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[bookmark: _GoBack]Introduction 
This module consists of exploring various types of different interventions and the reasons why these interventions develop initially. The module is set out in a response to a problem-based scenario, in which there is a requirement to develop an intervention and present this to the governors of a school. Often interventions occur because a need is identified on an individual basis, group basis or for everyone in that environment. However often interventions that are designed for an individual or small group of people can be beneficial to other members of the school. There are many reasons as to why interventions are adopted in schools, these can stem from Welsh Government priorities, Estyn recommendations, child or parental concerns, staff observations and from the Annual Report as well as others. Throughout the module, specific needs or issues have been discussed which often result in an intervention. Examples could relate to attainment, poverty, transition, wellbeing and parental engagement just to mention a few. 
As such this module gives the opportunity to further engage with the process of creating an effective intervention that would benefit the learners in some way, be that socially, academically or emotionally. The module also gives the opportunity to organise information and present in a different way, which offers a new aspect of teaching that may not have been experienced before.
This intervention will specifically look at easing the transition from primary to secondary school. This is addressing the needs of the children and the parents as both are anxious about the transition process. 







School Information 
The school is located in Merthyr Tydfil and caters for children from 3-11 years old. There are currently 280 children on role in the school. The school educates through the medium of English but also uses Welsh through daily routines and is taught as a second language. There are 20% of the pupils in the school which have been identified as having additional learning needs. 
Our aim as a school is to give children the best opportunity and support to achieve and develop while adopting an enthusiastic and confident attitude towards their learning and experiences. We also feel strongly about children feeling safe, happy and positive in the school environment in order to have the best chance at progressing in their learning. 



















Synopsis of Research 
There were certainly common themes that are noted in the research. One of the themes was collaboration with all of the stakeholders. It is important to have collaboration between the primary and the secondary school as well as the other primary schools within the cluster. The use of meetings with different members of staff from the cluster schools and secondary schools allows for the sharing of good practice and a more consistent approach. Continuing schemes of work and also both primary and secondary teachers have a good understanding of each other’s roles and responsibilities looks to improve the continuity of work and also allows for more efficient planning. This also helps to stop work becoming repetitive and monotonous in the class and can make children feel they are actually developing their learning. 
It is also important to have collaboration with parents, learners and the governors. Multiple resources suggest the need to consider all of the stakeholders' views as this will allow the decisions to be made with everyone's opinions, concerns and ideas to be valued within the planning, execution and evaluation of transition plans. Also, there is a need for the primary school teacher and secondary school teacher to communicate previous learning and the levels of children in order for the learning in secondary school to avoid repetitive learning and make sure that the children continue to develop. This can also help in tracking progress of the children and ensuring the children are developing. This should also help to elevate the distinct change in provision from primary to secondary school. 
Another theme is allowing children to build relationships with new staff and other children at the school. This is done with children through schemes such as, mentors or buddies, as children are able to ask them questions and obtain information from the perspective of a student. As for building a relationship with the teacher, this could be done if the secondary school teachers teach lessons to the primary school children, either in the primary school or when they visit the secondary school. The visits to secondary school will also help the children to build relationships with members of staff. This then provides reassurance for the children to believe that they have somebody within this new environment that they can trust, hopefully ensuring less anxiety and worry. 
There is evidence to suggest that the transition process is one that can have a significant impact on the children’s wellbeing. There is a lot of changes that are part of the transition from primary to secondary school. As such there are lots of varying factors that can affect children’s mental state and feelings when experiencing transition. Visits from the teachers and visits to the school to try ensure that the children can have an opportunity to get used to the people and the environment. This should help to combat feelings of fear, anxiety and uncertainty. It is also worth considering that wellbeing can affect the academic success of the children, and this is mentioned as a possible contributing factor for the decrease in come children’s levels from year 6 to year 7. 
It is also worth considering that children with additional learning needs (ALN), in this case autism, specifically may also benefit from the general transition plans, as the anxiety and worry they may feel prior to the transition process is pretty similar to other members of the class. Along with the general transition plans, children with additional learning needs may need to have extra provision or plans put in place in order to have a successful transition. There is also a necessity for the needs of the children to be communicated effectively to the secondary school staff members. 
Social relationships with peers was also considered in the research. It was suggested that it is important for children to have social relationships as peers tend to be a good support system during change like with transition. Also, comments were made that children about to go through school transition tend to worry about social issues a lot, such as finding friends, being bullied, and worrying whether they will feel a part of the new school. This is where getting children in the environment and seeing and communicating with new people that will be in the school during their transition will help as they are already starting to build social relationships. 






Explanation of Intervention 
The Intervention is set to tackle the often stressful and difficult transition that children in our school have when transitioning from Year 6 to Year 7 in Secondary school. It is suggested by Adeyemo (2005, p.81) that there are a lot of challenges involved in the transition process and this requires a lot of hard work from the children. The intervention was designed to tackle the rising anxiety in both the children and the parents within the year 6 class. It is important to address this issue as Maslow has suggested within Kyriacou (2009, p.26), that one of the lower level basic needs of children that needs to be developed in order to provide a foundation to develop higher the order needs is the ‘need for security, and freedom from anxiety’. 
As transition from primary to secondary school can certainly be a difficult experience this intervention is designed to ease the transition process in order for smoother and more effective change. This is supported by Powell, R. et al. (2006)  as it is stated that ‘transition from primary to secondary school is acknowledged as a key issue in educational policy in Wales and elsewhere’ implying that transition is an important element of children’s education journey that needs to be addressed. 
As such the transition intervention will have the children visiting the local secondary school every Tuesday afternoon, completing various activities with the goal of the children being familiar with the staff, layout and expectations of the school in order to make the transition more manageable and less of a drastic change. Also, it will allow the children to start to build good relationships with staff and students at the new school. It is important that children have a chance to interact with the new teachers and people that will be present at their new school as John Dewey places emphasis on social interaction and states that ‘true education comes through the stimulation of child’s powers by the demands of the social situations in which he finds himself’ (Pound, 2005, p.21). This means that if the children are able to build relationships with various people in the new school, it should allow them to develop more skills and allow them to progress further in their education. 
After discussion with staff from the secondary school and input from the primary school, collaboratively a list has been devised offering various activities and areas that the children may wish to explore. This may be areas that they have not explored before or areas that they may want to explore further. 
The children will then be given a choice which areas they would like to explore for each 2-month block. There will then be a timetable constructed based on the children's choices. It is important as noted by Ashton (2008, pp.176-177), that children’s view need to be collected, valued and acted upon when considering their transition. 
	September – October
	November – December
	January – February
	March - April
	May - June

	Dance 
	Coding 
	Fashion 
	Sculpting 
	Football 


This is an example of what timetable may look like;

The children will be taught by the teachers from the Secondary school, however a primary teacher will always be present and will work in cooperation with the secondary school teacher in order to give the children some familiarity and also to try to ensure that there is less of a pedagogical change from Year 6 to Year 7. This is something that has been noted by Donaldson (2015) as issue for some children because there tends to be ‘distinctive philosophies and approaches’ used in different stages of education. 
After the children have worked on their area for a two-month period at the end of the block there will be a showcase in which the parents will be invited into the secondary school to see their children's work. Depending on what activities the children have been doing, it will alter the organisation of the showcase, for example if they have been doing drama activities, they may perform a small play.  This showcase is an opportunity for the parents and guardians of children to make good relations with their child's new school. It also gives an opportunity for the parents to discuss any concerns they may have regarding their child's transition. The need to involve parents in the transition process and in their child’s education is supported by Hornby, G. (2011, p.1), who suggests that schools who have good connections with parents and families of the children, and have parents take an active role in their child’s education are considered to be the most effective schools. 
In order to track the impact of the intervention the children will keep diaries, from when they first become year 6 till, they feel they are not personally in a transition process anymore. In the diaries they can record their feelings regards the transition process and what they think is working and what they may think needs to be improved. There will also be discussions with the children face to face through initiatives such as circle time where they can discuss the transition process with both the primary school teacher and secondary school teacher. Also tracking aspects of children’s learning during their transition and considering past tracking, teachers will be able to see if the children’s learning is progressing. Also as the parents have concerns about the transition process for the children, by having open communication with the parents, they can also provide information on how they think the transition plans are helping their children or improvements they suggest need to be made to improve plans and procedures. 
Once the intervention has been tracked and the impact has been measured, if the intevrntion is seen to be beneficial to the children then the intervention may be shared to the rest of the schools within the cluster. This is important as in Estyn (date unkown a) they provide an explaination on how they share good practice. This intervention should be beneficial in combating the worries or corncerns that children and their parents have regarding transition from primary to secondary school. This is important as transition ‘can be a critical factor in determining children’s future progress and development’ Ghaye and Pascal (1989, quoted in Fabian, 2007, p.3). Hence why it is important that we try to make the process as successful as possible. 









Evaluation 
During this module I have been able to further develop various skills that can be applied to a potential job in the future. 
This module will defiantly help me within my future career because I think that in using a problem-based learning approach I have been able to have a deeper understanding of the profession as within the job this will tend to be the way that I will work. Within teaching you have to use knowledge and understanding of the situation in order to provide the best practice and opportunities for the children. The intervention that I have developed was created from a scenario where there was an issue in the class that needed to be addressed and the intervention was designed to combat this. This has allowed me to ‘Understand the key factors that affect children and young people’s learning and well-being’, Welsh Assembly Government (2011), specifically within the transition period. 
Also, the module has also allowed me to have a better understanding of documentation related to transition in education. Having the opportunity to engage with the literature and documentation allows me to develop my own personal understanding as well as prepare me to deal with transition issues that may occur with children in school as the documentation will underpin the practice. I also believe that further engagement with literature and documentation will allow for a more advanced understanding of transition. Obtaining and understanding this information has then allowed me to ‘establish and maintain effective learning environments where all learners feel safe, secure and confident’, Welsh Assembly Government (2011), both in their current primary school and then moving into the secondary school they will attend. 
Another aspect that has been personally developed in this module has also allowed me to become more critical about interventions and procedures. Looking at different case studies and also the issues that some children face, I have been able to create ideas while acknowledging important factors that have a significant impact in aiding transition.  Using research and key information that impacts transition allowed me to become critical of ideas and provide a specific tailored intervention that should provide a desired outcome. 
One of the main aspects that was required in this module was using technology to produce a video or PowerPoint to inform the governors of the intervention that you created. I personally feel that I was able to construct the PowerPoint well as I was familiar with the software. However due to the nature of the PowerPoint being aimed for the governors, the language used, and the visual aspects needed to be appropriate for this audience. Therefore, I made sure that the pictures were appropriate. Also, I made sure that I had the right balance in using formal language without using terminology that the governors may not be familiar with so that they could completely understand what I was presenting. 
In constructing my intervention, I think that I found the process of tracking the impact of the intervention difficult. I think this is because the stimulus for the intervention was heavily based on the children’s and the parents’ feelings. In order to overcome this, I decided to use diaries for the children so they can record their feelings and thoughts about the transition process, in which they may say that they feel more comfortable with the process than they thought previously. This will also allow their transition journey to be tracked and when evaluating the intervention allow key areas that still need development to be pinpointed in order to improve the intervention further. Also, the use of tracking and communicating with the children should be a good indicator of the impact of the intervention. As such making sure that a good level of communication is maintained between all stakeholders has been an important factor, which in future practice I will try to uphold myself. As such my understanding of the need to ‘work co-operatively and collaboratively with other teachers and colleagues, including those from external agencies, to enhance the learning and wellbeing of those they teach’, Welsh Assembly Government (2011), as well as ‘Instigate and maintain effective communication with children, young people, and their parents/carers’, Welsh Assembly Government (2011), has certainly been developed within the module. 
I believe I was able to consider the intervention in a real-world context as I have researched different aspects of the child’s learning, such as social, academic and wellbeing. In doing this I constructed more of a whole view of the child rather than just considering one aspect of a child’s entire transition experience, which is a personal one. I think that this module has been extremely beneficial in my professional development. The module has certainly given me a clear understanding of what the experience of creating or adapting an intervention is like.
For my further development, I believe implementing an intervention and investigating if it works through tracking and evaluating would be a good way to see the process of setting up an intervention, seeing the impact that it may have in action and what is done if the desired effect is not occurring. This will provide a better understanding of the process and also show the impact that an intervention can have within the school environment or what is done if this impact is not occurring as planned. 
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Appendix 
Script  

Bora da, thank you for taking the time out to listen to me speak to you today. I would like to take this opportunity to discuss with you a possible intervention that would benefit the pupils of the school during their transition from Key Stage 2 to Key Stage 3.  
We all know that transitioning from one thing to another in any circumstance can be a frightening experience, especially if you are transitioning from something that you have been used to for a substantial period of time. This needs to be considered when the children are leaving our school as it can be a crucial time in their education. 
So, first of all let’s start by discussing why there is a need for this intervention. In the last two months I have had multiple parents discuss both the anxieties they feel and their children’s anxieties with regards to their upcoming transition to the local secondary school. There were repeated themes in the discussions I was having with various parents, those being concerns for the children’s emotional wellbeing and the worry that the children will not feel comfortable in the new environment.  
Noting the parents’ concerns and some previous comments from the children, I have recently become aware that the children in year 6 are increasingly becoming anxious about transitioning from their current situation in our school to a new secondary school in a short amount of time. I have noted this anxiety particularly amongst two children with Autism as well as other members of the class. After realising there was an overall concern within the class, we discussed within a circle time the feelings that the children have with regards to transition. Some of the common feelings were; anxiety, fear, worry, excitement and uncertainty.  
Knowing this information and the fact that in our school development plan one of the key areas is making sure that children are prepared for the future, particularly their transition from primary to secondary school, it is important that we put an effective intervention in place to make sure that the children are as prepared as possible for the next steps in their educational journey.  
As previously stated, it is evident there is clear anxiety about the transition from the children and their parent’s perspective. So, seen as in this school we strive to provide an ethos that promotes children’s wellbeing and offers a positive learning environment for all children, I would suggest that this is an issue that needs to be addressed. It is also important that this issue is addressed if we want our children to develop into ‘healthy confident individuals’. This is also why wellbeing is a key area in the school development plan.  
Therefore, I have constructed a new proposal for an intervention which should help elevate some anxiety for the children currently in Year 6.  Through collaborating with staff in the local secondary school we devised a plan in which the children will have frequent interaction with the school environment, staff and current students, while taking part in engaging and varied activities.  
Within the ESTYN (2008) documentation, they suggest a clear need to work collaboratively with secondary schools in order to provide the best practice and most effective transition and this intervention gives the ideal opportunity to develop a good working partnership. 
The procedure starts with the Year 6 children choosing areas that they would like to explore from a list that has been constructed collaboratively by staff from the local secondary school and staff from our school.   
The children will have a choice of different activities that they may not usually engage with consistently in the school currently for example, drama, dance, sculpting and engineering.  
Once they have decided on these areas, the areas will be split into two-month blocks, so one specific area will be the focus for two months.  Every Tuesday afternoon the children will travel to the local secondary school and work on that specific area with staff from the secondary school. I have devised an example of what a possible timetable may look like.   
Additionally, in order to encourage parents to start to make links with the new school at the end of every two month block, there will be a showcase in which, whatever the children have been working on in their specific area for those two months, they will be able to present something that they have completed or developed, giving the children a purpose and a possible sense of achievement. Depending on the area they have been covering this could be a dance, art gallery, or a play, to give a few examples.  
It is especially important that we are able to carry the links that we have with parents through to the secondary school as they are also a vital part of the children’s transition. This will allow parents to have discussions and query any worries that they may have with regards to the transition of their children with secondary school staff.  It will also allow them to start to make those communication links with the new staff at the school.  
We would also encourage the parents to be critical of the transition plans and process we have in place currently as within the Estyn (2010) documentation it is stated that there is not enough parent involvement in reviewing the schools transition plans, although their input is vital.  
This intervention also gives all of the children a chance to make good connections and relationships with the staff and possibly older students that will be at the new school. It is important that the children have a good relationship with the teacher in order to allow for open discussion with them and also in order for staff to know the best practice for each child. Welsh Government (2004) has suggested that secondary school teachers often have a lack of understanding on the elements that the children have covered before they move to secondary school. Secondary school staff building a good relationship with both the children and myself as the year 6 teacher should help to combat this.  
As the Year 6 teacher, I will also be present when the children are taking part in these activities, as such this also gives the opportunity for face to face discussion about the children and their progress with secondary school staff. The more information that the teachers at the secondary school know about the children and the more interaction that they are able to have will benefit the provision they provide as it will be more specifically tailored for those children.  This could help to make teaching and learning more consistent as the children move to secondary school through the sharing of good practice from the staff at the secondary school and myself along with other members of staff in our school. Within successful futures Donaldson also acknowledges the need for face to face transfer of information rather than just data transfer and this intervention gives the opportunity for just that.  
It is also important to consider as noted in many Estyn reports that the transition from primary to secondary school can be a drastic change for children as expectations put on them in the secondary school environment can be drastically different compared to what they are used to currently.   
 Also, when transitioning from primary to secondary school children may struggle with the change in pedagogy. This correlates with varying expectations. Children are frequently taught in a different way and this is another reason why the intervention is beneficial as practice can be shared between teachers in the secondary and primary school, helping to aid the transition and ensure continuity.  
It is also important that we give the children a chance to experience the new environment especially those with autism in the class. Surely, we should allow the children to ease into their new environment without completely throwing them into a new situation with no time to become used to it. Obviously becoming used to the secondary school environment will benefit all children but the two children will autism in the year 6 class should have lower levels of anxiety when transferring to secondary school if they have had multiple chances to interact with the environment and also get to build a relationship with the staff. This is helping to ensure the wellbeing of all children.  
There are various people that are going to be involved in this process. All of the stakeholders should be considered during the planning process, this includes the children, parents, staff and also yourselves as governors. The communication and collaboration between all of the stakeholders should allow for plans and procedures that will suit everyone and ultimately benefit the children in their transition.  
A key aspect that has been noted in the Estyn 2004 document is that the best transition policies and procedures are able to acknowledge if it is achieving the desired impact. As such the use of an individual diary for the children is a good way to monitor the effect that the intervention is having as well as to spot areas that may still need improvement within transition. Whether these improvements be for specific pupils or a whole group initiative. The children will be given these diaries as soon as they enter year 6 and can keep them for as long as is necessary. Also, it is important that we keep a record of the children’s progress as they develop through their transition in order to ensure that they are continuing their learning during their transition and there are no major dips in progress. The use of circle time and similar tools will also be a good indicator of the impact of the intervention and allows the children to actually express how they feel and why they feel that way.  
Feedback from the parents will also be beneficial as they also have worries about the children’s transitions and hopefully this transition intervention will help to alleviate some of those concerns. As mentioned earlier the use of parent and also children’s feedback needs to be considered throughout the implementation of transition procedures and policies and specifically during this intervention. Use all of this information would clearly indicate if the intervention is having a positive impact on the transition process for the children and parents.  
Hopefully this intervention should help to ease the anxiety of the children in year 6 and encourage them to feel excited about the transition. Throughout the sessions we are confident the children will start to consider the transition to secondary school as a new opportunity which will allow them to progress their learning.  
Once we have established that the intervention is successful, we will then share the procedure with the other schools in the cluster. This is important as all the children in the cluster are then more likely to have a successful transition from primary to secondary school and allows our cluster of schools to share good practice which benefits the children.  
This intervention is actually very cost effective. This is because the secondary school has a range of equipment and resources that the Year 6 children will be able to use throughout the activities. Also, we are lucky enough to be within walking distance from the secondary school so there will be no travel cost. As we will have to walk to the school another member of staff would need to be present on the walk and again we are lucky to have a TA in the year 6 class, so this will not be an issue either.  
 
Thank you for listening to my proposal today, I appreciate your time and attention. I hope that you feel that what I have proposed is likely to have a positive impact on changing the transition process for the better for the children of our school. Please feel free to ask any further questions that you may have.  
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