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Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).
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Throughout this written assignment there will be discussion and critical evaluation on the progress and emotional social development of Child A during their transition back into school since processing a significant bereavement. The child is eight years old and based in a busy year three classroom with thirty-one other learners, he lives with his mother and does not have any siblings. The child has been processing new information and potential trauma from the passing of their father and has been absent from school during a grieving period, missing a significant period from the learning environment. This can be seen as a vertical transition possibly affecting their well-being and progress throughout (RCTCBC, 2024). The child will be acknowledged as ‘Child A’ to protect their rights of privacy (UNICEF, 2009) throughout this assignment, further detail regarding the community, school and family will also be anonymous throughout (BERA, 2024).

	Child A is knowledgeable and keen to share interesting information with peers and members of the school. However, he finds it challenging to sit still and has issues focusing and discussions with other learners and working together which can be seen as common in children processing bereavement (Science, 1984). He does not enjoy attending school as he did before and tends to arrive late most mornings. The child receives little support at home since the incident due to the sensitivity of the issue and finds sharing and discussing emotions occasionally challenging (Parenting, 2023).

	The aim of the chosen transition is to explore the significant impact the incident has on an individual and their development and learning progression at a young age. Due to the lack of support the child receives at home their transition back into school, surrounded by other children in a busy environment may be overwhelming and difficult, the support that they receive in school could be vital and should be seen as important and acknowledged throughout to support them emotionally and support their learning progression (Lawson, 2024). When children process a significant bereavement, their development can be impacted due to the trauma of the situation and in this case the period in which they have been grieving away from the school environment (Adetunji, 2024).

[bookmark: _Hlk180781500]As previously mentioned, Child A is processing the bereavement of a significant family member, they have missed a significant period of school affecting their development and learning progression within the beginning of key stage two (Media officer, 2023). This would be considered as an Adverse Childhood Experiences (ACE), a traumatic event or situation causing barriers to the mental health, development and needs of an individual affecting their future (NHS, 2024). The learner needs additional support during the emotional transition back into the school environment (Patel, 2024) and it is found that children who are returning to the school environment after a bereavement should be highly supported and seen as a priority upon returning to the environment (Dyregrov, et al., 2020). The child’s emotional development is a key element throughout the transition back into the environment and ensuring that the support is in place for the child should be a fundamental aspect of their return (Patel, 2024). The learner has been processing a significant and unexpected change in their life impacting their education and holistic development (Willmoth-Allsop, 2018).
	
	Upon observing the child within the classroom and discussing the child with the class teacher, I was able to gain a deeper understanding of the barriers faced by the individual and see why they are so closed off within the classroom (Cruse, 2022). Before the grief was experienced and presented to the child, they were a happy, unique and confident individual always keen to engage in classroom activities and enjoyed working with peers enhancing their development (McAuley & Rose, 2010). Since the child has returned to the classroom environment, they were exhibiting behavioural changes (NHS, 2021). They were removing themselves from interactions with peers and other children within the school affecting different relationships and social interactions within the learning environment, they seemed isolated and withdrawn from situations (Kentor & Kaplow, 2020). The individual was having difficulty focusing which began affecting their academic performances and lack of engagement throughout the classroom (BBC, 2020). The child presents a need for support, patience and an aspect of sensitivity going forward (Barnados, 2024).

	Child development is seen as an essential for the educational success of an individual and is suggested to be seen as being holistic (Smidt, 2019).Holistic development can be seen as the main focus on the overall development of an individual including their physical, personal, cognitive, emotional and social development and it is found that they are all in connection (Parenta, 2021). Holistic development focuses on the entire development of the child and ensures all areas are a focal point for them within their education (Mcllory, 2024). Since returning to the school, the main development focuses for the specific child are their emotional and social development including aspects of their cognitive development. 

[bookmark: _Hlk180872924]	Child A somewhat presents a cause for concern regarding their social skills throughout the classroom when isolating themselves and avoiding engagement with other pupils (Curie, 2022). Social emotional development is seen as a key aspect of a child’s well-being (Samuel, 2024) and seen as a personal process allowing children and learners to understand their own emotions and the emotions of others (Cherry, 2024). Social skills are seen as important for children to establish new friendships and interactions with peers whilst ensuring they are focusing on other linked skills, including communication, sharing and cooperation skills (Adams, 2024). 

Emotional regulation allows children to express their feelings appropriately and engaging in calming strategies to allow full regulation (Rouse, 2024). Creating a safe space for children is seen as important to allow them to communicate their thoughts and feelings (Cherry, 2024) in a supportive environment to benefit their overall well-being and aid them throughout their education (Weir, 2023). Estyn have suggested that adopting a whole school approach to well-being is considered good practice to improve engagement and further academic achievement (Estyn, 2023).At eight years old, it is suggested that young children start becoming more independent and mature whilst becoming more aware of their own feelings and the outcomes of their actions (NHS, 2024). Vygotsky introduced the idea that those who are included and involved in social interactions are more encouraged overall and may present as more knowledgeable and developed (Psychology, 2024). His theory focuses on the connections made between people and the importance of communication in the learning environment (David, 2014).

[bookmark: _Hlk180878018]The aim of the Curriculum in Wales is to improve education all together, ensuring all children have the experiences, knowledge and skills for their futures and employment constantly working towards the four core purposes (Estyn, 2023). The curriculum is seen to allow schools to design their own ideas with the guidance of the framework whilst using the  clarification of the four purposes. It promotes and allows further collaborations and links for cross-curricular learning. The six Areas of Learning and Experience (AoLEs) are based around the four purposes and are supported by the statements of what matters (Gov, 2020). The Health and Well-being AoLE focuses on physical, emotional and social health and promotes them throughout. The health and well-being of an individual is seen as a key facilitator for successful learning and the AoLE allows children to understand and appreciate the different factors and aspects of health and well-being and the importance of it (Curriculum for Wales, 2020). Pupil progression is a process of development through skills, knowledge and understanding and finding depth and meaning to purposes throughout (Gov, 2020). Child A’s progression has seen to have been impacted due to their time away from the educational environment and the lack of concentration they have since returning due to the incident. The child is surrounded by little support within the home environment and does not get opportunity to present his thoughts and feelings (EEF, 2022).

	Erikson suggests that children’s response to grief or a sudden death will be influenced by the psychological stage they may be in (Sekowski, 2020). His theory suggests that the child is currently in their ‘Industry vs. Inferiority’ stage (Erikson & Erikson, 1982), where they are aware of a death and may possibly worry about the impact that it may have within the family. It may disrupt their focusing ability and potentially their self-esteem and ensuring an individual is supported is key when processing a loss (Curie, 2022). His theory emphasised the importance of a supportive environment and the need for reassurance to aid them in their emotional development and resilience (Orenstein & Lewis, 2022). 

Child A has experienced countable transitions through their life so far and has not presented a cause for concern during these transitions from foundation phase to key stage two or when they transitioned into the school at nursery and when they moved to a new area (vertical). The child has also processed other smaller transitions (horizontal) like their journey from home to school each morning or their change in environment from classroom environment into the dinner hall for lunch. Children experience different transitions and the reaction from the individual can always be different (Patel, 2024). Child A is experiencing a vertical transition where there is a change in environment and routine where they are missing a vital person from their daily routine and moving back into an environment whilst coming to term with the changes in their life (Fabian and Dunlop, 2006). 

[bookmark: _Hlk181009298]To additionally support the challenges that Child A faces, interventions will support the development and progression of the child whether it be academically or emotionally (Goby, 2024). The Welsh Government suggest that interventions are key to a successful education for children and young people (Gov, 2016). Within the school, there is a nurture room with several members of trained staff with deeper understanding and knowledge of the different needs of the children (McBride, 2019). The nurture room is a comforting environment designed to support the development of children when experiencing challenges or processing difficult information or news (Adetunji, 2024). It provides a secure and safe environment for the children and aims to aid them academically and socially (Nurtureuk, 2023). The room allows children to express their feelings and thoughts in a relaxed environment (Adetunji, 2024).

Interventions are a variety of useful strategies implemented to focus on the specific child’s needs within the educational environment whilst having the child’s best interest (Goby, 2024). Interventions are seen to benefit teaching and learning for both practitioner and learner to positively influence progression and development (BMJ, 2015). They are seen to be most effective when persistent for the children and they can be time-consuming within their education (Edwards, 2023). The interventions aim to contribute positively with the overall well-being of Child A and allow them to express themselves in a safe and comfortable environment (Hawthorne, 2023).

Child A should be granted access to the nurture room and provided with the opportunity for free choice to aid their development to further allow them to reflect and understand their own choices for their academic achievements (Goldberg, et al., 2019). The child should be free to attend the room and given the opportunity to feel safe and comfortable in the environment (Ballinger, 2024). The trained members of staff will have regular contact with the class teacher regarding the progress of the learner (Pratt & Foley, 2012). As previously mentioned, Child A struggles with focus and concentration on activities and tasks within the classroom, allowing regular communication with the class teacher, the trained members of staff could have opportunity to plan tasks for the learner to complete within the safe environment to avoid them from falling behind and missing vital work (Mileo, 2023). The learner could also attend group session with other pupils whose development is suffering due to different emotional needs, and this is suggested to comfort them in knowing they aren’t alone whilst building new friendships, outside of the classroom (Sloan, et al., 2020).  The different group activities allow possible further development of other skills, including communication, aiding their overall development, and the expression of different feelings and emotions throughout sessions (Ballinger, 2024). Allowing Child A to participate in a variety of interventions is seen to promote their well-being and aid their progression and development (Hawthorne, 2023).

	Child A could also attend Emotional Literacy Support Assistant (ELSA) sessions. ELSAs are trained members of staff whose main aim is to aid the overall academic success of an individual whilst focusing upon their social and emotional development and well-being (ELSA, 2024). ELSA is a programme used throughout schools and are seen to beneficial for children to develop communication skills and discuss areas of support and they are planned to the needs of an individual to help them widely (Anon., 2017). They develop different strategies and interventions specific to the needs of an individual to meet their emotional needs (Rogers & Kelly, 2024). Jean Piaget, a Constructivist Theorist, emphasises the importance of hands-on learning and identified the importance of the development of new skills and knowledge (Piaget, 1997) in children to not only develop their well-being but also their cognitive development (Cherry, 2023). This suggests that ELSA interventions would be highly beneficial for Child A, aiding their development holistically throughout (Purcell, et al., 2023). Completing the interventions suggest that Child A can reattend the classroom and engage in activities and discussions with their peers. They should feel safe and comfortable returning to the classroom environment to interact with peers and engage in their work throughout to academically support the individual (ERIC, 2021). 

The intervention strategy can also present many different limitations for teaching and learning (Reference). Little resources and funding can be seen as a constraint on the effectiveness of the strategy (Chodkiewicz & Boyle, 2016) one of the factors being the lack of trained and experienced members of staff (Summers, 2024). Occasionally, interventions can be seen as interfering within the learning environment. The child, and other learners who are removed form the learning environment may face disruption throughout their learning time and may possibly face further limitations (EEF, 2024). 

Throughout this written assignment; the holistic development, academic progress and well-being (Lawrence, et al., 2022) of Child A presents a possible decline due to the ACEs and experiences that they are processing (Cohen & Mannarino, 2011). The interventions are seen to possibly positively support the well-being, development and overall progression of Child A (Stylianoi & Zembylas, 2016). Following a whole school approach to well-being (Estyn, 2023) and the recognition of all stakeholders, all members of staff and practitioners within the school are aware and have a deep understanding of the needs of Child A and are knowledgeable of the importance of their well-being. Child A’s class teacher is specifically aware and understanding of the overall importance of the interventions and the reasoning behind them (Symonds, 2015). 

The Professional Teaching Standard ‘Learning outcomes and well-being’ (WG, 2017) is possibly related to this assignment throughout. The well-being and academic performance of Child A is a key element to support them throughout the barrier they are facing throughout this particular transition. 
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