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Overview
A reflective account: how has literature and professional experience challenged your beliefs and assumptions about how schools respond to opportunities and challenges in their community









Targets

1. Question the strength of sources when engaging with literature
2. Develop critical thinking
3. Engage in wider reading

























[bookmark: _GoBack]The relationship between a school and its community is crucial in the development of a child’s education. Literature and also my teaching experiences has provided me with beliefs/ assumptions surrounding the foundation phase. I have identified different assumptions and beliefs related to communities and schools which I aim to research and further my understanding on.
Areas of high deprivation result in weaker academical results is my first assumption. I assumed that schools within an area of deprivation would have less resources and less funding available to provide for the students towards their studies. These beliefs are based on a lack of parental support and education within areas of deprivation, which results in the pupil not getting the full support they require at home.  My assumption is also based on the fact that my primary school was not in a deprived community and we were funded with modern technological support e.g. iPads, laptops etc. A report from the department for children, schools and families suggests Feinstein (2003) identified ‘lower scores in children from low socio‐economic backgrounds in cube stacking, language use, drawing and personal development compared to children from higher socio‐economic groups’. 
The next assumption I felt prior to my enrolment on this degree was that the general link between the school and community was poor and neither assisted nor helped each other. I had gained the impression that in particular the link between parents and the school was weak which could negatively influence the child’s education. This particular belief was based on personal experiences within my family where I rarely went out into the community and explored the area.
My final assumption was that some classes were separated based on level of ability with children with a lower ability level being singled out doing different work to the rest of their classmates. I had this assumption after reading an online article that stated ‘Fair had no idea how to handle her students with disabilities, whose educational challenges ranged from learning deficits to behavioral disturbance disorders’ (Mader,2017). 
Throughout this report I aim to get explore my assumptions/beliefs by using a research and also literature. I also aim to set myself targets that I can use when in practise. I will create targets that are linked to the Professional Standards for Teaching and Leadership (QTS) so that my targets are realistic and purposeful. 


My assumption based on areas of high deprivation resulting in weaker academical results was first introduced through an online report called Deprivation and Education by the Department for Children, Schools and families. ‘There is a very clear pathway from childhood poverty to reduced employment opportunities’. One of the main issues surrounding the link between high deprivation communities and schools is the lack of educational knowledge at home. ‘Pupils from deprived backgrounds may, however, find it harder than their peers to complete their homework due to lack of educational resources in the home’ (Department of children, schools and families, 2009). This is an issue which can definitely impact the child’s education. Reasons for this include material deprivation and a lack of understanding by parents. According to the Department for Children, Schools and Families in 2003 Desforges and Abouchaar identified and reported that ‘parental involvement in education is a significant positive influence on children’s educational outcomes’. There are various outcomes such as regular participation in school events, a secure/stable environment and also high aspirations. However, statistics from I Live Here UK and the Welsh Government state imply that there is a very similar trend in employment levels in a Highly deprived area of Wales and the area of my bridging school that is considered in the ‘least deprived category. As demonstrated at my bridging school, one of their key plans is to involve the parents with their child’s education. The school has introduced interventions such as book bags, TTRockstar and Abacus which allows children to study at home with their parents.
In 2008 Blanden, Hansen and Machin came to conclude that ‘earnings estimated to be reduced by between 15 and 28% and the probability of being in employment at age 34 reduced by between 4 and 7%’ (Department for children, schools and families). This source proves that the link between deprivation and lower academical results is indeed strong and backs up my original beliefs and assumptions.
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Figure 2Most Deprived

However, as shown in Figures 1 and 2 even though there is a significant difference in ranking (1129 difference) the percentages of no qualifications and benefits are identical. This potentially suggests that areas of deprivation might not have complete responsibility for schools in these areas underachieving.


The next belief I had prior to enrolling on this course and undertaking bridging was that classes were specifically separated into ability groups. I assumed that the teacher would have to create different sessions for different students due to varying abilities. In recent years an ‘Inclusive’ education has been formed. ‘Inclusive education is when all students, regardless of any challenges they may have, are placed in age-appropriate general education classes’ (Room 241, 2017). According to Cambridge University Press (2017), In order to create an ‘inclusive’ education there are crucial factors that need to be considered. These factors include a support and respective environment, high expectations of all students (QTS standards) and the planning of sessions including all students. 

My bridging experience enabled me to challenge my beliefs and gave me an opportunity to explore and experience an Inclusive classroom setting. One aspect I found very interesting was the fact that all children regardless of ability have the opportunity to suggest and plan lessons they are interested in studying. This allows all children to act as one big community and reduces the chances of children feeling left out. Other features of an inclusive classroom include free periods of the day where all children can play and tackle tasks together. This has changed my belief on children being separated at all times into ability groups and made me realise that more schools are developing an ‘inclusive’ education. 
An intervention often used to support inclusive education is Mantle of the Expert. ‘Mantle of the Expert is an approach that uses drama and inquiry to create meaningful and purposeful activities for learning’ (Tes, 2018). This involves role play and helps children develop problem solving skills in a pre-designed situation. Other theories include Growth mindset, Philosophy of Children and The Leonardo Effect.

My final assumption was based on a belief that the general link between schools and their community was poor. During my bridging experience I spoke to a number of teachers and also the deputy head teacher. They discussed and stressed how important the link between the school and community actually was. Fundraising events such as sports days and bag packing within the local Tesco Extra make up a few events that raise money for the school and community.  I became familiar of other areas in which the school and community come together including religious aspects and also how language is enhanced. These activities included regular trips to the local church and also frequent Welsh lessons at the local Library. Social and cultural interventions were also strongly displayed throughout my bridging experiences. Social activities included talks with local PCSO’s, the schools Learning street and also an accessible online website for everyone to explore. Cultural interventions included the celebrations of Christmas, Easter and also Saint David’s Day. It was clear from this point that the relationship between my bridging school and the community was crucial in the construction of a better community. 



In conclusion to my findings I have decided to form a series of targets that are linked to the Professional Standards of Teaching and Leadership. These targets will be used to insert what I have learnt into practise and into my teaching. The first target I aim to set and achieve involves ‘the importance and clearly demonstrates the effective establishment and on-going management of the learning environment’ (Professional Standards of Teaching and Leadership). After experiencing the role the community has within the development of a student, I feel this aim is a valuable and crucial aim to focus on. I aim to use the community resources as much as possible as seen in my bridging school. 
My next target is related to involve the parents/guardians with the child’s education. Not only will this result in the child’s development increasing at a faster pace but it will give parents a responsibility to help their child which can also enhance the parents knowledge. ‘The importance of positive parent/carer involvement is clearly understood and opportunities’ (Professional Standards of Teaching and Leadership). I aim to involve the parents/guardians in the same manner as my bridging school did which was through a range of applications, quizzes and books and activities. 
‘The student-teacher is committed to providing appropriate levels of challenge and expectations for the range of student abilities and characteristics, highly motivating learners to achieve’(Professional Standards of Teaching and Leadership).My final target that I aim to take into my teaching is in challenging and in expectations. I feel that challenging and experimenting within the classroom will not only test the child’s ability and open up areas for improvement but it can also be used as a tool for motivating the pupils to succeed. Children can then be rewarded via internal (Congratulated, recognition in assemblies) and external rewards (Stickers, Class Dojo points). 
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Deprivation Ranking within Wales (out of 1909)


Bridging School Community	Highest Area of Deprivation in Swansea	1147	18	


Comparison between area of high deprivation and low deprivation

No Qualifications	Bridging School Community	Highest Area of Deprivation in Swansea	23.9	23.9	Any Benefits	Bridging School Community	Highest Area of Deprivation in Swansea	17.5	17.5	
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