise their skills and confidence levels
and ensure progression (OECD, 2018; National Assembly for Wales, 2018; Woodier, 2011).
The WAG (2017) found that in case study schools, where the PDG was used effectively, that
they used tracking systems and their own knowledge of children’s circumstances to identify

those needing targeted additional support.

These nurture groups use an assessment tool; The Strengths and Difficulties Questionnaire
(Goodman, 1997) and The Boxhall profile (Boxhall, 1992 ) to identify learners who would
benefit from small group intervention that foster positive attachment representations and thus
build emotional wellbeing (Banerjee et al, 2016). The goal being to re-introduce them into their
mainstream class better equipped with skills that allow them to access learning. Evidence from
The Sutton Trust (date unknown) suggest that the overall impact for social and emotional

learning interventions has an additional four months progress.

The WAG (2010b) highlight that the balance of provision within the nurture groups brings
together the relationship between emotional and cognitive learning. This in turn develops a
greater sense of achievement, creating a pattern of successful learning. Research by Hughes
and Schlosser (2014), Scott and Lee (2009) and The Nurture Group Network, 2016) support
The WAG (2010) assertion that children’s self-esteem and emotional wellbeing has improved
as a result of Nurture group intervention within a holistic whole school approach (Howard et
al, 2017) as these children accessing this provision respond best to a relationship based
approach (ERW, 2017). In addition research from Binnie and Allen (2008) and Cooper and
Tiknaz (2005) suggested that significant improvements in childrens social and emotional
wellbeing were found in children that attended nurture groups compared to those that didn’t
attend such a group with over half of teachers recording positive improvements in the

mainstream classroom, including less interruption of learning, improved classroom

9|Page




Student 1601326

engagement and better social skills with peers. Hughes and Schlosser argue Nurture Groups,
‘improve the emotional well-being of children, but there is a need for higher quality and

longitudinal research’ (2014, p.1).

Education Scotland (2017) highlighted the challenge of developing children’s creativity which
can develop confidence within a structure, that can be over led by the teacher, stifling individual
creativity. In addition, Cooper and Cafai (2010) also notes the challenges of possible
constraints in a mainstream classroom for children who have benefitted in a smaller nurture
group, however, it could be argued that this could be overcome by pedagogical changes, and

providing a more inclusive environment (The Nurture Group Network, 2016).

Staff

The effective use of staff to resource such social and emotional interventions is crucial. as
Ofsted (2014, p.14), argue that the ‘indiscriminate use of teaching assistants can represent very
poor value for money, with little or even negative impact on learning.” They noted that in good
practice schools, specially trained teaching assistants were responsible for small group
intervention. Furthermore, the evaluation of the PDG argued that using funds to employ
Teaching assistants for a specific range of pastoral roles for dis-advantaged pupils helped them
to understand individual barriers faced by these children and were therefore in a better position
to support these children (WAG, 2017). Whole school staff training is therefore paramount to
ensure signs of anxiety, emotional distress and behavioural problems within learners are
identified and assessed correctly (NICE ,2008).

Ysgol Glan Gele was highlighted by The Education Achievement Service (2014) for effective
use of TAs to work with learners who were socially disadvantaged to develop their emotional
and social skills, with a Family Liaison Officer leading a daily nurture group_ alongside parents;
developing attachments which facilitate coping skills, protecting mental health and providing
positive outcomes for vulnerable learners (WAG, 2010a; Cahill and Neerose, 2014).

Importantly, Education through Regional Working (2017) highlighted the importance of staff
training, to move away from the concept of, ‘Managing behaviour and towards a relational
approach based on responsiveness to the emotions that give rise to it (ERW, 2017, p. 3) as
they argue some staff failed to understand why traditional behavioural approaches had no

impact on these children, and thus felt ill-equipped to support them.
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The Welsh Government suggest some schools have tackled the emotional wellbeing and
resilience agenda through having dedicated support staff; Emotional Literacy Support
Assistants (ELSA), who support social and emotional development of learners in small groups
such as friendship groups. The impact of the ELSA programme within schools was highlighted
in their report which suggested it showed a positive impact on children’s confidence, social
skills and self-esteem (Edwards, 2016). Equally FLO’s funded by the PDG, who’s role includes
engaging and fostering relationships in home-school connections, dedicating time and support
to improve the well-being of specific children, and improving attendance has had significant
impact on attendance, relationships and inevitably promote positive well-being (Banerjere et
al, 2016).

St. Mark’s Church in Wales Primary School use their PDG to promote wellbeing through the
use of staff to provide a free parent and toddler group run at the school weekly. A multi-agency
hub of professionals is on site to support children in deprivation. Documentation is the key to
track the leaners’ progress, and this is evidenced through noting observations and through
conversations with the child and parents. In addition, the Inclusion Family Officer has
increased family engagement. The Impact of their strategies has seen an increase in results for
FSM pupils also showed a positive increase in learner confidence and preparedness for learning
(EAS, 2014).

Parental engagement

Public Health Wales (2014) suggests that schools play an important part in building parental
skills, which in turn effects the social and emotional well-being of children, with NICE (2008)
recommending schools offer small group-based programmes to support parenting skills.
Rewriting the Future (WAG, 2014) emphasises this crucial relationship as being one of its four
central themes, with Savage and Brodie (2015) highlighting that this is also critical for the
success of inclusion. However, programme engagement is a common problem for universal
parenting programmes (EEF, date unknown). Aston and Graystone (2013, p.45) state that
schools need to, ‘Create an ethos that says that all families are reachable’ with The DFEE
(2008) highlighting that the positive impact can continue to have a significant impact on

achievement into adulthood.

Banerjee et al (2016) and Estyn (2018) highlight that successful schools have strong links with
the community, with family volunteers and provide parenting courses. These have been shown

to promote wellbeing, prevent child mental health problems and good academic outcomes
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(Sanders, 2008; Lindsay et al, 2011, Gardner et al, 2007; Lindberg, Enebrink and Ulfsdotter,
2014) as parental low self-esteem and an inability to cope within a deprived environment can
be reflected in their children who are unable to receive nurture (Jensen, 2009). However,
Hutchins, Owen and Williams (2018) argue that there is little research to their long-term
effectiveness, with the EEF (ate unknown) also stating that the evidence is mixed and less
conclusive particularly for disadvantaged families. In contrast, Layard and Hagel (2015, p.19)
state that a survey of 200 school-based programs to promote the social and emotional skills of
children, identified that these children, ‘gained about 10 percentile points in emotional

wellbeing and behaviour but also in academic achievement.’
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Chapter 3: Methodology and research design

It is paramount that all research observes protocol, and ethical considerations (Mills, 2011)
with the responsibility of the researcher to maintain the well-being of the participants involved.
The researcher was mindful of guarding against intentional and unintentional harm (Bell and
Waters, 2018) to the participants in the way the research was conducted, as this school was in
an area of high deprivation, with the school acknowledging that it offered a rich nurturing
environment promoting wellbeing as its core ethos. The nature of the questionnaire could
therefore potentially be challenging for some children and the need to guard against this was
paramount. The teachers were therefore informed of the questionnaire at the outset. The BERA
(2011) ethical guidelines refers to the compliance of Children’s rights in The United Nations
Convention of the Rights of the Child; whereby Article 3 and 12 (UNICEF, unknown date)
highlights the interests of the child must be the primary concern of the researcher, with children
having freedom to have a voice on matters that affect them. Full consent must be given from
the child, and the right to withdraw (BERA, 2011, Mcniff and Whitehead, 2010) explained
clearly and succinctly, which the researcher did verbally before distributing the questionnaires
to each class, whilst they actively supported learners as appropriate such as reading through
the questions, and modelling how to fill in the questionnaire.

The Researcher also aligned the research with The University of Wales, Trinity St Davids,
‘Research Ethics & Integrity Code of Practice’ (2017) whereby the researcher carefully
considered the ethical implications of their research activity before submitting the ethical
approval application (see appendix 1) prior to undertaking research. The Education Workforce
Council guidelines (date unknown) with understanding of The Equality Act (2010)
underpinning the ethical principles undertaken in the research has also been adhered to. The
consent form (see appendix 2) was signed on arrival at the target school and it was clarified to
the senior mentor of the school that Data collected and recorded would be destroyed at the end
of the project in conjunction with The UK Data Protection Act (1998).

A mixed method approach combining both qualitative and quantitative data was used with the
primary method of gathering the research data through observations, interviews, questionnaires
and field notes. These range of approaches will be used to interpret, explain, reason and provide

personal future recommendations, offering both measurable data, and interpretive data which
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allows for deeper understanding that may underpin the research (Bell and Waters, 2018;
Holliday, 2012).

The Qualitative research data used deliberate sampling, with a specific focus and purpose in
mind (Punch and Oancea,2014). The evidence was gathered through qualitative data from
conversational notes taken through observations and quantitative data in the form of a
questionnaire (see appendix 3). Recommendations from the Wellbeing and Children Forum
(2015) suggest that schools measure wellbeing in this way every year with resulting scores
being properly standardised showing value-added during school life. The Schools Estyn Report

(2016) indicate that this occurs on an annual basis.

Questionnaire

The questionnaire consisted of 13 short direct closed questions relating to wellbeing with a
multiple choice of 5 responses, which required a tick to choose the most appropriate answer.
The questionnaire was based on the guidance in Action for Children (2009), This form of
questionnaire was a quick way to obtain informational data that would be quantifiable
(Hopkins, 2014), the questions were written for a specific purpose and anonymity could be
assured (Opie, 2004; Cohen, 2007). However, Bell and Waters (2018) suggest that this form
of question offers no room for expansion of reasoning behind the answers given. On reflection,
this is evident, however, for the purpose of the research to achieve a snap shot of whether the
children are happy was sufficient to gather in the manner chosen. The layout was important to
encourage and engage the children (Cohen, 2007) and therefore had a colourful border to the
paper and clear font size. Due to the size of the school, it was decided to target Key Stage 2,
giving a sample size of 112 learners, effectively 52% of that key stage. Morrison (1993) argues
that the reasoning behind the sampling strategy is an important factor as it distinguishes the
appropriateness and validity to the initial research question, however, as the researcher had a
limited time in an unknown school it was decided after discussion with the mentor to target
children randomly to get an overview. On reflection the design of the questionnaire wasn’t in
itself appropriate to answer the research question in its entirety, however, this will be discussed

in the results section.
The results were gathered by a class at a time, which on initial reflection could have affected

the results as on observing the children, it was evident that some children were trying to

produce the ‘same’ answers as their neighbour. Thereafter, these initial evaluations, the
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researcher took a small group at a time to discuss and share the questionnaire, which appeared

to have more honest results as the children filled them in more independently.
The results were recorded in an excel spread sheet in order that they could be analysed
proficiently (Mills, 2011), however as Hopkins (2014) argues this analysis could be time-

consuming, which indeed it was.

Semi structured interview

Semi structured interviews are a powerful, flexible tool for exploring peoples view-points,
perceptions and with open ended questions guiding the interview but allowing flexibility,
within that agenda which allows for truly qualitative data (Cohen,2007; Mertler, 2014; Johnson
and Christensen, 2014). In contrast, it could be argued that structured interviews leave little
room for variation (Punch and Oancae, 2014) and unstructured interviews which may need in

this situation a level of basic understanding to what is being asked (Punch and Oancea, 2014).

When interviewing the head teacher about the PDG, pre-prepared questions were used (see
appendix 4) to set a structure for the interview and gauge answers to specific questions that
were required. It also allowed the researcher to respond and use follow up questions that
emerged as the interview flowed, whereby both the interviewer and interviewee co-constructed
the interview (Walford, 2001, Bell and Waters, 2018) as the head teacher had more appropriate
information that the researcher had no knowledge of, yet would assist with the research

question.

Observations and field notes

Observational data and field notes recorded can identify live events that record non-verbal
behaviour in a natural setting (Bailey,1994) which could offer the researcher additional
information to assist in interpreting the children’s understanding of wellbeing. This occurred
in small group settings where children would partake in nurture group sessions, which allowed
the researcher to observe and record behaviours, non-verbal and verbal cues taking place
(Arthur et al, 2012). However, in comparison, observing the children with an iPad, taking
notes in the social and emotional intervention groups, it could be argued could alter the child’s
behaviour as they are aware, they are being watched (Mertler, 2014). Equally, notes taken
could lack the richness of what is actually taking place, compared to video evidence which can

be visited time again to reflect on what is taking place (Leedy and Oramond, 2005), however
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on reflection the researcher felt that for this particular research video evidence would have no
further benefit as the children would feel under pressure and therefore provide less authentic

and valid results.
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Chapter 4: Results and discussion

The aim of this chapter is to reflect, analyse and interpret both the quantitative and qualitative
data from all research methods undertaken in conjunction with the literacy review to identify

whether the research question could be answered with clarity and assurance.

It is important to note the socio-economic environment in which the school is situated as the
amount of PDG allocated will reflect this. The area is one of high deprivation, with around
39% of pupils are eligible for free school meals, which is well above the national average
(Estyn, 2015). The school has a nurturing environment with wellbeing a priority; identifying
as an Attachment Aware School. It was observed that in both morning and afternoon
registrations throughout both phases, the teacher provided ‘check in’ sessions which enable all
children to share discreetly through classroom strategies or through verbal feedback how they
are feeling (see appendix 5). This therefore allows teaching staff to monitor, assess and put

children forward for wellbeing interventions on an individual basis.

Semi structured interview

The semi-structured interview with the Head Teacher based on how the PDG was allocated to
support the wellbeing of disadvantaged learners by identification of fsm children opened up
interesting dialogue that provided qualitative data. He felt that the allocation of funding under
the current system was unfair and wasn’t representative of the children at the school, which
reflected in receiving less PDG than what he would expect. The researcher felt this required
discussion as this has bearing on how the school allocates funding to promoting the wellbeing
in disadvantaged learners. He explained that in January, the eligibility of fsm is recorded in the
Pupil Level Annual School Census (PLASC), however, this is not a true reflection of the
reality, as many families take multiple seasonal work and at the time of collation, families
appear to be on an income, however, this is only a temporary situation. Therefore, the
measurement of fsm used is in fact not a true reflection and thus an inadequate measure for the
PDG grant. (Head, 2019) Furthermore, The Childrens Society (2012, p.3) state that, ‘In
England, about a third of school aged children living in poverty are not eligible to receive
FSM.’ For this reason the Head suggested that the school’s ethos was attainment for all, in that

a large percentage of children are dis-advantaged, although not statistically recorded as being
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such, and that at different times because of the nature of family set ups that children will feel
insecure and need nurture. PDG Funding is therefore allocated across the school as a whole,

with well-being a large part of this.

A Targeting funding survey showed, ‘that only 23% of schools use the PDG funding strictly
for pupils on free school meals. The majority of respondents, 77%, admitted that additional
support is shared amongst pupils on free school meals as well as those who are low achievers’
(Welsh Democrats, 2013). However, Estyn (2014) stipulate that the PDG is not, ‘for tackling
underachievement across the school.” In contrast, it was found that case study schools with
lower attainment levels continued use the PDG to support lower attaining learners regardless
of eligibility of FSM or disadvantage as there was a relationship between the two factors
(Welsh Democrats, 2013). It could be suggested, therefore, that this is where the target school
sits. Furthermore, The WAG state that, ‘Only eFSM and LAC learners may receive PDG-
funded support from individualised programmes’ (WAG, 2017, p. 4), although they also state
that funding should be allocated to help ‘overcome the additional barriers poorer pupils face
that prevent them from achieving their full potential’ (WAG, 2014a).

The target school uses approximately £121,000 (Head, 2019) of the fund to employ
experienced and trained staff, relevant to the nurture required in such a setting. Staff employed
include ELSA’s, a Welfare officer; responsible for the Nurture Groups and a FLO, with a role
including the running of the toddler group. All staff employed have responsibility to support
the development of skills in learners to become resilient and emotionally stable, secure
individuals, which research argues supports them to be in a place ready to learn (Connelley,
2007). In addition, thirty- five teaching assistants are employed that support literacy catch ups,
and social and circle time groups which take place out of the classroom. The school also liaise
with ERW on staff training to equip and resource them for their specific role (WAG, 2017)
which research suggests can also promote good teacher-student relationships and address
students’ emotional and behavioural difficulties’ (Dolev and Leshemb,2016). This was an
important aspect to consider when questioning the leadership, as Estyn (2017) suggest that
those children that need the most support, are the children who spend the most time with the

least qualified adult.

Observations and field notes

The target school research showed evidence of children assessed through daily check ins for

targeted interventions which The Sutton Trust (date unknown) highlighted as being very
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effective. These flexible arrangements to informally assess for interventions for children reflect
the Head teacher’s comments and are key to targeting and thus preventing the escalation of
difficulties (Banerjee et al, 2017) which can continue throughout life if not dealt with (The
Child Poverty Action Group, 2015; Durlak et al, 2011). Within one social and emotional small
group intervention observed, the teacher used Bertie -Bee (see appendix 6) to discuss feelings.
After completing worksheets related to the discussion on feelings (see appendix 7) the teacher
kept the work which would then be assessed with the class teacher at the end of every half term,
to measure progress and identify any further support required if appropriate. These provide key
assessments which allow for tracking of individual needs (WAG, 2017) which filter into the
wider pupil data tracking that the assistant head records and monitors; information that was not
readily available to closely observe or gather information from, which was a limitation of the

study.

The Welfare Officer employed through the PDG funding has responsibility for the Nurture
Group. Ofsted (2011) argue that Nurture Group intervention involves a considerable
investment in terms of finance, resources and staff training, however, the impact can be far
reaching on children and families. Criteria for nurture group intervention requires either formal
assessment; The Boxhall Profile (1992) and The Strengths and Difficulties Questionnaire
(Goodman, 1997) or informal assessment; through teacher referrals taking place. The
attachment awareness training this position requires is crucial as The Nice Guidelines (2015)
argue that staff need training to understand how attachment issues affect learning and well-

being.

The strength of the informal assessments used, mean that there are no particular criteria for
children to receive the intervention. The class teachers in conjunction with parents and carers
reflect on the wellbeing of children through the daily class check ins. On observation the
researcher identified at the commencement of each nurture group session, the children would
‘check in’ using emotion stones, face pictures (see appendix 8) before partaking in the lesson
which would include playing team games; Jenga, parachute, cosmic yoga or relaxation sessions
and mindfulness (see appendix 9) Hagen and Nayer (2014) argues that yoga can provide a tool
for children to deal with stress, and bring emotional balance, equipping them to be able to
regulate themselves. Furthermore, mindfulness programmes have shown a significant positive
impact on children’s stress, anxiety, resilience and wellbeing (Clarke et al, 2015; Fuch,
Mundschenka and Groark, 2017; Erbe and Lohrmann, 2015). In addition, Smith (2012) argues
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that social interaction; learning to take turns, learning to listen to others in small groups in this

way supports children’s overall social and emotional well-being.

Public Health England (2015) recognise that children’s emotional health and wellbeing and
resilience can also be affected by parental wellbeing. The researcher found that the target
school fosters this through the role of a FLO, also funded by the PDG who supports families
in a number of ways; offering parental drop in sessions, whereby parents can access further
professional support, holding parent and toddlers sessions weekly at a set time, and monitoring
school absence which can have a detrimental effect on childrens wellbeing as they lose valuable
opportunities to boost social skills, confidence and self-esteem (WAG, 2011). The impact of
parental involvement, the EAS (2014) suggested were that learners were more confident and

prepared for learning.

The employment and deployment of staff funded by the PDG that can provide such essential
support to promote the emotional and social wellbeing of children, which the school provide,
has as suggested by the Head Teacher, a significant impact on nearly all childrens wellbeing.
The Education system in Finland which has high PISA results places considerable emphasis
on learner’s well-being by providing an array of staff to ensure their well-being is met (Kelly,
Joseph and Gonzalez, 2018)

The questionnaire

On collation of the results and having spent two weeks in the target school the researcher
concluded that the design of the questionnaire was not in itself appropriate to answer the

research question.

Figure 1 below indicates results from question 1 and 2 of the questionnaire, which asked the
children how often they felt happy and sad based on their feelings from last week. The validity
of the results could be argued as the children were asked to reflect on the previous week and
may not be indicative of the general wellbeing of the children, however they needed something
concrete to reflect on with Holliday (2012) suggesting this is a challenge with quantitative
research as it can be difficult to respond to uncontrolled variables. The data results indicated

that 68% of children felt they were happy most days or every day.
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A graph to show the percentage of children who responded
how often they felt happy and sad in an average week
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These results do, however, set the scene in conjunction with the observations, field notes and
interview to indicate that the children are aware of the importance of their well-being and
through discussion during the undertaking of the questionnaire the children are aware and feel
confident of who to talk to if they feel emotionally unwell. In all classrooms there are, * rights
of the child” (UNCRC) notice boards re-enforcing their rights to be happy and healthy (see
appendix 10) and areas within the school where children can access wellbeing resources (see

appendix 11) which are provided by the Wellbeing officer.

One child shared her experience with the researcher, how through the daily class check in the
ELSA had approached her and supported her in a practical way to deal with her situation that
was causing her anxiety. This early intervention with a trained staff member has been shown
as noted in the review to be crucial to maintain good well-being and prevent further
deterioration of wellbeing (Cahill and Neerose, 2014; Edwards, 2016). Important to note in
light of the purpose of the research is that these key staff are funded by the PDG, however, are
deployed (Head Teacher, 2019) to benefit the wellbeing of all children, not just fsm children
which Dyson et al (2010) suggests should be the wider initiative of all schools.

Figure 2 (below) indicates the results from questions 8,9, and 13 which relate to how the
children view their enjoyment of learning and how they feel their teacher views their learning.

These questions are important to consider as they could reflect higher self-esteem and
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confidence implying the level of emotional wellbeing that these children are experiencing
(Wong et al, 2008). This is key for the researcher to understand whether the trained staff and
interventions deployed, funded by the PDG are having an impact on the learner’s general levels
of wellbeing.

A graph to show the percentage of children who responded saying
how often they enjoyed their learning, were doing well with their
learning and felt their teachers were happy with their learning in

an average week.
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Figure 2

The data showed that 81% of children felt that most days and every day they enjoyed learning,
thought they were doing well with their learning and felt the adults at school were happy with
their learning, compared to only 9% of children who felt that was the case on one day a week
or never at all. It could be suggested therefore that these results indicate that the overall
deployment of PDG funds shows clear links between high levels of wellbeing and the ability
to learn as research argues that improvement in wellbeing correlates to enhancements in
academic achievement (MacKay, Reynolds & Kearney, 2010; Cooper and Tiknaz, 2005) as
Place et al (2000) argue that children with emotional difficulties have higher levels of

educational under-achievement.

The school hold data on well-being which the researcher was unable to access, however, it was
suggested by senior leadership that the targeting of PDG funding within the school is having a
positive effect on the wellbeing of nearly all pupils. The researcher’s personal feelings were
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that the general sense of nurture and care is overtly evident within the whole holistic
environment and reflects in a very natural capacity to the children. Public Health England
(2013) highlight that this secure school environment are the foundations of good child

wellbeing.

Overall, the researcher felt that the analysis and interpretation of the findings based on the
questionnaire (see appendix 12) were sufficient to allow confidence in the findings to support
that wellbeing offers targeted support to all children and not just fsm children as the researcher

set out to investigate.
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Chapter 5: Conclusion

The overall aim of the research was to identify how schools were using the PDG to support the
emotional wellbeing of fsm children, with research in a target school, which was shared with
school leadership at the end of the project (see appendix 13). Very defined links were made
between wellbeing and poverty, a crucial element as the school was placed within an area of
high deprivation. However, it became evident that the PDG is used to promote the wellbeing
of all pupils, understanding that many children are disadvantaged at some point, but not eligible
for free school meals. Therefore, the research question could not be addressed in its entirety as
the fsm element of the research was not measurable at the target school. Consequentially, the
research was only able to establish that the PDG is used significantly for all pupils to support

their emotional, social and physical wellbeing through the data found.

The secondary research provided secure evidence that poor emotional wellbeing in children
can have detrimental effects in both their adult lives and society as a whole, having an impact
on the ability to learn, however, researchers suggested that much more concurrent and
conducive evidence was required in this area. Evidence and good practice identified how early
intervention for children at risk of poor emotional wellbeing was crucial with clear assessment
procedures. In addition, the benefits of secure attachments, effective use of trained staff in
attachment awareness, parental engagement, and social and emotional interventions such as

Nurture groups were discussed as being essential tools to foster positive wellbeing.

The Primary research; observations and the semi-structured interview with the head teacher
provided evidence that the measurement tool of the PDG funding (PLASC) was insufficient as
it was not an accurate reflection of the needs of the school, however, decisions made by
leadership and the governing body are to benefit all learners regardless of disadvantage. It was
evident that the school use the funding to employ and train staff in attachment awareness
including all 35 teaching assistants, together with ELSA’s, a welfare officer, and a family
liaison officer who lead and support various interventions as identified in the secondary
research as good practice and effective use of the PDG (WAG, 2015).

Additional research also provided evidence that nurture group provision can lead to

improvement in childrens social and emotional wellbeing together with the strategies targeted
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in all intervention groups, having a clear evidence base for the improvement of emotional
wellbeing. Durlak et al (2011) argue that this is crucial as schools have limited resources and
must prioritise and effectively implement evidence-based approaches that show progress and
multiple benefits.

Although there were limitations as the researcher was unable to access the wellbeing data held
by the school, the head teacher provided assurance that the health and wellbeing of pupils was
positive and showed progress. Furthermore, it was highlighted that the school development
plan established that the school will become a thrive school which will provide a more accurate

form of assessment of wellbeing.

The questionnaire reflected physical, social and emotional wellbeing and were, on reflection
not all useful for the purpose of answering the research question, however, it could be argued
that all areas of wellbeing are intrinsically linked, thus providing the researcher with a general
overview of the holistic wellbeing of the children. Undertaking a pilot study would have
benefitted and validated the research as the issues it raised could have been rectified (Cohen,
2007). In addition, ensuring that wellbeing data could be assessed would ensure more valid
findings.

The observations and field notes indicated that as an attachment aware school and a rights
respecting school, the wellbeing of children is core to is provision. The researcher has gained
a valuable and insightful understanding of the importance of promoting and nurturing
wellbeing in its entirety, with early and appropriate intervention essential for children to
flourish and thrive particularly with the rise of young people experiencing ACE’S (Education
Scotland, 2017). With the new curriculum offering more accessible creative avenues, the
researcher recommended that children’s health and wellbeing could further be enhanced
through cross-curricular enriching experiences connecting for example literacy, dance and
music. This would further embed wellbeing and equip children entering school ill-equipped
with life-skills.
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h ; by af 'Wa P32 T E1 FORN

APPLICATION FOR ETHICAL APPROVAL

bn crder for rasaarch fo rasalt in benafit and minimles rick of harm, it muect be oconduoisd
sthizailly. A racaarcher may not ba ooverad by the UnivansiSy's incursnos H sthioal sporoval
hac naot besn obtaleed prior (o ocommenoament.

Thiz University dolows the OECD Frascat maniss’ defniiion of mesarch aofivity: "crealive wor
underiaken on oo sysiematic bass In oorder #0 inorease the siock of knowledge, Inchsding
knowledipe of man, culure and society, and e use of this slock of knowledge 1o doviso nos
apicaions”. As such s oowers acliviles undemaken by members of siaff, posigraduabe
research siudenis, and bolh Gweghi posipredusie and underngraduabe shodenis working on
disseriations'odects

Thi individual undemaEing he reseanch oty ity s known as The "principal reseancher

Ethi cail approead (s mod required dor roufine audBs, performance revieyws, qual by assunanos stod s,
testing within nomal edscalional reguremenls, and Merany or anistc oiosm

Plaace resd tha nofsc for guidance badfors complsting ALL ceofianc of the fom.

Thic form must be oomplsisd and approved pricr fo undartsking any recearoh activity. Please

s Checklsl for delals of process dor differend calegores of applcabion

IECTION &- Abowt ¥ou [Frimolpal Recearoher

Full Hame: | Elzabeth Duguamin

Tick all bodes which anphy:

Member ol sl a | Shudeni | m| | Hemcm ry resaaeeh el ow:

Fa Uiy S oo o b Coa vl re: SWWCTE: YR ATHROFA

Campus Camarihin

E=mal address 1801 326 f% = ludend urar s e ik

Caorlact Telephone Mumber OF450 236308

Fowr sindanis:

Soudeni Humber: 1601326 Undergraduate | <0
Programme of Eiudy B& Primary Educatian lGTE} Taught

Fosigraduaie

Direcbar of SiudiestSune risor: D Skoned ¥ Huohes Ressarch

AECTION B- Approwsl Tor Recsaroh Aottty

Has e reseanch actistty recerned apmroval im principbe?
{phease chizck The Guidanoe Moles @6 b0 e appropriate approwal prodess | YES
for different levels of research by diflerent categories of indbd dual)

NO

0

I Y&k, please indicale soaoe of

Research Degrens Commilee
aporoyal jand dabe wihe ne known e

Date

Fapuly Resaarch Commimee

Other pwrite i) Module Cooedinalor,
ECAaDsnng, ITET

O« |0O| DO

dprrcesal norinciobe mest be obial ned Proen The: relevani souroe prioe o seoking efhioal acproaal

SENEHB
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AECTION C: Extarmal Ethical Guldsnos Metsrials

Please sl the cone eihioal quidance docunsenits had haee Been refemed 45 dunng the completian
of tnis Torm {induding any discipine=specific codes of research effics, and ako any specific

eftvical quidaros rilating o This proposed methodology]. Please fok o oondinen Thal saur
research propoesal adheres o these codes and guidelines.

Thie resaarch (& wilhin ihe bounds of the rarmal Cassmom am i @codrdan e with e i
0

SWCCTE sonoal gudalines for parenial consent as par EWWCTE lotor

Thie research wil b conducked wiith the BERA (Britsh Educaiional Ressanch
Azzoaciation) guidelines — Efhical Guidalines for Educatona’ Research, {2012] and Thi
Eduscation Waorkfonoe Counol

The Research will adhere %0 the Unbses By research Quikdeines L

AECTION D: Extarmal Collsborstive Recsaroh Actviy

Cenig el rESEanch aciyity Imsove ooilaborators oulside of dwe
Unarsity? YEE o | wo| <M

fves, please provide thie nanee of the cxiemal organsation and maness and coniao delabs for e
s canlacl porson

e bz

Soniact DErEnn nanes

Conlact persan g=mal address

Whers recearoh sctvidy lo oarried out In collaboration with an sxtermal crganicaticn

Does fhis organsation have s own elthics approval systemn? YEE m | I [w} |

f¥es, please atlach a oooy of any fnal approvad Bor [niedm agorosal] Troms e onpens allon

AECTION E: Dwtalle of Recsaroh Aoty

ndicatiee Hiie: How ane schools vilising the Fupll Deseloomment Grant B ensurs That the
’ hezaiths @red wel<being of 1sm chikdnen are being mal?

Froposed star dabs: 11832149 Froposed &nd dabs pa=h s A |

Purpocs of recearch astivity [Insluding alme snd abdeohvac)

Thi aim ol ihe reseanch & (o evaluaie how e langed School B using the POG 1o ansune e hzahn
aned we o ing needs of orildren receiing Tnee school meals s being mel. Wil Gosernmaeni
fursding culs on Soheools’ budgels a present realty facineg school lkeadershin, Eis mpemathse thal
schooks ensure Thal funding & adooated 1o help, ‘overoome the addilknal bamers pooner ounis faoe
thad pereennt thems Prome @chbesd ng thedr dull podenial” (WaG. 20130 WHh sell-being now cne ol the
soven areas of leaming and Expehenos nine new Cumoulum [Successiul Fubsres, 2015) it is
aguaily impasriant 60 [ dentity whal Inods, sraleqies and inbeEraenion Sohools ore USing 5 mieasuns
anvd assess chikdmen's wel-being, and how far thizy pencebse These #o be afeclhoe, s identifing
havw thase ane used o further progress e child. OEner impotand daciors Thal neoed © be dentfied =
wiho B imeotsed in inleneniions Gosennors, leachens, ALENCD, parenis, olher professionad
apencins Such o Toam ancuard 1he Tamily and e witer oom muniy.

The research will akso hope #0 deniify how much funding is alfocaled o ihe school, and who makes
e deosion as o whens e money & used, using whal crilera, slals or infonmaton.
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Fropocsd msthodo
Provide @ beied sumenany ol all the melhods thal meay be used in the research sctiily, making &
chear whal specific iechniques may be used.  mathods cther than those [shed in this section ane

de-cmed appropdale laler, adddonal elthcal approval for those methods &l be reseded. [asimum
GO0 s

Froposed methods oo kd e

Inbarviaans — A group of chideen Trom Dolh FR aned KE 2 classes will b invabesd in semi structumed
intersiows and will be asked b0 respond (o key quesions. The ohildren will e inan ndormal sefiing

ared |'will make noles ol thelr responses. The ohddnen wil nol be forced indo paricpating and rea
direct individual quesionmg Wil iake pace i1 a onild does not wah I respond. EXIT: AR chifdren wil
baz @rskiid i 1hey wish b0 da ke Dot The onidnen sl uss trafio Gghl cands and iF ab ey podnl they
wigh 1z leawe the imierdes o wERdmaw he thoy may Do 20, | wil check on the children's feeings
reqularny. Mo names sl b used it e ineg.

Wil | Embeviey differmnl [d@chers in bolh phases.

ObcervalonsFleld Modsc - | will cbsorse ard make noies of a varkety of deaching and learning
ENEnUnEeTs Thnosghen my neseanch. Thnzugha my Dbservatons, | will tanes rotes of The GoRldnenes,

eregaqiment amnd snjoymant A imes | may 1nous on obsenong e whiole cass or indsidual
chitdrzn that are of imlenest o e reseanch propect On ccoasions | may obserse padcipanis Wit

ey Eraeabedae and make noles on thedr behiad ours oF attiode Ioaacds eaming.

Vidsr or Audle taping — | &l recond sessions el ane led by ihe leacher $o sheovw good practo.
Fhotograghic #vidence may also be used i | wil ensune hal none of the children's faces ane in

e piciures amd ol 8 consend fams s Slgnied Betone this (s done. Reocrding of good practce and
Intersiows with the class ieachers will afso b dores b0 refleot and ook basck an. | will ask Tor

permissian from ol partcinans tor recordineg belure domng So.

GuscHonmalrs — Deperdng on the childrens responses throughout the research perod | moay
creaie and admintster a questionnaine i | beleve this wil assist e 1o gather qualty data
Throisghaul Thie oreadon of e questonnaine | &1l adhere 1o and fol ko thae Bralning peosided Dy e
unversity. The questionnaine may focus on qualiatve or guaniiaive dala, o both depending on
foaziim. & oo Bt will @icompany the guesbonnaine wnich will explaim ine reason amd noduane of
thee mesiarch queshannaine. ®wll be disirbobed «ia physcal mmeans. Omnce compleled, thedir
response Wil be gathered and placed sithin he response podd Tor analyss. EXIT: belone e
apnioants submll the responses, theey hase the righd o redadn themn. Hoeeser, ono | reos e e
parkipanis responas and il 5 edded 1o the pocd there wil be o dar means of dendfying their
rESDOnSE i order B0 relurn B theom. Ths sl be cxplainesd in i poeer e

Learning ‘Wake — To suppor my research | may conduct a eaming wak throausgh the sohoo o
obsores daploys and dsouss oorain aspects of provision with membars of slaff amd pupis. Thesa
learning walks may be sef-dimcied or facillated oy @ learner, group of leames or meember of shalt
Frice 1o the learnng wak | wil obidam consent ram 8 member of stall. EXIT: [ will ask the
paricipanis whio hoshed e wialk for thieir consenl o use the infonmad o Ty provide nomy
ressarch.

it bax aRiuid irxasred @E v o ke
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Location of recearoh actyviy
derity all locations whiene research acikdty will fake ace.

Cadhz Frimary Sohoal which s on thic oulskins of Swansed and Sensds th surmounding anea of
Elnmsiiae, The school calers for children aged fhnes to &even years. Then: ane 385 punils on ol

Facsaroh sctvity owtside of the UK

fresearch actkdty wil take place cverseas, vou ane responsble for ensuring that ool ethlcal
considerations ane complied wWith and that the relevand pemassions ane sought . Specity any iboal
puidelines fe.q. from ooal professional associad cnsieamed sockefesiunhversbos) thad eulst and
wieiher ihese involie any athical stipulations bayond those usual infhe UK (peovide detals of any
lkcenses or peEmissions required). Ao specly whether been are any speciic othical ssses raised
by the loaal conbext in which the reseanch acthily is taking place. for example, paricular culumal
sensEvEes or vulnerablBes of parfcipans.

Mod Applcabke

JECTION F: Eoops of Racsanzh &odivity

Wil the recearch aotivity Rphedss

Lt of @ questionnaing or similar reseanch instument?

I of INbEriews?

U5 of diarbes?

Faricinant ocbsermbion with thair knowledge?

Fariicipan cbsermbion withoul their knowhedoe?

Ukse of wideo or audio reconrding?

Acpsss 1o personal o ponlidental inlomaton withoud the partcipants’ soechic
consent?

ki nistration of any questions. test stisal, presentation Bhat may be
exparenced as physicaly, mantalty of emobonaly harmful ! oenswe?

Ferfomanc: of any acls shich may cause embarmassment of aleo! Self-eabeem T

rvvesikgat o of pa i cipants Imsaived In Begal aciyBes?

Ukse of mrecedures thad involee decepiion?

i nistration of any sutsbanoe, aoend or placeba?

olo|ojo|o|of of?[2]| 2|2 &l &ld
ojojo|lojo|o| o|o|o|o|o|o| ol

Wiorking with Ie veriehrabe snimals?

Olher primary data colleciion methods. please axokan in this box

o
]

! MO do cvery quaslion, then the research acivity & [ethicaly) kow risk and may e edompd from
come of the Tolcwing seclions (please mfer o Guidance Moles)

f YES Io ey guestion, then no research aclkity should be underaken unill full ethical aperova
bt by ot a ineesd
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i F A
FECTICON & Imbamdad Partalpanic
Wikio ars the ntanded perilpleenic:
YEE MO
Shsdents or stafl al tha Unisersiy? | a
Bduls [over he age of 18 and competent 1o give consent]? o+ O
WVidnarathe sduts T | a
Crildren under 187 [ (]
Frisonars? O ]
Young affenders? | o
Those whio: could b considered o havwe @ partculady dependent relatficnship 0 0l
wiih et invesiigator or a galekeeper?
Feopie angaged n legal acthiles? | o
L P A O e
O O

Farticlpamnt mumbars and courgs
Frovide am eslimale of e cxpecied namber of participants. How wil vou dendfy paricioanis and
havas will thay b recrufed?

Lpprosmabes 00 pupils- | il Heniidy from the class teachers’ imBensenlion Qroups thad am used o
suppor the well-being of pupds, and indtially langet thase groups for eseanch

will darget shalf invokoed in these grouns, amed those nvodved im e wikder leadership of e sohool
wind make the Mnanca decklons

Infarmation for partisipants:

TER N MUA
Wil you desoritss the main nesearch rocedunes B parkcipants in 0 01
advamce, soihal they ane indormed aboud whal bo expeci?
Wil you tell partic pants that their paticpation s seluniaryg? T | o
Wil you chiadn wrlen congent for parfcipationT O a
WD you explain bo particpants that refusal B podic pate inthe eV O cl
research wil nod afect twer ireaimeend ar eduscalion (F re keyand] 7
I e reseanch is obrservaiiomal, will you ask pancipants for thalr £ & 1
consEnl 1o being ohsaraed?
Wl vou bl paeicl panis that ey may withdraes Troen the researoh £ & 1
af airy ime and for any neason?
Witlh quastionnalires, il wou gise particl pants the opdon of e 0 01
omitting quesiions Thy do nol want B answer?
Wil vou bl paeriicl panes thal Sesir dada wil b reaied with full
confdentiaipy and that IT pubished, & will et be deviPabie as <] o O
hesirs T
Wil you debried porticlpanés al the end of thedr pariicipation, na T O cl
wary apnropriabe o the tyne of resoarch undebaken?

I MO fo any of abovee questons, please qive an cxplanabion
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Infarmation Tor participants:

YEE [ L] A
Wil paricipanis be pakd? (| <O (|
s specalist o eciroal or oiher equipeeni 1o be used with "
et kol pani=7 o = o
fre Ihere any fnanclal or olthar inbermsts io e nwesigaior o O 1 e

Univarsity artsing from this study?

Wil thex reseanch actkdty iInvotve dediberately misieading
pariicipants in any way, or the partial or full concealment of the ] [ ]
spechic siudy aimsT

I YES hn ey gueshion, please provide Tul diotadls

FECTION H: Artlolpetad Risks

Distlimes any antisipated ricks that may sdvarsaly affact any of the partlslpants, tha
racasrohers amdicr the Unbsarcity, and the sisps that will ba fsken fo addracc tham.

I you harwe compleied a fall risk assessment Jor example as neguned by @ Rboralory, oF & e msal
restarch oolaboraiar] o may aossnd that o s Toms

Full rick sccscemant sompletsd and spperdad?

Wios i |
(] + ]

FRlcks to partiolpants
For example: emoiicnal disiress. financlial dsclosure phvyskcal hanm, iansfier of perscnal daia,
sonsEve organsatkanal informalion

Emdiionial disbross e 5o the nalune of the reseaeeh, Thenstonz, | will monbor ehildren s well-Being al
all 1irels

f research acthihy may Inchede sensHive, embamassing or upseting lopies (e, seosd actiiy
drug use) or Esues Bkely o disciose ndomabion requiring further aption je.g. ciminal actviby), give
detals of the protederss 1o deal with ihese Bsues, ncludineg any supporiiadyice oe.q. halping
mamitE s B Do offened 0 pa i cpants. Mole that whene applicabie, consenl procedures shouid
i [ ohesar That T somelhing polenbaly or sciually (legal 1s dseovered nihe oouse of @ projed
It may naed b e disciosad b B proper authoniies

ML

Floke ta IneecHigerbor
For example: personal safely, physical nam. emsoional distress, risk of acousaton of
hsasrmriien propeiety., cond kol of Inhenest

Thi risk may B2 thal | may be acosed of unorofessonal practee. | Wil manasge the rsk by
adnering 1o the BERL guidel ines aned dolowing myy plan of ethical procion

Univarsiyiinctituticnal rickes
Far ciample: adverss pubdoty, financdal oss, dala prolection

Thiene shoidd be mo risk i the uneersiy | manage the rsk as delalied sy
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adyanse oulDomes
Lisi measures put In place to Imi any adverse effects or culcomes of research ooy where
apnropriate . Include any emergendy protocoks.

will mnanage the risk by adherng o thee BERS Quikdeines and Tolosaimg oy plan of effeal nractios
will avwarys comply with etfical, legal and professional frameseors, obligatons and slandards as
required by the stalubcry and reglalory aadho ke, as well as e unkeersily's Research rdegrity
ared Efnics Code of Praot o
Lioss ol dala — upon oolecion of mesearch | will assumie full respons b ey Tor ihee sobe Eesoing of ihe
dada. To ensure the paricipanis meponss & sale B wll be kepl in o Tokder om nvy person amiil the
ofed ol thie resoarch hios Been anakysed amnd utlsaed af whikch Bme the dada wil be desinogaed
moine e thal @ pancinant's resoonss oSl al thie fet of thee aulhor or @ third pary then thae
Indhd dual &l nod b=z anbe 4o be derified as no personal delals ang [Ehed on ithe quesionnaire

Dleolozurs and Barring Sarvios

I Bree research @cthetly invodvies children or wulne rabhe eduks, @
Dizphcsure and Baring Sanica (DEE | corifcabs skt b obda inoed

bazdmre @ oamlas with such Aicipanis.
o FaTEn YEE HO BUA

Has & DBEES cerifficale been otiamesd? o« | |
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AECTION I: Feadback, Comcentand Confldantaity

Feasdbaok
Wik feedback will e provided 1o paricing nis, Boe Wil ds be done: ared when?

will el B prowiding Teedback 90 pandcipants 8 i B nol rekedant for ihe reseanch. | the parcipanis
reques! Teedback trom e response then |, as the authear, will provide @ sumrmany of The data
colaclad

|5k bow st aaysesd del you byysi

nformad ooncent

Desconba e amaregemints 10 indoms eoteniad paricipans, befone: ooy ing consent, of whal &
insokved in parfcipaling. Desoribe the arangements for paicipants bo peovide full consend Selone
dlada ool beptl on Begins. T gaining oorsend i this way B inappropriaie, oxpkain hoay oorsend will b
obdaimesd @red reciondesd.

Farikcinant oansend —Chikdnen

Wil corarse wiEh the dass eacher and senkar meendor and Inforsn them of e reseanch 1wl b
urederiaking, providing rmeason and raticnate Befind the nesearch. However, | wil verbally asy e
chitdren Heniled to paficpabe whether they wish o do S0 gag use frafio lighl cands 1o suppor fhe
chidren. Children wil akio be informed 1hat they can approach e @l any time and discuss ther
coniribution o fhe reseanch project and explain whedher thay wish i pad cipaie.

Pariicinan! Condiend — eachers

Faor the class ieachers 1wl ask e o Sgn & documsend i ey agree o ake pan im e rescanch

I they are nol wiling B2 skign the decumant, theen | shal not use them in my research. The conseni
form Wil Incisde o Do kor the: padkcipant o Gok 7 they agree &iih the sialements, G50 confims that |
harse read and undersiand the informaton sheet dated 11732019 for the above sludy. | have had the
opporiuniy o conslder the ndomation, ask quesions and had hese ansvwsined salistactoriys. |
uredersiand that my pariicipation & volmary and thad | am fres o withdmaw of amy T, wiihom
alvimg any reason. | undersiand thal nay ndomaton ghsen by e may e used ndriane repoks,
ariicles or preseniad oo by thie research ieam. | undersiand that ey namss will nol appear i any
repamts, aricles or presemations. | agree 1o parcipale inthe above study.

|iSeh b ahoukd aasad el you byysi

Conflésntisitby / &nonymithy
Sk o Feoar @nonsymity of pa ik cipanis arnd condfidenda BBy will b ensured inany oulpuls.
anaaryedly B not being offered, explain why this i e cage.

will ensuine that mo il vidus dabts (rasy scones. Indihvidissd ol per T s oo | ans
made avalabhke fo Schoolsiparenls eio' Jnly ransideniifabdie summanyeggregaie oulooms] ans
pronvided in thd s way.

will s place a statement on e consent form dcaling thal, "H you decds $o remaln
PO TS, Ml ning wour ancngmiby wil be & prorty and every practical precadtion will b
takion to dsquiss your MendbdH ol prefer anany iy, teere sl mod B any [dend Byimg nfcrmatbian
on audicaanes and Transenipls winodl wour prior consend. A0 makerals generated from s or any
Inbarsiew Wil remain oanfideniiad.

ik box akauld dopuieed iE e ke
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AECTION J:- Dates Protsction and Etorags

mooomipkeing 1hs socikan reler 1o e Universiy's Resgarch Dala Management Polcy and thee
exiEnsiae: rEsCiEnEE on the  Universily’'s Rescsaroh Dala |'|‘|.'.|I1-1|;|'.'|1'|I:‘"|1 Wiz Safis
i i r . i

YEE MO
Dot (e reseanch acisily wohve personal dala (as dedned by the Diaia
Projeciiomn Lol
“marcoral dods™ meanT oale wninh relefe i oa Fdng ndvwial uno osn b
AEreier—
£a1) e those dista, OF ] 1

fh Seowr dhoma gede ey o infaenaficn wehich i 0 e posmascion of o s Deeiy o
Coee o e possession of, the gty condemdar, and noites any =snemsnioe af
oEinion about e naviial and any alcation of e imentons o e cels oonboler
oF any aibar perman (n monec af Se ndvidoal

f YES, provide & descriptan of thie dats and expiain why' s dala neads (o be codkechod

Dens I Imvoive Sensiive pErsanal data (as defned by the Dala Protechion
T b

“Eeresifve persomal daia ™ means personal de consising of nfvrmation 2= io—
tal S macief o efhesc origin of e date suks=ct

Ml b polkial goinions

i b Rds migious Geies or obber peiert o s simler natune.

o pehathar fe io @ mamber of & frede o (iadhin He meesing o fhe Tieoke Lo ] [l 4
=g Labogr Felations [Concodotinn) Ao 71DIE],

fu) s ohysical oF merial beaim oF oonakio,

i o L

fol She comnymls sho v aflegeg! commisTiog Oy Aim of A offence. or

Ml & procesdings fBrany cTeaos oommitier or alaged fo bave heen onmmTed oy
m, the pisnces off suof roo=eTings o dhe feenoe o any cowd in such

prooeEaings.

f YES, provide & descripbon of the data and exoiain why this dala naeds o be colleched

+ x il iguared i y

Wil the reseanch actiity insole storing pereonal dada on ong of Bhe ¥YEE MO
findbrvainn -

Mairiual Bles {LE. Innaper form )7 L1+ (=]

Uniarsity Dompiers 7 (& O
Fruale company compulars? (=] O
Hiamie o ST porsonial compubers T | o
Lamdon oomoulers’ COsd Foriabke disk-drives! memory shoks? FIs| (=]

"Cloud” siorage or webhsiesT | o
Othaer — soeoily (=] 1

For all shomed data, sapdain the measures in plaoe 4o ensure data confidental by, incduding delalls of
pacsawnnd profeciion, encryplion and amonymisatom

e b a=ouid epared an yau pe)
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h sarsity of Wa PE2 [ E1 FORM

WD the rEsEarch ﬂl:||'|l|1:|'ll1'|".'||'-'|'.' iy Efﬂ'n:“i:ll'.'lﬂn'll'lg = Tl FT 1T

=l
m
m

Elecironic fmansfer of dala in amy tom?

Sharined of dala with oz @i The Undsersily?

El'li'l'q al data wd th odines Grgan salions?

Expo of dala culside the Eurcpean Unian of imporing ol daka from ouls e
ez LIET

s of peErsonal addresses, postondes, faves, emalls of felephsong numbars?

P koaadi vn: off dada that mighl aliow idendifloation of s iduais?

s of dada managerand sysiem?

o|o|lo|o|o|o|o|o
S GG EEHE

Dada archivng?

I YES o any question, please provide ful detadls, explaining heoras This will Be cond ucied in
Sconndaro wWilh B Dats Protect on Aol [andbor any inkemat cnal egubsaian):

List &l whed Wil have achess 0 the data generabsd by e ressarch acliity

Thi neida o

List whis will hare condrol of, and acl as cusilndian(s]) or, das deenes rabed By Bwe reseanch actsiy

Thi resaaroher, Elzabath Doguemin

Give detals of data siorege amangemenks, ol oding steere dala will e shornd, how foreg for, and in
vl Torme, Wl dada be archibved — ¥ s how and 0 nol whey nod

Farlicionanis thal proside respondses wil have thelr dada sbomed seeounehy by el researchar. Omce the,
S9d Nie Betranabsgd B i S asnrahipr then & wil be destroged so thal there B no phiys cal
frace of the data. This process will @lsa be in accordance 5o the Deia Prolecicn Aot (109987

Thi data colechion perod will mange from © 000 E,. Folkosing the 2800452010, there wil be no
lengar a use for tee dada and all dada wil e desiroped of this poind of ime
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N

] P32 E1 FORE

AECTION K- Daclaration

The Informeation which | hase provided s comect and compheie 1o e besi of my knosledne. | o
aitemoied o idendly any risks and lssues relabed io the research activity and acknowiedge my
oblgations ard 1hi righls of the participanis.

m submiting this applcation | hereby oondomn that | undedake o ensee thad e above named
research actvity will meel the University’s Baseanch Ethics and intearity Code of Praclon

Algnature of applloant:

S Dugusmln

Dwrba:  CEM2ME

For sindants:

Teacher / Send or kerior
Headieas her

Signature:

Die:

Supenisor O Skaned Husghes

Signature:

Diiic:

CheckBct Fleaso ocompkeie ihe checklsi bolos bo ensure That you hase compleked ihe Torm
acconding fo the guideines and attached any regured documentalion:

ST | | hawe read the guidance nobes supplhed bedone completing The fonm
1 | | hawe compieted ALL RELEVANT sectons of the form in ful
T | 1 confirmm fhat the research acliviy has recetved aoproval inorind ple
(] hare @fiachead o copy of Analinderion approead from eckemal argansabon anene apeeropnabs)
& e @fiachaed o ful rsk assessmeend Jand haee BOT oomnedsd Section H of 1his form )
iwhiene appromriale)
(a7 4 wredersiand that [ ks ey responsl by io ensune thead 1he ghaes-aamad restarch aciaty will
mazed ihie Universiy's Research Eihcs and Inbegeity Code ol Pracho:
uridersiand that bedore commancing daia colacikan al documentés almed ai ressondenis
(= o jrecluding mdormation shecls, consent forma, quesiionnares, inderview schadules ¢lo. | musl
b confinmeed by e DoSiSuperssor, modue ieor of Head of School
RESEARCH ETUDENTS AMD ETAFF OMLY
Al communicatinns relatindg o this appioadion durdng BS prooess ineg mnost e nowriling and emailbked 1o
EpEsEarchifarwisd ook . with e fe ‘Efhical Aoproval follosed By your naeme.
o will e brodoemmasd of dree ouioome of vour claim by cmal; gesdars [ B Imponiant thal you cheok
your Universily and perscnal emal aoooumts regulary.

ATUDENMTE OH UNDERGRADUATE OF TAUGHT MAETER 3 PROGHRANME £ should subimi
this Toma {and repsiue The oubcome] Wa syshems explained io you by e supervisonneodube eader.
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; Prifysgol Cymny

Urniivarsity of Walas Pia2 I E1 FORM

This formi |6 avallable alacironksally from the Acsdamilo Ciflos web pages:
oty AR, g0 e gl ool ofl

Applloation Froosass

&ll ctaff racearcn projsots and 3l recemmh shodants mus) sebmil the Elhcal Approval Form oo e
Uriversiy Ethioc Commtes Wa ihe Soademc Ofoe (poresearchfforsied oo ge].  Sial researoh dirsoi b

In rekation b personal stody dor lagi undespradiasie o BaSees proqramimes shodd b submilied W tha
Faaoulty procmdines expiained oo,

Tasghd mastary and f=aght undergradusds racsarch Ethloasl Aporossl Fomss o cons dered within
Faoulbier. Facuies sl povice deialls of e spociic processesdorihs. Where ihe Ethical (ssucs within any

ange cthical application ore of padodsr conoem e Facuty will refer frese G0 the University Elhics

Commdtee. Ay slidenl acthiy Thal et the oleclion of privany dala niesds o undieno Ethical aponoeel,
this nol sdes. s grimenl o o6 was] as d s abons

Niotsc Tor guidamos In comiplatian of thic Torm

Apcdlon &= About You
Fhasa comghele ol redevsan] seoons

Amcdion B- Approval for racesarch aotviy

Firsaroh profpeogsals mrust D approsed npo noipke before aophying for Elhical Approval. The prooosal appncaal
oy baenmes finad whisn the ethical approeal B reoisasid.

Thir proece=es, Tor propasal arprcesal vares aooohding 1he imdkddual and progranmmse of stdy:
#  Roesedroh sludents, Dy appikomion on doms PG 1o the Ressah Dagrees Comamities
®  Taught shudenils by nevios of nesesanch proposal sfthin Faoules (Faouites provide spocific delals ol
[ s T A
®  Sial, by agneaerae By thi: Haad of Sohoaibdsskian Desan

3podlon O Exfernal Ethicel Guidanos matsrialc

Rty csoind ina @neas ang: required 1o operale waih The diecipliine speoiio oodes of rescanch athics [For coamole
Pz, passceod ey, edocatiom &b, ), @y such codkess sl D Bebad aned il sl 1o o oonfme Thal yod e
oo bl wth thasa.

3pcélon O Exfernal Collaborative Facearch Sobvity
Friowkths divtad’s off tha edemad ool abonal b manners, whens apprnn @ie ol meghl smnt 1o subani a ooy ol
i el colaboralion apreesnsr with e Efnkcal Aporoval Forme B dhae parimaer nequines e researoh o

bax subjed 1o s e inlemal Bthical apgroval preesss thien phease prowice detalls of hal process and a ooy
of any firad (o Imiesi i) approeals reoelved from fhae organisalion.

Amcdion E: Desallc of Rasesroh Sctviy
Fermemisr Tral the indvdusls redesng this Elnloal Approesl Foims mary nod ksl S50 WOl reseanch
propoesal, i) ol sos st nod b eaomers bn e SoeiThc anea off podr research. Thae ol ion: proesidesd shoold

e b iz @red chesaety staled
Ireclicative : plsace wse the came Sils ac wcad on the mesarch proposal

Purpocs: e Ehcal aoprovad oioosss will wand 50 ansuen 1hal ihe methads you oropose G edeauaie and
appropdae io addness e resianch aims and objeoives. Excisshen aidtonal dala ool keatonm can b S s
Lol

Propocad Methode: the Efdonl aponosal proocss Secks o srgunt that vou undersiand fhe methods that ame
Irbendesd, ared that the iegiesnerialion of hose methinds &' be apgrograle and &houl unneocssary npacl
on respondenis. Ploose be soeailic.

Locatomn this roeeds bo menlon geosgraghiosl ocalion and atso local shualion dlor exampe. slhin Looal
Bty CRfkons n CardiT, using a prives oo Dl o o other | ndividuals ). Byl ane coilkeoiing datasiinin

2N ordan sationa’ peieg than o e B0 aapkadn e permilssione thal o herse chlal nesd 4o do fhis.
Racearoh Aottty culchds of the UN: please cormphele 1his seobon in geésd—aad role any guidancs vou
Fivr reoacid.  Also desoribe ol owm Tammi Barly (or nod] wiin the loomiion that ywou st bBe ullsing
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= Prifysgod Cymu

Linivarsity of Walos PG i E1 FORM

Fleasa ok ALL of the reseandh acivlas ral mighl be undedasen. T any addiiona’ tpes of adiviy am
iraded ten eass add an exdra bod and desoribe Trese

T yiods Mt anssnsd no ool quesiions in B then sectons G and J oo nol need i be completed.  Sedion H
should be goneklsrsd-and may be completed. Shonaitunes ane sHll requined in Seciion B

Awcdion 3 Indsmded Pertoloerdc
Fhease Sok ol oalegorke=s tal mrighl apphy.

Humbare & Bouroe: T vouane uslng @ seres of difersnt methods o mesearch aclvii s pleass 1S nemers
fior each slage’prase Be char aboul how wouwil dnd respondenis. WD w0 use inlermedanes, and H 5o
hiva’T Her willl ol prgunt: compd anoe with your sanpling siralogy T

information for pariolpandc: ol paricipants shoukd e aporopriately nformed aboin the reseancn, whal
expaecied of Theem and whad wil hapoen Bo e nfomation el ey proside. The Bihkoal neview prooess doos
il @5k 0 Sei ks dooumenial on, bol requines s oDl reviewed and approtesd by e Dircoior of Siodess in
fihee carse of nescanch siudenis, e supendson'modube ior In sealion o siudenis on aeght progranames and
e Hhzad of Schooidssisiant Doan neealon iooslal reseandh

Apzflon H- Anbolpsis Rlcks

Bl messarch camies somme kvl of sk The ansywers ol proside o guestions inihis seolion will B reviewed
fi rgsung: tharl o harse am aporopriate urdersiandineg of ihee bvpe of fisks mschsesd and fos vod can milgale
anainst s s Hyou hase comploled a ful rsk assessment, as required for eiansgie dor |abombory work,
fiecdd waork, dindmal fesls, diving operaiions, of by @ collabomaive parineer, vou may append e i Jis forme In
thal case, phease ok fe box Indicaling this has been prosided. Yo will nof #fen be required o commpbein
Specion H

Fick fo partiolpants  Think very canefully aboit how ywour aclonsiquesionsdiscussions mighl aflecl the
popde woid are [meniing as padidpanis. You mighl identidy e isk as gasgd bod it veoasd sBl D a risk. Many

e o e o Fape Ehae pobenal 4o mrak respondenis less comieni wilh B e 5 pob; o need fo reongniss
@ By o arresiorarks aney such offecis

T ihess ane Do ness ownirs, T witn you may reducs profit
S oalkons phisskoal sk Boveny read e both rarticipants and sSeiead, miass oonskder this

Fick to you, the recammher  Think ool wiene vou w1 med peopke, | fene are anet dangers ineched In
thi localon. Hyou ane meeling peoole as (ndidua’s think abol sing o putlc place. |n aenees) 9o not wsil

paopde I Treir o homass o refmcie locaions. Hvou ane Gaking to I ndisiduais aboul coriadn Bsues tink ool
iy HhaEr reSmonGEs might afect ol erolonalyy. Whal about the risk of oolscing insuflokenl dala?

Fick fo Bhe Unhvarcify  Whan underiaslnsg your resdaicn, vou ane acing &6 o mambs of the Unkarsiy
(sludent of slalf]. Frofesslomalsm s mporian, &0 E B impoiant 1o be vl omanised and &l preoencid.
Funchskty, cladty obc. ane all pard of This. WWhal &0 vou de o engure This? Yo medesl ensune you o mol hsam

e ereoed e off e Undswrsity Inamy wasy ared do nolning o ordemming ihe resatoion of the reseasch i
oonducts and sponsors. Uphokding high sfandards of conduct and |ndegrity are wal in This regand. Yiou mesi
aben condlient the resssanch In suoh o W 40 minimkss e poberdal for daims of neglipenoe made against e
Unksprsiy, s nessanchers and any ool laborating individual or eganisation, In fhis resped you shoukd abvays
ooty with sthecal, kesgal and professionsld frarmeworks, ot alions and standands as requised by slatidory and
rypuialory auifonies, as wel as the university's. Reseanch Imegrity and Eifics Code of Fraotice. Aesearch
miscondud imihis respeot can Sake many formes, inoluding:
fabrboaiion: mad ng up nesuks or olher ouipuls (g anekcis) and preseniing e as Fibey wene sl
faksficaion manipukating reseanch prooesses o changing of cmiting dala withow good musse
plapiariam; using olher poopke's material wiireoul gising peoper onedi
falure fo meset ofhecal, legal ard profiessional ohiiqalions: for segeagls fadiune i declane compeing
Irenests; misrepresemation of inyvoksmnent or aitorshinc misnepresemiation of inleresis; braach of
oconfdend alidy; lack of infiormed consent misuse of persoral dala; and abuse of nescanch subecis o
marcra
8 |mpropoer dealing with aleglions of misconduct faling o oddmss possibée infingemenis such @
abompls fo oo up misoonduct and reprisals agalnsl whisie=-blowers

Acverca Duloomee. Thine manelully abou the possisiiies, and ooer hee

Ascdlon |- Fasdback, Concant and Confidentsity

Feadbaok to parbolparfc: cuilne your aporcach. WY inieriesy imrson pis be shared win resspondenis io
cheok aoouracy T Wil summankes of questonnaine analss Be made mealabls 1o respondents In Some way'?
Wil an overdmy nepod e prowided? How and when?

informed soncant  Dvaft iober (@ e-madl £ or hieading (o fooler) seclion of questonnane must be acproved by
Dosfsupentsn [ eseanch Shodent], superdsonmoadie Tubor i iasgnd shuckeni, o Head of Schood ) asssianl
Caan H & memiber of siaf

Conidentiad by Sromeely.  Exodain chearky Feoay o vl ensune onnfidenialty ard aromsmmiby
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Prifysgod Cymm

% Univarsity of Walas P@2 el FORM

Jecdion J: Dot Prodsction and Edorage

Bedore comngleting this essSees 1 s neoesenny 10 read tha Unkasrsby s Reseanch Data Manadgeraent inlormmalion.
The quesions el folow are desgned o ensure comgllance wih the Dota Prolecion Ao as well o
cshabiished researoh protnocks.

Bty research acliiiies &l reniae cheoinonss iransher of dala ared use ol data marageanl syshams in e
sumrmiar salion and anavss of dala, o Wil mosd T aspkadn s inoealion o complance &fth 1he Dala
Prokeaoion &l

Thinks casefialy aboin whis sl sges Secsne-tcyndpedaln . this will Inolude SUDENRoNs ard Coamines Skes fhal
i Theesais vl Ea il adsaliabie wia the Unksersiy orary andd 1he Brlsn Liorary Syeshem. I you ang: Socking an
o & B Tor @ peeriod of Tinee afier gerppldadian Then muenton Ehens W you sl prosdde @ oopsy of wour Pndings,
iof [l b give & presemiaton, 1o a faoialing supporl ng'anoissing onganisalion e explain that o this
solon  Bul amo think about the genemal princple of data shanng as cxplaincd in the Reseanch Dala
Maragomient informaton

nermrs of siorage of dioks peass Srsune ooy, and also srilgaie siainst as of dirka

Jocdion K- Deolaration

Ensure the approome coumersgnalunes hoss beon provided
Livok careduly al e check B and ensure thal you comoly with and Tk all that ane relesant 1o your ressanch
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Appendix 2

i Prifysgol Cymru

Y Drindod Dewi Sant

University of Wales

Trinity Saint David

Consent form

mnnnmwmmmummmamwmubnmmmm
filming or audio recording learners. '

1agree to_C\130\0ecn Tuquermia,_ as a representative of Yr Athrofa to:

Take photographs Interview
Take video Quote school policy documents
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Appendix 3

e < < ol o < e 3 e i < e e < < e S S e e o < e e < e e e o 2 e o e o et

+

R T
Year group

Sirl

o O

Lise 1 tick to onswer each guestian

Well-being questionnaire

v

Mever

On one
day

On a few
days

Maost
days

Every
day

I feel happy

I feel sad

I enjoy my school
wark

I have lots of erergy

I have ro one to play
with

I feel tired

I wake up in the
night

I enjoy learning

8. | I am doing well at my
learning
10. IfeelI cando
enpugh Fhysical

activitiez at school

I can have a healthy
lunch from the food
offered at school

12.

There are
opportunities fo do
clubz at school

13.

The adults at school
are happy with my
learnirg

AR RRF R R AR R R ARG ARG R AR AR R R R AR AR R R LG
[me]

A i dr S e A fr e A frde e drde

112 questionnaires completed
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. s> nk f #r e e e de de e e g i e e e e e e fe e
3 T enjoy Y ar, group Well-being questionnaire
2 [Thavel® Girl/Boy) Use 1 tick to answer each question ¥ 3
sl | [Never |On one | On a few | Most| Every | *
co BT I me B el
sl 23 ; ‘J S I feel happy ‘ x/ [ “‘ *
: S - .= — *
E o . l, | %
S e 2 | I feel sad =7 \l | 1%
| L VA AR AL %
—— * [73 | Ienjoymyschool ‘ I e s
oG e ‘,YI,L,IL,‘:
+ * | 4 |Ihavelotsof znergyl 7 | “ y
BT EAE PO i I
% | 5 | Ihavenoone toplay | | \
10 i) with | L_74L_ .
¥ [T6, | Tfeeltired ‘ L v \
* | Jl T L | .
1 # [77 | Iwakeupinthe il e \
P e L A
[ I enjoy learning { | \
12 # | iy o IR P LD Al 2
& I e ‘
» | 9 | Iamdoing well at m l | /|
* | | learning l R
* ['10. | IfeelIcando ‘ i \ \
L onauah Physical |

ekt et
e s

* bl learm
* T leaming "\
x| \ ::t‘hx cando |
* | Ugh Physicq)
T tivties or g
* y‘ (R | I can hnv;;ﬁ&.\;ﬂyﬂr
* || unch from the oo |
¥ poffered atsengy |
* | | ereare |
: | | OPPOrtunities 1o 4o |
*
*
i
*
*
*
*
L

i‘f“"—%ﬂﬁ_‘\w\ ‘
|

| The adults at schog) \
L8 \ are happy with my
—L learning

What clubs do You enjoy>
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Appendix 4

Friday 22" February — Head Teacher semi — structured interview

1. Atschool-level, disadvantage is generally evaluated as the proportion of FSM6 children per
school, year or class...is this changing?

2. Is the number of fsm children the tool presently used to establish how much PDG funding a
school receives? ‘Attainment for all should be the focus rather than narrowing the gap
between fsm and non fsm

3. Do Estyn still look specifically how that funding is supporting fsm children?

4. How is the funding allocated?

5. How are funds spent? Do staff have any input?

6. Intervention v whole class approach

7. Hattie — ability grouping, accelerated learning programmes and intervention have high
impact

8. Resilient learners and positive/growth mindset -Research also tells us that disadvantaged
learners are more likely to do well at GCSE if the young person: has a belief in his/her own

ability at school (Estyn tackling poverty and disadvantage)

9. There is research that suggests children with the greatest needs spend the most time with
the least qualified adult in the classroom....do you spend funding on up skilling TA’s?
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Appendix 6
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Appendix 7

Worksheet

L m——
| [%) Activity 5: My likes .

|
[ Name__ - Date

,f These are some of the things that I like ... @ \

TALKABOUT Me

[
/ [%) Activity 5: My dislikes ... Worksheet

|

bty Dbate

These are some of the things that | don't like ... (AXP]

—n
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Appendix 9

!. / “ '

w3 of 'n’ p—

! B
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Appendix 10

"2

e

P

T

y
g
o
L
i
re
-
N

N b w2 =24
¢ 7 = o - o acely, Share
play with our frends NS ¥ > 4 an et

isken to everyon!

g - b
303 N"\a't we think. °f ~ ’f = 2
G dank our wobe boles ond ea

heolthy food A oW lunch boxei

Ueah woter ond Neaithy foo

& i-cdpl8 g

=T | iy R
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Appendix 11

\wsmarch shows that the more
%\ we are, the more good things
n in our lives. Positivity

_ 13 positive things.
g take time to reflect on
write down three things
ful for that day,

— evenin
. day and
Lo are grate

\« may be something kind that
someone said to you, you
have achieved or someone in your We.

In your gratitude journal write
Today | am grateful that | peg

the washing out on

BREATHE IN |

pretend you
are smelling @
flower

| BREATHE
our

tend you
are blowing @
leaf’
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Appen

dix 12

A b L u r l H I J K L
Results of well-being questionnaire
On a few Most Evervy
Question T [Never ™ T |Ononc ™ days ¥ day: 7 day ¥
M M F M F M F M F
1 |Ifeel happy 1 1 4 3 g 13 21 13 12 2
2 |Ifeelsad 11 14 10 7 17 21 7 8 2 3
3 |l enjoy my school work 3 1 3 4 3 16 17 9 11 31
4 |Thave lots of energy 1 1 2 3 9 6 2 11 33 23
5  |Thave no one to play with 19 20 11 4 14 8 4 2 7 2
6 |[feeltired 18 g 9 13 6 8 10 11 13 3
7 [I'wake up in the night 20 16 9 4 9 10 3 6 13 8
8 |l enjoy learning 2 2 3 4 3 3 10 4 36 23
8 |leaming 1 3 4 0 6 3 11 11 31 28
[feell can do enough
10 |Physical activities at 3 2 2 2 ] 11 10 ] 32 26
I can have a healthy lunch
from the food offered at
11 school 2 2 1 2z 9 9 13 13 30 15
There are opportunities to
12 [do clubs at school 2 1 3 3 3 7 14 3 24 31
The adults at school are
13 |happy with my leaming 1 3 1 2 4 2 14 8 34 31
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Appendix 13

He c.ccr,?* ConNAEL 50/02/2019

——
MGZO@ MW /\Mv
identified around 52% of pupils as having
= 2 - \, gt et 24t
\ | educational needs, with & minority
\ mm:mw«-ehwwm Around 39% uf
" Health and | pupils are cligible for free school meals, which is
J Well-being | above the national average.
Ltz Duquemin Estyn (2015) °
- -
i )
1 o [ - Yorgeke 39
= d\.§a(‘l\10""°F§Z'\m;3
waeoes, 1
1Agea= - .
* A personal passion Well-being? What we know...
T A(L‘S . mtmmwuugw'-ﬂm-m-hulw
'mﬁ'mdmum-mdm o decaden ago" 2018, p. 5) =)
imlt‘hﬂ ;luq:'-sﬁnn‘nm ; ::u-t:-—.::u---—-lmmw
for Wales, 2018, p. 17),

2 MW(N!S}-mdummm
highlights, “the health and well-being of our chikdren and
young people” with one of the AOLE's being Health and
Well-being.

o date major reports on well-being at school have nos
MMMMW the primary seting”
(Banerjeeet al. 2016, p 14)

? CPolesss ov
P9
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* Sice 2010 chikdren from lower meome Gniies have been eatching vp on educational
attzinment with their peers from bettes off backgrounds (TRF, 201%).
. with -
ot actoss the country. ths o having » hope
famibes (Childven n Walkes, 2018).

* With 3 nse of 13% in 2018 of families, of which were 484, 026 children,
lbes (Trussell Trast, 2018).
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! Expenditure priorities of the PDG
l.Suﬂ’ﬁndbg—39%lchoolsl.isﬁnglhiSWithin
2 their top three items of expenditure.

-Nurturing and well-being purposes (23%)

3. Resources - 16% :
4.Digital learing - 8.5%

5. Training - 7%

6. Training systems — 7%

7. Activities - 5%

8. Transport or other items — 1%
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“Pupils have a positive attitude to healthy
living and understand the importance of
making healthy food and lifestyle
choices. Pupils know what to do if they
feel unsafe in school.”

(Estyn, 2015)
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