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Developing and Supporting Physical Development in Early Years (BMSA4001) 
Reflective Journal 
 
I have been fortunate enough to have been given the opportunity to learn in depth about the Physical development of children in the early years. Once I experienced Day 1 and Day 2 of the BMSA4001 course I understood completely how Physical Development and life experiences in the early years of children’s lives can impact on an individual’s future and how they engage in physical development throughout their lives. 

This reflective journal is based on a Year 1/2 class in Penllergaer Primary School. It is a large school with 2 nursery classes, 2 reception classes, 3 year 1/2 classes, 4 year 3/4 classes and 3 year 5/6 classes filled with children of all abilities with a range of 15 different languages. Our school setting is in an affluent area in which we have rich areas to develop physical and imaginative capabilities. We have beautiful waterfalls and woodlands near for our children to explore. Fortunately, we have woodlands on our school premises in which the children have opportunities to explore walking on various levels and textures. After having the eye-opening experience of the Physical Development in the early years course it is important to incorporate these types of experiences whenever and wherever possible within teaching and learning at our school. Time is crucial in our school, and this is something we are continuously trying to balance. We are a school that provides breakfast club and after-school club that is always at full capacity. This tells us that parents are living extremely busy lives in which may not contain rich activities for their children to take part in, to develop their physical development. Children are also spending majority of their days, sometimes 8am until 5:30pm in school, which means they are finding it difficult to focus and concentrate for extended periods. My class includes 29 unique individuals ranging from age 5 to age 7. ‘Most of the activity in the 1st 7 years of life is part of one process: the process of organising the sensations in the nervous system.’ (Jean Ayres 2005).

Through attending the SKIP Cymru course, it became clear, that as foundation phase teachers, this was the time in which we needed to ensure the children in our school develop the correct physical development skills. They have now experienced a number of SKIP Cymru sessions indoors and outdoors since I began the course. We are lucky in Wales as we have the Foundation Phase. It is a play-based curriculum that supports the development of physical literacy. As stated by Whitehead 2016 the definition of physical literacy is, ‘motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.’ (Whitehead M 2016).

Through the support and awareness of SKIP Cymru, is has become apparent to me that some children are deprived of opportunities to develop their physical development in their everyday lives. Our children live in a generation in which many of their parents live extremely busy lives which technology is becoming a huge part of. The children in our generation are exposed to technology throughout their everyday lives. Television and devices have become the ‘toys’ of today. Children do not spend hours practicing their ball skills, or their running but would rather choose to play on their devices. Goddard reinforces “We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation.” (Goddard Blyth, 2005: 130)

I come back to SKIP. “Children who have regular physical activity have better academic achievement, cognitive skills and attitudes” (SKIP Cymru, 2016). This proves that, as foundation phase teachers, it is of utmost importance that we give children the most rich and positive experiences to develop their physical development. Physical development has always been an aspect of learning which engages and raises children’s moods and attitudes towards their learning. Children think that if they are moving, they are playing. Through the integration of SKIP Cymru sessions, the children were developing a more positive attitude to their learning and “When a child moves and improves their movement skills, their brain develops more connections (dense neural networks) and when a child moves they learn to process information more quickly and efficiently and have better attention” (SKIP Cymru, 2016).

When completing baselines and assessing the children to inform my planning I used the Gallague, Ozman and Goodway, 2012: 247 explanations of the different stages. My class showed a wide range of the stages and none on a proficient level. This informed me that I needed to differentiate lessons and give constant feedback to children in order to challenge and support where needed. I used the SKIP Cymru booklet to support myself at this stage of my sessions.

Throughout the SKIP Cymru sessions I delivered, the children were introduced to new vocabulary, equipment and body movements. The children showed high levels of engagement and always tried their best to take all new information in. I ensured that each new concept or movement that was shared was modelled correctly, whether it be by myself, another pupil or an appropriate video. On reflection, one thing I found beneficial within my sessions was the constant feedback I had given to the children within my focus garden. Through what we had been modelled during the SKIP course, I tried my best to pass on the correct feedback, praise and teaching cues to my children. In order to refrain myself from stopping and starting sessions continuously, giving feedback and pointing out good movements continuously ensured that children were constantly being modelled the correct movements in an inclusive way. Children needed good modelling in order to re-in act specific movements themselves. Teaching cues came in extremely useful during these times and the SKIP Cymru booklet helped support me when using these for specific movements and object control movements.

The children understood quickly the term garden and I found they were wonderfully inclusive and gave children the confidence to focus and concentrate on the task at hand. Appropriate challenge was given to children in order to push their learning on this may have been in forms of changing equipment or changing dynamics of the movement. ‘Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions.’ (Jean Ayres Chapter 2).

Through observations during SKIP sessions, during the obstacle course garden many children found the crossing the midline activity tricky. “Crossing the body’s mid-line is an important developmental skill needed for many everyday tasks such as writing, reaching towards your foot to put on a shoe and sock with both hands and hitting a ball with a bat” (Kid Sense Child Development, 2021). Children who I deemed to have lower physical development skills did struggle with crossing the midline. These children struggled with other physical things such as holding a pencil confidently and zipping their coat up. Kid Sense 2021, states that “difficulty crossing the midline also makes it difficult to visually track a moving object from one side to the other or track from left to right when reading, meaning reading can also be delayed.”. On reflection of this, many things started to add up with certain children and I knew it was important to incorporate specific activities throughout our daily routine in class, for example, we have been including some dance moves in our Christmas concert which include crossing the midline. I found that through attending the SKIP course I am picking up on ideas as to where and when I can slot SKIP physical development aspects into my teaching and learning.

Eventually, when I introduced throwing to the children they needed clear instructions, consistent modelling and feedback to ensure they fully understood the body movements that were needed to complete the exercise. Through observations and reflections, I found that the children were making least progress in this specific object control area. I found that with the obstacle course garden running alongside a throwing garden, there was too much activity going on in our school hall. As Newell states in his constraints theory and research carried out by Haywood and Getchell (2005) I understood that the environment was one of the constraints that I could change in order to adapt my session. After realising this I acted upon my knowledge and understanding of the theory. Through changing the environment from the hall to the school yard the children were more confident with throwing the equipment, they were not holding back and weren’t afraid that they would damage any of the displays in the hall. It was evident that the children felt more comfortable to use the space of the school yard confidently to develop their throwing skills. This was a valuable lesson to learn as a teacher, because more than likely, children do not have this space at home to be able to practice such throwing skills and therefore needs to be utilised appropriately and where necessary. 
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All children were fully engaged and ready to learn during SKIP Cymru sessions. In the beginning, excitement of SKIP Cymru sessions impacted on listening skills. Once children became used to the rules and routines of SKIP sessions, listening skills progressed as children became used to equipment and gardens and gained more independence. All children showed progress and most children showed progress in all movement and object control areas. I was reassured by Jean Ayres 2005 when I read her explanation that ‘Some children develop faster and some more slowly, but all travel pretty much the same path.’. All children developed a better level of independence within the obstacle course garden whereby they would challenge their physical development instead of repeating the same movement over and over. Flashcards of animals on specific stations helped model this too. 

My next step is to work with colleagues within my setting to plan a SKIP Cymru scheme that shows progression from Nursery up to year 3 in readiness for the children in our setting to be able to access the games and competitions that they take part in, and can do so proficiently with the skills they have learned in the first 7 years of their lives. In line with the new curriculum, I am hoping to have more opportunities to take the children out into our local area in which we can explore fantastic woods, hills, and waterfalls. This will give the children exciting, rich and personal experiences to enjoy developing their physical development in. I have found the SKIP Cymru course extremely beneficial and know as a matter of fact, it will support the children within my setting to develop better concentration, motivation and engagement levels within their academic learning. I am pleased to know that I can facilitate a physical development session in which will develop many of the children’s physical development skills in an engaging and productive way and have the knowledge to support them in whichever stage they are at. 

Word count: 1,831
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