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‘How can we improve pupil engagement through positive reinforcement within the classroom?’
Aim, focus and purpose of the research
The aim of this assignment is to complete research within three different classes, in three different schools to be able to answer a question that was conducted by myself and two of my fellow student teachers. To complete this research, I will be working with two student teachers that are completing their professional teaching experience in two other schools within the South Wales area. Throughout the assignment these student teachers will be referred to as SA and GH following the Data Protection Act 2018 (GOV.uk, 2019). From completing my first section of the professional teaching experience within the same school as I am currently in, I found that there was an issue within the school when it came to pupil engagement within lessons. However, I also noticed that the pupils seemed to respond better once their efforts and hard work had been recognised by the teacher or another member of staff.  From witnessing this I became more interested in how I, as a practitioner could implement this in my future practice to enhance my personal and professional pedagogy. Therefor after having a chat to my fellow student teachers, both myself, SA and GH came up with the question of ‘How can we improve pupil engagement through positive reinforcement within the classroom?’
Research context
Looking at the three schools as a whole; the school that I am completing my placement at (School ‘A’) is a large rural school that is situated within Bridgend County Borough Council area. This school has a total of 451 pupils on roll. This includes thirteen mixed age classes and four learning resource centre classes. 53% of the pupils are eligible for Free School Meals (FSM); 26% of pupils have Additional Learning Needs (ALN) and 6% of pupils are looked after by the local authority.  In contrast to this, school ‘B’ is a large city school that is situated in the west of the Swansea City Centre. School ‘B’ has a total of 535 pupils on roll throughout a total of seventeen classes. 11% of these pupils are entitled to FSM, 31% of the pupils speak English as an Additional Language and 9% of pupils have Additional Learning Needs. Lastly School ‘C’ is a small rural school that is situated in the Gorseinon area of Swansea. School ‘C’ has a total of 255 pupils on roll with a total of 25.4% of pupils being entitled to FSM, 3% speak English as an Additional Language and 32% of pupils have Additional Learning Needs. Both School ‘A’ and ‘C’ currently sit in the yellow area of the support category whereas School ‘B’ is in the green category.
To carry out the research I will be teaching in a mixed, year 3/4 class within the primary school that I am currently completing my professional teaching experience in. In my class there are a total of 28 children, sixteen of which are male and twelve are female. In total ten of these children are eligible to free school meals and none of these children have any additional learning needs. Taking the other student teachers into consideration, one of the student teachers (GH) is currently completing their placement within a year 2 classroom, whereas the other student teacher (SA) is completing hers in a reception class. 
To complete the research SA, GH and I will be teaching one lesson each in each of our schools, one by one. Within these lessons we will be putting our own strategies in place to try and improve the pupil’s engagement within lessons.
Short overview of relevant literature
The purpose of this research project is to examine the levels of pupil engagement when positive reinforcement has been rewarded within the classroom. Throughout the research the concentration will be aimed towards how the individual themselves responds to the positive reinforcement and how the rest of the children in the class react after that individual has been given the recognition. Positive reinforcement can occur in a variety of ways (Daniels, 2014); nevertheless, we as researchers are going to concentrate on positive reinforcement through verbal praise and visual rewards within the classroom. In order to have more of an outlook on what has already been conducted about this issue I started to look at a variety of literature within books, journal articles, government documents and other online resources.  From looking at the variety of literature it was evident that positive reinforcement has been an approach that has been trialled and used within a vast amount of schools over a long period of time. The changes that have been proposed in the new curriculum in Wales has promoted teachers to become more adaptable to the world that is evolving around them (Donaldson, 2015). This is to ensure that all pupils are provided with the correct opportunities to obtain essential skills which are required for a successful future (Donaldson, 2015). From reading already published literature, it is clear to see that the effective use of positive reinforcement within the classroom, has a positive effect when it comes to the enhancement of a child’s engagement levels (Foust, 2018: Cherry, 2019). Morgan and Ellis, (2011) state that there’s a large amount of evidence that have been documented over the years which show that schools struggle to keep a balance between having a strong, positive culture throughout the school and a sense of equilibrium for all their staff and pupils; whilst trying to meet all the individual needs of the pupils and staff members. Morgan and Ellis (2011) further went onto explain that the culture that the school promotes has a significant impact on how the pupils that attend the school; learn, behave and respect each other and develop as independent learners. The impact behind the culture of the school can be influenced by several areas such as; shared beliefs, traditions and positive reinforcements. Wielkiewicz (1995) states that positive reinforcement is a universal principle that influences an individual and the people around them regardless to their age, gender, culture or disability. Morgan and Ellis (2011, pg. 34) further goes on to suggest that positive reinforcement promotes positive behaviour to occur again and that when an individual has been recognised for doing something to the correct standard then this is a great motivator for the individual. Skinner (1953) cited in Dad et al (2010) states that both negative and positive reinforcements are a form of operant conditioning. Operant conditioning is seen as a form of learning in which the consequences of the behaviour has an impact on the probability of that behaviour occurring again (Skinner, 1953). Grunke, Sperling and Burke (2017) suggests that prior research as shown that positive reinforcement within the classroom is well established within many schools (Rumberger, 2013). When it comes to looking at positive reinforcement within the classroom, educators have different views about the strategy and how it should be used. Some educators look at positive reinforcement as a form of bribery which is offered to students to promote them to complete the task that they should have been doing in the first place, whereas other educators see positive reinforcement as a technique which promotes good work/effort within the classroom which then encourages not only that individual but also other students within the classroom (Anonymous, 2007). Axelrod (1996) cited in MAAG (2001) believes that using positive reinforcement techniques within the classroom lacks professional acceptability as they are time-intensive, contradict popular views of developmental psychology, are socially unacceptable and demean humans. MAAG (2001) further goes on to suggest that techniques which are based on positive reinforcement are often seen to threaten an individual’s freedom and that punishment is more acceptable as it does not threaten an individual’s autonomy. Another statement that has been influenced from the use of positive reinforcement within the classroom is that educators believe that primary school educators may have the advantage of using such techniques within their classroom as they normally only interact with around twenty five to thirty students for the most of their day, whereas secondary school educators may interact with as many as two hundred students throughout their six lessons throughout each day (MAAG, 2001) therefor it would be harder for secondary educators to keep track of their students as they will be working differently within different subjects/lessons. 
Before reading any of the supported literature I thought that there would only be positive literature towards using positive reinforcements within the classroom, however this wasn’t the case. Therefor this made the other two students and I more eager to research into the use of positive reinforcement within the classroom and how effective this technique may or may not be within our classrooms and towards our pupils. By completing this subject of research, it allows us as student researches to decide whether our research corresponds with the positive literature that has already be published and it will enlighten us as to whether more research needs to be carried out in this particular field. To complete the research task, the positive reinforcement that will be used within the class will be both verbal praise and visual rewards. For example, all of the student teachers will be using visual praise within the lessons, however, I will be using Dojos (Class Dojo, no date), SA will be using post it notes and GH will be using merits. 
Explanation of the lesson study design    
The main purpose of this research study was to see if positive reinforcement has any kind of impact or effectiveness on a child’s engagement within the classroom. We as researchers want to concentrate not only on how the child reacts once he or she had received positive reinforcement but also how they react when someone else within the classroom had received the positive reinforcement. Methodology is the approach that is used to research and gather data which can be used as a basis for inference and interpretation for explanation and prediction (Cohen, Manion & Morrison, 2007). The methodology of the research study consisted of a Lesson Study approach (Dudley, 2011) which allowed us to follow simple steps of planning, observation and reflection. Dudley (2013) states that some educators use the Lesson Study approach to improve aspects of the learning of their pupils from underperforming groups to curriculum aspects that teachers feel could be taught more effectively. To successfully collect the relevant data to support our research we firstly decided to concentrate on a focus group within each of the classes within the three different schools. These focus groups consisted of three pupils. The three pupils are going to be chosen strategically to fit the descriptions of; a pupil who is normally disengaged within the classroom, one who is sometimes disengaged, and one that is always engaged within the lesson. After we chose our three pupils that we were going to concentrate on, the next step is to complete an observation in each of the schools. For example, when I teach my lesson and use positive reinforcement, SA and GH will observe my lesson and observe how the focus group reacts towards the positive reinforcements that is given to not only themselves, but also to other pupils within the classroom. This strategy will then be completed throughout the three schools, and us as student teachers will take it in turns to teach a lesson and to observe our colleagues. Throughout the three observations myself and the other student teachers will make notes using our own results grid that was inspired by the Leuven Scale (2008). We decided to incorporate this scale as it allows us to compare the scales of engagement both before and after the positive reinforcement had been given. The Leuven scale has five different levels of engagement that a child can be at, these are; extremely low (EL), low (L), moderate (M), high (H) and extremely high (H) (see appendix 1 for more information). Throughout the three different observations there will be evidence of different types of positive reinforcements being used. For example, verbal praise such as ‘Da Iawn’ and visual rewards such as Dojos, merits and post it notes (Daniels, 2014).
After this we will conduct focus group interviews at the end of the lesson which will include myself, SA and GH (who had previously observed the lesson) and the three pupils that had previously been chosen prior the observation. This will take place in the three schools, with the same student teachers and the three pupils that had strategically been chosen to fit the descriptions, prior the observations taking place. Throughout these interviews the student teacher that was teaching within the class will then ask the focus group a few questions regarding the lesson and their thoughts of whether positive reinforcement was effectively used within the classroom or not. Before conducting the interview, myself and my fellow student teachers came up with around five or six different, open ending questions that will be asked to all three of the focus groups within the different schools. Sudman and Bradburn (1982) cited in Cohen, Manion and Morrison (2007) suggest that open ended questions allow participants to answer the questions in their own words, rather than forcing them to choose from a fixed answer such as yes or no (Mack et al., 2005). Welsh Assembly Government (2008) further go on to suggest that closed questions normally have a specific focus and only allows for participants to answer with one or two different answers, however, open ended questions allow participants to have the opportunity to not only think about the question, but it allows them to think about a diversity of possibilities for what their answer may be. Due to the audience that we will be asking the questions to being aged eight and below, we made sure that the questions were to be made clear, concise and easy to understand. For example, the first question that I will be asking my focus group will be: ‘Why do you think I used Dojos in the lesson?’ When conducting the questions that we were going to ask each of the focus groups we made sure that we conducted a schedule which will allow us to remain on track and keep the focus clear throughout the interview. From carrying out the interviews we will hopefully have evidence of qualitative data being recorded. Roulston and Shelton (2015) suggests that qualitative research is primarily exploratory research that normally concentrates on small groups of individuals. Freebody (2003) further suggests that an example of qualitative research methods include; group discussions, individual interviews and observations. According to Mack et al., (2005) qualitative research methods are becoming more popular in traditional academic social sciences as it provides a valuable insight into the local perspectives or study populations. Mack et al., (2005) further goes on to state that a positive of using qualitative research methods is that it allows the researcher to probe the participants responses- such as asking why or how, this allows the participant to then expand on their answers. This could be useful towards our focus groups as they are so young, they may need the extra encouragement to enable them to elaborate on their answers. 
To record the correct data and information each of the interviews will take place in a quiet room with no distractions. All three of the interviews will then be audio recorded and then transcribed onto a word document. After all the steps have been completed, finally we will be reflecting on our practice using our own reflection grid that has been inspired by the Gibbs model of reflection (1988). Reflection is a crucial part of learning from experience and is important when it comes to developing and maintaining competency across any practitioner’s lifetime (Paterson and Chapman, 2013). The purpose behind reflecting is to think about and work out what is already known and to then undertake new information with the result of gaining more knowledge and a higher understanding (Moon, 2004). We decided to include the Gibbs model into our reflections as we felt that it was easy to follow and enabled us to not only look back on how experiences but to think about how we could improve in the future (Gibbs, 1988).
Ethical considerations
Concentrating on the ethical considerations that were followed throughout the research. The British Educational Research Association (BERA, 2018 pg. 6) states that ‘educational researchers should operate within an ethic of respect for any person-including themselves- involved in or touched by the research they are undertaking’. Following the BERA guidelines (BERA, 2018) it is crucial that all the pupils in each of the three classes are; treated fairly, and with dignity and freedom from prejudice in both their rights and differences when it came to age, gender, nationality, ethnicity and so on. Respecting all the pupils and their legal guardians/parents, before any of the observations take place each of the teacher students will send out letters of consent to all the pupil’s legal guardians/parents to see if they would be willing of their child to take part in the research. These letters will consist of detailed information about what we as student teachers intend to find and the ways in which we attempt to achieve this.  McLean (2010) states that consent is gaining the permission for something to happen/ take place. Each individual child will also be told about the research that is going to be carried out within the lesson and they will be asked if they would like to participate in the research. Assent will also be asked and hopefully gained to show that the children understand what they are going to be doing and that they want to participate in the research. However due to the children not being old enough to give informed consent (McLean, 2010) therefore we will be making sure that consent letters will be sent out to the parents or legal guardians of each of the pupils. Every individual child will be participating in each of the three lessons, but only those who give consent and assent will be discussed in the findings. Each pupil will also be made aware that if he/she no longer wanted to participate in the research then they had the right to withdraw themselves at any time (BERA, 2015). For those who give assent and consent and want to participate in the research we will outline their rights throughout the lesson. After choosing the three children to focus on, if there are any absences on the day then we will look at replacing that pupil with another individual who has given assent and consent. If this was to happen then this new pupil should possess similar levels of engagement to the absentee. The choice of the three pupils will be finalised during our Professional Teaching Experience as we will have a greater understanding of each child and their levels of engagement within the classroom. Following the Data Protection Act 2018 when conducting the interviews, these will take place in an empty space and the door will be shut, to ensure that the children’s thoughts and opinions stayed confidential, this then also followed the guidelines of the General Data Protection Regulation (GDPR) (GOV.uk, 2019 b). Each of the interviews will be audio-recorded. Following the GDPR guidelines to keep the children’s results from getting into someone else’s hands, the recordings will then be deleted before we leave the school premises (GOV.uk, 2019 b). All data that has been recorded, if not already deleted will be stored safely, using encrypted devices and will only be shared between myself and the two fellow student researchers. Information will be shared via our university accounts as these are highly protected and password protected. Throughout the interviews we will follow both the University (UWTSD) and the BERA guidelines to make sure that all the data collected is kept confidential and anonymous- ensuring that the names of the schools, pupils and all participants involved are not at any risk (GOV.uk, 2018). This will also be shown throughout the assignment. 
Lesson study results and analysis
Lesson study 1
The first session that was observed was carried out in School ‘B’ which was being taught by SA and observed by myself and GH. The lesson objective within this session was for the children to spell common CVC (consonant, vowel, consonant) words. From observing the lesson, it was evident to see that the children were engaged throughout the lesson and no serious interventions were needed. SA showed multiple evidence of both verbal praise and visual rewards in the use of post it notes throughout the session. The use of the visual rewards was given to the children if SA believed that they had shown evidence of meeting and going above her expectations. For completing the observation within school ‘B’ it was evident to see that the levels of engagement altered when post it notes were awarded to some of the pupils within the classroom. From observing this lesson and how the children responded to the positive reinforcement, I feel that these children reacted more drastically when it came to the child receiving a visual reward rather than verbal praise. I feel that once the visual reward was given to a child, others around him/her tried to become more engaged in the lesson so that he/she could also potentially receive a recognition for their efforts/concentration within class. Whilst concentrating on the focus group, child 1 normally shows low levels of engagement, child 2 normally shows moderate levels of engagement and child 3 normally shows high levels of engagement throughout lessons (see appendix 2). It was evident to see that at the start of the lesson this was the case, however this changed when visual rewards were given to child 1. Referring back to the Leuven Scale (2005), child 1’s levels of engagement went from extremely low (EL) to high (H) within seconds after receiving the post-it for sitting well. Child 1 became more focused on the lesson and had more of a positive outlook within the session as he kept smiling and feeling the post-it to remind himself of his achievement. Reeves and Taylor-Cox (2003) states that a visible reward is a sign of an individual knowing that they have succeeded in some form of way. From this child 1’s levels of engagement stayed at a high level for the remainder of the lesson bar the last five minutes, where he got distracted by another class entering back into the room. This shows evidence of what Morgan and Ellis (2011) stated earlier on in the assignment, that positive reinforcement promotes positive behaviour to occur again when an individual has been recognised for his/her actions. This supports the argument that giving positive reinforcement within the classroom can affect a child’s engagement levels. According to Berk (2012) in early childhood years positive reinforcement and the scaffolding of attention from an adult is crucial for when it comes to assisting a child’s ability to develop their concentration and engagement levels within class. By completing this observation, it supported the positive statements that have been suggested regarding the use of positive reinforcement within the classroom. 
Concentrating on the interview that took place after the observation (see appendix 3) it was evident to see that each of the children knew what they had to do to receive a post-it. Both Child 1 and Child 3 received a post-it within the lesson, however Child 2 didn’t. The answers from the interview showed that the use of positive reinforcement within the classroom made the children feel happy. Concentrating on Child 1’s response to ‘Did you get a post it today?’ standing at ‘Yeah I got one (pointed a post-it on his shirt)’ – the fact the child has pointed to the post-it and wanted to show his fellow class mates and the student teachers what he had received, you can sense the level of proudness that that child was experiencing (Reeves and Taylor-Cox, 2003). 
Reflecting on the session I feel that SA taught the lesson well and the children met the learning objective and the success criteria. When it comes to the use of positive reinforcement I feel that the children responded better to the visual rewards rather than the verbal praise and this motivated them to stay engaged within the lesson. However, moving forward I feel that the use of post-it notes needs to be reconsidered as even though they rewarded the children for being engaged within the lesson, they also promoted the children to be disengaged in the lesson as the more post-it notes that were given, the more the children were fussing around with the reward and becoming less engaged within the lesson. Moving forward from this, the aim for my lesson tomorrow is to still use both visual rewards and verbal praise, however I will not be giving the children something to hold/play with. To meet this requirement, I will be using Dojos tomorrow (Class Dojo, no date), which are evidence of an electronic visual reward. 
Lesson study 2
The second session study that took place was at School ‘A’. The learning objective of this lesson was for the children to work on their capital letters and full stops. The students had been doing this throughout previous English lessons, so this lesson consisted of a skills session which enhanced their prior knowledge. Prior knowledge is particularly important among individuals. Each person has different levels of prior knowledge which can benefit them in several ways when it comes to their confidence and performance within everyday tasks (Ku et al., 2014) cited in Yang & Quadir (2018). Before the session had started I had notified the children that both SA and GH were going to be sitting in on the lesson today to see how well the children behaved. Looking back at this I feel that this was an error made by myself as I feel that this could have had an impact on the way the children were which then wouldn’t have given a true representation of the class and how the children normally behave (Hopkins, 2008). Again, we completed the same process with how the children were chosen, with Child 1 normally being the less engaged within lessons and so on for example. From completing the lesson with SA and GH observing me, it wasn’t so evident that positive reinforcement worked for every child within the classroom and specifically in the focus group. From looking at the results it shows that the use of both verbal praise and visual rewards towards the other pupils did not affect Child 1’s engagement levels for most of the lesson and that it only affected his engagement levels within the last twenty-five minutes, where the verbal praise was given directly to Child 1. This can be a learning curve for me and something to think about in the future. I question if I was to encourage the less engaged children at the start of the lessons with rewards such as Dojos would they be more likely to engage in the lesson? Docking (1996) suggests that using positive reinforcements in the classroom creates a positive atmosphere, decreases the chances of behaviour issues and enhances a child’s self-esteem. Docking (1996) further goes on to suggest that praise should be given early in the lesson to identify the level of engagement that needs to be shown throughout the session. In contrast to this looking at previous literature this may link into a form of bribery that was stated above in this assignment (Anonymous, 2007). Concentrating on Child 3’s reactions to other people gaining verbal praise and visual rewards this firstly changed his engagement levels from moderate to extremely high regarding the Leuven scale (2005) (see appendix 4). It was evident that once other pupils within the class gained the recognition he also wanted to have the recognition. This then refers to previous literature which suggests that positive reinforcement promotes good work/effort within the classroom which then encourages not only that individual but also other students within the classroom (Anonymous, 2007). However, due to Child 3’s efforts not being noticed straight away, following the Leuven scale Child 3’s levels of engagement then drastically dropped from extremely high to extremely low.  This shows that positive reinforcement has a big impact on a child’s engagement levels if the positive reinforcement is given in time. Again, this is something that I can take forward and amend for future practice. Docking (1996) suggests that teachers must be vigilant to avoid missing any opportunities of where praise can be given. To enable a positive environment and to enhance a child’s engagement levels within the class, a teacher should make an enthusiastic point or praising a child when he/she has followed instructions, in hope that this would then motivate others within the class (Docking, 1996). 
Looking at the results from the interview that was conducted within school ‘A’ (see appendix 5) the results from three of the participants show that everyone knew what they had to do to gain a Dojo and that they all felt good and proud when they received a Dojo, however they didn’t feel as good when someone else in the class received the praise. Moving forward with my professional pedagogy whilst using positive reinforcements within the classroom I feel that I should make more of an effort to praise the children when they have done well. I will also try and limit the amount of visual rewards that I give within a lesson so that when a child receives the reward it is more of an accomplishment (Reeves and Taylor-Cox, 2003). I feel that the use of interactive visual rewards was a good technique to use as this didn’t cause any distractions with the children as they weren’t playing with any stickers or post it notes, which was a previous issue within the first lesson study. Concentrating on making changes and improvements for the third lesson study, we as a group decided that GH was to concentrate on not only giving positive reinforcement but to explain to each of the pupils exactly why they are receiving the positive praise and to be more enthusiastic and genuine when awarding the praise (Docking, 1996).
Lesson study 3
This was our final observation that was to be completed. GH was now teaching this subject and SA and myself were observing. GH took on all the recommendations from the previous observations and changed her positive reinforcement techniques to see if positive reinforcements within the classroom had any effect on the pupil’s engagement levels. The learning objective of GH’s lesson was to look at fractions, starting with quarters and halves within different shapes. Throughout the lesson GH showed evidence of both verbal praise and visual rewards. Concentrating on the focus group the results showed that, the verbal praise was not as effective as the visual rewards (which was also shown throughout the previous two lesson studies). GH used merits as a way of praising the children today. In contrast to SA’s lesson GH awarded the merit, however she instructed before the session started that the children would receive their merits five minutes before the end of the lesson, and within that time they could then put their merits on their personal charts that was situated on the wall at the back of the room. Reeves and Taylor-Cox (2003) suggests that having a sticker/merit chart on show within the classroom allows the child to see what they have accomplished and how good they’ve been working. 
Concentrating on the amendments that have been made from my lesson to GH’s lesson, GH made sure that when she had praised someone she explained to the individual exactly why they have received the praise. GH done this with great expression and with more enthusiasm about the positive reinforcements. Looking at the observation notes the results show that when another pupil has been praised within the classroom and has been given a visual reward this can go one or two ways, e.g. other children being more motivated and try to also gain credit for their work or pupils not being bothered by others being praised (see appendix 6). However, the results do show that again once a child have personally been given credit then their engagement levels improve significantly. An example of this would be if we concentrate on Child 2. At the time of where another class member had been awarded five merits for explaining the correct answer, Child 2 didn’t even look up from his desk to see who had received the merits and he continued to be disengaged. Referring back to the Leuven scale (2005), at this point in time Child 2’s level of engagement was extremely low (EL). However, this drastically changed when GH gave verbal praise to Child 2 after he was randomly selected to answer a question. After this praise was given Child 2’s attitude completely changed, and he became incredibly focussed and proud of how he just explained his answer to the rest of the class. In result to this and following the Leuven scale (2005) level of engagement Child 2’s levels of engagement was now extremely high (EH) and he was invested in his learning. This showed strong evidence that linked to the previous literature that stated that positive reinforcement can have an impact on a child’s levels of engagement within the classroom. 
From conducting the interview at the end of the session (see appendix 7) apart from Child 1, the results show that the children knew exactly what they had to do to receive a merit and that the positive reinforcement made them happy. The results also showed that when other pupils in the class received the merits, it made them jealous which resulted in the children wanting to try harder so that they could also receive a merit, to go onto their chart.
Discussion of research findings in relation to related literature and research
From completing the research within three different classes ranging from reception to year four, the results showed that each child from our focus groups knew exactly what they had to do to receive a visual reward or verbal praise. The results also showed that each child was happy when their work/efforts had been recognised but weren’t so happy when others received the praise. However, this did create a sense of jealously for some people which then motivated them to try harder within the lesson so that they could also receive a visual reward. The results also showed that visual rewards were more effective within these classrooms rather than verbal praise. According to Docking (1996) the age of an individual can have an impact on how they respond to the praise. Throughout early childhood and lower education an example of visual praise would be gold stars, stickers or merits whereas as your go higher up the school the rewards are Dojos or an extra time limit on the yard (Hopkins, 2008). Taking this into consideration is crucial when it comes the probability of that effort/engagement occurring again (Skinner, 1953). For example, if you were to reward a four-year-old with a shiny sticker rather than ‘Da Iawn’ then they are more than likely to appreciate it more. This refers to previous literature where Reeves and Taylor-Cox (2003) suggests that the use of a sticker/badge allows the child to have a sense of accomplishment and he/she can show this accomplishment off.  Referring to this I feel that I must agree with this statement and that visual praise worked a lot more for us as our audience were at a younger age and they appreciated the post-its and merits more as they had something to show. From completing this research, I feel that moving forward and for the engagement levels to stay high within the classroom, I will continue to use both verbal praise and visual rewards, with visual rewards being the dominant positive reinforcement technique. Also, I feel that I may have to change the kind of visual rewards technique towards the older children within the class (year 4). I feel that after reading already documented literature and completing this research I feel that Dojos may only work with the younger children (year 3) within the class and that I need to make sure the positive reinforcement is more aimed towards the age of the children for the levels of engagement to be strong (Dockings, 1996). E.g. extra time on the yard for example.
Conclusion
To conclude this assignment, it is evident to see that the use of positive reinforcement does impact a child’s engagement levels within the classroom. The data collected showed that positive reinforcement strongly has an impact on a child’s engagement levels when the reward had been given to that individual specifically, and that lower down in Foundation Phase giving a visual reward to another member of the class also motivated the children to get recognition for their efforts. From looking at the results that were concluded it’s fair to say that the pupils throughout reception to year 4 reacted better to visual rewards rather than verbal praise. As stated above this could be something to do with their age and how they look at the achievement of gaining a sticker/ merit.
Looking at the limitations that occurred when it comes to these findings is that we as researchers concentrated more on the Foundation Phase area and Lower Key Stage 2, and at this age pupils tend to like having merits and stickers for their achievements. However, if we were to complete this research in Upper Key Stage 2 we may have seen a difference with the impact of verbal praise and visual rewards, as the children may prefer to receive verbal praise or a letter home to their legal guardians/parents to appreciate their hard work (Dockings, 1996). However, in contrast to this, looking at a strength, researching in the lower Key Stage 2 area and within the Foundation Phase allowed us to see a common denominator when it came to the children’s engagement levels when it came to personally receiving visual rewards. Another limitation was that we only used three children within our focus groups. This resulted in our findings to be a generalised result of the class. The Council for Exceptional Children (CEC) (2014) states that for research to have a positive impact or lead to a possible intervention then you need at least 20 participants for strong results to be shown and evidence to be given. 
Another restriction towards our research was that we only completed this research over one lesson. For the results to be stronger moving forward I would like to complete this research over a longer period so that we as researches could strengthen our findings and see how much positive reinforcement can have an impact on a pupil’s engagement levels. 
Moving onto the strengths of our research I feel that one of the strengths was that we followed the same procedures within the methodology throughout the three different sessions. This then made it easier to record the data and to see all the differences and similarities that arose from using positive reinforcement within the classroom. Looking at the methodology that was used throughout our research, for this to work we piloted this within SA’s session. We used SA’s session to see if we would be able to use our methods and record our data effectively before moving onto myself and GH’s lesson. I feel that this helped prior the last two sessions as we could see that our methods successfully worked and enabled us to record the data that was needed to answer our research question. 
Another strength was that due to completing qualitative research all the data that we collected was primary data. An advantage of this is that all the information was fresh and unfiltered (Martin, 2011) therefor we knew what we were looking at and comparing was reliable.
From completing this research assignment moving forward in my professional teaching experiences I will continue to use positive reinforcement within the classroom to improve the pupil’s engagement levels. I feel that from completing this research I found that positive reinforcement has got a strong impact on a child’s engagement levels within the classroom, when positive reinforcement has been given. Looking at the data it was evident to see that as we went higher up in the year groups, visual rewards were more affective when they were given to an individual directly, whereas lower down the age groups this positive reinforcement was effective when it was given both to the individual directly, and to other peers within the class.
Overall, linking back into the research question I feel that from completing this research and conducting our findings, throughout the three schools it was evident to see that the children’s levels of engagement definitely improved when positive reinforcement was given within the classroom.
Recommendations
If I was to complete this research assignment again, I would look at having different kinds of rewards to fit the ages of my pupils, such as extra time on the yard or free choice within the classroom as I could see some of the children in year 4 where no longer phased by dojos. If I was to complete this research again I would also like to have a bigger number of children that we would focus on. By doing this we would receive more answers and see if there was any kind of common denominator. Another recommendation to my future self would be to observe the children over a longer period to have more of an outlook on not only how the children engage throughout different stages of the day/week but it would also enhance the strengths of my findings. Moving forward this will help me in my professional practice as I will now know how I can promote and improve a child’s level of engagement within the classroom using verbal praise and visible rewards. Overall, I feel that I have found the answer to the question of ‘How can we improve pupil engagement through positive reinforcement within the classroom?’ I feel that the answer to this for the pupils I worked with was to give visual rewards when earned throughout the lesson. Following this research when it comes to children who are mostly disengaged throughout the lesson, positive rewards can be used to the teacher’s advantage as a way of promoting the child to complete a task that was set for them (Anonymous, 2007). 
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