A reflective account using the Gibbs reflective cycle following a 45-minute teaching episode I completed within the topic area of dyslexia. The cycle consists of 6 stages interlinked allowing me to reflect effectively and better myself for future episodes (Gibbs, G 1988). 
Description 
Description of what happened is the first stage of the cycle (Gibbs, G 1988). 
A PowerPoint presentation was used during this episode with the audience being police tutor constables and focused on what dyslexia is and how to recognise it when tutoring student officers. 
Initially I explained where the fire exits and toilets are located, before moving onto the aims and objectives. Then focused on what dyslexia is and used videos and groups tasks to facilitate this learning. 
Resources such as flip chart paper and marker pens were provided to aid group tasks and an in-depth group discussion followed allowing students to share previous experiences, and these were supported by academic research. 
The later part of the episode focused on signs of dyslexia, coping strategies, and reasonable adjustments, allowing students to relate the topic area into their line of work. 
The episode concluded, by a reviewing the aims and objectives, and provided opportunities for students to ask questions. 
Feeling
The second stages of Gibbs G (1998) cycle is to reflect on the feelings and thoughts throughout the episode. 
Initially I was nervous delivering due to the first time I had presented to this many students. However, as time progressed, I relaxed before becoming anxious during the group task as some marker pens stopped working. Conscious not to waste time, I immediately started looking for replacements which were eventually located. 
Furthermore, this topic area is sensitive to some and very personal, so was conscious to ensure students felt comfortable throughout. Therefore, at the start I explained my experiences of being dyslexic hoping to break down any barriers/stigma within the group. 

Evaluation 
Continuing to follow the Gibbs, G (1998) cycle, an evaluation will now be conducted and determine what did and did not go well. 
Throughout the episode students engaged well, disclosing personal experiences of working with dyslexic officers or having dyslexia themselves. This added context to in depth discussions by allowing students to link the theory to practical experiences.  
However, I did not anticipate the length if these discussions, leading it to session overrunning slightly. However, I did not want to interrupt students as these were adding to the learning experience. 
As noted above, I had issues with the markers pens not working during the group task resulting in time being wasted whilst replacements were located. Moreover, the replacements were normal pens meaning writing was smaller on the flip chart paper making it difficult to read when the students presented back to the group. 
Finally, the quieter students did not engage in discussions as much as others, potentially due to the more outspoken members of the class taking the lead. 
Analysis
Analysing why many in the group engaged so well, I believe was due to how I spoke about my own dyslexia in a positive way. I think this made the environment more comfortable for the students, giving them confidence to be open and honest around their experiences in a safe space. 
Another rationale maybe due to how I incorporated the different learning styles as documented by Fleming and Mill (1992). 
Fleming and Mill (1992) documented that how everyone learns differently, identifying 4 main learning styles, that fall under the mnemonic VARK- visual, audio, read and kinaesthetic.
I made a conscious effort to include these styles within my session and to support visual and audio learners, I provided a video explaining dyslexia, which included annotations, visual effects and a narrator that spoke in simple, plain language at a steady speed. 
The group tasks were incorporated for kinaesthetic learners, allowing students to move around and present information to the group without being sat in a chair all the time. 
There was also information on the PowerPoint slides around the definitions, facts and figures of dyslexia to incorporate those who learn through reading. 
A reason for why some of the quieter students did not engage maybe due to the large group. It can be intimidating in these circumstances and will be considered within the action plan. 
Furthermore, it was difficult to determine if the large group was detrimental to the learning of students and lack of knowledge checks did not allow me to determine this. 

Conclusion 
To conclude overall, I think the session was successful. I was impressed with the level of engagement from the students and the detailed discussions. I believe that incorporating the 4 learning styles documented by Fleming and Mill (1992) was beneficial and a leading factor in this. 
The video used was informative and throughout the episode I witnessed students referring to this during group tasks and discussions. 
The lack of knowledge checks however did make it difficult to assess if learning objectives had been achieved but content discussed as a group, was detailed, and demonstrated a good understanding. 

Action Plan
In reflection, I would incorporate knowledge checks within the episode and have a contingency of spare marker pens to aid with group tasks.
I would also include more group work to incorporate the quieter students and allow me to engage more with them, testing their understanding of the topic area. 
Moreover, upon reflection I feel it would be beneficial to hand information sheets out to students and further aid those who learn through reading. This will allow them to digest the information in their own time without being rushed by the presentation progressing.
Finally, I would also allow additional time at the end of the session to accommodate open discussions that may come about. This topic is personal, and I want to provide time for those willing to express their thoughts as I believe it was beneficial allowing others to relate and learn from past experiences. 
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