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A critical evaluation and the identification of the next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident. 

Introduction 
Critical evaluations allow researchers, educators and industry professionals to think beyond the scope of information they have simply been given, including but not limited to reflection, consideration and the desire for self-improvement (Glaser, 1942). This type of evaluation involves a higher level of thinking, specifically the weighing up of both the merits and the faults of a given piece of work, and implementing the reflective changes in one’s practice (Facione, 2016). Thusly, astute and reliable critical evaluations should permit new teaching and learning steps to be identified and implemented within the teaching profession following logical steps and frameworks (Nixon et al., 2017). 
Tripp (1993) suggests that critical incidents are created by an educator’s interpretation of the significance of events. These events are then critically reflected upon to allow a diagnostic approach to bettering professional practice. Furthermore, to take an incident as critical means that a judgement has been attached to the incident by the educator (Tripp, 1993); reflection of this judgement allows reflective practice to occur. Thus, in relation to critical incidents and critical evaluations, reflection is paramount and allows for areas of good or bad practice to be understood and applied appropriately (Glaser, 1942; Tripp, 1993; Facione, 2016; Nixon et al., 2017). This work discusses and reflects upon a critical incident as observed by the author in a secondary school-based context. 
The role of critical reflection 
In any profession, the ability to critical reflect and implement appropriate behavioural changes is a priceless tool in bettering one’s practice (Ennis, 2015). However, this skill is especially pertinent for teachers and those in the education sector as it enables educators to challenge their internal bias’, to improve the quality of their teaching and to become more diagnostic individuals, all of which lead to better experiences for learners (Tripp, 1993). It also must be said, that while Tripp’s critical incident analysis (Tripp, 1993) is a useful tool for critical reflection, others have added to it or only agree with certain aspects of it. For example, Farrell (2008) proposed nine sub-categories that most critical incidents can be placed in, while Mohammed (2017) argued that critical incidents needed to be addressed at much broader levels than teaching context alone. Since 1993, Tripp’s Critical Incident theory has been used by many researchers e.g., Tripp (1993), Griffin (2003), Shapira-Lishchinsky (2011), Nzimande (2017) and Philpot et al. (2021) amongst many others, showing its applicability, importance and relevance in the field of critical reflection. Moreover there are those who have proposed separate theories on critical reflection such as Smyth (1989) who argued that describing, informing, confronting and reconstructing events can lead teachers to be more critically reflective; though the author acknowledges the links between this theory and that of Tripp (1993) and that Smyth’s theory came before Tripp’s critical incident theory. Critical reflection and the ability to observe an incident, question what happened and why and make proactive changes to one’s mindset thus has undeniable benefits even when not considering Tripp’s critical incident theory.
Critical reflection and the developing role of teaching as a profession
Critical reflection has many applications from the service industry (Gremler, 2004) to ethics and politics (Sivis-Cetinkaya, 2015) to health (Shapira-Lishchinsky, 2011) to teaching and education (Smyth, 1989).  The question of teaching being a profession has been around since teaching began, with it even being referred to as a semi profession (Goodwin, 2012). However, there is no set definition of what a profession is, as it is a fluid concept (Torstendahl, 2005). Some argue that education, experience or codes of professional conduct make a profession (Chanlett, 1958; Williams, 1998). However, Preston (2019) suggests that continuous learning is a large part of what makes a profession, and the author argues from this that critical reflection is but continuous learning on the actions of the self and of others. However, in this case, it is the professional standards, as outlined by the Welsh Government (Welsh Government, 2020), that contribute to the recognition of teaching as a profession for the author.
Education reform in Wales and critical reflection
Alongside many other considerations, critical reflection plays a vital role in the ongoing curriculum reform in Wales (Welsh Government, 2020). How schools and teachers set and assess the curriculum is influenced by critical reflection, thus allowing for the curriculum to be malleable to student’s needs. Furthermore, as part of a learner’s progression, they should be able to critically reflect on their thinking over time and show evidence of this. By enhancing students and teachers critical reflection skills, the curriculum reform in Wales seeks to develop a culture of professional reflection that is intwined in every part of education in Wales (Welsh Government, 2020).
The roles of teachers and critical reflection
Teachers will often take on multiple roles, e.g., confidant, mentor or assistant, in order to ensure the well-rounded development of the learner (Cox and Williams, 2008). In order to fulfil these roles and invoke well-rounded development, teachers need to be critical of the decisions they make, the roles they assume and the advice they give (Watts et al., 1997). The author acknowledges that teachers may be less consciously aware of the roles they take, possibly because these roles appear suddenly or seldom need to be repeated. From this interpretation, the author argues that continuous critical reflection is an especially useful tool as it can allow teachers to form ideas, thoughts and roles on a more ad-hoc basis, allowing for more well-equipped responses from teachers. 
Observation – Context of the school and class 
Under the ethical research guidelines for education laid out by BERA (2018), the school, the individuals and all others involved are protected by rights of anonymity and as such cannot be named in this work, however non-identifying features about the school and the individuals involved are given. 
The school is a secondary comprehensive and sixth form with circa 2000 students, making it a relatively large school in the area. The school was previously put into a state of monitoring by Estyn but was removed later that year having since made significant improvements. Due to the size and nature of the school, it has facilities to cater to a variety of additional support that benefits learners, including but not limited to: language support, autism support, deaf support and behavioural support centres. Due to the COVID Pandemic, the school has only resumed teaching in person at the start of the 2021/22 term, which may have had implications for teaching and evaluation for learners. 
Critical incident linked to Donaldson’s four purposes 
Several critical incidents were recorded by the author throughout the observation day, however, due to the constraints of this work, one incident was chosen to be critically evaluated. Recording of the chosen critical incident took place in a year 7 science class around 9.05am, with individuals involved being of the 11 to 12 age range. The teacher, three learning support assistants and the author were present for the incident. The author was actively aware of their role as a potential distraction in the class. Observed incidents will be linked back to the four purposes of the curriculum (Welsh Government, 2020), so that a level of criticality exists within this work.
The incident, a quiz via student led learning, took place in the first lesson of the day, nearing the end of the school week, with the class being mildly disruptive as learners were both tired and talkative. The author acknowledged that the Year 7 class had only been attending the school for a few weeks, so they may not yet have been settled into routines. 
Upon noticing that the class entered with mild disruption, the teacher firmly clasped their hands together and asked the class which way they would like to go over the content of the previous lesson. The class unanimously chose a quiz, after the teacher agreed, the class became excited and more talkative. The teacher began handing out books and asking the class to label Q1 – Q5 in the margin. The teacher then proceeded to come up with five questions on the spot and labelled the exercise a retrieval practice. The questions were read aloud by the teacher, whilst also being shown on the board via a projector camera feed, allowing the students to see the questions being written and hear them being spoken. 
Whilst the teacher was asking questions to the class, several students requested that the class wait as they still required time to think about the previous questions. The teacher responded by allowing this course of action and subsequently took greater pauses between questions. Before the quiz, it was made clear that no hands were to be raised, instead all answers had to be written down. During the quiz, several students did not listen to this instruction, with the actions of these students resulting in de-merits. After all questions had been asked, the teacher then used cold calling on students to assess their answers. Some students stated they did not know the answers to the questions, the teacher then thanked them for their honesty and moved on to other students. Those students who did know the answers, were rewarded with merits for their knowledge. 
After the quiz had taken place, the author spoke with the teacher and was informed that the class is aware of several methods of testing their knowledge and that the class often get the choice of which method the teacher employs. The teacher only knows the several methods that are used, not which method the students will pick on any given day. Thus, there is a level of spontaneity in the methods that the teacher then employs. 
This incident ties in well with several areas of consideration, including but not limited to: student led learning, behaviour management, memory and retention, disciplinary action, consistency and additional learning needs. Specifically, this incident focusses on the pedagogical professional standard and several sub-standards within it. The teacher displayed effective management of the learning environment, challenged learners’ expectations and allowed learners to lead their learning.  The author suggests that this incident ties in well with the purpose, ambitious, capable learners as the level of competitiveness a quiz provides allows learners to be ambitious, while answering questions allows displays of capability (Welsh Government, 2020). However, the author also argues that this incident can be linked to the purpose, health, confident individuals, as cold calling on individuals and the ability to answer questions, or state that they do not know the answer, allows learners to progress their confidence levels (Welsh Government, 2020). 
Background [literature review] 
The length constraints of this work meant that the author chose three areas to further review in relation to future teaching and learning steps. The chosen areas of consideration include student led learning, behaviour management and additional learning needs. 
Student led learning 
This method of teaching provides a shifted focus from teachers handing out instructions in a behaviouristic manner, to giving an increased responsibility to students for their education, such as deciding the ways in which they want to learn (Jones, 2007). This theory was initially developed in the mid to late 20th Century, as part of the constructivist school of thought by theorists including John Dewey and  Lev Vygotsky (Rogers, 1983). However, moving into the 21st Century, the theory has gained more traction, as compulsory and post-compulsory educational institutes have begun to recognise the importance of students having a more active role in their learning (Johnson, 2013), the importance of the student voice (Crumly, Dietz and d’Angelo, 2014) and the potential benefits of student led assessment (Hannafin and Hannafin, 2010). This area of consideration matters as it was the primary takeaway from the author’s observed critical incident, as well as the identification of further learning and teaching steps.
One of the major benefits of student led learning, is that it is a component of 2021 onwards Welsh curriculum reform (Welsh Government, 2020), in that it provides students with autonomy and agency over their learning. Vare (2014) argues that student led learning can benefit students and society and encourage inter-generational learning between year groups as older year groups can lead and be responsible for younger year groups. Furthermore, Vare (2014) put forward that innovation flourished within students who led their own learning through designing their own sustainability projects, as seen by a wealth of different projects being produced. However, the author acknowledges the small sample size of students (100 students questioned) and the use of a qualitative instead of quantitative methodologies as seen in Vare (2014). Though, in rebuttal to this shortcoming, the author directs readers to several other case studies of positive outcomes of student led learning, including increased participation (McMullen, 2014), self-regulation (O’Fee, 2012) and enhanced critical thinking skills (Hayes and Devitt, 2008) amongst many other benefits. 
As with any educational theory, student led learning also has drawbacks and potential negative consequences for advancing learning (Danneker and Bottge, 2009). Several barriers to successful student led learning were identified by Danneker and Bottge (2009), including lack of self-efficacy in students, lack of provisions for students with additional learning needs, lack of awareness of self-determination, lack of teacher’s knowledge of accommodating for students with additional learning needs, lack of understanding from parents on how student led learning can impact their children and lack of awareness by teachers of time required to undertake such tasks. However, the author believes these to be inconsequential barriers to student led learning, specifically because all of these barriers can be accommodated with additional training, time, preparation, and patience. The only two barriers that may cause significant concern when using student led learning are the apparent lack of self-efficacy in students as they may not have been provided with these skills during their early year’s education and a student’s lack of awareness of their self-determination, simply because they have not been given the opportunity to demonstrate this skill previously. Again though, the author argues that with additional support put in place, these barriers are negligible. 
Literature suggests that student led learning does have many positive benefits, however, the author is consciously aware that negative consequences do exist; though these can often be negated through appropriate planning, collaboration and preparation in advance of any student led lessons. This is an important area for consideration as literature has shown it also ties in well with the four purposes of the Welsh curriculum reform (Welsh Government, 2020). 
Behaviour Management 
Unlike student led learning, behaviour management is not defined as a single theory, rather it is an umbrella term for the different ways in which all types of behaviour can be managed inside and outside of the classroom (Rogers, 2015). The term itself has been around since the 20th Century, though arguably behaviour has been managed in classrooms since mass education began (Brophy, 1986). Literature shows that researchers have different definitions of what managing behaviour entails, for example, B.F. Skinner argued that identifying personal rewards can manipulate behaviour, whilst Carl Rogers argued that the desire to appropriately behave should come before addressing behavioural problems (Rogers, 2013). The significance of this area of consideration is that it allows potential next teaching and learning steps to be identified from the author’s observed critical incident. 
In terms of the observed critical incident, the teacher chose to utilise student led learning in order to manage the disruptive and unsettled behaviour. However, other behaviour management techniques could have been used by the teacher to help stabilise the classroom environment. One such technique that could have been used is collective discipline (Porter, 2014), e.g., the whole class could have lost part of their break time for being disruptive.  Researchers often find it hard to distinguish the effectiveness of collective discipline as such events occur contextually (Lou, 2017). However, Gao et al. (2015) argue through the use of game-based simulations that collective discipline in most cases will promote higher frequencies of cooperation between subjects than those produced through collective reward. The author argues the work of Gao et al. (2015) is hypothetical at best and when applied in practice would deliver results more akin to those of Thomas (2019). 
Another method that could have been utilised during the observed would be that of positive reinforcement (Walker and Buckley, 1968), in which the teacher could have positively rewarded students who entered the classroom in a non-disruptive manner. Positive reinforcement can be seen to encourage desired behaviours within students (Morin, 2017), influence teacher – student relations in a positive manner (Conroy et al., 2009) and to promote self-motivation within students (Diedrich, 2010). One such example is the use of covert positive reinforcement on a child with additional learning needs (Workman and Dickinson, 1979); here researchers noticed drastically improved behaviours relating to their three targets over a three week trial period. Though, the author recognises that this is an extremely limited sample size, however, other such examples of the usefulness of positive reinforcement do exist (Schakel and Lyon, 1984; Albert-Stewart, 1986; Senyametor, Nkrumah and Donkor, 2020). From this the author would argue that positive reinforcement does have a useful but contextual place in the classroom environment. Conversely, the datafication of positive reinforcement can be seen as a means of subjecting students to an overly surveillance lifestyle (Manolev, Sullivan and Slee, 2019); with said researchers arguing that digitally recording windows of positive reinforcement can led students to become goal orientated and reward driven. The author acknowledges this an area of future teacher and learning steps, but also argues for the continued use of positive reinforcement. 
Behaviour management is necessary in every classroom, though the ways individual teachers implement these management techniques varies greatly. The direction the observed teacher chose, reflects a good appreciation of the pedagogy professional standard and sub-standards of managing the learning environment, challenging students expectations and allowing learners to lead their learning (Welsh Government, 2020). 
Additional learning needs [ALN] 
Prior to 2018, additional learning needs [ALN] were referred to as special educational needs [SEN] throughout the majority of the United Kingdom. However, the additional learning needs and education tribunal act (Welsh government, 2018) and the ongoing Welsh curriculum reform, revised the definition and phrasing to be more inclusive and forward thinking. Acknowledging and recognising examples of additional learning needs will enable the author to better their professional practice in relation to the professional teaching standards and four purposes of the curriculum reform (Welsh Government, 2020). In terms of the observed critical incident, this links directly to the teacher’s presentation of the quiz and the provision of additional time for the whole class to answer the questions and thus allowed learners of all abilities to engage in the activity. 
The recognition and understanding of a learners additional needs can greatly excel a learners capabilities, given the appropriate support is put in place for each individual learner (Lovey, 2013); related to this, upon being assessed for additional needs, learners should also have an Individual Educational Plan put in place to meet their individual needs (Welsh Government, 2020). Maras and Aveling (2006) highlight through six case studies how accounting for ALN can encourage growth, adaptability and academic achievement in learners with additional needs. The author has struggled to find any literature suggesting that providing for learners with additional learning needs in any way disadvantages the learner, and regardless of the lack of literature, the author believes that appropriately providing for additional learning needs will always benefit the learner in question.
However, there are several ways in which additional learning needs can be difficult to account for, including but not limited to: funding and resources (Verstegen, 2011), lack of time and staff (Szwed, 2007) and a lack of understanding and/or knowledge (Kendall and Taylor, 2016). Specifically, a lack of understanding of learners needs appears to be a globally prominent issue (Arora, 2006; Dart, 2007; Kendall and Taylor, 2016). The author recognises that this lack of understanding can stem from several shortcomings, such as teachers lacking access to up-to-date training, teachers being unwilling to undertake said training, teachers having prejudiced and biased mind sets and teachers being ignorant to said issues. The author would thus argue that the understanding, knowledge and application of additional learning needs showcases a prime example of future teaching and learning steps for any teacher. Furthermore, with such significance within the Welsh curriculum (Welsh Government, 2020), additional learning needs play a major in contributing to a learner working towards the four purposes.
Reflection, evaluation and next logical steps [discussion] 
Upon reflection of the critical incident, the author believes it to be an example of excellent practice. This incident allowed the author an understanding of student led learning, behaviour management in a classroom setting, additional learning needs, how students learn through retrieval practice, disciplinary measures and classroom consistency. Through observing the critical incident, the author was allowed an understanding and appreciation of theories that can come into play during a lesson, whilst also being able to explore the links between theory (Jones, 2007; Hannafin and Hannafin, 2010; Johnson, 2013; Crumly, Dietz and d’Angelo, 2014), legislation (Welsh Government, 2020) and practice. 
Suggestions
From this work, the author has several suggestions for informing their own professional practice. One such suggestion would be to allow the use of raised hands to answer questions after the quiz is finished. This could permit students to display their knowledge of the answers, and can be linked back to positive reinforcement (Walker and Buckley, 1968). However, the author does acknowledge the school’s policy of utilising cold calling to gain an understanding of student knowledge retention. The use of this method allowed learners to build their body of knowledge whilst enjoying a challenging task, helping them to become ambitious and capable (Welsh Government, 2020). 
A further suggestion would be, to make clear at the beginning of the lesson, the options that they as students have for revising content from the previous lesson. The author noticed that students were expected to simply remember the five or so options that were only divulged to the author at the end of the lesson. The author would choose to repeat these choices at the start of the lesson which may enable students to choose their desired option more effectively. This could contribute to the development of learner’s confidence, the enhancement of learner’s problem solving skills and promote the learner’s ability to connect knowledge contextually (Maras and Aveling, 2006; Welsh Government, 2020). 
A final suggestion for informing the author’s professional practice would be to ensure that additional time for answering questions was present from the beginning of each retrieval practice exercise (though this granted when requested). Doing this would ensure that students do not feel they have to continually ask for extra time (Lovey, 2013). However, the author acknowledges that encouraging students to ask can empower them, through the means of providing them with confidence and responsibility and can permit learner-teacher relationships built on trust and mutual respect (Welsh Government, 2020). 
The role of critical reflection models
Critical reflection should play a prominent role in every teacher’s continual professional development (Ennis, 2015). Without such reflection, teachers may become prone to certain comforts, biases and stereotypes that would prevent them from meeting the needs of their learners. Tripp’s critical incident theory (Tripp, 1993) formed the basis of the means by which the author recorded incidents for this work. The author found this particular model especially useful based on how incidents could be broken down into where, when, what, areas of exploration and further notes. Had the author been tasked with recording incidents in a different format, there may have been a decreased level of understanding. 
Informing the author’s personal and professional development
The author found this activity very informative, particularly relating to the student led learning considerations and positive outcomes (O’Fee, 2012; McMullen, 2014; Vare, 2014). The usefulness of having a collection of ways of testing retrieval practice is something the author found truly fascinating during the observation day. Coupled with this, the consideration for additional learning needs was truly heart-warming to see. The ability to take a disruptive and un-engaged class and enable them to become competitive, with a desire to learn was striking and links to works by Maras and Aveling (2006), Lovey (2013) and Vare (2014). In terms of personal development, the author wishes to have a similar rapport with their eventual classes, while maintaining authority and empathy. In terms of professional development, the author wishes to investigate student led learning, different styles of behaviour and classroom management and how best to accommodate additional learning needs in the classroom. Thus, the observation paired with the written task has allowed the author to identify several next self-learning steps.
Conclusions 
In conclusion, the author was able to take in a significant amount from the observation day. As well as observing, the author was able to minimally engage with students, which gave the author a better understanding of the class and the students within it. 
Being able to use Tripp’s critical incident theory (Tripp, 1993) permitted the author a deeper understanding of the nature of reflection. The author used this methodology to define and refine interesting areas of exploration and identify the next logical teaching and learning steps as part of the author’s professional practice. 
Through this task, the author took a pedagogical approach in relation to the professional standards for teaching and leadership. Several sub-standards of pedagogy were explored through this task, which increased the author’s knowledge and understanding of different approaches to teaching and research. The author witnessed how the teacher managed the learning environment, with this being achieved through student led learning. The teacher thoroughly challenged both the author’s and the student’s expectations, ensuring that appropriate levels of questions were asked in relation to student ability. Moreover, the teacher allowed students to lead their own learning. This task highlighted three professional standards of the primary pedagogy standard that were utilised by the teacher: effective management of the learning environment, challenging learners’ expectations and a learners leading their learning.
Finally, the author was able to learn a great deal of value from both the written and practical exercises of this task. The author will be sure to bring forward such areas of good practice, research and unconscious skilfulness into their professional practice. Critical reflection, professional standards for teaching and leadership, the four purposes of the curriculum and personal and professional development will all play a major role in the author becoming the best teacher they can be. 
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Appendices
A total of eleven incidents were recorded by the author over the course of the observation day at the secondary school in question. Record 2/Incident 2 was used as the incident for this assessment. This appendix includes scans of all eleven incident records, as well as the answers to the SHARE day presentation questions. 
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Appendix Figure 1: Incident record 1. Source: Original.
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Appendix Figure 2: Incident record 2. Source: Original.
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Appendix Figure 3: Incident record 3. Source: Original.


[image: ]
Appendix Figure 4: Incident record 4. Source: Original.
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Appendix Figure 5: Incident record 5. Source: Original.
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Appendix Figure 6: Incident record 6. Source: Original.
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Appendix Figure 7: Incident record 7. Source: Original.
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Appendix Figure 8: Incident record 8. Source: Original.
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Appendix Figure 9: Incident record 9. Source: Original.
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Appendix Figure 10: Incident record 10. Source: Original.
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Appendix Figure 111: Incident record 11. Source: Original.



Share day responses from experience templates
Prynhawn da/good afternoon, all 
My name is Jonathan Matchett, and I will be presenting (hopefully) 2 critical incidents to you all today. Both incidents I have chosen were observed within the same class at different times throughout the lesson.
I was placed in a secondary school on Thursday 23rd of September, I observed only science lessons, but did observe across several year groups. I undertook minimal engagement as the teacher only desired me to partake in this way. I did however get to answer a question about rocks as the teacher didn’t know the answer and knew I am a geologist. 
Incident 1: Quiz
Focus on professional standards - pedagogy:
· Managing learning environment
· Challenging expectations 
· learners leading learning
Scene
· setting the scene, 9.05am, year 7 class science class
· Bearing in mind they have only been in this school for a few weeks
· Class came in unsettled and mildly disruptive, due to being tired as it was early morning and nearly the end of the week as well as more active disruption etc
· Teacher then gave students the option of how they would like to revise learning from previous lesson
· All students then chimed in a quiz!
· After choosing, students became more excited but still mildly talkative 
· Books were then handed out by the teacher, while the teacher began to think about questions to be asked for the pop quiz
· In total 5 questions were asked
· During the quiz students were mildly talkative but the teacher didn’t seem to mind
· The teacher clearly laid out that 5 questions would be asked, students had to write down numbers 1 to 5 and answer questions as they came
· Teacher made use of projector camera to write down brief reminders of questions while speaking questions aloud
· While teacher was asking questions, several students called aloud, could the class wait before moving on to the next question as they were still thinking, the teacher responded by saying of course and paused for an appropriate amount of time
· After the quiz the teacher revised the learning objectives from the previous lesson and outlining those for the lesson to come
· After the lesson I spoke to the teacher who outlined that they have several methods they use consistently to engage in student led learning, though the teacher never knows which method students will pick and has to do preparations on the spot once the method is picked
Notes: 
· I was definitely a distraction
· Three LSA’s present
· Morning time and First lesson
Areas of exploration:
· Behaviour management – class came in disruptive and un-engaged, but teacher quickly engaged the class and asked them what they wanted to do, showing a small display of power and control whilst also showing a level of discipline that began to prevent further behavioural issues as noted by Slavin 2009
· This leads very well into student led learning, as students were asked what way they would like to learn, which is an excellent example of certain points of Dreikurs logical consequence model and in Glasser’s reality therapy model including meeting nearly of the five needs of a student. This can also tie into some propositions of the Welsh curriculum four purposes specifically ambitious and capable learners
· Another point to perhaps investigate would be memory and retention, this particular exercise was labelled as retrieval practice by the school and this ties in nicely with the second level of progression steps as outlined by the Welsh curriculum reform guidance
· during the quiz students were not allowed to put their hands up, if they did this would earn them a demerit, as well as shouting out answers etc, however after the quiz, the teacher cold called on students expecting them to answer, several students answered I don’t know and teacher thanked them for their honesty, other students were able to answer the question which warranted them a merit. This reward/consequence system was a prime example of assertive discipline and positive/negative reinforcement as outlined by lee and canter
· Relating to the pre-planning of unanticipated events Parsonon argues classes with little disruption requires planning and consistency, with this being a good example of this consistency for the students
· Another area to look into would be ALN, as several students made it clear throughout the quiz, they required extra time to think, the teacher made every effort to accommodate this having a camera so students could see the teacher writing the questions, reading the questions aloud and giving extra time to those students who needed more time to think. Furthermore, when children thought they had the answer but then didn’t, the teacher fully understood.
Developing my professional practice:
· This was just an example of really good practice in my opinion, learners were engaged, discipline was administered, and the classroom and behaviour were managed effectively 
· This is an excellent example of teaching practice and does tie to several of the teaching standards including pedagogy and innovation. This particular tool is something I definitely wish to take forward, it certainly woke those sleepy 9am students up and gave them ca chance to be competitive while also taking up a very short time during the lesson.
· From this incident, I would personally like to look into student led learning, the advantages and disadvantages of this and how to effectively implement this in the classroom environment
Incident 2: SHAPE
Focus on professional standards - Pedagogy and Innovation:
· Differentiation – expectations and needs of learners
· Supporting and developing others
· Enabling improvement
Scene:
· setting the scene, 9.40am, year 7 class science class
· Same class as above, after the quiz and some teaching through the means of interactive lecturing
· Teacher then began cold calling on students relating to slides of presentation they had just seen
· Before asking any questions, the teacher outlined that they wanted students to answer questions through SHAPE means
· Teacher then wrote on board what SHAPE meant, S – Sentences, H – Hand gestures, A – Articulation, P – Projection E – Eye Contact
· Several students were cold called on after taking down what shape meant
· Some students answered the question wrong but used shape effectively, for this they were given merits
· Some students answered correctly and used and were given reward notes
· At this stage, students were allowed to put their hands up to ask questions, when teacher picked a student with their hand up, they first asked do you need help or do you need a sentence starter
· Mix of responses to this question, though the use of and recognition of a need for a sentence starter was great ALN provision

Areas of exploration: 
· This was good example of behaviour management, with a mixed constructivist and behaviourist mindset as well having influence from assertive discipline as seen in lee and canter
· This tactic of merits and reward notes also ties back to positive and negative reinforcement, with the shape tool being applicable to all students, even if they only use part of the tool, it is still developing skills for life linking back to certain aspects of the four purposes as learners grow in confidence, capability and contribution
· This particular method of share and positive/negative consequences also ties in loosely to Glasser’s reality therapy model, in that certain needs of the students are met by this exercise
Notes:
· Students like getting merits, but erupted with joy upon receiving reward notes
· Even though the class has only been present in the school for 3 weeks, they know and understand the rules of merits, demerits and reward notes. 
Developing my professional practice:
· I really like the use of SHAPE, even if students only used part of it, it was still a great tool to enhance the student’s abilities and learn real life skills
· I would love to further investigate the usefulness, origins and mutations of this tool as I believe it could be used in nearly every class, even across year groups for a variety of purposes.
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