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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:


Introduction.
The demand of modern-day policing is highly characterised by the sustained involvement with mental health crises and incidents, entrenched vulnerability and complex multi-agency safeguarding responsibilities (College of Policing, 2016). Frontline police officers are frequently required to manage unpredictable and high-risk situations involving individuals experiences acute mental distress, often acting as first responders in the absence of immediate specialist support. These encounters require officers to exercises professional judgment, ethical awareness and proportionate use of legal powers while prioritising the preservation of life.

This reflective analysis provides insights to an incident I deal with. Whilst conducting night patrols in a high-crime area, I encountered a woman actively attempting to climb over a bridge barrier. Her actions presented an immediate and serious risk to life, necessitating urgent intervention. I physically intervened to prevent harm, attempted verbal de-escalation, continuously conducted risk assessments, and ultimately detained the woman under Section 136 of the Mental Health Act 1983.

This reflection will critically interrogate the legality, proportionality and ethical considerations factored into my decisions, and refer to national strategic frameworks such as the strategic policing requirement (SPR), The Policing Vision 2025, workforce Transformation 2018 and the College of Policing 5-year Strategy. In doing so, I will examine how my practice and professional identity has developed and matured over the duration of my final year of my probationary period. 


Incident Summary
To frame this critical reflection, I have utilised the Driscoll’s reflective Model (2007), which is structured through theses questions, “What?”, “So what?”, and “Now what?”. Driscoll’s model created a clear analytical guidance and when applied, allows the user to describe events, interpret their significance and identify how the experience can influence future actions. 

What?
Whilst conducting routine nighttime patrols, I observed a woman climbing the safety barrier of a bridge, displaying behaviour consistent with an imminent suicide attempt. In according with the College of Policing Code of Ethics, (College of Policing, 2014) Particularly the duties of integrity, public safety and Responsibility, I stopped my police vehicle in the carriageway, activated the rear red warning lights to prevent any secondary hazards, and moved quickly towards her. At the point I reached the woman, one leg was already positioned over the barrier, indicating a clear and immediate threat to life. 

Following the Authorised Professional Practice (APP) - Mental Health (College of Policing, 2016) guidance on preserving life and responding to acute behavioural disturbance, I used what I deemed necessary and proportionate force to remove the female from the edge and assisted her into a seated position to the floor, to stabilise the situation, eliminate the immediate threat to life and assess her current welfare needs. I recognised that vulnerability in this situation and keeping this in mind I made attempts to verbally engage with the woman, by using open ended, and non-judgemental questions. Despite, this the women’s communication was incoherent, she repeatedly expressed suicidal intent and stated that she could not keep herself safe. Furthermore, the woman refused to identify herself or any support contacts, disengaged from safety planning, and declined voluntary transport to a mental health facility.

I reassessed the situation and identified a clear immediate risk to the woman’s life, as her presentation suggests impaired capacity to make safe decisions. Consequently, and in line with the power of the Mental Health Act 1983, Section 136, I detained her, so she could receive an urgent mental health assessment in a place of safety.

So What?
Managing this incident required time sensitive decision making to prevent serious harm. Police Officers are empowered to remove individuals from public places when mental disorder is apparent, under Section 136 of the Mental Health Act 1983. Although, I was satisfied that this case met this legal threshold, I referred to APP – Mental Health by making several efforts to identify less restrictive means of maintaining the women’s welfare. In attempts of achieving this, I endeavoured to identify any family members or friends that could assist with keeping the woman safety, offering the woman a voluntary mental health assessment and several attempts to establish a safety plan with the woman. However, due to the women’s disorganised communication and continuous suicidal ideology such efforts were insufficient and unsafe.

My actions were continuously shaped by the Code of Ethics, I ensured my approach Upheld the principles of respect for the woman’s dignity, accountability for my use of policing powers, and objectivity by basing my decisions on the woman’s behaviour and the clear risk factors of the situation. This reflection shows that my intervention was lawful and ethically grounded. In addition, Policing Vision 2025 (National Police Chiefs’ Council & Association of Police and Crime Commissioners, 2016) identifies that mental health demands are growing and a complex element of front-line policing. This trend highlights the inherent challenges offers face when attempting to balance utilising legal authority with proportionate safeguarding and decisions in high risk and stressful situations.

Now what?
Applying Driscoll’s reflective model to this incident underscores the ongoing necessity for officers to develop their competence in providing a response to vulnerable persons where there are requirements for mental-health risk assessments, high-pressure communication, trauma-informed approaches and collaborative safeguarding.

To enhance my future responses to similar incidents, I plan to:

· Build upon my understanding of APP – Mental health, ensuring that I consider the least -restrictive practice when decision making.

· Refine my skins in suicide-prevention communication in line with College of Policing’s strategic commitment to professionalism.

· Enhance the accuracy and rationales for utilising the power of Section 136 powers to document necessity, legality, and proportionality.

· Engage in further specialist leaning to expand my capability in responding to mental health incidents and how to best support vulnerable individuals.

Utilising the Driscoll model to reflect on the incident reinforces that my actions were in line with legislative requirements and national standards, while simultaneously highlighting developmental opportunities to assist in strengthening my competence and confidence as a police officer.

The role of College of Policing in the Professionalisation of Policing. 
The College of Policing exerts a transformative influence on the professionalisation of policing in the United Kingdom through its responsibility of setting national standards, regulated training, and embedding evidence-based practice across the police service. The establishment of the College signifies a cultural shift from historically informal organisational practices towards a professional model emphasising ethics, academic research and continuous learning to strengthen public trust and occupational legitimacy (College of Policing, 2022).

The introduction of the Code of Ethics represents a key mechanism through which the College of Policing has enhanced professional standards across the service. The Code of Ethics establishes a unified ethical and behavioural framework that guides officers’ decision making, reinforces accountability and openness, particularly during complex and high-risk incidents such as mental health emergencies. In the incident I reflected on, the Code of Ethics directly informed my judgment by requiring a careful balance between respecting the women’s autonomy against my legal and ethical obligation to preserve life. This action demonstrates how ethical principles from the Code of Ethics informs operational policing.

The College of Policing operationalises professional standards through Authorised Professional Practice (APP), which provides evidence-informed guidance to support lawful, consistent decisions-making while allowing scope for professional judgment, and the strategic development of workforce capabilities. When it comes to Mental health within policing, APP puts focus on safeguarding, offering the least restrictive intervention and interagency collaboration. The practical impact of APP is contingent upon officers’ capability to apply the policies within dynamic and high stress environments, which draws focus to the limitation of professionalisation where operational limitations and overall demands challenge the effective policy implementation.

Workplace development initiatives such as the Police Education Qualifications Framework (PEQF) further demonstrates the colleges strategic influence, By aligning policing with higher education standards and promoting reflective practice and critical thinking, PEQF supports a long-term shift towards evidence-based policing. While the framework has attracted criticism regarding increased workload pressures and the perceived gap between academic theory and the frontline practice, it nonetheless contributes to the development of reflective practitioners capable of adapting to evolving societal demands. 

National Strategic Frameworks and Policy Alignment
The SPR identifies public protection and vulnerability as national priorities requiring a consistent policing response across forces. Mental health incidents directly engage these priorities, as the involve immediate threats to life and public safety. My actions during this incident support the SPR by prioritising safeguarding and ensuring the access to appropriate health intervention.

The Policing Vision 2025 further articulates the expectations that officers operate as ethical professionals capable of managing complex demand. This incident illustrates the transition of the vision into practice, as my response integrated ethical judgment, legal powers, and compassion whilst under pressure.

Workforce Transformation 2018 reinforces the need for an adaptable, resilient workforce capable of independent decision-making. My progression throughout my probation reflects this strategic intent, though the incident also highlights systemic challenges where limited partner agency capacity can undermine strategic objectives.

Fulfilling the Role of a Modern Professional Police Officer.
As a final year probationer, my current practice reflects the expectations of a modern professional police officer as outlined within the National Policing Curriculum and Policing Vision 2025. Contemporary policing requires officers to demonstrate professional judgement, ethical awareness, emotional intelligence and an ability to manage vulnerabilities alongside traditional enforcement responsibilities. 

The incident examines illustrates my application of key professional attributes through a safeguarding-led approach, proportionate exercise of legal authority and reflective engagement with practice. My capacity to clearly articulates and justify operational decisions reflects the objective of Work force Transformation 2018, which prioritised the development of a flexible, skulled and resilient police workforce equipped to manage complex and evolving demand. 

Critical Reflection on the Change in My Role During My Final Year of Probation.
My final year of probation has represented a critical period of professional transition, during which my role has evolved from closely supervised practitioner to increasingly independent decision marker. Earlier in my probationary period, my approach to incidents was predominantly procedural, with a strong reliance on policy guidance and supervisory reassurance to validate my decisions. While this ensured compliance, it often limited my confidence in exercising professional judgment independently, particularly in complex safeguarding scenarios.

In contracts, my current practice demonstrates a more mature professional identity, characterised by increased confidence, situational awareness, and ownership of risk. This incident analysed illustrates my ability to assess complex and dynamic risk factors, apply legal powers proportionately, and take responsibility for safeguarding outcomes without immediate supervision and guidance. This development reflects a deeper understanding of the police officer role as one requiring ethical leadership, discretion, and accountabili9ty rather than purely procedural adherence. 

Furthermore, my capacity to reflect critically on my actions, identify learning points and seek ongoing development highlights a shift towards reflective professionalism. Exposure to high risk and emotive incidents throughout my final year of probation has strengthened my resilience, and reinforced the importance of officer wellbeing, self-awareness and support networks. This progression aligns with the national expectations that police officers are not only operational competent but also reflective practitioners capable of sustaining effective performance in demanding environments. 

Critical Evaluation of Professionalisation.
While the College of Policing has advanced professional standards, implemental remains challenging at frontline level. High demand, resource constraints and time pressure often limit officers’ ability to fully engage with reflective and evidence-based practice. Initiatives such as PEQF promote professionalism however some may argue it may also increase officer workload pressures if they are not provided the suggested and adequate support.

This highlights the importance of organisational investment to ensure that professionalisation is experiences as an enabler rather than a burden.

Conclusion.
This reflective analysis has examined a significant mental health related policing incident, demonstrating how contemporary policing demands ethical judgment, professional discretion and effective safeguarding.  Through critical reflection, I have evidenced my development as a modern professional police officer during my final year of probation.

While national strategies provide a strong framework for forces professionalism, their success depends on the effective integration between policy and practice. Continued investment, further training and support are essential to sustaining professional standards and safeguarding vulnerable persons.

Word count - 2000



Task 2
Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Introduction.
Effective communication underpins the modern-day policing practice, shaping public understanding, confidence and engagement with police activity (Mason and Leishman, 2003). In recent years social media has become increasingly prominent communication tool for police forces, enabling for rapid information dissemination, enhanced public engagement and wider participation in policing activity (Bullock, 2017). Although there are advantages, the use of social media accompanies ethical, operational and reputational risks, especially during sensitive and high-risk incidents, that require clear governance and professional oversite (Trottier, 2016).

This essay offers a critical reflection on my experience of using social media during a high-risk missing person investigation involving a 10-year-old child who has left home after making threats to end their life. I played a significant role in the initial response, risk assessment, intelligence gathering, and the communication process that culminated in a time critical public appeal using social media. The essays reflection focuses on the role of social media in informing and engaging the community, examines the force policy and professional standards, considered the platforms commonly used by policing, and critically evaluates the benefits and challenges associated with social media use in this incident.

Context of the missing person incident.
A worried parent made a police report which involved a 10-year-old child who left their home address after making explicit threats to end their life. I was the initial officer responding to this incident and I had the responsibility for obtaining key information from the child’s family, necessary for completing the initial missing person report. Key information included the child’s emotional state, recent behaviour, clothing description, known associated and places in which the child frequents and any potential risk factors.

Based on the child’s age, expressed suicidal ideation, any indication of where the child may be and absence of a mobile phone, I immediately identified the incident as high risk. The College of Policing (2023) identified children, mental health concerns and risk of self-harm as clear indicators of high-risk classification which requires immediate and proportionate police response.

Following the risk assessment, I urgently asked for further police units to assist with local area searches and passed the description and photo of the child to officers across the force. I conducted immediate house to house enquiries and local CCTV checks in the surrounding areas. Through these priorities enquires, I obtained relevant CCTV footage showing the child shortly after leaving home. The footage provided me with a still image showing a time accurate description of the child and a direction of travel. Given the limited investigative opportunities at the time, this footage and still become a critical element of the subsequent public appeal. 
Recognising the time critical nature of the investigation, I provided the relevant information and CCTV still to the force’s corporate communications team. This resulted in an urgent missing person appeal to be authorised and an appeal being disseminated on the forces Facebook Page. Along side this, I continued to conducted area searches, spoke with friends and extended family and pursed all available lines of enquiry to locate the child. 

Furthermore, I continuously monitored interactions on the Facebook appeal and engaged with members of public who provided potential sightings or information. Where appropriate I directed individuals to place formal police reports so that the information could be assessed and acted upon effectively. Several hours later, the child was located unharmed in the local area after an anonymous member of public, who has seen the Facebook appeal, contacted police to report a potential sighting. Corporate communications subsequently updated the public to confirm the child has been found and thanks the community for their assistance.

Social media platforms used by policing.
Police forces in the UK often utilise a range of social media platforms, including Facebook, X, Instagram, YouTube and more recently, TikTok and Snapchat are being used to reach certain target audiences (College of Policing, 2020). Each social media platform serves a different purpose and usually meets a different target audience which highlights the necessary use of a range of platforms. Facebook is well established for police use and is heavily utilised for safeguarding appeals and important information with ease, which is reflected as many members of the public follow their local police forces social media including Facebook (Cartwright and Shaw, 2020).

In this incident, Facebook was elected as the primary platform for the missing person appeal, which is regularly the media of choice for any missing person appeals. This choice is most appropriate given the need for rapid dissemination within the local community and the importance of sharing a clear visual image necessary for identification purposes. Current research highlights that social media platforms such as Facebook are particularly effective in missing person and safeguarding investigations, as the enable quick information sharing and facilitate widespread public engagement, increasing the likelihood that members of the community will identify and report sightings to the police (Ralph et al., 2024).

While there are various other forms of social medias that can be utilised for brief updates and signposting the community with information, Facebook remains best suited to time critical safeguarding appeals where community visibility and engagement are most essential.


Benefits of Social Media Use:
Quick Engagement.
One of the primary benefits of social media during this incident was the speed at which information could be shared. Social media allows for the police to engage with large audiences in real time, which is essentially valuable in high-risk incident and investigations for vulnerable people (Bullock, 2017). In this incident, the Facebook appeal ensured that members of the public were quickly informed and asked to remain vigilant within the local area.

Members of public rapidly shared the appeal on Facebook which expanded the number of potential observes beyond those who directly follow and engage with their local police force page. This aligns with recent research indicating that the polices use of social media can enhance situational awareness by engaging the community during critical and rapidly developing incidents (Ralph et al., 2024).

Public Participation.
The missing person Facebook appeal created substantial engagement including shares, comments, likes and formal reports of potential sightings and useful information to police. This demonstrates a wider movement towards participatory approach to policing, where the wider public have the ability to engage as active contributors to safeguarding and the problem-solving processes (Mason and Leishman, 2003). 

Due to the public’s efforts and engagement, the child was ultimately located following contact police received from an anonymous member of public, detailing a potential sighting which was promoted due to the Facebook appeal. This outcome highlights the practical value of community engagement and reinforces academic arguments that social media can enhance policing capacity during time critical circumstances (Bullock, 2018).

Building Public Trust. 
Following the safe recovery of the missing child, Corporate Communications created another Facebook post to provide the public an update. The post expressed gratitude for the publics assistance in located the child. The post created an overwhelming positive response which demonstrates the value of transparency and post incident communication. Research indicates an element of the publics confidence from police is strengthened by effective communication and engagement from police (Rix, Joshua and Morton, 2009).

This incident reinforced the importance of police effectively closing the communication line by ensuring the public is kept informed not only during active investigations and appeals but also once indicants have been resolved and providing outcomes where appropriate.

Risks and Ethical Challenges of Social Media Use:
Confidentiality.
Publishing information about a missing child involves significant safeguarding and privacy concerns, as personal identifiable information and an image would be published on social media. Social media increases visibility, which can assist with safeguarding efforts and in this case locating the missing child however, it also exposes vulnerable individuals to potential harm is any information is misused (Trottier, 2016). In this instance, the risks were mitigated as I obtained authorisation from the child’s parent for a Facebook appeal and all communication with the public was managed by the Corporate Communications team as per policy. The appeal only included limited information that was deemed necessary, proportionate and appropriate.

Risk of Vigilantism.
During the appeal, several members of the public offered to assist in searching the locality for the child, while I recognised that the responses were motivated due to genuine concern, I was also conscious of the potential risks, including interference with police activity and the possibility that individuals may place themselves in unsafe situations in efforts to assist police. Research suggests that police use of social media can lead to unintended and unregulated public involvement if communication is not carefully managed, particularly during emotive, high risk incidents (Crump, 2011).

By actively monitoring online interactions and encouraging members of the public to provide information through formal police reporting channels, I was able to support public engagement, while maintaining operational control and reducing the risks associated with uncontrolled public action. 

Misinformation and Potential Emotional Harm.
Social media can also amplify rumours, speculation, or circulate inaccurate information, particularly during emotionally charged incidents (Trottier, 2016). Although this case did not result in misinformation, the risk was limited due to the regular monitoring and corporate communication team involvement.


Force Policy and Professional Standards
Police forces have implemented policies and procedures in place relating to governing social media use. Individual officers are not permitted to publish information such as appeals independently, and all public messaging was coordinated through Corporate Communications in line with authorised professional practice (College of policing, 2025).

Academic research highlights that it is essential for police communications during high profile and emotive incidents to be governed carefully in order to manage potential risks and maintain public confidence. This approach is particularly beneficial where there are public tensions and emotional responses are heightened (Innes, 2014). My personal involvement into the investigation of the missing child, reinforced the importance of adhering to the forces communication policies and procedures, due to the high-risk nature of the incident as the organisational legitimacy is closely monitored.

Reflection.
This incident has demonstrated the importance of integrating the traditional policing practices with modern day communication strategies. Social media was not used in isolation, but alongside gold hour enquiries such as house to house, CCTV collections and analyses, local area searches, and direct engagement with family members and associates.

Personally, I developed a greater understanding of the ethical responsibilities associated with digital communication and the polices use of social media. While social media in this instance proved highly effective in locating the child, it required careful judgment regarding safeguarding and privacy concerns from the corporate communications teams.

Furthermore, this incident also enhanced my personal understanding of the inter-departmental working, particularly the role of Corporate Communications in managing public engagements and updates during critical incidents.

Conclusion.
To conclude, this essay has critically reflected on the polices use of social media during a high-risk missing child investigation, which I played a significant role. I quickly identified that there were limited lines of enquiry when and I immediately obtained the authorisation from the child’s parents to create a social media appeal, to seek assistance from members of the public. Social media played a large role in this investigation as it allowed for effective information dissemination and communication with the public which successfully assisted with the recovery of the child.

However, this incident also demonstrates ethical, operational and reputational risks the police may face when utilising social media. The essay has identified that effective governance and policy compliance is used to minimise any possible risks. Overall, this experience reinforces the importance social media has when it comes to communication in modern day policing, while highlighting the need for the ethical use.

Word count – 1920 words.

Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Introduction.
Effective leadership is a fundamental component of modern policing and is central to the National Policing Curriculum, particularly in relation to leadership and team working within complect and dynamic operational environments. The role of a police constable is underpinned by leadership from day one (College of Policing, 2023). This is reflected in officers’ day to day roles, as they are routinely expected to exercise leadership without supervision from any senior ranking, often in unpredictable circumstances. The ability to adapt to a leadership style approach is necessary due to the nature of the incidents, often where decisions need to be made quickly under evolving risks.

This essay provides a critical reflection on a domestic abuse incident in which I played a significant role while working along side a less experienced officer. The incident involved a high-risk domestic situation with known safeguarding concerns, requiring immediate risk assessments, effective team coordination, and decisive intervention. Through reflective analysis, the essay critically evaluates the leadership strategies I have developed to manage differing operational demands and explores how established leadership models commonly used in policing informed my actions.

This reflection account demonstrates how my leadership style adapted in response to changing circumstances, moving from a directive style during the initial response, to decisive enforcement leadership, and later to a supportive and coaching style. By integrating reflective practice with recognised leadership theory and policing principles, the essay demonstrates professional growth, ethical awareness, and effective teamworking within a high-risk operational policing environment. 
Incident summary 
I attended an ongoing domestic incident involving a female victim who reported that her partner was intoxicated and refused to leave their shared home address. I asked the Force Control Room for further checks on the house and females’ details, this request revealed that the woman was known to police and had flags for a high risk for domestic abusive, with her male partner being the primary aggressor in previous incidents. Immediately this caused me to recognise the potential risk for escalation and the requirement for police attendance, due to this I requested additional units via control.

Control deployed an officer who had recently completed tutorship. Prior to entering the address, the officer expressed a lack of confidence due to their limited experience in dealing with domestic abusive incidents and requested my support. I therefore assumed a leadership role to ensure officer safety, victim safeguarding and compliance with domestic abuse policy.

Flexibility in Leadership Style
Effective leadership requires flexibility and the capacity to adapt ones style to the demands of dynamic and often unpredictable situations. Leadership is not a static concept. Rather, it involves the continuous assessment of context, risk and available information in order to apply the most appropriate approach. During initial attendance at an incident, particularly where uncertainty and potential harm are present, a directive leadership style is often essential. This approach enables leaders to quickly establish control, provide clear instructions, allocate tasks and ensure that immediate risks to safety are managed effectively.

As the situation stabilises and further information comes available, leadership should evolve accordingly. A transition toward a more decisive style allows leaders to make informed judgements based on emerging evidence, while maintaining clarity and confidence in decision making. Simultaneously, adopting a protective leadership approach ensures that welfare of individuals remains a priority. This may include safeguarding vulnerable persons, managing resources responsibly, and supporting team members under pressure.

The ability to move fluidly between leadership styles demonstrates situational awareness, professional judgment and emotional intelligence. Ultimately, flexible leadership enhances effectiveness by ensuring that responses remain proportionate, lawful and focussed on achieving positive outcomes in complex operational environments.

Directive Leadership During Initial Attendance.
Upon arrival both parties initially appeared calm and cooperated well with police. Despite this, I was conscious of the female’s initial report to control, and the flagged warning markers. I identified that the domestic abuse is likely being minimised or concealed due to police presence. Given my colleague’s inexperience and the safeguarding risks present, I adapted a directive leadership style to take control of the situation and manage risks.

I clearly explained to both parties that they would need to be separated for officers to speak to them individuals due to the forces domestic abuse policy. I directed my colleague to position themselves in the hallway outside the living room while I spoke with the female, ensuring both officer safety and the ability to communicate if the situation escalated.

This approach reflected situational leadership, where a more directive style is appropriate when dealing with high-risk circumstances and supporting a less experiences colleague (Ramakanth, 1988). At this stage, in order to maintain control of the situation, clarity, structure and decisiveness were essential, and this was reflected in my approach.

Transition to Decisive and Protective Leadership.
Once alone with the victim, she immediately disclosed that she required help from police and that the male had strangled her during the argument. The female then exposed her neck to me which had visible redness and irritation around her neck. At this point, the incident escalated from a verbal domestic dispute to a serious violent offence involving the offence of non – fatal strangulation.

In response to this disclosure, my leadership approach shifted to a protective and decisive style, prioritising the immediate safeguarding and enforcement action. I reassured the victim and provided her with clear instructions for her safety and promptly arrested the male for non – fatal strangulation. I coordinated with my colleague to escort the male from the address and requested for additional units to assist with transportation to custody. 

This change in my leadership strategy demonstrates flexibility and aligns with policing expectations that leadership must adapt dynamically to emerging risk and new information. Remaining in a purely investigative or consultative mode at this stage would have been inappropriate and could has compromised victim safety.

Supporting a less experienced officer.
Throughout the incident, I considered my colleagues limited experience. Initially, I adopted a directive and supportive leadership style, providing clear guidance and structure. However, once the immediate risk had been managed and additional officers arrived, my approach shifted to a coaching leadership style.

I involved my colleague in completing the domestic abuse risk assessments, obtaining photographs of the victim’s injuries, and supporting the statement taking proves. This allowed the officer to gain practice experience while still feeling supporting, reinforcing learning and confidence.

This reflects principles of transformational leadership, where leaders seek to develop others by encouraging learning and professional growth through real operational exposure (Bass, 1990). By adapting my leadership style, I was able to balance immediate operational demands with longer-term professional development.


Leadership models.
This incident can be critically analysed through the application of leadership models commonly used within policing, particularly situational and values-based leaderships. Both models emphasise adaptability, ethical decision making and an awareness of risk, all of which are essential in complex and high-risk operational environments such as a domestic abuse incident. 

The situational leadership theory suggests that effective leadership requires flexibility, with leaders adapting their approach based on the competence and overall confidence of those they are leading (Ramakanth, 1988). During this situation, the circumstances developed which led to adaptions in my leadership approach. Upon arrival, due to the high-risk domestic warning markers at the address and that I was accompanied by a less experienced officer, I initially adopted a directive leadership style. This approach was necessary due to the safeguarding concerns and potential for escalation; this leadership style allowed me to take control of the situation and maintain officer safety.

As the incident progressed and new information emerged relating to the disclosure of non-fatal strangulation, my leadership shifted towards an authoritative and decisive approach. The adaptation was vital as it enabled me to take formal police action, manage risk effectively, and prioritise the immediate safety of the victim. Once the offender has been arrested and additional officers attended to deal with the offender, I again altered my leadership style to take more of a coaching approach. This allowed my colleague, to actively participate in the safeguarding and evidential collection element, in a safe environment. I ensured to maintain appropriate oversight and provide advice and assistance where necessary.

Alongside my ability to adapt my approach based on operational demands of the incident, my leadership was also informed by values- based principles, of ethical and victim focused leadership, which emphasise fairness, respect and protecting vulnerable persons (Innes, 2006). Throughout the incident my decision making reflected these principles by maintaining a continuous focus of victim safeguarding and reassurance and taking positive lawful action in arresting and removing the male.

Teamworking
Effective leadership during the incident also required strong teamworking and collaboration. Following the arrest, I worked alongside my colleague to complete the full domestic abuse risk assessments, obtain evidence and support the victim’s safety and mental health. My colleague and I ensured that our communication was clear to ensure that no actions were overlooked.

At this stage, my leadership style becomes more collaborative ensuring that the responsibility was shared. This area of the incident highlights how leadership can extend beyond commands to enable coordinated and effective team performance.


Reflection on Leadership Effectiveness.
Upon reflecting on this incident, I acknowledge that my ability to adapt my leadership style allowed for the successful outcome of this incident. A hesitant initial response or a delay in separating both parties may have reduced our opportunities for early safeguarding and increased the risk to officers’ safety. Additionally, the adaptation in my leadership style was essential as if I had maintained a highly directive style once the risks of the incident had minimised then I could have limited my colleague’s confidence and professional development.

Furthermore, this incident has reinformed my personal understanding that leadership within policing is inherently dynamic and demands continuous risk assessments, team collaboration and ethical considerations. It also emphasised the need to balance decision making for ongoing situations with the responsibility to support the continued learning and development of less experience’s colleagues. Due to this incident, moving forward I will continue to develop my ability to recognise when leadership styles should transition from a control to collaboration as this incident highlights that this will ensure both protection of vulnerable victims and the effective team development.

Conclusion.

This essay has critically evaluated my leadership practices during a high-risk domestic abuse incident, demonstrating that effective leadership that is flexible, ethical and responsive to rapidly changing circumstances. The incident highlighted the necessity of adopting leadership style in line with evolving risk, victim vulnerability and team capability, rather than relying on a single, fixed approach. By initially adopting a directive leadership style I was able to establish control, manage immediate risks and ensure the safety of all parties involved. As the situation developed, transitioning towards a more decisive and protective leadership approach enabled informed decision making, effective safeguarding of a vulnerable victim and appropriate management of a serious criminal offence.

Furthermore, this experience reinforced the importance of balancing operational demands with the responsibility to support and develop less experienced colleagues. By recognising when to move from control to collaboration, I was able to maintain professional standards and lawful decision making but also to promote learning, confidence and competence within the team. This reflects key principles of adaptive and situational leadership, where effective leaders continuously assess context and adjust their approach accordingly.

Ultimately, this incident strengthened my understanding that effective leadership within policing is not defined by authority alone but by the ability to balance control, decisiveness, collaboration and professional development within complex and high-risk operational environments. This learning will directly inform my future leadership practice, particularly in safeguarding focussed incidents where both victim safeguarding and team effectiveness are critical to achieving positive outcomes.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Introduction
The three-year probationary period is a defining stage in policing development, demanding that new officers evolve from dependant learners into confident independent decision-makers. This progression is underpinned by effective coaching, mentoring and assessment, as they play a key role in facilitating learnings, and ethical developments (Clutterbuck, 2014). The National Policing curriculum highlights that importance of coaching and mentoring and describes it as an essential tool for fostering operational capability, reflective learning, and ethical policing practice. 

This essay critically reflects on my personal experience of coaching and mentoring throughout my three-year probationary period. I will focus on how both formally structured and informal support contributed to the development of my personal confidence, professional capability and knowledge, and organisational standards. The reflection further examines how the role of mentoring enhanced my leaning and performance in the workplace by enabling the practical application of policing theory through experience-based learning.

In exploring these areas, the essay draws on established definitions of coaching and mentoring and critically engages with key theoretical frameworks commonly applied within policing, including the GROW coaching model, adult learning theory, and experiential learning theory. it further examples how feedback was delivered and received throughout my probationary period, and the extent to which this feedback informed learning, performance improvement and professional growth.

By adopting a reflective and analytical approach, this essay evidences how coaching and mentoring were not merely developmental tools, but fundamental mechanisms through which I was able to meet the complex demands of probations, shape professional identify and transition towards effective and autonomous operational practice.

Coaching and mentoring 
Following an initial six-month period of theory-based training school, probationary officers are deployed onto a response shift where they are allocated a designated tutor police officer. During this period, probationer officers remain double crewed with their tutor, who provides structed coaching, guidance and continuous assessment within living policing incidents. This phase of policing highlights a significant shift from a classroom learning environment to an operational policing, where officers’ development increased exponentially.

A central component of this policing stage is the necessary completion of a competency-based portfolio, which is commonly referred to as Matrix. The Matrix requires probationary officers to evidence competence across a wide range of policing scenarios, including safeguarding, completion of complex investigations, use of police powers, effective communication, dealing with conflict and upholding professionalism. Competence is evidenced through the use of body worn video cameras, reflective written account, and accurate completion and regular updates on the policing systems and databased. The tutors also have responsibility to complete the Matrix and provide witness accounts on how their probationary officer completed each section. Additional, oversight of the Matrix process is provided by officers and higher-ranking officers within the Learning and Development unit, who ensure that all competencies are sufficiently evidences before, the probationer is signed off and considered as competent. 

The tutorship stage commonly lasts for 10 weeks, after which officers are considered as competent and transition to independent patrol. If any probationary officer struggles to evidence competencies, then additional guidance and training is provided. The structed mentoring and vigorous assessment available throughout this phase is a fundamental element when ensuring operational readiness, public safety, and organisational assurance. Personally, this stage of probation was the most influential, as it required constant application of the theoretical knowledge within real policing environments under ongoing supervision and assistance.  
in policing.
 

Understanding Coaching and Mentoring in Policing Practice.
Within policing, coaching and mentoring fulfil different but complementary developmental functions. Coaching is commonly conceptualised as a performance-driven process that seeks to improve individuals’ capability through structured dialogue, feedback and goal setting (Whitmore, 2017). Upon reflection of my time spent in the probationary period, coaching was most prominent during the tutorship phase, where tutors facilitated reflective discussions on attended policing incidents and provided valuable feedback to help guide my personal learning and operational skill sets. 

In comparison, mentoring is understood as a sustained, relationship-based approach through which experiences officers provide guidance to help support the development of officers with less experience through sharing professional insights and guidance (Clutterbuck, 2014). During my probationary period, mentoring supported not only my operational development, but also my personal emotional resilience, understanding into organisational cultures and expectations, and helped shape my professional identity. 

Both approaches of coaching and mentoring reflect the principles of adult learning theory which recognises that adults learning most efficiently when learning has purpose, relevance and is linked to real world experiences (Knowles et al., 2015). Upon reflection, coaching and mentoring supported my personal learning during operational policing environment, ensuring that theoretical knowledge was reinforced through supported practical application. 

The benefits of Coaching and Mentoring throughout probation.
Coaching and Mentoring were fundamental to my development during probation, contributing to enhanced confidence and resilience, professional knowledge, and overall organisational alignment. Early in service, I demonstrated limited confidence and uncertainty in areas such as decision making, management of complex operational situation and dealing with conflict. The coaching I received had a strong reflective focus, where I was often asked to justify my decisions, consider different responses and to reflect on my actions and incident outcomes. This reflective engagement approach enhanced my confidence and supported my ability to exercise independent judgments. 

The mentoring relationships also played a key role in supporting my development beyond operational learning by offering reassurance and professional insights during challenging incidents and periods of reduced personal confidence. Informal engagement with experienced officers helped to normalise the pressures associated with probation and reinforced learning through shared experience. Available research indicates that mentoring can positively influence reliance and wellbeing among police officers, especially during the probationary period of their careers (Jackman et al., 2021).

At an organisational level, coaching and mentoring ensured that my development remained consistence with force standards and professional expectation. The matrix competency framework provided a structed oversight of my professional progress, whilst coaching interventions were utilised to address the identified areas requiring further development. This balanced approach provided support for both professional growth and organisational accountability prior to independent patrols.

Application of the GROW Coaching Model
A coaching framework that played a significant role in my development during probation was the GROW model, which is widely used within policing to help structure reflective conversations and support performance improvement. The GROW model consists of four key stages, Goal, Reality, Options and Will. These stages provide a systematic approach to post- incident reflection and learning (Whitmore, 2017). Throughout the tutorship period, my tutor and supervisor routinely applied this model following operational incidents to support competency development in line with the National Policing Curriculum. Coaching discussions focused on clarifying the goal of police action, such as providing safeguarding to a vulnerable person or achieving lawful outcomes, before examining the reality of my decision making, behaviour and communication during incidents I was then encouraged to explore options for alternative approaches and commit to specific actions (will) for future practice.

The use of the GROW model supported the development of reflective practice by encouraging ownership of leaning rather than reliance on prescriptive instruction. This aligned with the National Policing Curriculums emphasis on developing officers who can exercise independent judgment whilst remaining accountable to policies, ethics and organisational standards. Through continuous use of the model, my ability to critically evaluate my own performance, identify areas of improvement and apply learning improved.

Critical Limitations of the GROW model.
Whilst the GROW model proved valuable in supporting reflective learning, its application was not without limitations. The model presumes a level of experience, confidence and emotional readiness that may not always be present during the early periods of probation or following high risk and emotive incidents. In these circumstances, probationary officers may require of directive coaching to ensure immediate safeguarding, legal compliance and officer welfare. Research indicates that although reflective coaching frameworks prove effective in promoting professional autonomy, they are most effective when flexibly applied and complemented by clear guidance and supervision in high-risk operational environments (Grant, 2017). This highlights the importance of adaptive coaching within policing, where models such as GROW are used as developmental frameworks rather than inflexible processes.

Learning, Development and Performance in the Workplace.
Learning during my time spent in probation was shaped by an applied learning approach, where operational incidents were followed by guided reflection and constructive feedback. Tutors and supervisors facilitated reflective discussions that encouraged critical considerations of decisions made, outcomes achieved and any identified are requiring improving. This approach closely aligns with Schön’s concept of the reflective practitioner, which emphasises learning through reflection on and in action within professional practice (Schön, 1992).

My engagement in reflective discussions following incident, provided encouragement to move beyond procedural compliance and develop personal professional judgment, situational awareness and enhanced ethical understanding. These reflective processes supported deeper learning by allowing me to identify area for improvement and apply learning to future policing incident, reinforcing continuous professional learning and development of operational competence.

Coaching facilitated the identification of specific areas in need of development, particularly in relation to communication during domestic incidents and the effective management of providing effective safeguarding. Feedback was structured, timely and directly linked to operational outcomes, which aligns with the feedback theory that highlights the importance of task-focused, actionable feedback in enhancing performance (Hattie and Timperley, 2007). By clearly identifying what was done well, what required progress and how practice could be developed, coaching enabled targeted learning and contributed to increased professional certainty.

Mentoring played a significant role in my longer-term professional development by translating organisational expectations into practical approaches suitable for frontline policing. Support for experienced officers assisting in developing effective strategies for managing high workloads, maintaining professional standards whilst under large amounts of pressure and stress, and exercising empathy and compassion alongside enforcing policing powers. This reflects the professional socialisation theory, which suggests that organisational competence and identify develop through the interacti0ons with experienced practitioners who inhabit accepted norms and behaviours (Van Maanen and Schein, 1979). Through this process, I progressed from a probationary officer with little knowledge, to a competent independent officer capable of decision making.

Feedback: Giving and Receiving
Feedback was a large element of my probationary development. Receiving consistent constructive feedback enabled me to identify my strengths and areas of improvement and monitor any progression. Feedback drawn from an improvement focus rather than criticism, has been shown to significantly enhance learning and progression rates (Hattie and Timperley, 2007).

Initially I found receiving critical feedback channelling; however, mentoring support helped me develop a greater openness to reflection and continued learning. As mt probation period progressed, I also began provided feedback to my peers and officers with less experience to me. Drawing on coaching principles, I adopted a supportive approach that encouraged peers’ self-reflection rather than direction correction, reinforcing both individual and team learning.


Critical Reflection and Areas for Development.
Operational pressures and overall call demands influences to effectiveness of coaching and mentoring. At times, during high demand the chanced of receiving structed reflection and coaching were limited due to commitments of senior officers. This sheds light on the importance of proactive engagement with learning opportunities and seeking informal mentoring when formal support was unavailable.

This experience has informed my intention to support future probations by officers’ consistent guidance, constructive feedback and reflective opportunities, recognising the impact that effective coaching and mentoring can has on professional and personal development.


Conclusion
This essay has critically reflected on my three-year probation, demonstrating that coaching, mentoring and assessment were a vital part of my learning, development and operational performance. Structured coaching during tutorship, combined with longer-term mentoring relationships supported the improvement of my personal and professional confidence, knowledge and organisational identify.

The probationary period reinforced the fundamental importance of reflective practice, ethical decision making and ongoing professional development as core components of effective and legitimate policing. Throughout structured reflection and feedback, I developed a deeper understanding of how individual decision-making impacts public’s trust, victim outcomes and organisational standards. As I continue to develop within the police force, I recognise my responsibility not only to uphold my own development, but also to contribute actively to a supportive learning culture. This includes mentoring less experienced officers and encouraging a reflective, developmental approach to policing practices. 
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