1704245	EAEE4006	Word Count-1628
Supporting Paper

[bookmark: _GoBack]Looking at brain development and attainment of multilingual children, as well as modifying cognitive performance, it is said that bilingualism can also alter brain structures. For example, ‘focused and divided attention, switching during word production and auditory sentence comprehension’ (Luk et al, 2011:589).  These cognitive processes have been suggested to link to bilingual switching between languages. Luk et al (2011: 590) states that these processes use a ‘general cognitive control mechanism that is not specific to language processing’. This meaning that bilingual children use more cognitive processing, resulting in them performing to a higher ability. 
NPR (2016) suggests that attention in Bilingual children is said to be greater than in those of Monolingual children. As a result, Bialystok (2012) states that studies show that bilingual children consistently outperform monolingual children. There has also been evidence that bilinguals can cope better with diseases, such as Alzheimer’s disease. This is due to bilingual and multilingual people’s brains having had plenty of stimulating mental activities during childhood (Bialystok, 2012).
Paap et al (2014) suggests that there have been mixed results regarding the impact that two or more languages has on a child’s executive function. Kempert et al (2011) suggest that there is an emphasis on the importance of language in learning, such as within mathematical development. However, they also suggest that bilingual children with a lesser understanding of instructional language could find mathematical concepts challenging. 
Deussen (2014) states that bilingual children have more awareness of the workings of languages and have better social interactions. Other benefits include Cultural benefits. Deussen states that bilingual children that can speak their home language, as well as the language taught within school, have the ability to speak to their families and friends in their home language, while allowing them to participate fully in mainstream school.
Kenner and Hickey (2008) suggest that curriculum within schools do not allow for children to draw on their own knowledge of culture and the knowledge that adults have about cultures within their communities. They also state that practitioners need to promote diversity and find ways to promote the fact that there are many different languages.
Another benefit includes economic benefits. Studies suggest that bilingualism and multilingualism can protect against the cognitive effects linked with poverty (Engel de Abreu et al, 2014). S4C has also been said to make a large contribution to the creative industries in Wales, thus promoting the Welsh language. GOV (2015:1) state that ‘Since it was established in 1982, it is estimated that S4C has invested over £2.2 billion pounds into the Welsh economy’. (GOV, 2015).
According to Kharkhurin (2007), studies suggest that bilinguals show advantages for convergent and divergent thinking. They also say that this does not relate to creativity, but to the specific mechanisms and processes that underlie creativity. A cross-language transfer is said to be the cognitive mechanism that facilitates divergent thinking in bilingual children, thus giving them an advantage over monolingual children when in comes to divergent thinking (Hommel, 2011).
Beckley (2012) states that the home language of a child is not only an issue for communication but is part of their identity. Beckley also says that if settings do not acknowledge other languages and cultures, it can make children with EAL feel that their language is dismissed or lesser to the English language. As a result, these children may feel embarrassed, hide any home languages and feel ashamed about being bilingual (Datta, 2007).
According to Beckley (2012), practitioners should ensure that languages are shown within the setting in order to promote diversity and inclusion. Beckley states that this can be done through books, displays on the walls, CDs, labels and by using different languages within learning activities. Practitioners can also encourage others, which includes staff and children, to share their languages by teaching others. It is suggested that monolingual settings should have opportunities for children to find out about different languages and value multilingualism. 
According to British Council (2014) there are a variety of ways that schools across the UK support EAL children. This includes support from professionals from the local authority. However, some schools do not get EAL support, meaning that outcomes for these children vary across the UK. It is also suggested that teachers adapt activities to ensure that all children can benefit and get the most out of their learning by planning appropriate activities, ensuring that the language and challenges are in accordance to their needs.
Beckley (2012) believes that being a child with EAL or being a bilingual child can have an impact on other aspects of learning. Therefore, practitioners should identify and value the influence that the children’s home language has on their learning. For example, using some home language words or using symbols within their writing. 
Children and Young People’s Services (2004) believe that practitioners should consider the level of language and use as much visual aids and support as possible in a wide variety of formats, such as pictures, flashcards and the use of ICT. Using visual aids links to Bruner’s theory of scaffolding learning, where adults can support children so that tasks can eventually be undertaken independently, thus developing their language skills (Smidt, 2009).
Skinner believed that children learn languages through positive reinforcement. Therefore, practitioners should ensure that they provide plenty of positive reinforcement and praise to boost of confidence and self-esteem, which is essential when learning a new language (Lindon, 2001).
Comeau (2003) believes that adults should model language to allow children to learn, creating a pattern of learning. For example, the adult can say a word or sentence in English, then Welsh, and then repeat in English. This allows the child to process the word or sentence, as well as understand what it means.
The activity supports children’s development by giving them the opportunity to talk about Welsh parts of the body, as well as practising numbers up to 10 in Welsh. Within the Foundation Phase Framework (2015) this links to children’s Numeracy Development, Knowledge and Understanding of the World and Welsh Development. As previously suggested, there is an emphasis on the importance of language in learning, such as within mathematical development, therefore this activity helps promote this.
By playing, communicating and turn taking with peers, as well as with practitioners within the activity, it gives children the opportunity to learn social behaviours by observing and copying others. This link to Bandura’s Social Learning theory, where children imitate the behaviour of others by watching them (Sayeed and Guerin, 2000). This also links to the Foundation Phase as it states that children should have the ability to ‘contribute to conversations and respond to others, taking turns when prompted’ (Government, 2015:17).
The activity supports children’s fine motor skills as they have to draw the monster body parts using a pencil. Also, holding and rolling the dice. This links to children’s physical development within the Foundation Phase (2015), where it states that children should have chances to progress within their gross and fine motor skills, through hands-on activities.
When considering the benefits of bilingualism, this activity helps with the promotion by using music and song. Vygotsky believed in using cultural tools such as rhymes, stories, songs and music, to aid learning (Riley, 2007). This also links to the Foundation Phase and the Curriculum Cymreig as they state that it can contribute to children’s creative development (Welsh Government, 2015).
According to Sanz (2000), a survey on attitudes toward bilingualism and bilingual Education in Catalonia stated that, when choosing between a monolingual and bilingual school, both monolingual and bilingual parents would choose a bilingual school to send their children to. It is said that children are expected to learn languages better if they go to a bilingual school, where the aim is to promote bilingualism. These positive attitudes are said to influence the acquisition of language and motivate new leaners, whether learning two languages or more.
The Curriculum Cymreig is in place to promote the Welsh language and discusses benefits of aspects of bilingualism. The Curriculum gives children the opportunity to understand and celebrate living and learning in Wales, identifying how welsh they are and allowing them to have a sense of belonging within their local community and country. It also allows children to look at Wales as being an international country, promoting global citizenship and sustainable development (Qualifications, Curriculum and Assessment Authority for Wales, 2003).
The Eisteddfod, Urdd, S4C, and the Royal Welsh Show are just some examples of how Welsh culture is promoted. Settings promote these by letting children get involved within these events, allowing them to immerse themselves in the Welsh language. This includes children with WAL as they have opportunities to participate in second language and non-welsh speaking competitions and events (GOV, 2015).
García and Baker (2007) state that there are implications of having a multilingual Education. They suggest that Language Curriculum only becomes meaningful to children when it links to their personal life and culture. García and Baker also say that children are not appealed by the Curriculum because they have no experiences of what they are being taught, thus effecting their grasp and concepts.
It has been highlighted within the new Foundation Phase Action Plan that some of the improvements needed include developing the Welsh language provision, Welsh language and the Welsh culture. It also states that settings should effectively and appropriately use Welsh language resources across all areas of learning (Welsh Government, 2016). This suggests that to move forward, settings need to ensure that the Welsh language and culture is promoted within all areas of the Foundation Phase, such as having Welsh resouces, Welsh labelling and Welsh displays, so that children can see Welsh all around them. This links to the activity as Welsh resources were used throughout and opportunities for the children to use the Welsh language were promoted.
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