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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction
This assignment will be based on a critical evaluation of one critical incident that occurred during four separate observations at a bridging school (as shown in appendices). This assignment will focus on a case study, and Cohen et al (2007) describe the purpose of a case study is to observe the context in a real-life situation and to establish the cause and effects. The case study was observed during a school lesson and analysed as to what affect that case study had on learning and teaching reflection. The case study focuses on one particular child with Additional Learning Needs, and how that child was within the classroom (shown in appendix 1). Tripp (2011) refers to a critical incident as an event or situation that takes place and causes a change within that particular field. Critical incidents are created by two stages, stage one being what was observed and noted regarding the incident, and stage two being the significance of the incident (Tripp, 2011). Due to current Covid-19 restrictions, some lesson plans have been adapted due to classroom size and resources available, therefore has had an effect on what was observed within the classroom. Additionally, this assignment will touch on the four purposes of the new curriculum for Wales based on Donaldson’s Successful Futures report and will include a literature review into two to three areas of learning based on the critical incident chosen. 

Observation
The school that the observation took part in is a Welsh-medium primary school situated in South Wales with 415 pupils (Welsh Government, 2019). Estyn (2016) state that there are eight Foundation Phase classes and six Key Stage 2 classes, with 14 teachers including the headteacher. The report shows that 72% of the pupils are from English-speaking homes and very little pupils are from minority ethnic backgrounds (Estyn, 2016). When considering the socio-economic background of the pupils, only around 11.4% of pupils receive free school meals, which is very low when compared to the national average (Welsh Government, 2019). Estyn (2016) notes that 11% of the pupils at this particular primary school are on the additional learning needs register and currently do not have a pupil with a statement of special educational needs. Additionally, the attendance during the year for the pupils averaged 94.6% (Welsh Government, 2019).  

Within the classroom that the case study took part, it was a Year 1 class, but due to Covid-19, both Year 1 classes had to ‘bubble’, which meant two Year 1 classes were mixed with 3 teachers and 3 leaning support assistants and around 45 pupils. Due to Covid-19 restrictions, some of the pupils were off school for various reasons such as self-isolation. 

When conducting research, it is vital to consider the British Educational Research Association (BERA) Guidelines. BERA (2018) states that all participants in educational research have the right to remain anonymous and have data related to them or the institution to remain confidential. Within this assignment, the name of the school in which the research took place, will remain anonymous to adhere to these guidelines. Also, BERA (2018) notes that it is important to treat all participants with respect while conducting research and a research objective should be to increase benefit of the participants and minimise any damage caused by the research.  

Methodology 
The methods used during the research were, case study, critical incident and non-participant observation. Creswell (2009) refers to a case study as “researcher explores in-depth a program, an event, an activity, a process, or one or more individuals” (Creswell, 2009:15). When using case studies for research, there are many pros and cons to this technique. One of the disadvantages of using case studies, is that many researchers are not equipped with prior knowledge of research, and therefore all findings are flawed or inaccurate as they are analysed incorrectly (Gorard, 2003). To contradict this, Gummesson (1991) argues that case studies can be a benefit to research by allowing the researcher to have a more holistic view on the findings. Another advantage to using a case study in research is how to captures real life situations how they are happening, and often as these moments happen fast, allows for these valuable findings to be discovered (Hartley, 1994). Johnson (1994) disagrees and argues that case studies have a lack of scientific evidence and therefore are unreliable to research which in turn has an effect on the generalisation of the findings. Furthermore, Noor (2008) states that case studies allow for generalisation as the findings can be used in other research and can be found in other research into the field. 
Another research method used was a critical incident technique (CIT) and Lipu et al (2007) refer to a CIT as a process of collecting data due to actions by people and how they impact on the people involved in the research. Kain (2004) argues that an advantage to using the CIT in research is that it allows for a more realistic view, and experiences that are out of the ordinary. To contradict this, Lipu et al (2007) argues that the CIT approach can affect the results by the experiences seen and can hinder the effectiveness of the research. Furthermore, another advantage is that the CIT shows a clear connection between what is being seen, the techniques or strategies used and the results and conclusions (Chell, 1998). 
The last method used was non-participant observation. Kumar (2012) discusses how non-participant observation is when a researcher refrains from getting involved in what is being observed. In addition, Kumar (2012) suggests that observations can pose issues with research as the people being observed can alter their actions because they become aware that they are being observed. Similarly, Moule and Goodman (2009) suggest that observation method for research can be a weakness due to how laborious and time-consuming they can be. To argue this, Cohen, Manion and Morrison (2011, p.256) state that observations provide “valid and authentic data’ which is highly beneficial to field research through observing real-life situations.  
During this research, all three methods proved beneficial to gaining awareness and information regarding learners in the classroom. Although methods have their benefits and flaws, these techniques allowed the researcher to gain an understanding of education and the delivery of education within the classroom, therefore assisted greatly with the research.



The Four Purposes
                  The critical incident that was witnessed during the observation period is related to a child with Autism Spectrum Disorder (ASD) and additional learning needs (ALN), seen below in appendix 1.
                 
                 While all the children in the class were sitting on the carpet with the teacher reading a book, the child with ALN was wondering around the room exploring all the learning areas of the classroom. The child sat in the reading corner for about 20 minutes before coming out and sitting next to a member of staff on the floor. The child was completely disengaged from the reading activity with the rest of their peers and teacher and were more interested in the surroundings and things to explore. As the child’s voice raised when talking to a member of staff, the teacher addressed the particular child and told them to listen to the story. This was the only interaction between child and teacher and the child did not engage with the instructions and carried on moving around the classroom. The child moved chairs and positions multiple times, and there no communication between the child or any member of staff to instruct, while the child was doing this. The child seemed to be able to do whatever they pleased. 
                  
                 The new Curriculum for Wales introduced four purposes of learning for children through practice. A report by Donaldson in 2015 named ‘Successful Futures’ outlines these purposes. The first purpose is “ambitious, capable learners who are ready to learn throughout their lives” (Donaldson, 2015:13), which relates to children aiming for high standards and using skills such as communication, problem solving and knowledge effectively. Second purpose is “healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Donaldson, 2015:13) which is linked to well-being and ensuring the children are safe and healthy when making independent decisions, which is seen in appendix 5. The third purpose is “enterprising, creative contributors who are ready to play a full part in life and work” (Donaldson, 2015:13) which is related to creativity within the children and providing opportunities, as seen in appendix 6. Lastly, the forth purpose is “ethical, informed citizen who are ready to be citizens of Wales and the world” (Donaldson, 2015:13) that focuses on children having a knowledge on rights, contemporary issues and sustainability around us which is seen in appendix 8. 

When relating back to the critical incident (see appendix 1), it is difficult to relate it to the four purposes directly. Due to the critical incident witnessed being negative, the child was unable to display the purposes. The purpose that relates to ambition and capable is on that has not been met during this incident witnessed as the child was not taught and was left to their own devices. This can also have an effect on the purpose that of being valued members of the community, as this can teach the child that they can do whatever they please, as there was no structure to what is expected of the child. 

For children to be successful in their learning and future lives, it is important to have a balance of all these purposes, and it is vital that teachers learn the pedagogical knowledge and skills needed for the children to accomplish these. All four purposes are intertwined, and as children move progression steps, the four purposes begin to merge together in order to benefit their learning experience. 


Literature Review
As a result of the incident, it led to other areas of study such as student engagement and motivation. Student engagement and motivation is an important factor of learning, therefore, after reviewing field notes and the critical incidents, it became apparent that engagement needed to be discussed. As shown in appendix 1, the child in question was disengaged from the activity and learning with their peers therefore this had an impact on their learning. 

Fredricks, Blumenfeld and Paris (2004) suggest that student engagement can be separated into three categories and these are emotional, behavioral and cognitive engagement. King et al (2002) suggests that a student’s engagement within the classroom can be influenced by many factors such as the classroom environment, the attitude of the teachers and how parents and peers act towards education. Rangvid (2018) argues that the research into student engagement and motivation on students with special educational needs are very limited and needs more focus. Additionally, Peer and Reed (2012) suggest that children with SEN experience more learning challenges that their peers and this can affect their learning. A child with SEN may experience situations of teachers not having much expectation of them learning wise, and therefore, affects their participation and engagement in activities (Goodnow, 1992). Furthermore, Henry et al (2012) argue that children with poor engagement and motivation towards learning and education are more likely to experience behavior that is disruptive, lower achievement levels and sometimes even dropout of education at an earlier point to their peers. Additionally, Skinner and Belmont (1993:572) indicate that “if children’s basic needs are met, their engagement in learning activities will increase” which shows that if a child is more engaged within learning, this will benefit them greatly. 

Many studies have been conducted into how teacher involvement can have an impact on student engagement, and Birch and Ladd (1997) discuss that if teachers are more involved and engaged in teaching, then children are more engaged within learning activities. In addition, Chase et al (2015) suggests that children who are more engaged in learning, have a higher chance of academic success and as a result live more positive lives. Rangvid (2018) conducted a study into SEN pupils’ engagement within the classroom in comparison with pupils without SEN, and the research concluded that more techniques need to be used on pupils with SEN to improve their engagement within the classroom. Many researches have explored pupil motivation, especially when it comes to student motivation with reading. Griffin (2016) conducted research on how primary pupils engage with reading within the classroom and concluded that sometimes primary pupils do not see reading as a “high quality activity” and therefore become disengaged within reading activities (Griffin 2016:2). 

Many theories have been adapted that focus on pupil motivation, and one of these theories are Dweck and Legget’s (1988) Model of Implicit Theory of Intelligence. The model focuses on how intelligence influences motivation within education. Dweck and Legget (1988) argue that people who believe they are intelligent, are more likely to perform better academically and also apply themselves better to learning. This theory is often used by teachers to develop techniques and strategies to help with student motivation in the classroom (Mickovska, 2010).  Some argue that Maslows Hierarchy of Needs (1943) is classed as a motivational theory and can be linked to pupil motivation (McLeod, 2018). This theory is divided into different needs based on a hierarchy and how people need elements of each to succeed. McLeod (2018) argues that all human behavior requires motivation of some sort, and it is the motivation that allows for achievement. Another theory is McClelland’s Achievement Motivation Theory (1961). Lussier and Achua (2007:42) state that “the Achievement Motivation Theory attempts to explain and predict behavior and performance based on a person’s needs for achievement, power and affiliation”. Daft (2008) suggest that every human has the need for achievement according to McClelland’s theory, and therefore individuals want to achieve the best they can in order to succeed and achieve. 

Following the critical incident, another area of study that was considered in classroom management. The description of classroom management released by Evertson and Weinstein (2006) states that it is as a result of the actions taken by the teacher to provide a supportive and safe environment for children to learn and develop. According to Marzano and Marzano (2003) classroom management should be at the forefront of a teacher’s mind and tasks, because it is key to control children within a classroom. Emmer et al (2003) agree and state that classroom management is a key concept in education and that teachers must ensure positive components when implementing classroom management. A study conducted by Marzano and Marzano (2003) discovered that the association between teacher and child has a huge effect on successful classroom management, and states that children abide to rules more if they have a positive relationship with their teachers. Wubbels et al (1999) agree with the result of this study and suggest that a positive relationship correlates with positive behavior within the classroom. As shown in appendix 6, the teacher used many classroom management techniques in order to get the pupils attention. Jones and Jones (2012) argue that children cannot learn productively in a poorly managed classroom, and this could have an impact on their learning and motivation. Evertson and Weinstein (2006) propose that it is important for classroom management to be an interaction between pupil and teacher and therefore allows the pupils to know what is expected of them to benefit their learning. 

Many strategies have been created and implemented in order for teachings to provide effective classroom management, and most have been adapted due to theories created by theorists such as Piaget, Vygotsky and Bloom (Cangelosi, 2013). Cangelosi (2013) implies that a knowledge of learning theories will allow for positive classroom management, due to the teacher having prior knowledge of how pupils learn and beneficial strategies. Furthermore, this is not always the case. Cangelosi (2013) argues that the learning theory can sometimes have implications on classroom management as not all strategies work with every pupil learns in different ways. Strategies such as ‘inquiry instructional strategy’ (Cangelosi, 2013: 20) which is when the teacher activity engages pupils to part take in activities and learn through different methods, and ‘direct instructional strategies’ (Cangelosi, 2013:20) which is when pupils learn by being seeing information and learning through what they remember. A study conducted by Kwok (2018) on classroom management strategies concluded that many teachers use research-based strategies within the classroom with pupils to implement classroom management, which agrees with Balli’s (2011) research. Although this is the case with Kwok and Balli’s research, Headden (2014) disagrees and states that during their research, they found that new teachers were not using research-based strategies in order to manage their classrooms due to more focus on managing behavior instead of a classroom.  

When discussing classroom management and pupil engagement and motivation, it is important to consider the behaviour of the pupils. Behaviour management is key for effective learning, but Atici (2007) argues that many teachers state insufficient training on strategies and techniques. Evertson and Weinstein (2006) agree with the lack of support and state that more training needs to be provided to teachers on behaviour management. Theorists such as Dreinkurs and Shulman (1978) created the Logical Consequences Model which notes that children behave in a certain way due to their unconscious needs and this can be positive or negative, and therefore this can affect their behaviour within the classroom. Another theory regarding behaviour management is the Assertive Discipline Model created by Lee and Marlene Carter in 1976.  When referring to this model, it teaches children to accept thee consequences of their actions and responsibility is exactly what Assertive Discipline is all about” (Canter, 1988, p. 24)
 
This literature review highlights all the theories and research that has been conducted on education and educational psychology. This research will enable teachers to learn and understand more about the field of education and enable positive teaching practice to their learners. 

Reflection, evaluation and next steps
The critical incident chosen was relating to a student with additional learning needs (ALN) and how they were disengaged from a whole class activity and were interested in their surroundings (see appendix 1). This incident is a negative incident due to the child in question not engaging in learning with the teacher and their peers and not interacting with the teacher or other support staff. As shown in literature, pupils with ALN have many challenges when it comes to learning, and Howlin (2002) proposes that pupils with ALN have a range of approaches to assist with their learning, so therefore finding the right approach for a child can be difficult. Reflecting on the critical incident, it is difficult to argue whether the teacher did the correct or incorrect practise. Many could argue that the teacher hindered the pupil with ALN’s learning by not addressing the individual and letting them carry on, but others could argue, is it worth hindering a whole class learning over one individual? 

When discussing the critical incident, using reflective models can help to organise the next steps in going forward in becoming a critically reflective teacher. Stephen Brookfield designed on of these reflective models. Brookfield (1998) suggests a reflective model that focuses on different types of lenses to critically reflect on actions and practice. The first lens is the observers’ lens and how the researcher reflects on practise through what they see and learn by observing (Brookfield, 1998). Discussing the critical incident, through reflection it is apparent that the researcher can learn a lot through this critical incident. As this critical incident touched on many different pedagogical approaches, this allows the researcher to study deeper into prior research and reflect on what they can use going forward in their teaching. The second lens is the learners’ lens which is focused on how teachers reflect on practice through students’ thoughts and feedback. (Brookfield 1998). By reviewing the incident, it is clear that this lens was not used during this time. Although this is the case, it allows the researcher to construct or think of ways in which they would have used this lens, and allowed the students thought to be heard regarding the incident, and therefore, educates the researcher on what they can use in the future. The third lens is focused on peers and colleagues and learning from seeing others and reflecting on practice that others have done (Brookfield, 1998). From the critical incident, the researcher can learn from what the teacher did in that certain situation and how they can use or adapt the strategy in their future teaching. Lastly is the theoretical lens (Brookfield, 1998), and this puts an emphasis on theoretical background and prior knowledge of certain teaching practices and how this can help teachers reflect on how they are teaching. Many theories have been published relating to teacher practise, and these can help teachers assist with teaching pupils, and help them reflect on the positives and negatives.   

Relating back to the critical incident, going forward in my teaching this will help my personal and professional development in many ways. It will help me understand and learn the difficulties of having children with ALN within the classroom and I believe that going forward it is important as a teacher to understand every child within your classroom. Having prior learning and understanding of different pupils such as children with ALN or behavioural issues, this will benefit my teaching standards by allowing me to implement different strategies that I have learnt, and also allow me to understand the pupils. Although it is difficult having a child with ALN in the classroom alongside mixed ability peers, my intentions would be to create a classroom that is inclusive and develops the learning of every pupil. One progressive step could be to use appropriate methods such as a range of ability activities and allowing the pupils with ALN to be occupied with tasks that take their interests in order to benefit their learning. My teaching objective is to work on classroom management and use the techniques that I saw when observing to get pupils’ attention and review if they assisted or not. During teaching, you face many hurdles and obstacles when it comes to practice and pupils, and my intentions will be focused on teaching the pupils to the best of my ability in order for their development and learning to thrive, and for them to lead successful future lives.  

Conclusion
This assignment concentrated on a critical incident that was observed within a classroom on a bridging day. The critical incident lead to deep study of pedagogy and relevant learning that was discussed and observed. Through this case study, it allowed the researcher to discuss frameworks and reports that are relevant to recent teaching practice such as Donaldson’s (2015) report and the importance of the four purposes on pupils learning and development. Following the critical incident, a reflective model of teaching was discussed and how to critically reflect on teaching practice in order to benefit the learners. Furthermore, next steps were outlined of practice and learning going forward as a successful teacher.  

During the observation, many key points and strategies were learnt by the researcher, which can be used on their future teaching. Classroom management strategies such as change tone of voice and clicking and clapping for attention were observed as well as assessment for learning with using questioning and repetition for the pupils to remember and learn. Additionally, using different areas of learning to teach and learn were also observed alongside using IT and different resources to help the pupils to learn in a more interactive way. 

This observation was closely linked to the Professional Standards of teaching, and many of the standards were seen during these bridging days for example collaboration with the teacher holding focus groups with all the pupils in turn and the teaching assistants focusing on the less able children and giving them the attention that is needed through intervention lessons. Another standard observed was innovation through seeing how pupils with ALN learn in classroom with mixed ability peers. Leadership was portrayed through the teachers being put in an emergency situation with the police where they had to escort all the children into the classroom calmly and professionally. The teachers displayed leadership through giving clear instructions to the children and allowing the situation to go smoothly and did not affect the learners. Lastly, professional learning was shown through assessment of learning which was used effectively through different activities such as assessment chart to meet achievement, questioning, memory of prior learning and random questioning. This standard was also seen by the layout of the classroom, there were specific areas for different learning e.g. reading corner, building corner, role play and a focus group table. All these standards helped assist the learner’s knowledge and help them develop positively within education.   
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Appendix 1: Critical Incident 1 


CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28.09.20 - 9am 

Year 1 – Foundation Phase

24 Children – Whole class activity, teacher reading a book ‘Pumpkin Soup’ on the carpet to the children 

One child with ALN 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	While the teacher was sitting down with the children on the carpet reading ‘Pumpkin Soup’ book, one child with ALN as the teacher stated previously was wondering around the room exploring all the different learning areas. The child sat in the reading area for roughly 20 minutes before coming out and sitting next to a member of staff on the floor. The child was disengaged from the reading activity and was interested in their surroundings. When the child’s voice started to raise, the teacher addressed the child and told them ‘shh’ and ‘to listen to the story’. This was the only interaction between child and teacher throughout the whole activity. The child moved chairs and positions several times and was not addressed by any member of staff as it seemed the child could do what made them comfortable. Having a child with ALN can pose issues within the classroom as it is difficult to address that child individually as it could disrupt the lesson for all the other children, and cause issues for the child with ALN. The child needed to be stimulated with something of interest. Potentially make the child involved in the activity by asking their opinions or what they remember. Potentially whole class activities may not appeal to that specific child. 




Appendix 2: Critical Incident 2 


CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28th September 2020 – 10am 
 
Year 1- Foundation Phase 

Group of 4 children 

A game of bingo related to the classroom theme of Autumn

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	On the carpet, a group of 4 children rotated by the teacher each time played a game of autumn bingo. The game included the children having a board each with 6 pictures of objects relating to autumn such as branches and acorns, and there was a pile of word cards in the middle of the carpet which paired up with the picture. The staff member read the word on the card to the children, in welsh, then in English and then in welsh again (repetition) and got the children to point at which picture they think it links to i.e. the word ‘mês’ and the children pointed at the picture of an ‘acorn’. If the child had it right, they received praise and then the staff member got all 4 of the children to say the word again and placed the word card on the board of the child that got the answer correct first. As the activity was a new activity, the staff member used an assessment sheet to rank how the children did the activity. The assessment through learning sheet had all the names of the children, and then the staff member would use symbols to rate how well the children did. A circle would be for the children who received a little bit of encouragement and support, a triangle for the children who needed lots of encouragement and support and a dash for the children who were confident doing it independently. The children were learning from watching each other (ATL). They gave each other support and were working together as not all children has the same pictures on their boards (Pedagogical principles). There was questioning techniques used (ATL). Inclusion of all children with different abilities. Repetition for the children to remember and the children copy.




Appendix 3: Critical Incident 3 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.20 10 am 

Year 1 – 10 Children – Mixed abilities 

Teaching assistant leading the activity 

Outdoor activity to measure sticks and twigs from the longest to the shortest 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The children were taken outside to do an activity using natural resources (sticks and twigs) so measure the longest to the shortest. Due to the activity being outside, the children were very excited and were running around. The teaching assistant was taking the activity with 10 children, and they were mixed ability children. The teaching assistant explained the aims of the task by reminding the children of an activity that they did in the classroom a few days prior. All the children seemed to understand the point of the activity by saying ‘yes’ and nodding their heads. As the children were outside, it was observed that the children were very distracted by other objects such as toys, plants and the play house. The teaching assistant had to call the children numerous times for them to participate within the activity. Some children came straight away and other children needed a lot of encouragement. One child was led away from exploring the plants to complete the activity by the teaching assistant. While doing the activity many of the children asked, ‘can I go back to play now?’ and ‘am I done?’. This showed that the children were not totally engaged within the activity and wanted to go and explore the other things around. 
Children need to be fully engaged within the activities. Possibly control the distractions such as minimise the amount of resources available for the children to concentrate on the activity in hand. Explain to the children that the activity is important for their learning. 






Appendix 4: Critical Incident 4 


CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020    9am

Year 1 – 24 pupils – Whole class activity

Mixed ability children – Foundation Phase 

Literacy based activity on the book ‘Cawl Pwmpen’ where the children write a couple of sentences as a class on the interactive whiteboard to explain what the book is about, and who the main characters are.  

Used whiteboards to practise writing letters 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The children were all sat on the carpet in front of the interactive whiteboard, and the class as a whole with the teacher were writing and repeating sentences about the book. The teacher was using the interactive board to make the sentences visible to all the children, so they could see, hear and repeat the sentences. Through using IT, it developed the children’s digital competence and used the 3 cross-curriculum responsibilities. It also allowed for the children to be independent in their learning, as the teacher asked them questions and wrote down their ideas.  
In the focus groups, the children used a whiteboard and pen to practise how to write letters correctly with a TA. This allowed for the children to visually see the letter and for them to have a go at how to write it correctly. Using the whiteboards gave the children the opportunity to use a different way of displaying work and they enjoyed due to them smiling and showing staff what they had accomplished. 

Cross-curricular activities with IT, Literacy, Language and Phonics. 





Appendix 5: Observation 1 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28.09.20 – 11am 

Year 1 – Foundation Phase 

Children in focus groups – mixed ability groups 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Teacher has visual ques of what the structure of the day is for all children to see – as they move on to the next step of the day, the teacher points it out 

Different focus groups
Language focus group – low ability has it every day and higher ability every other
Literacy focus groups- low ability every day and higher ability every other (These focus groups happen after each other with a different year 1 member of staff)
Children had free play – building corner, role play, reading corner and on the computer (IT) 
Autumn bingo focus group 
Art focus group – Cut and glue pictures of trees and label

Indoor activities 
Some of the groups were based on ability, groups of ability visible on the wall for children to see 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Picks two children who are sitting nicely to be ‘helpers of the day’ – praise is given to the children

Children were free to play with what they wanted
Children were happy – Children were smiling and laughing with peers  
Staff members were stationed at different focus tasks 
The children came to an activity when called without any issues 
Children were very keen to learn about the new theme – lots of questioned asked and looking back over what they had learn previously 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Play independently (4 purposes) 
Different free play areas – role play (expressive arts – AoL) 
Playing together (pedagogical principles)
Staff explained the focus task to the children before starting 
Supported the children throughout the task by asking if they understood and if they needed help 
Gave lots of praise   




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Explanation of tasks and what is expected of them i.e. to cut and glue a picture and label correctly 
Praise
Assessment sheets 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

New words and phrases related to the theme 
Focus task changed based on ability level, easier for the low ability children and more challenging for the higher ability children 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children what they know already 
What they learnt last week 
Repeating key words and phrases to the children and getting them to say it back to staff 
English and Welsh 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Focus group autumn bingo
Focus groups based on ability 
Free play for children 
Independence 
All children are doing something while the teacher works with focus groups 





Appendix 6: Observation 2 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28th September 2020 at 9am 
Year 1 Class – 24 pupils – Foundation Phase 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Autumnal theme – Reading ‘Cawl Pwmpen’ – ‘Pumpkin Soup’ book 
Start of the theme 
Revised over the theme before reading the story 
Questioned the children on what they remembered from yesterday (AoL) 
Asked the children if they knew what ‘Cawl’ was
Reputation over key words such as ‘Hydref’ and ‘Pwmpen’ (AoL) 
Indoor activity on the carpet 
Children split into ability level groups, 3 to 4 children per group, separated by colours
One child with ALN 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Very good vibe within the classroom
Colorful 
Designated learning areas i.e. building area, reading corner, language table, fine motor skills area, role-play area and focus group table
Some children disengaged while reading the book
Teacher clicked her finger to get attention (Classroom management - CM)
Hand up to answer a question (AoL)
Random choice questioning (AoL) 
High tone of voice to get the children to listen (CM) 
Changed tone of voice for praise (CM)
Some children fully engaged in the story 
Some children enjoyed receiving praise from the teacher 
Some children shrugged shoulders when asked a question to state that they did not know the answer (AoL) 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Teacher explains why the children are reading ‘Pumpkin Soup’ – related to the theme 
Visual ques to the theme i.e. leaves and trees
Reading the book is related to the theme 
Develops literacy, language, communication and listening skills (AoL) 
Creative contributors – having their say (4 Purposes) 
 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Questioning (AoL)
Repetition (AoL)
Asking about characters and their role within the story after reading it 
Keeping the children engaged by changing up tone of the teacher’s voice (CM) 
Lots of praise 
Visual ques within the book and around the classroom relating to the theme and the book 
Asking children what they remember (AoL) 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

New book to the children which poses a challenge 
Reading level 
Exciting to the children 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children questions 
Reminiscing over what they remember from yesterday’s lesson 
Allowing the children to communicate their stories related to Autumn
Repetition 
Asking the children what each character’s jobs were after finishing the book and where they lived
After free play and focus groups, the teacher regrouped the children at the carpet, and got the book out again and asked the children what they remember 
The teacher explained to the children the theme again and told the children that they would re visit the book tomorrow


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Children being disengaged 
Child with ALN wondering around the classroom, staff allowing that child to do what they feel comfortable doing



Appendix 7: Observation 3 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29th September 2020 9am
Year 1 class – 24 pupils – Foundation Phase 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy based on the book ‘Cawl Pwmpen’ which is related to the autumnal theme 
Indoor activity 
Whole class participation – children on the carpet, teacher on the computer 
As a whole class, the children and the teacher wrote a couple of sentences relating to what the book was about, and what happened in it
Using the interactive whiteboard to type the sentence in front of the class (IT)
Asking what the children remember about the book and the characters from yesterday lesson

The children were then split into focus groups to practise their literacy and writing skills 
One focus group was practising how to write letters correctly and ensuring the letter is on the line in their exercise books 
Another was focusing on how to pronounce and write letters and words such as ‘th’ and ‘s’ – phonics - using whiteboards
The rest of the children were having free play and the groups rotated based on ability of the children 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
Every child is involved
All children on the carpet
Child with ALN being praised for being on the carpet with all the other children 
Children putting hands up to answer questions (AoL)
Teacher getting the children to repeat the sentence as it is being typed 

Focus groups were based at tables 
Children were excited (smiling) and proud (showing staff their work) to write in their exercise books 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Interactive Whiteboard being used 
Children can visually see the sentence being typed 
Repeating the sentence 
Relating back to the story 
Reminding the children that they have to use capital letters and full stops – capital letters in green and full stops in red
Actions are used by the teacher to correlate with the book – such as a stirring action for the children to understand that the rabbit stirs the cawl



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Actions are used by the teacher and the children are copying 
Repetition of the sentence 
Questioning the children to see if they understand (AoL)

Praise is given to the children when they answer correctly 
Children are listening to the teacher


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Every child can visually see the task in front of them 
All situated in one location – the carpet 
The children are writing more than one sentence and have to remember key elements such as capital letters and full stop



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children what they remember from reading the book yesterday – where the characters live and what their roles were in the book 
Going over the children’s learning from yesterday when they studied the book 
After the activity, the children were once again asked what they remember from the book and they read over the couple of sentences once again, and were told that they were going to revisit the sentences later



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Using IT and whiteboards to give children a literacy lesson – cross-curricular activity




Appendix 8 – Observation 4 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.09.2020 10am

Year 1 – 10 children – Foundation Phase 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Outdoor activity 
Using natural resources (sticks, twigs and leaves) to measure the longest, middle and shortest object in order –measurements - size and shape awareness – mathematics 
Different resources in different baskets and the children were asked to pick an object- independent learning
Using natural resources to relate to the class theme- autumn 
Mixed ability of children- some children could do the activity straight away independently and other children required some assistance such as the staff member showing an example 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Outdoor learning
Children were excited to be outside 
As the children were outside, there was other toys and activities for the children to explore – caused some issues trying to get the children’s attention to complete the task 
During the task, the children kept asking ‘can I go and play now – staff member explained that they could go and play once they completed the task



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The environment being outdoors allowed for the children to explore the elements
Outdoor teaching with outdoor resources
The staff member communicating what the task was and repeating it to every child to ensure they understand 
Showing examples to the children 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Staff member reminded the children that they did a similar task in class a few days ago where they put their peers in height order and discussed the shortest to the tallest
Children completing the task independently 
Verbal praise by the staff member
Encouragement from the staff member to the children 
Staff member repeated key terms – tallest, middle and shortest 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Outdoor activity so different for the children 
Some children completed the task straight away independently and then went to play, while the children who were struggling had assistance and reassurance off the staff member 
Shape and size awareness 
Recognising sizes


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children if they understand 
Questioning the children on their decisions
Asking them to repeat tallest, middle and shortest while pointing at the correct object
Assessment for learning sheet – all the children’s names and the staff member put a tick in the box next to their name when the task was completed

Children were asked to put themselves in height order at the end of the activity, and were asked if their peers were taller or shorter than them 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Outdoor learning, using natural resources, change of environment and using relevant resources and cross-curricular activities 

Children being distracted by other objects/resources 











