1. Role Play
This type of play is where children imitate the role of adults through their play. For example, pretending to be a doctor or a postman. By doing this, it allows children to become a character, act out real life situations and roles or fictional performances. Role-play areas are used within Early Years settings as part of the Foundation Phase (Welsh Government, 2015).
It can be wholly child led and it encourages children to take risks and be creative within the role play area. This promotes creative development, as well as self-directed play (Millwood Education, 2016). Practitioners must, therefore, provide plenty of relevant and suitable materials and props to allow children’s imaginations to develop. 
Furness (1976) states that some benefits of role-play include independent thinking and verbalization of opinion.  Ladousse (2004) believes that role-play can meet a range of needs, including Social, Emotional, Language, Literacy and Communication skills as well as physical development. Also, developing children’s problem solving, reasoning and numeracy skills by exploring size, placement and quantities, which are part of the Foundation Phase Framework (Welsh Government, 2015).  Some of these needs can be supported by, for example, labelling items for children to see and read. Also, providing writing materials that relate to the current role-play area. For example, envelopes to write on in a post office, which encourages writing. 
By playing and communicating with peers as well as with practitioners, children can learn social behaviours through watching and imitating others. This links to Bandura’s Social learning theory, where the child imitates behaviour through observation (Sayeed and Guerin, 2000). Therefore, practitioners must ensure that these role-play areas are used regularly and appropriately. 
According to Drake (2003), outdoor areas should be used to their full potential regarding role-play. So, practitioners must ensure that they provide real opportunities to promote children’s knowledge and understanding of the world, which is part of the Foundation Phase Framework (Welsh Government, 2015). 
[bookmark: _Hlk504064623]According to ATL (2016), practitioners should consider the balance between self-directed and adult-directed play for positive outcomes within role-play. Through adult-directed activities, children can be introduced to new ideas and be provided with opportunities to develop skills and experience all areas of the Foundation Phase.
This can be balanced by ensuring that practitioners provide a blend of both, which allows children to explore their own ideas, use their imagination, play with resources and be creative within role-play. ATL (2016) states that by doing this, children can take ownership of their learning and apply it to a range of situations.
Regarding holistic development and role-play, Drake (2003) suggests that practitioners should consider that each child’s personal experiences may differ. So, they should avoid making assumptions about their knowledge and understanding of the world. This means that role-play areas could be linked to previous outside visits. For example, shops or the vets, to further enrich and allow for deeper understanding. 

Exploratory Play
This type of play allows children to explore, examine things, become curious and enquire. Exploratory play is highly physical in the Early Years, allowing children to explore the world around them through first-hand experience. It is suggested that exploratory play can allow for holistic development to take place as well as give children the opportunity for self-directed play (Early Learning Central, 2011). 
Materials and resources are an important part of exploratory play. Characteristics of these materials are discovered through exploratory play. Therefore, providing children with stimulating and practical resources can allow them to develop holistically by supporting a range of skills including physical, social, emotional and communication. 
An article by Foundation Education (2017) states that, to support children’s holistic development further within exploratory activities, practitioners should ask open-ended questions and build a trusting relationship with the children. Also, find out children’s interests and create a warm, inviting and engaging environment in which to learn. 
Riley (2007) believes that children should be provided with a variety of exploratory play and practical experiences as they play a key role in early learning and development. It is through these opportunities that Bruce (1996) believes that children learn about what they have experienced, such as their culture. She also believes that children make sense of what they have learnt through exploratory play. This can be done with the help of adults scaffolding learning and self-directed play. 
This links to Bruner’s theory, where adults scaffold learning by showing children how to do a task and then step back to allow them to do it, offering help when required (Meggitt et al, 2012). This scaffolding theory supports the balance between adult-led and self-directed exploratory play by allowing a balance of both, whilst also ensuring that through self-directed play, children’s development is supported. 
According to Early Learning Central (2011), children can lose interest and confidence if continuously told to use resources in a certain way. However, they say that practitioners can prompt questions or demonstrate how resources are used so that the exploratory play does not become frustrating for the child. This promotes Bruner’s scaffolding theory.
Similar to Bruner, Jean-Jacques Rousseau suggests that practitioners can scaffold learning but allow for most of the activity to be child-led. Rousseau also believes that practitioners should help children to learn by creating an environment that supports their learning as it progresses (Meggitt, 2012). This supports practitioners need to create opportunities for exploratory play to support their learning while also keeping in mind the balance between self-directed and adult-directed play.













2. Voce (2008) discussed that the last Government paper’s safeguarding strategy did not focus on child protection but more on the dangers of over-protecting them. A new national strategy called Fair Play, which focuses on outdoor play, stated that ‘Children need to take risks to learn how to manage risks which is an essential part of growing up’ (Voce, 2008: 1). Therefore, practitioners need to consider National and Government strategies when planning risky activities as they suggest that exposing children to risk is beneficial.
Green Guide (2012) state that a study has found that risky play is good for children. Forest School Training (no date) states that there are many benefits to risky play, including Communication development, Problem solving skills and support for Emotional well-being. 
It is suggested that through play, children’s holistic development is encouraged. So, by providing play opportunities as well as space, appropriate resources, effective adult interaction, peers and a safe environment, learning and holistic development can take place (De Bóo, 2007). Therefore, practitioners must consider the whole child and whether the planned activity will promote holistic development.
According to Play England (2008), children recognise the fact that risk taking and how to manage them are an essential part of their growth and development. They also state that if children are not given opportunities to play and explore, it will not allow them the chance to judge and manage risks. This strengthens the importance of allowing children to take risks in order for them to learn and progress.
Dweck (2000) states that practitioners should encourage children to enjoy challenges and risks rather than hide away from them. He suggested by doing this, it increases children’s persistence, confidence, esteem, resilience and ability to learn. Therefore, practitioners are encouraged not to eliminate all risk and allow children to take their own risk. This links to Maslow’s hierarchy of needs where their safety and esteem needs must be met (Martin and Joomis, 2007).
Shumaker (2016) also believed that through limiting risk, children will regress and eventually avoid all risk, including some necessary risk. She states that Education Professors Howard Gardner and Katie Davies said that children are becoming more averse to risk. Instead of exploring by themselves, they wait for adult’s instruction. Therefore, practitioners should consider this during activities to eliminate the chances of any regression and to promote their independence.
Health and Safety is an influence that must be considered when trying to control risk. Health and Safety Executive (2012) states that settings should promote a balanced approach to safety and risk. They suggest that practitioners should consider both the risks and benefits when planning for an activity. 
Health and Safety Executive believes that introducing risk could form part of play and activities, but also remembering that allowing some risk may have consequences such as injury. These potential consequences can influence the role of adults in deciding on the amount of risk they will allow children to have. 
Risk assessments can be used to monitor and control the safety of children as well as adults during activities. Allowing children to take risks can enable them to undertake their own risk assessment as they partake in risky activities. This can allow them to judge risk and decide for themselves whether is it safe, thus developing independent thinking as well as confidence (Moyles, 2010).
An article in the Independent (Furedi, 2014) stated that the best way to protect children is to promote their autonomy, through experience gained by exploring the world around them, where they can learn to manage risks and develop independence.
The article also stated that in current climate, adults are discouraged to provide children with these opportunities, thus hindering the children’s chance to learn and develop. Therefore, it is suggested that practitioners must ensure that these experiences provide plenty of independent opportunities, resulting in a boost of autonomy.
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	1
	Insecure entrance door to Wendy house-might blow open with the wind and knock a child over or fall off onto a child or staff member.
	Children, Staff
	Check before the children enter that door is securely attached.
Ensure that there is a secure lock for the door so that it can remain safely open or closed.
	Remind children that the lock is not to be touched and that they should not play with the door. 
	Staff
	Before and during Role-play activity

	2
	Tripping hazard from step into the Wendy house- children or staff may trip and hurt themselves.
	Children, Staff
	Step painted to highlight it and make children aware that it is there.
	Remind children to be aware of the step and to be careful.
	Staff
	During Role-play activity 

	3
	Tripping/slipping hazard due to poor flooring (half wooden and half carpeted floor)- Children or staff may fall and hurt themselves.
	Children, Staff
	Keep floor area clean and tidy. Ensure that there are no slipping/tripping hazards, such as water or folded carpet.
	Remind children to keep the Wendy house tidy and not to leave toys/objects on the floor.

	Staff
	During Role-play activity

	4
	Broken Windows (Plastic)- Children or staff may injure themselves on the sharp broken plastic.
	Children, Staff
	Ensure that the sharp edges have been covered over or removed and that it is safe for the children/staff to go near.
	Remind children not to touch or play with the windows.

	Staff
	Before and during Role-play activity

	5
	Sharp edges/corners on the exterior of the house- children or staff may injure themselves.
	Children, Staff
	Ensure that any sharp edges/corners are covered with rubber or screened off so that children cannot go near them.
	Remind children to be aware and not to take any rubber off these edges.
	Staff
	Before Role-play activity

	6
	Sharp edges on the floor- children/staff may step on them, thus causing injury, such as cutting skin.
	Children, Staff
	Floor regularly swept for sharp edges.
Shoes must be worn at all times.
	Sweep floor regularly.
Remind children that shoes must be worn at all times.
	Staff
	Before Role-play activity

	7
	Unhygienic/dirty plastic objects, fabrics or toys. Children may put them in their mouth or put their dirty hands in their mouth after touching/playing with them.
	Children
	Plastic objects/toys steam cleaned.
Remind children to use the toys appropriately. For example, not putting them in their mouth.
	Remind children of appropriate use of the toys and to avoid putting them in their mouth.

	Staff
	Before Role-play activity

	8
	Broken toys- hazardous as some may be sharp or have wires/ batteries which children could play with or put in their mouth. Small toys- potential choking hazard if a child puts in mouth.
	Children, Staff
	Throw away any broken toys that have sharp edges or are of danger to children or staff.
Staff to handle broken toys carefully and put them straight into a waste bin.
	Check that toys are safe to us, regularly. 

	Staff
	Before Role-play activity

	9
	Large furniture may be broken-children could fall off broken chairs.
	Children
	Larger furniture, such as chairs and tables, that are broken or sharp should be removed or taped over securely.
	Check furniture before children entre the Wendy house to ensure that they are safe and secure.

	Staff
	Before Role-play activity



4. Regarding the risk assessment, I firstly had to identify any hazards or risks to both the children and adults within the Wendy house. This included anything that could cause harm or pose a potential risk. I did this by going outside to the Wendy house and looking both internally and externally. I then looked at how these hazards and risks may be harmful, which included any potential for injury.
I then assessed these risks and acted on anything that was a potential risk. For example, ensuring that the door was secure and that there were no broken toys, which were outlined within the risk assessment. I also spoke to co-workers regarding identifying any risks as I may not have identified risks that others had identified. This ensured that no risks where left unconsidered, thus avoiding potential harm to either children or adults.
I had to weigh up both keeping children safe, which included considering legal requirements, and allowing them to take risks, as Dweck (2000) suggested, to increase children’s persistence and ability to learn. If I had not considered both, I would not have been supporting and encouraging their independence, creativity, confidence and resilience. I have learnt not to eliminate all risk and allow children to take their own risk, to boost confidence and self-esteem. 
On reflection of the risk assessment, I believe that they are valuable within settings as they allow for more self-directed play opportunities. For example, after completing the risk assessment for the role-play activity within the Wendy house, it allowed me to minimise the risks as well as potential risks to ensure that it was safe enough for the children to play in. This meant that I was confident enough to allow the children to play within it freely, without adult interruption. 
Perhaps if I had not undertaken the risk assessment, I may not have felt so confident in allowing the children to play without an adult being there in case of accident or injury.  This would mean that I would not be promoting self-directed play and allowing for the exposure to the benefits of risk.
I believe that risk assessments should be undertaken on a regular basis to ensure that the safety of all staff and children is maintained. For example, if a toy is not broken at the time of a risk assessment but gets broken during an activity, it then becomes a potential risk for the next time the activity is undertaken. Therefore, this could be avoided through checking and assessing regularly. This promotes the value of the process and its importance in keeping both children and staff safe.
Reviews of risk assessments are also important, as the Wendy house, for example, may also gain new equipment or resources, that could lead to new hazards. Health and Safety Executive (no date) advise that risk assessments are updated regularly. 
Throughout the process I considered the children’s holistic development, by doing the activity as well as being aware of children’s interactions with the environment. This meant that I considered the children’s stage of development. For example, according to Meggitt (2012), young children run everywhere, therefore could easily trip over objects, such as toys.
On reflection, linking to section two within the portfolio, I believe that the suitability of the risks should be considered within the activities. For example, I should consider whether there is a child in a wheelchair within the class. So, within the risk assessment I could have considered creating a ramp for the child to have easy access into the Wendy house rather than just painting the step, thus promoting inclusion.
Allowing the children to be involved in the process, if it is safe for them to do so, may be a good way to conduct future risk assessments. With a responsible adult, the children could wear florescent yellow vests, have clipboards and assess activities, areas or equipment. This gives them the opportunity to be involved within the process. By doing this, it could promote hazard awareness as well as allowing them to decide whether the activities are safe, thus promoting independent thinking and confidence (Moyles, 2010).
According to Bilton et al. (2005), without risks and challenges, children would find play unexciting, resulting in them using resources and activities inappropriately, which can then become dangerous. They also state that too much emphasis is placed on the safety of children, thus lessening their freedom and opportunities for development. This has made me consider the value and importance of allowing risk and challenge within activities, to make them fun and exciting for the children.
I have now considered whether some of the risks or potential risks identified within the risk assessment could have been acceptable or beneficial risks. Perhaps the children could have managed some of these risks themselves, thus promoting independent thinking and the ability to assess and manage risks for themselves. 
This module has made me consider the importance of teaching children about safety and encouraging them to be aware of their own safety as well as the safety of others, to allow for more risky play to be provided. For example, if the children know that it is unsafe for themselves or others to do something, practitioners can trust them to do the activity safely (Meggitt, 2012).
By planning and assessing the role-play activity, it has made me value the process as it allows for the preparation of appropriate resources as well as allowing for the introduction of new ideas to the children. It also provides children with opportunities to develop skills and experience all areas of the Foundation Phase.
This process has also allowed me to ensure that I consider providing a blend of both self-directed and adult-directed play, allowing children to explore their own ideas, use their imagination, play with resources and be creative within play activities, including role-play and exploratory play. This allows them to take ownership of their own learning and apply it to a range of situations, as discussed previously (ATL, 2016).
To conclude, this module has given me the opportunity to consider and understand the importance of children’s holistic development when planning for risky play activities. It allows for a range of needs to be met and allows practitioners to consider the whole child within planning. It has also made me understand the importance of considering children’s safety but also the importance of risk and its benefits for their development. When planning and assessing, it has made me think of how the children will benefit from any risks and whether there are still opportunities for self-directed play.
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