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Reflective report
[bookmark: _Toc129024649]Part 1 Essay
Part one will contain an overview of current theories and guidance for behaviour management and effective learner engagement as well as legislative perspectives. It will examine any difficulties as well as the possible effectiveness of such strategies for post-compulsory learners. The ability of students learning is affected by their behaviour, as is the ability of the teacher to teach them (UCU, 2021). 
Classroom behaviour management has undergone a significant transformation since the 1970s, when teachers utilised the ‘cane, sticks, slaps and deadly sarcasm’ to manage and humiliate students. This was eventually outlawed in the 1990s (Lebor, 2017, p.8). Lebor (2017) states that there is evidence in reports and media articles to support the claim that classroom disturbance and violence are worsening. Powell and Tod (2004) discovered that handling disruptive behaviour was teachers’ top concern and recommended a broader perspective on behaviour management. 
Ross Rospigliosi believes policies put in place will help a college function more efficiently, reducing the likelihood of disruptive behaviour (Lebor, 2017, p.17). Similarly, Massey (2011) conveys that the solution to better class/behaviour management is the implementation of a ‘consistent behaviour policy.’ Neath Port Talbot College has a code of conduct in place for an expectation of student behaviour which relates to many of the college’s policies and procedures, including the Equality Act (2010) policy protecting the characteristics. However, Dix (2015) argues that policies are too complicated for students to recall even a small portion of, making the rules practically unenforceable. 
To improve class/behaviour management, a common strategy advocated by many authors, including Geoff Petty (2014), Fred Jones (2007) and Harry Wong (2009), is for teachers to provide a ‘safe and positive classroom environment’ in order to avoid problems before they arise (Lebor, 2017, p.28). This links in with the professional standard of ‘Demonstrate commitment to learners, their learning, safety and well-being’ by making sure learners are safe and by promoting positive attitudes to learning (Welsh Government, 2017). Petty (2014) states that the answers to challenging classes are having a ‘well-conceived curriculum, good organisational skills, good teacher-student relations and effective discipline,’ all linking in with the majority of professional standards. However, Lebor (2017) criticises this, pointing out that teachers have little or no influence over the curriculum. According to Wong (2009), lesson planning is essential in class/behaviour management, and believes teachers must be adaptable in order to foster a productive learning environment. This links in with ‘Plan and deliver effective learning, teaching and assessment’ professional standard by preparing the lesson beforehand (Welsh Government, 2017).  Brophy (2010) highlights techniques like scaffolding students and encouraging self-regulated learning as ways to increase student motivation which links in with ‘Enable learners to share responsibility for their own learning and assessment’ professional standard by encouraging and motivating the learners, leading them to review their own progress and by supporting the learners to identify their learner needs (Welsh Government, 2017). Lebor (2017) outlines a few strategies for handling student behaviour in the classroom based on his research, these include establishing ground rules between the teacher and students, referring the student for counselling in some cases, teachers to engage in supportive conversations among themselves, asking the student why they are angry as an effort to defuse the situation and re-engage them in a conversation about their feelings and in cases of extreme violence, teachers should take precautions to protect the other students (Lebor, 2017, p.24). This links in with the professional standards ‘Demonstrate commitment to learners, their learning, safety and well-being’ by making sure students are safe and when necessary, taking appropriate action abiding by the policies (Welsh Government, 2017). Concurring with Lebor (2017), Rogers (2015) and UCU (2021) both discuss establishing ground rules in the classroom, as they believe rules will deal with difficult behaviour before it spirals out of control. Rogers (2015) also suggests that teachers assign work as soon as they arrive and explain the importance of the tasks. Lebor (2017) believes structuring lessons, asking questions, giving everyone a chance to speak and assigning activities keeps students engaged, ‘moving from one activity to the next’ prevents them from getting bored or being disruptive. This ‘helps to create a productive learning environment.’ This links in with a few of the professional standards such as ‘Demonstrate commitment to learners and their learning’ by supporting learners to achieve their potential by setting tasks, ‘Value and promote equality of opportunity and inclusion’ by giving each individual a chance to speak and answer questions, ‘Plan and deliver effective learning, teaching and assessment’ by structuring the lesson, being prepared and providing learners to be active participants with the activities set and ‘Build positive and collaborative relationships’ by keeping the students engaged (Welsh Government, 2017). 
The Welsh Assembly Government (2010) states effective classroom behaviour is best promoted through rewards. Teachers who praise students are typically more effective in influencing students to make better decisions. The rewards could include a smile, ‘verbal praise, a certificate or a points system.’ The Department for Education (2022) also support rewards, offering encouragement when standards are achieved, but consequences when regulations are broken. Motivating the students to continue their positive behaviour and boosting their self-esteem, would align with the professional standard ‘Build positive and collaborative connections’ (Welsh Government, 2017). The Welsh Assembly Government (2010) also mentions setting ground rules matching what Lebor (2017), Rogers (2015) and UCU (2021) suggest. Although the Welsh Assembly Government (2010) outline different approaches to promote behaviour management, they also point out that working with students to effect change and dealing with tough or problematic behaviour may not have straightforward answers or solutions. Whereas Steer (2009) believes that for an intervention to be successful, the school and other support departments must take thoughtful, compassionate action that is related to each person’s needs linking in with the professional standard of ‘Build positive relationships’ by working collaboratively to support and drive learner progress (Welsh Government, 2017). Similarly, the Department for Education (2022) states that schools must effectively manage behaviour to provide students with a ‘calm, safe and supportive’ setting where they can study and succeed linking in with ‘Demonstrate commitment to learners, their learning, safety and well-being’ professional standard by ensuring the learners are supported and taught in a safe learning environment (Welsh Government, 2017). They also believe in establishing a school behaviour policy defining everyone’s behaviour expectations and repercussions matching what Massey (2011) and Ross Rospigliosi (Lebor, 2017) believe in. In order to provide students with examples of sustaining good behaviour, teachers should educate and model expected behaviour and demonstrate positive relationships (Department for Education, 2022). This links in with the professional standard ‘Demonstrate dignity, courtesy and respect towards others’ by behaving professionally at all times (Welsh Government, 2017). According to the UCU (2021), the principles of behaviour management indicate that calm teachers convey control, reliability and authority.    
McLarty and Moran (2009) state a common problem that hinders student engagement in the classroom is other people's disruptive behaviour. Cast (2018) also mentions distracting behaviour loses students’ ability to concentrate and engage. The learning strategy, such as listening to the teacher speak and writing down the information, has also been reported to be ineffective and causes students to lose interest quickly, in contrast to interactive learning approaches. Another reason why students become unengaged is due to the teaching pace, if it is too slow, they become bored or if it is too fast, students are not able to take in or understand the information being taught (McLarty and Moran, 2009). This links in with the professional standard ‘critically reflect on own values, knowledge and skills to improve learning’ by looking at what worked well and what did not and improving own skills to benefit self and learners (Welsh Government, 2017). According to McLarty and Moran (2009), connecting the work that is taught to job outcomes and employment prospects will increase student engagement. Stanford (no date) matches McLarty and Moran’s (2009) suggestions to increase student engagement by incorporating various learning styles into teaching, emphasising the importance of the course objectives and connecting them with job outcomes. Stanford (no date) also suggests using open-ended questions throughout the lessons and allotting time for student discussions on the topics to keep the students engaged and involved. This links in with ‘plan and deliver effective learning, teaching and assessment’ professional standard by ensuring learners are active participants (Welsh Government, 2017).
To conclude, the theories within this essay suggest the best behaviour management strategies involve setting ground rules, providing a ‘safe and positive classroom environment’, assigning activities and explaining their importance, and making sure the lesson is structured. And keeping students engaged requires flexibility as it involves understanding the learners and their learning styles as well as trying to manage the behaviour effectively within the classroom. Moreover, involving the students throughout the lessons will improve their engagement. 
 


[bookmark: _Toc129024650]Part 2 Reflective Account
Part 2 will contain two observations of teaching professionals and a reflection on the strategies and approaches used along with a reflection of my own teaching practice.
For the purpose of this reflection, I will be using John Driscoll’s reflective model (Janse, 2020).
[bookmark: _Toc129024651]What?
Teacher A
16 students – Level 3
Subject: IT project management
Teacher A introduced the lesson’s objectives before asking a question on the topic. The teacher used a PowerPoint presentation to explain the topic and after, asked the class questions. One student responded, when the teacher asked if he could repeat it, the student got really annoyed and started shouting at her and yelling ‘for God’s sake!’ The teacher replied, ‘there is no reason to be like that, I asked you to repeat it because I didn’t hear you, not for any other reason.’ The students were then set a group activity. One student refused to do the activity and buried his head in his hands. He was approached by the teacher and allocated a task within his group; he immediately stood up and stormed out, muttering. After giving him five minutes to cool off, the teacher went outside to see him. Fifteen minutes later, the teacher returned and asked if I could take over the lesson while she took the student to the counselling department. The students were sent for a 15-minute break when the teacher returned. After break, Teacher A played a video on feasibility and after, asked individual students questions. Following that, the students continued their group activity. Throughout the lesson, Teacher A had to repeatedly ask certain students to be quiet due to being too noisy and not listening, as well as to come off their phones and stop browsing the internet on their computers.

Teacher B
11 students – Level 1
Subject: Numeracy 
Teacher B introduced the lesson’s objectives before playing a video on the topic. A student who had recently been placed on an action plan arrived late. When the teacher asked him where he has been, the student became agitated and began to talk back to her, trying to start an argument. The teacher calmly responded, ‘I am not arguing with you, please take a seat’. The teacher then questioned students on the topic and provided examples of the workings on the whiteboard. One student sat there grumpy and would not talk or participate. He left stating he was going to the well-being department. Teacher B then set the class an activity to be completed individually. Once completed, the teacher asked students for their answers, asking them to explain how they worked them out. After a short break, the same process was repeated with a different topic: a video was played, examples were provided on the whiteboard and the students were given an activity to complete, with the answers discussed afterwards. A student approached the teacher saying ‘I can’t do it and it is stressing me out.’ When the teacher asked the student if she wanted to sit with her to help, the student responded ‘no, my head is going to blow, I am just too stressed!’ The teacher then advised her to take a break and reassured her that they could look at it together later. 

Own teaching
10 students – Level 1
Subject: Literacy 
I introduced the lesson’s objectives before playing a video on the topic. After the video, I explained the topic using examples on the whiteboard before asking students questions. The students were then set an activity to be completed individually. During the activity, I moved around the classroom, speaking with each student to check how they were getting on and to see if they required any help. Most of them were doing well, but one student needed a little motivation as she mentioned that her friend was being bullied and was fixated on it. She started working on the activity after I offered her some advice. Another student had some questions about how to do the activity, so I clarified these and pointed him in the right direction, after that, he was happy to get on with it. Halfway through the activity, a student began crying due to personal problems at home. I was aware of this because I had a one-to-one conversation with him before calling student services, where they came and removed the student from the class. At the end of the lesson, I instructed the students to upload their work to Moodle so we could review it in the following week’s lesson.  


[bookmark: _Toc129024652]So what?
In all three lessons, there were instances of disruptive behaviour that required a pause in teaching to address students who were on phones, being noisy, arriving late, needing a push to get on with the work or breaking down in class. I feel that most of these situations were handled in the correct way. Teacher A stayed calm and informed the student that his language was unacceptable and provided an explanation, then continued teaching (Shore, 2021). Teacher B did not engage in the students’ argument and continued with her teaching (Shore, 2021). And I spoke to both my students in a ‘supportive manner’ by having a ‘one-on-one talk’, offering advice and providing the help they require from the relevant department (Shore, 2021). ‘Plan and deliver effective learning and teaching’ professional standard was accomplished since the teachers quickly moved past the disruptive behaviour to continue teaching (Welsh Government, 2017) and ‘build positive and collaborative relationships’ professional standard was accomplished within my lesson by being supportive and using appropriate communication (Welsh Government, 2017). All lessons were structured and activities were set in accordance with some of the theorists’ suggestions for best behaviour management strategies identified in part one. What I feel did not go so well was when Teacher A left the classroom for fifteen minutes to see the student who walked out, and then asked me to take over so she could take the student to the counselling department. However, the teacher might have handled this differently if I had not been present to supervise and then take over the class. Instead of taking time away from her other students in the class, I believe the teacher should have directed the student to the relevant department (Lebor, 2017), staying with the class would ‘demonstrate commitment to the learners and their learning’ by ensuring the learners are supported (Welsh Government, 2017). 
Students were more engaged in my lesson and teacher B’s, whereas some students lost interest in teacher A’s lesson and were on their phones or browsing the internet instead of listening to the teacher. I believe the reason for this was due to students’ different learning styles as I noticed they were more engaged during activities and question-and-answer sessions than the lecture strategy (chalk and talk). Teacher A’s lesson contained more of this strategy than teacher B’s or my lesson. As McLarty and Moran (2009) mention, the learning strategy of listening to the teacher speak has been reported to be ineffective and causes students to lose interest quickly. Also mentioned by Stanford (no date), involving the students more throughout the lessons will improve their engagement. ‘How best to teach and assess them’ professional standard could come in here by supporting learners’ progress and ensuring the learners benefit (Welsh Government, 2017). 


[bookmark: _Toc129024653]Now what?
See Appendix 3.
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Teacher A Observation Form
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	Teacher

	Teacher A

	Date
	1.2.23


	Group
	Level 3 second-year students 


	Topic/Context
	IT Project Management


	Notes on the lesson:

	T = Teacher     S = Student 
· Introduced lesson objectives then asked a question on the topic 
· T – Anyone heard of feasibility before?
· S – Annoyingly yes
· T – What is it about?
· S grumpily responded – I have just heard of it but I didn’t say I knew what it was about 
· Teacher continued with the lesson 
· Used a PowerPoint presentation to explain the topic 
· T – (Student name) Are you listening? (On his phone)
· S – Yes
· T – Look this way then and put your phone away
· Another instance 
· T – (Student name) What are you doing? (Browsing the internet)
· S – No answer
· T – Come on now then, thank you
· Another instance 
· T – (Student name) Are you on your phone again? (Didn’t wait for a response) Get off it, thank you.
· Q & A strategy 
· Student answered
· T – Could you repeat that for me please?
· S – Got really annoyed and started shouting and yelling ‘For God Sake!’ 
· T - There is no reason to be like that, I asked you to repeat it because I didn’t hear you, not for any other reason
























· Students set a group activity 
· One student buried his head in hands and refused to do the work 
· Teacher approached the student and allocated him a task to do within his group
· Student got up and left the room, muttering
· Another student is playing a game
· T – Get on with the work, I can see you have got a game on there (student name), get rid of it please
· Teacher let the student cool off for 5 minutes before going out to see him 
· 15 minutes later, teacher returned and asked if I could take over the lesson so she could take that student to the counselling department 
· After a break, teacher was back and played a video on feasibility
· T – (Student name) take your headphones off and listen
· S – I am listening 
· Teacher asked him a question
· S – I don’t know 
· T – Because you’re not listening 
· Another instance
· T – (Student name) can you get off that and look this way please
· S – Well it’s important 
· T – What is so important?
· S – I am looking at google maps to see the best way I am going to go home 
· T – You are not going home yet, and you have just had a break where you could have looked
·  After the video, teacher asked the students questions
· S – I don’t know
· T – I didn’t see you making any notes which is the reason why you don’t know
· S – I got lost and didn’t understand it 
· T – Watch it in your own time then and make your notes on it
· The students were then instructed to continue with their group activity
· T – (Student name) do you mind getting off that game, that is really rude!


Throughout the lesson, the teacher had to repeatedly ask certain students to be quiet due to being too noisy and not listening.

































	



	What I have learned:

	I learnt to not expect the students to get the work done on time and may have to carry the work onto the following weeks lesson due to disruptions and behaviour issues.
I also learnt how to handle and react to some of the students’ behaviour. 






	

	Targets to improve my own practice (mapped to professional standards):

	I will try to adhere to as many professional standards as possible within the lesson.
I will stay calm and not panic if the lesson does not go as planned – ‘Demonstrate commitment to learners.’
I will support the students, explain their work purpose, monitor their progress and provide feedback if necessary – ‘Plan and deliver effective learning, teaching and assessment’ and ‘Build positive and collaborative relationships.’ 
I will also prepare backup plans in case students finish their work earlier than anticipated – ‘Plan and deliver effective learning, teaching and assessment.’
I will be mindful of students learning styles and try to incorporate all three (visual, auditory, kinesthetic) into the lesson. 
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Teacher B Observation Form
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	Teacher

	Teacher B

	Date
	16.2.23


	Group
	Level 1 first-year students 


	Topic/Context
	Numeracy Development – Interests 


	Notes on the lesson:

	















	T = Teacher     S = Student 
· Introduced lesson objectives then asked a question on the topic 
· A few students answered
· Student walked in late
· T – Where have you been?
· S – Having breakfast, I am earlier than usual
· T – Well, you need to come in earlier to be on time
· S – (Student gets irate) I catch a bus, so I can’t, and like I said, I am earlier than normal
· T – I am not arguing with you, just sit down
· Teacher shows a 5-minute video to explain the topic 
· Explains and demonstrates examples on the whiteboard 
· Q & A strategy 
· One student was being grumpy, not talking or participating. He got up and left the classroom saying he was going to the wellbeing department 
· Students were set an activity 
· Once activity was completed, teacher asked individual students for their answers with them explaining how they worked it out
· After a short break, the process was repeated with a video, examples and Q & A, an activity then Q&A again 
· A student approached the teacher 
· S – I am stressed and can’t do it
· T – Do you want me to come sit with you and help?
· S – My head is going to blow, I am just too stressed
· T – Have a break then and we will have a look through it after 
· Teacher continued with the lesson













	What I have learned:

	I learnt to not expect the students to get the work done on time and may have to carry the work onto the following weeks lesson due to disruptions and behaviour issues.
I also learnt to stay calm and not react to some situations with behaviour issues and to continue teaching. 




	

	Targets to improve my own practice (mapped to professional standards):

	I will try to adhere to as many professional standards as possible within the lesson.
I will stay calm and not panic if the lesson does not go as planned – ‘Demonstrate commitment to learners.’
I will support the students, explain their work purpose, monitor their progress and provide feedback if necessary – ‘Plan and deliver effective learning, teaching and assessment’ and ‘Build positive and collaborative relationships.’ 
I will also prepare backup plans in case students finish their work earlier than anticipated – ‘Plan and deliver effective learning, teaching and assessment.’
I will be mindful of students learning styles and try to incorporate all three (visual, auditory, kinesthetic) into the lesson. 
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Lesson Plan

	Topic: Literacy Development 
	Class: Level 1 Diploma IT


	Date: 27.10.22

	Length of lesson: 1.5 hrs
	Number of students: 10

	Resources required: Computers, projector and projector board, Skillswise website, Moodle


	Aim of Lesson
Students to write a letter to someone using the correct format and style 


	Learning Outcomes – The Learners Should Be Able To:
· To recognise and acknowledge the format and style for writing a letter
· To be able to write a letter correctly 


	Previous student knowledge required for the session:	
No prior knowledge needed 


	Anticipated difficulties (if applicable):
· I.T/Technology or internet issues 


	Professional Standards (where are these being met within the session)
· ‘Demonstrate commitment to learners, their learning, safety and well-being’ by supporting learners to achieve their potential by setting challenging work/tasks and promoting positive attitudes to learning 
· ‘Value and promote diversity, equality of opportunity and inclusion’ and ‘Demonstrate dignity, courtesy and respect towards others’ by treating all learners equally and fairly, behaving professionally and listening to and responding positively to others’ views
· ‘Plan and deliver effective learning, teaching and assessment’ by identifying, preparing, delivering and assessing learning and ensuring all learners have regular, constructive feedback to support progression
· ‘Build positive and collaborative relationships’ by taking an active role and ensuring appropriate communication with all learners

























Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction
Introduction to the topic

Development 

Video

Format and style


Correct wording


Activities



Plenary/conclusion





	
Explaining the topic and the purpose 



How to write a letter

Positioning of the address, date, name, content

When to use Sincerely/Faithfully

Writing a complaint letter and a letter applying for their dream job


Upload to Moodle  

Summary/Recap 

Check student’s understanding 
	
Chalk and talk



Video

Chalk and talk,
Whiteboard examples,
Q & A

Chalk and talk,
Whiteboard examples
Q & A

Workshop/Activity 




Chalk and talk

Chalk and talk

Q & A
	
5 minutes



5 minutes

10 minutes


5 minutes 


45 minutes 




5 minutes

5 minutes

10 minutes 



	Assessment Strategies: when and how are they included within the lesson?
· Q & A throughout the lesson and at the end
· Practical work, activity given to students 




	Informal reflection (to be completed after the session)

This lesson plan's contents include a description of what happened, when it happened, and who was involved. Although, what was not mentioned was that I was teaching this class on my own since the lecture was off and I was filling in for her. 
My first feelings were a combination of excitement and eagerness to start teaching, but I also felt a little nervous because it was my first time, even though I didn't express this to the students. As the class progressed, my confidence grew.
The lesson went really well, all the students paid attention to me, understood what they had to do and completed their work. One student needed a little motivation as she mentioned that her friend was being bullied and was fixated on it. She started working on the activity after I offered her some advice. Another student had some questions about how to do the activity, so I clarified these and pointed him in the right direction, after that, he was happy to get on with it. One aspect of the lesson that did not go so well was when a student started crying in class because of personal problems at home. I called student services, and they came in and removed the student from class. The positive side of this is that the deputy lecturer, who is also my mentor, stated I handled it incredibly well and that he would mention it to the head of the department. 
I learned that students may bring their personal problems into class and could break down crying in front of me. I never imagined this could happen when going into teaching, however, learning that I handled it appropriately was a relief. 
My action plan is to always be prepared for the unexpected. 
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Action Plan
	
	Action 1
	Action 2

	S – Specific
What exactly are you trying to achieve? 
	Adhering to as many professional standards as possible within the lesson
	Being mindful of students learning styles and trying to incorporate all three (visual, auditory, kinesthetic) into the lessons 

	M – Measurable
How will you know when you have achieved it? 
	Each lesson I will ‘Reflect on own values, knowledge, and skills to improve learning’ to ensure that the professional standards have been met
	Each lesson I will ‘Reflect on own values, knowledge, and skills to improve learning’ to ensure that the students needs were met by incorporating all three learning styles 

	A – Achievable 
Is it genuinely possible to achieve it? 
	It is achievable as most professional standards is something I incorporate everyday such as demonstrating commitment, valuing and promoting equality and inclusion, respecting others, and so on
	It is achievable as long as I ensure I plan my lessons ahead to incorporate all the learning styles of which every lesson will always be planned for in my case

	R – Relevant
Does it align with your values and long-term objectives?
	By adhering to the professional standards in each lesson, means I will be acting professionally at all times for my students as well as myself 
	By incorporating all learning styles into my lessons, I will be able to fulfil all my students needs and provide ‘effective learning, teaching and assessment’

	T – Time-bound
When do you want to achieve this by?
	Lessons are usually 2 – 3 hours long, the majority of professional standards would be able to be adhered to in each lesson but some may not always be relevant such as ‘the importance of the Welsh culture and language as a bilingual nation’ although the Moodle website where students go to for their lesson resources does have the titles in both English and Welsh
	Lessons are usually 2 – 3 hours long meaning there is enough time to incorporate all three learning styles within a lesson
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