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“Born in the UK, Stephen was diagnosed with autism in the late 1970s — a time when medical experts were still fleshing out the concept of ASD…. Since that day his ability to absorb vast complicated cityscapes and transfer them to paper grew to such renown that he earned the title of human camera. He is known for being able to take a twenty-minute helicopter flight over a large city and return to his studio to draw, completely from memory….” 
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Making art accessible for ASD

The question posed to me was how I would improve my schools approach by Investigating Contemporary Issues in Secondary Education. I found by reading my schools action plan (seen below) and seen first hand their approach to implementing and practising that school X works at an optimal level. They are implementing a new plan as of this academic year that a lines with new curriculum. There for it’s a work in progress:

The element I will be focusing on from their Departmental Improvement Plan (DIP) is ‘Sut i gefnogi dysgwyr awtistig mewn Celf?’ = How to encourage students with ASD in art. As part of their DIP it was a focus from their plan from teacher and learning criteria section that school X needed to improve on. (2.2) [image: Macintosh HD:Users:aledwilliams:Documents:Screen Shot 2019-03-18 at 10.45.29.png]Develop and engage their students in subjects that are more holistic. For me this is an incredibly sophisticated approach to differentiation in where the students with autism have the ability to engage with the subject but also have ability to thrive and achieve quickly which should quintessentially give them the confidence to achieve in other subjects and have the feeling of achievement, which will lead to confidence building. 

Before moving on we should look at the challenges teachers will face from someone with ASD. More specifically that there are more then one type of ASD. As said from National Autistic Society…

“Autism is a spectrum condition. All autistic people share certain difficulties, but being autistic will affect them in different ways.
These differences, along with differences in diagnostic approach, have resulted in a variety of terms being used to diagnose autistic people. Terms that have been used include autism, autism spectrum disorder (ASD), autism spectrum condition (ASC), atypical autism, classic autism, Kanner autism, pervasive developmental disorder (PDD), high-functioning autism (HFA), Asperger syndrome and pathological demand avoidance (PDA).
Because of recent and upcoming changes to the main diagnostic manuals, 'autism spectrum disorder' (ASD) is now likely to become the most commonly given diagnostic term. However, clinicians will still often use additional terms to help to describe the particular autism profile presented by an individual.
Some autistic people also have learning disabilities, mental health issues or other conditions.”

To sum up from what the National Autism Society are saying and are suggesting there are many factors to take in when diagnosing a person and that there maybe other forces at hand like mental health issues or learning disabilities. The most important aspect to take away from that quote which will be key to coming up with a plan to make ‘art accessible’ would be differentiation and understanding the learner’s needs.

We must also recognise the learner’s issues or affects of the disorder. As expressed in a document from Ohio state university, college of arts and science. The writes Lindsay Harrington, Cameron Sharp, and Elle Pierman outline many elements to ASD. An element I wish to focus on now pertains to page 7 where they list issues that may arise for learners with autism 

“ Challenges may include... 

● Sustained attention 
● Visually-based reasoning skills 
● Goal-orientation, planning, and self-monitoring (executive dysfunction) 
● Imitation skills that involve sequences of movements and symbolic movements 
● Understanding others’ intentions, mental states, speech, perspectives, language and social skills 
● Learning complex fine motor skills
● Understanding abstract concepts 
● Processing and regulating sensory input 
● Organizing information and routines. 
● Raised levels of anxiety 
● Regulating emotions Preferences may include:
● Visual directions and instructions (lists, icons)
● Answering choice-based questions instead of open-ended questions 
● One question at a time that requires a concrete answer 
● Repetition 
● Cues for transitioning from one activity to the next.
● Prompts for answering questions 
● Incorporating a preferred special interest 
● Structure and sameness “

As having to teacher a class in school X myself with students who have ASD. I noticed many of these challenges come up in my PTE1. The many issue is how to address them and how to differentiate in class and how to differentiate for students with different forms of ASD.

Now I would like address what action the school took to help particular learners with special needs. School X set up an entire department to focus on students and learns with special needs not just with ASD but all forms of special needs. The block it self had very interesting Welsh name. Which in term made it a safe place for learners. As well as this department every teacher in the school has attended an ASD awareness course, where they learned about how to identify and help learners with such needs.








[image: Macintosh HD:Users:aledwilliams:Desktop:Screen Shot 2019-03-18 at 11.48.19.png]The university of Ohio also did state in their document about how art specifically can impact a learner with ASD:


What’s interesting about some of the key points brought up here as that again does vary from learner to learner, however there a two main points I feel school X has address or is in the process of addressing. Developing meaningful self-expression and increasing communication and social interaction. 

Research carried out by IAN research group in partnership with SIMONS foundation focused on the particular issues that are with those who have ASD and their challenges. “An inability to process the social world is a key feature of autism.” The IAN research group (Interactive autism network) goes on to address some of key features.
 
[image: mage result for autism and social skills statistics]“Researchers have worked to describe and understand the wide range of social deficits exhibited by people on the autism spectrum, including unusual eye gaze, impaired joint attention, and a lack of theory of mind, that is, an ability to attribute beliefs, intents, desires or other mental states to oneself and others, and to understand that these may be different in other people. How do "typical" people naturally establish eye contact, learn the "rules of conversation," or intuit what others know, feel, or intend?”

They go to question on “how are people with ASDs different?” They also address once identified on the level of ASD they have then assessment can be made on what additional learn needs that a learner requires.

What can we do to improve the ASD learners experience in education?

Looking at possible techniques that would work to help learners with ASD in classroom we must address as stated before:

· Assess the learners ASD.
· Assess what additional leaners needs are required.
· ?????????
· ?????????
· 
For the last two missing boxes we must look at Estyn’s report on “Tracking progress to support pupils’ additional learning needs” provided by “Ysgol Esgob Morgan Voluntary Controlled Primary” They looked at research on how we can support particular individuals in education a nature them to success. 

“Ysgol Esgob Morgan has a pupil centred-approach to additional learning needs. Staff track pupil progress in detail to identify learners who require additional support. An intervention package allows staff to see which pupils need to be added to, or removed from the intervention programme. This approach ensures that all staff are empowered to support pupils who have additional learning needs. Standards have increased, and the majority of pupils made progress in spelling, reading and maths.”

Subsequently they suggest ‘tracking’ is a useful tool on learner’s progression and how it can be used to help a learner improve for success. Tracking also increases the ability of such learner succeeding beyond expectations. By following there progress and setting targets to meet.

How does a particular individual who has ASD meant identify progress?

First hand from my teaching practise we see even more able and talent individuals unaware of progress themselves, how does a particular individual with ASD able to identify it? If we need to encourage independent learning we must have a way for the learner to track progress themselves.

A project conducted by the national improvement hub in association with Education Scotland identified and researched “Learning through sketchbooks in art and design”  a particular paragraph focussed on ‘reflective recordings’.
“Why?
Air Iomlaid (On Exchange) was a partnership project bringing two schools and their communities together with practising artists to explore their outdoor environments through art and language. The lead artist described the project as undergoing a process of ‘getting fit’ artistically.
The sketchbooks were used as a method of developing artistic confidence in the learners. Sketchbooks were also used by practitioners as a way of recording and analysing learners’ progress.”
As stated and suggested from this is that a learner with ASD can track progress through visual learning and reflective recording in sketchbook or visual diaries and that those devises should:
 A) Track progress
 B) Help the learner identify emotions and track there own progress. 
c) Allow the learner to succeed in small sections rather to a large assessment.
Experiment
[bookmark: _GoBack][image: Macintosh HD:Users:aledwilliams:Documents:PGCE:LLANGYNWYD:9:PEOPLE:Slide1.jpg]As a controlled experiment I conducted a lesson in school Y where I had 6 pupils with different ranges of ASD each of them were asked to write ‘what emotions do they see in the pictures’ They could write anything from actual emotions to sorts of colours that are recognized and associate with feelings and emotions. 
Much of the subject got basic descriptive words for each picture most needed prompting. Subject A however wrote about how the Shani Rhys James work was playful and happy because of its colours. I later had a class discussion about what were everyone’s thoughts about the images. It was an interesting discussion. Though much couldn’t be solved in one session following the theory from Education Scotland creating good visual sketch books to can prove students progress by the teachers point of view for assessing and tracking, and learner is able to visual track there progress. Like a flipbook telling a story.
The next step
The next step I would suggest for my school, school X is to make sure that ASD students have a sketchbook that is very clear to read A3-A4 that has space for teachers to comment and to work in partnership with the learner. That the ASD learner has a bi-weekly reflective recording session with a mentor on there own work, and are constantly setting daily and weekly targets that are achievable so that learner feels confident in there work, over time the learner must set there own goals to allow for independents:
· Assess the learners ASD.
· Assess what additional leaners needs are required.
· Track progress with visual diary.
· Reflective recording
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Appendices 
Cynllun Gwella Ysgol X 2018-19
Blaenoriaeth 1: Codi Safonau
1.1.1 Cynnal lleihad Bwlch BvM CA4: llai na 5% o wahaniaeth yn ennill T2 a llai na gradd o wahaniaeth yn y perfformiad pwyntiau cyfartalog
1.1.2 Cau’r bwlch PyD : 75% dysgwyr PyD yn ennill T2, 30% yn cynnwys Ma/Gw/Iaith a 50% yn ennill iaith. Bron 70% yn ennill Lefel 5+ Ca3
1.1.3 Defnyddio ymyraethau pwrpasol er mwyn ymateb i anghenion dysgwyr ADY a MATh
1.2.1 Dros 25% o ddysgwyr i gyrraedd 5A*/A
1.2.2 Dros 60% holl gymwysterau TGAU B neu’n uwch
1.2.3 Dros 80% o ddysgwyr i ennill 5 cymhwyster L2 neu’n uwch, 65%+ gan gynnwys iaith a Mathemateg/Rhifedd
1.2.4 Pob dysgwr i ennill 5 cymhwyster A* - G
1.2.5 Pob dysgwr yn ennill THS Sylfaenol/Cenedlaethol gyda 90%+ ar radd C neu’n uwch
1.3.1 Datblygu arddulliau Dysgu ac Addysgu effeithiol CA5
1.3.2 Cynnydd yn % myfyrwyr sy’n ennill 3A*-A gyda llai na 5% o wahaniaeth B/M
1.3.3 Cynnydd yn % myfyrwyr sy’n ennill 3A*-C gyda llai na 7% o wahaniaeth B/M
1.3.4 80%+ o fyfyrwyr i ennill 3A*-E gyda bron pob dysgwr yn cyrraedd trothwy L3
Blaenoriaeth 2: Dysgu ac Addysgu
2.1 Drwy ymchwil a DPP datblygu strategaeth ysgol gyfan i ddatblygu Llafaredd dysgwyr
2.2 Datblygu, gweithredu a myfyrio darpariaeth Tyderwen gan gynnwys mireinio darpariaeth brif ffrwd
2.3 Cysoni a sefydlu gwers Llan ar draws yr adrannau gyda ffocws ar wahaniaethu, llais y dysgwr ac adborth
Blaenoriaeth 3: Lles a Dinasyddiaeth
3.1 Hyrwyddo lles emosiynol a corfforol dysgwyr
3.2 Datblygu rôl llais y dysgwyr gan gynnwys Senedd Ysgol, Pwyllgor Eco a datblygiadau Dyfodol Llwyddiannus REW GP
3.3 Cynnal safonau a datblygu strategaethau gwobrwyo ac arferion orau hybu Cymreictod
Blaenoriaeth 4: Arweinyddiaeth
4.1 Cydgynllunio, arbrofi a myfyrio ar ddatblygiadau cwricwlwm yn unol â gofynion Dyfodol Llwyddiannus ynghyd â cyrsiau newydd CA4/5
4.2 Integreiddio Safonau Proffesiynol newydd i’r gyfundrefnau Rheoli Perfformiad a systemau monitro adrannau ac ysgol gyfan
4.3.1 Datblygu gwefan newydd yr ysgol
4.3.2 Ymateb i anghenion hygyrchedd o ran safle
4.3.3 Ymateb i ofynion staffio addysgu ac ategol ynghyd â is-bwyllgorau Llywodraethwyr perthnasol
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How Art Can Impact a Student with Autism

The arts provide independence and collaboration, demonstrate a process of self-expression, imagination and
creativity, and create a way to understand difficult abstractions.

The impact of visual arts includes:

e  Assisting with the development of cognition
Developing meaningful self-expression
Increasing imagination and abstract thinking
Improving visual-spatial discrepancies
Improving fine motor skills
Increasing communication and social interaction

|
Improving coping L

e  Developing self-management and organizational abilities Photo Courteay of New AR} K1

The impact of performing arts (Dance, Music, Theatre) includes... lementary
e  Developing HOT (higher order thinking) skills like analysis, synthesis, evaluation and problem solving

Enhanced ability to focus and interact with others

Developing communication skills (expression, auditory awareness, rhythmic speaking)

Stimulating the transmission of information in the brain

Reorganization of the brain by utilizing both hemispheres.

Encouraging collaboration

Developing social skills (responding to others, taking turns, sharing ideas)

Developing fine motor skills (rhythm, instruments)





image4.jpeg
Social Skills Group - Potential Risk
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Blaenoriaeth 2: Dysgu ac Addysgu

2.1 Drwy ymchwil a DPP datblygu strategaeth ysgol gyfan i ddatblygu Llafaredd dysgwyr

2.2 Datblygu, gweithredu a myfyrio darpariaeth Tyderwen gan gynnwys mireinio darpariaeth brif ffrwd

2.3 Cysoni a sefydlu gwers Llan ar draws yr adrannau gyda ffocws ar wahaniaethu, llais y dysgwr ac adborth
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