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	[bookmark: cysill]Targed/Target 1
	Make sure Harvard referencing conventions are used accurately when referencing. 

	Targed/Target 2
	Try to paraphrase more instead of using direct quotations to show understanding and allow for greater critical engagement



[bookmark: _GoBack]A proposal for a school community project
Using your PTE placement school or your Network Lead School as a context, write a proposal for a school community project. 
School X is located on the edge of the city and county of Swansea in South West Wales. The school educates children aged three to eleven years old. There are 340 pupils on roll, including 31 part-time pupils in the nursery and eight pupils with moderate to severe learning difficulties who attend the special teaching facility on the school site. There are a very few children looked after by the local authority. Within School X, “23.9%” of learners speak English as an additional language (EAL) and no pupils speak Welsh as a first language (School X, 2020a). Welsh Government (2019b) noted that in 2011/12 there were “1,853” learners with a first language other than English or Welsh. However, in 7 years that figure has nearly doubled to “3,140” learners which is not reflected in School X (Welsh Government, 2019b). The percentage of learners who speak EAL in School X is relatively low compared to number of learners aged 5 and over from ethnic minority backgrounds within Swansea. Throughout 2018/19, the Welsh Government recorded that out of “30,785” learners there were “5280” learners from ethnic minority backgrounds (Welsh Government, 2019a). The school has identified around 52% of pupils as having additional learning needs. There are very few pupils with a statement of special educational needs and a minority are educated in the special teaching facility. Around 40% of pupils are eligible for Free School Meals (FSM), which is well above the national average. However, Welsh Government (2019c) stated that “6,086” learners within Swansea are eligible for FSM out of “30,785” learners. The focus that has been chosen for the community project for School X is outdoor learning. The community project proposal is to have an allotment within the school grounds for vegetables. Outdoor learning has been highlighted by School X as priority number 5 of the School Development plan. School X aims to improve the standards and quality of the outdoor learning provision throughout the school whilst encouraging teacher planning to include more outdoor learning. Also, the Welsh Government state that within the new curriculum for Wales it should “allow learners of all ages to experience authentic learning opportunities both indoors and outdoors” (Welsh Government, 2020a, p. 51). 

Outdoor Learning has been chosen as the focus for the community project proposal for School X as it was highlighted as an area of development within the school development plan. One factor that influenced the choice of the community projects was that the community surrounding School X is diverse which means many learners from different backgrounds attend the school. Therefore, School X facilitates a language rich environment that could be utilised and explored through the school allotment project. A specific need for the community is to incorporate and encourage the learners and their communities to be active members of the school especially parents and carers with a language barrier. An issue that may be addressed during the community project is tackling discrimination towards parents and carers who do not speak English as a first language. Brentnall (2017) reported that some ethnic minority families and communities feel they are poorly represented and that they should be actively included in the school’s development planning. Equally, Brentnall (2017) states that parents of learners who are from an ethnic minority feel that some schools do not address inequality effectively and that it has a damaging effect on their children’s educations. Arshad, Wrigley and Pratt (2012) state that a way to prevent discriminatory behaviour by learners is to build strong relationships with parents and the outside community. Arshad, Wrigley and Pratt (2012) believe that stopping discrimination in schools needs to be led by the schools as it has a strong symbolic stance to the outside communities. Moreover, Welsh Government (2016) are committed in supporting all learners in Wales especially those from ethnic minority backgrounds. Welsh Government (2016) report that learners who have EAL have “less developed language skills can make it difficult for pupils to access the curriculum, thereby putting them at risk of underachieving” (Welsh Government, 2016, p. 41). Welsh Government (2015) stated that schools need to engage more with communities to combat any diversity challenges the school may face. Arshad, Wrigley and Pratt (2012) believe this can be achieved by schools engaging with parents and respecting them as equal partners by not assuming that their “educational beliefs” are not based on their “cultural background” (Arshad, Wrigley and Pratt, 2012, p.108). Social Justice
School X is a relationships first school that aims to develop positive relationships within the whole school community whilst being Rights Respecting school. School X has key beliefs that the whole school must adhere to both inside the school and with the outside community. They believe that strong relationships should underpin everything they do as a school and believe that all their learners want to behave. Additionally, School X states that learner behaviour communicates their feelings and with the right support they can all manage their behaviour. School X believes that learners and adults can collectively learn strategies to improve behaviour and work towards this as a whole school approach. School X is also an “attachment aware” school and have developed a building relationships school approach. School X aims to “actively build trust and rapport” with its learners and their families by investing time in building relationships in the school community. As a Rights Respecting school, School X believes that it is important to educate learners on their rights and responsibilities both as citizens of the school and the wider community. School X focuses on a different right or value each month to ensure the learners learn about the different rights they have as a child. School X states that developing strong links between the school and the local community are very important to them as a school. The philosophy of School X influenced the choice of the community project significantly as the school already holds relationships with both the parents and the wider community with the greatest importance. Additionally, School X has previously developed links with their local community which implies that creating and maintaining an allotment on the school grounds would prove to a be a successful community project. Welsh Government (2020a) state that the new curriculum for Wales will have high expectations for all learners whilst promoting individuality and a passion for their nationality. Welsh Government (2020a) notes that the new curriculum aims to “tackle ignorance and misinformation and encourage critical and civic engagement” (Welsh Government, 2020a, p.6). Welsh Government (2020b) have developed the “Four Purposes” that are to be embedded throughout the new curriculum (Welsh Government, 2020b). The “Four Purposes” are a “shared vision and aspiration for every child and young person” (Welsh Government, 2020a, p. 6). The project proposal focus was designed inline with the “Four Purposes” and aims to develop some aspects from each of the purposes (Welsh Government, 2020b). The project proposal aims to develop “ambitious, capable learners” through providing a different context for learning such as learning outdoors whilst encouraging the learners to communicate in Welsh, English and their first spoken language (Welsh Government, 2020b). Additionally, the project proposal aims to develop learners in School X to be “ethically, informed citizens” by providing contexts that require them to think “understand and consider the impact of their actions when making choices and acting” (Welsh Government, 2020b). Equally, the project proposal intends to help learners apply knowledge from creating and maintaining an allotment to influence their diets and exercise both at school and home. Also, the project proposal aims to help the learners and their families “form positive relationships based upon trust and mutual respect” with the school and outside community (Welsh Government, 2020b). ESTYN (2020a) reported that School A created nurture groups that focused on outdoor learning to support the vulnerable learners throughout the school community. School A used part of their outdoor learning provision to provide their learners with opportunities to plant and grow vegetables both in an “outdoor classroom and polytunnel” (ESTYN, 2020a, p. 10). School B highlighted that they have a high number of parents in their school community who do not speak English and have used outdoor learning opportunities such as “fishing” to help the families be a part of the school community. School B noted that communication between the school and the parents who are EAL has improved and has “led to better family engagement” (ESTYN, 2020a, p. 22). Jean Piaget believed that children’s cognitive development occurred in a series of “schemas”, a series of building blocks of knowledge, that children must engage with to make sense of the world (McLeod, 2018a). Piaget stated that children should be encouraged to explore the “schemas” fully through creating suitable experiences and resources that help them to progress to the new “schema” (McLeod, 2018a). The project proposal aims to help the learners achieve the “preoperational stage” and the “concrete operational stage” as these “schemas” typically occur between the ages of 2 and 11 years old (McLeod, 2018a). The community allotment in School X will provide younger learners with the opportunities to explore and make links between inanimate objects such as soil and how it helps plants to grow whilst providing them with important opportunities to communicate with their peers and members of the outside community. The learners who are developing the “concrete operational stage” will have opportunities to express their views whilst hearing the views of others through the project proposal as they will interact with members of the outside community and their peers (McLeod, 2018a). Also, the learners will have opportunities where they will need to problem solve through “concrete experience” such as what plants need in order to survive (McLeod, 2018a). Lev Vygotsky also believes that children acquire knowledge through learning actively with hands on experiences. However, Vygotsky believes that language development is highly important as it was the main way adults provide information to children (McLeod, 2018b). Additionally, Vygotsky states that children acquire knowledge quicker and more complex ideas through the support of a “more knowledgeable other” such as a parent or teacher (McLeod, 2018b). The project proposal will facilitate opportunities for learners to communicate with their parents and other members of the community both in English, Welsh and the first language spoken at home. Also, the project will help support parents who are EAL to learn English and Welsh whilst spending time learning new skills with their children as “more knowledgeable others” (McLeod, 2018b). 

The project proposal for School X is to create and maintain a community fruit and vegetable allotment on the school grounds led by the learners and their families with the support of the local community. Following a learning walk with the Eco committee, it was found that the learners of School have very little access and provision for outdoor learning. School X proposed outdoor learning as priority 5 of their SDP in line with inspection areas “1,3 and 5” as proposed by ESTYN (ESTYN, 2017a). There are three main aims for the community project that surround the main focus of outdoor learning. The first aim is to create an outdoor area where learners can explore and grow their own fruits and vegetables that they can take home to consume. The outdoor area will consist of raised beds, a small poly tunnel and ground-level planting beds. The outdoor area will be accessible to all learners and their families as they will be encouraged to interact with the area throughout the school day. The next aim is to encourage parents and families who are EAL to interact with the school community. This aim plans to have EAL families interact with other families in the school as a way of inclusion by using their children as interpreters and having multilingual signs around the allotment as prompts. Also, the allotment will provide opportunities for the different communities to meet and share their views with the learners helping them to be more “ethically informed” (Welsh Government, 2020b). The last aim of the community project is to provide fresh fruit and vegetables to learner’s families who are on low incomes. The project will encourage learners to grow their own fruit and vegetables which the families can then take home and consume as part of a “healthy balanced diet” (Welsh Government, 2020b). The produce will be available to all the families in the school community and the learners will be actively encouraged to visit the allotment on a daily basis with their families. There will be many activities available to the learners during this project. Each year group within the school will have an area of the allotment that they will work in and will be responsible for growing and tending to their plants. Some activities the learners may engage with are daily watering the plants and checking the growth of the plants, making sure their area is tidy after they have worked and taking their families into the allotments and interacting with the area. The project will provide opportunities for the learners to use tools such as trowels when working in the allotment. Therefore, staff members need to be present at all times when the allotment is in use during school hours. However, outside of school hours such as after school, staff members take it in turns assisting families in the allotment and will be in charge of making sure the allotment is closed at the end of the school day. Additionally, members of staff who speak languages other than English and Welsh may act as interpreters to support families who are EAL during their time in the allotment. School X receives funding from three sources: “Education Improvement grant, Pupil Deprivation Grant” and other grants such as “Families First grant” (School X, 2020). The initial cost of the project be approximately £300 and would cover the cost of a small polytunnel, soil and plants and raised planting beds. There would be no cost for making the multilingual signs as the learners who are EAL and those who are not will work collaboratively to design signs to be placed in the allotment. The intended impact for this project is collaboration between School X as a community and the wider community especially families who are EAL or FSM. 



Welsh Government (2018a) state that SDP’s are viewed as “live documents” that are frequently monitored throughout the school “development cycle” (Welsh Government, 2018a, p. 17). School X (2020a) reviews its SDP every 5 months with the senior leadership team (SLT) and the full body of governors. School X frequently reviews their SDP to ensure that the “school’s improvement planning and strategies reflect the up-to-date context of the school” Welsh Government, 2018a, p.17). To measure the impact of the project proposal, several methods will be used. The methods are pupil engagement that will be measure through pupil voice and measuring the learners’ well-being before and during the project using a simple graph that can be used throughout the school. Additionally, the projects impact will be measured by parental engagement to see if it has improved through distributing questionnaires before and during the project. Pupil voice can be defined as learners exercising their right to participate in discussions where “decisions, planning and reviewing” will affect them (Welsh Government, 2016, p.1). Pupil voice will be used to measure the impact of the community project by enabling the learners the chance to express their views about the success of the community allotment. Pupil voice will be measured through every class having the opportunity to reflect on their time within the project and whether they think their school and the wider community have worked together effectively. School X (2020b) has an appointed pupil voice group known as “Rights Ambassadors” who ensure that learners rights and voices are respected and heard throughout the school community (School X, 2020b). Each class within School x has a “Rights Ambassador”, the learners will feedback their thoughts about the project to their class ambassador (School X, 2020b). The ambassadors will then attend a meeting with the SLT and governors to speak on behalf of the learners of School X to ensure that every child’s views are heard on matters that affect them as outline in “Article 12” of the “Un Convention on the Rights of the Child” (UNICEF, 2020). ESTYN (2016a) reported that as a result of respecting their learners’ views through Pupil voice groups, learners “share their understanding about rights and responsibilities” with the wider community and their families (ESTYN, 2016a, p.7). ESTYN (2016a) noted that the learners in School C have an active role in “monitoring” the school’s development cycle which has led to learners taking “greater responsibility” in their own learning (ESTYN, 2016a, p.8). Wellbeing can be defined as “feeling good and functioning well” and incorporates “individual’s experience of their life” whilst considering “life circumstances with social norms and values” (UK Government, 2014, p.6). ESTYN (2019a) reported that involving learners in the “evaluation and development” of work that supports and promotes their wellbeing is “a key factor for success” (ESTYN, 2019a, p.9). ESTYN (2017b) reported that School D found that from developing partnerships with the local community “pupil engagement and pupils’ interest in learning is high” (ESTYN, 2017b). School D also stated that the learners work “positively when contributing to community-linked projects” which has led to parents and cares “developing a greater understanding of their children’s learning” (ESTYN, 2017b). School E states that outdoor learning has had a “positive impact on pupil wellbeing” and improved their “attitudes to learning” (ESTYN, 2019b). School E analysed questionnaires from both the learners and their parents and found that outdoor learning has had a “very positive impact” on the learners’ wellbeing (ESTYN, 2019b). Additionally, School F believes that through increasing the levels of “parental engagement” in their school community wellbeing for both learners and parents has improved (ESTYN, 2020b). School F noted that the “purposeful relationships” the school has developed with parents of learners has led to them feeling like “valued members” of the school community that “embraces diversity” (ESTYN, 2020b). ESTYN (2018) reported that School G found that questionnaires were successful in enabling parents and other members of the local community “contribute to the life and work of the school” (ESTYN, 2018, p.29). Equally, School G stated that the distribution of parent questionnaires following engagement activities with the different family communities enabled them to introduce “better lines of communication” especially with fathers (ESTYN, 2017c). 

A “SWOT analysis” was carried out on the project proposal to highlight any strengths, weakness, opportunities and threats that may arise as a result of the project. A possible strength that emerged was that School X already has good outdoor provisions available to the learners. The addition of a community allotment would be a positive addition to the outdoor provision as it would provide another area for the learners to explore and learn both during the school day and afterwards with their families. ESTYN (2016b) reported that School H along with the local community improved and developed the outdoor area for the learners to have a more “positive play experience” (ESTYN, 2016b). School H created “gardens and allotments” for the learners to “maintain” and interact with during playtimes (ESTYN, 2016b). Also, ESTYN (2016b) noted that through developing the outdoor provision the school provided a more “positive and organised play system” that reduced arguments amongst learners (ESTYN, 2016b). As a result of improved outdoor provision in School H, the school achieved improved results for enjoyment and learners’ wellbeing found from the “Pupil Attitudes to Self and School (PASS) survey” (ESTYN, 2016b). A possible weakness that was highlighted during the “SWOT analysis” was that learners may not be motivated to carry out the project if they do not like working outdoors or during adverse weather conditions. Motivation can be defined as “goal-directed behaviour” that pushes individuals towards “certain forms of behaviour and not others” (Gorman, 2004, p.1). Therefore, if the learners cannot imagine themselves achieving during activities associated with the project they will not be motivated to participate (Gorman, 2004). Also, some learners may achieve motivation through the expectance of a reward know as an incentive. Consequently, the learners may not feel that the outcomes of the project and the activities are rewarding to them personally and therefore become disinterested (Gorman, 2004). Additionally, a possible opportunity that emerged from the “SWOT analysis” of the project proposal was developing the elements of the “Four purposes” through the community allotment (Welsh Government, 2020b). For example, activities such as science investigations and collaborations with the local community, learners will have opportunities to acquire knowledge and skills to “connect and apply” in “different contexts” allowing them to become “ambitious, capable learners” (Welsh Government, 2020b). ESTYN (2019c) reported that School I has embraced the “Four Purposes” into the school curriculum through providing “real purposes and contexts for learning” (ESTYN, 2019c). Lastly, a possible threat to the project proposal that was highlighted is that School X is located in a high area of deprivation. Therefore, some families have experienced prejudice in the past which has resulted in a lack of apathy for taking part in activities outside of their homes. However, ESTYN (2019d) reported that School J used part the Pupil Deprivation grant to provide its learners with activities. School J noted that with “local outdoor pursuits companies” and with the “advantage of parents’ skills and support” the learners experienced activities such as “bush craft and climbing” (ESTYN, 2019d). 

To conclude, from completing a community project proposal it has become evident that there are many factors to consider when establishing a school and local community relationship. One factor that was discovered was that pupil voice and the opinion of learners should play a vital role when creating a school SDP especially when measuring the impact of a project (ESTYN, 2016a). Similarly, the role of parents and carers as supporters for community projects is another important factor that needs to be considered when proposing a community project. This is due to some schools finding “families that have traditionally been hard to engage” participating in activities and projects that meet the community needs (ESTYN, 2017c). These factors have influenced and altered perceptions regarding my own practice when being a part of a school community during Professional Teaching Experiences (PTE). The factors such as parental engagement and learner motivation have caused me to reflect on my own motivations and what motivates me to participate with projects and activities. As a result, during the next PTE I will be mindful of the needs of the learners as well as their families when proposing a possible community project or activity. Also, there will be a greater focus on engaging parents with their children’s learning. Especially with parents who rarely take part in the school community to ensure the learners achieve the best possible outcomes that they require with the included view of their parents and carers. Additionally, from completing the community project proposal, the next steps for progression as a student teacher have been realised. To fulfil the required Qualified Teaching Standard (QTS) “Involving partners in learning”, “parents, carers and other partners” need to have “positive involvement” through opportunities to “observe and evaluate processes” such as community project proposals (Welsh Government, 2018b, p. 27). 
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Appendix 1
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· School X already has a focus group of learners known as the Eco Committee who oversee outdoor activities and projects. 
· School X already has gardening equipment that the Eco committee use frequently.
· School X already has good outdoor provision so an allotment would improve outdoor provision even more. 
· A lot of staff members regularly use the outdoor areas for lessons and activities, using the allotment will be a natural addition to lessons. 
· School X’s learners enjoy participating in new activities and projects, pupil engagement is predicted to be high.
· Other Eco projects have succeeded in School X such as weekly litter picking on playgrounds and car parks. 


	Weaknesses
· Staff members who only speak English and Welsh and have no knowledge of other languages spoken by the local community.
· Learners may not be motivated to carry out the project if they do not like working outdoors or during adverse weather.
· Last ESTYN report in 2014 stated that School X’s strategic plan did not focus on clear outcomes for its learners. Also, the strategic plan does not link clearly with the outcomes of the self-evaluation process. School X’s strategic plan did not allocate staff responsibilities, resources and timescales for evaluation. 
· 


	EXTERNAL 
(outside the school)
	Opportunities
· Strengthening the relationship between the school and the local community. Especially parents who are FSM and EAL.
· Engagement from parents in helping to support their children’s learning and progression in school.
· Development of the Four Purposes especially: Ethically, informed citizens and healthy, confident individuals.
· Providing families who are low-income households with fresh healthy produce to help them provide a balanced diet for their children. 
· Providing an area where learners and their families who may not have gardens a chance to garden and grow their own produce. 
· Creating an area where families from different communities can interact and learn about each other’s backgrounds and beliefs to help their children understand and become more informed citizens of School X. 
· Outside agencies could rally support such as the local community farm.
	Threats
· School budget may not cover the full cost of the project possibly causing some elements of the project to not happen. May not be able to get funding elsewhere. 
· High levels of deprivation in the local community may cause some families to feel prejudice and cause them not to engage with the project. 
· Some families and learners may not want to engage with the project due to the influence of their communities or their lack of interest in gardening and a general apathy for getting involved with activities outside their homes. 
· Low horticultural skill set from parents may slow the progression of the project.
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