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Section 1
This assignment will compare the Curriculum for Wales against the Foundation Phase, by critically analysing the curricula guidance, whilst focusing on outdoor learning.
The Curriculum for Wales (CfW) was introduced in 2022 (Welsh Government, 2024a). It represents a transformative shift in educational philosophy across Wales, aiming to provide a more holistic, inclusive, and learner-centred approach to education (Welsh Government, 2024b). The Curriculum for Wales expects a school curriculum to be driven by its four purposes, with a clear understanding of why learning matters at the heart of curriculum, whilst focusing on progression as defined by each learner’s personal development, rather than by age-related outcomes alone (Welsh Government, 2024a). They also aim to specifically choose content that engages learners and to serve as a meaningful vehicle for deepening their understanding of the four purposes and supporting their continued development. Assessment should be planned across a broad range of approaches that reflect and indicate progression over time, rather than narrowly defining it through fixed measures (Welsh Government, 2024a). 
The Foundation Phase (FP) was introduced in Wales in 2008 (Welsh Government, 2022a). Based on the ideas of play-based, experiential learning, it was a groundbreaking early childhood program for children ages three to seven (Welsh Government, 2015a). Influenced by Scandinavian and Reggio Emilia approaches, the Foundation Phase placed strong emphasis on holistic development, active engagement, and child-led exploration (Welsh Government, 2015b). A defining feature of the curriculum was its statutory requirement for daily access to outdoor learning, recognising the outdoors as an essential environment for physical, emotional, and cognitive growth (Wainwright, 2021). The curriculum was structured around seven interconnected areas of learning, with the outdoor environment treated as an extension of the classroom rather than a recreational space (Wainwright, et al, 2019a). Furthermore, they discussed how this commitment to embedding outdoor learning across the curriculum set the Foundation Phase apart from other UK early years frameworks, positioning Wales as a leader in child-centred education, whilst aiming to enhance children’s engagement and involvement in learning by providing opportunities for movement and exploration. 
Moving away from prescriptive content and standardised outcomes, the Curriculum for Wales is built around four core purposes, which aim to develop ambitious, capable learners; healthy, confident individuals; enterprising, creative contributors; and ethically informed people (Welsh Government, 2022b). Unlike the Foundation Phase, the Curriculum for Wales places significant emphasis on enabling practitioners to design and deliver a curriculum tailored to their learners’ holistic needs (NDNA, 2024). While this flexibility is intended to foster innovation and responsiveness, it also introduces challenges around consistency, particularly in areas such as outdoor learning, where the curriculum offers encouragement but lacks statutory guidance or expectations (Learning through Landscapes, 2022). 
Welsh Government (2023a) defines outdoor learning a generic term for actively inclusive guided methods that primarily include outdoor experiences and activities that promote learning, better health and wellness, and environmental awareness. Play Wales (2022) explain how the Welsh Government emphasize huge value on play and how important this is for children, and outdoor learning is a great tool to aid this. 
The shift from the Foundation Phase to the Curriculum for Wales marks a fundamental change in how outdoor learning is conceptualised, prioritised, and implemented within Welsh education. While both curricula promote experiential learning and value the role of the environment in supporting development, they diverge significantly in terms of guidance, statutory expectations, and pedagogical clarity (Learning through Landscapes, 2022). Outdoor learning, once firmly embedded and protected within the Foundation Phase, now occupies a far more precarious position in the Curriculum for Wales, where local autonomy replaces national requirement. However, although the Foundation Phase focused heavily on outdoor play, it is discussed how this was not always the case (Wainwright, et al, 2019a). 
The Foundation Phase placed outdoor learning at the heart of early years pedagogy. Daily access to the outdoors was not optional but a statutory requirement, supported by clear guidance that treated the outdoor environment as an extension of the classroom. This is reflected by Bilton and Waters (2017) as they discussed how Welsh settings intentionally use outdoor environments to meet specific learning objectives tied to the curriculum which aligns with their aim in emphasizing holistic and integrated outdoor learning in Wales. However, we know that this did not always happen as research by Wainwright, et al, (2019b) highlights that, despite the Foundation Phase's emphasis on play-based learning, children were not developing all aspects of their motor skills due to a lack of teacher expertise in outdoor learning. This indicates that outdoor play was not effectively implemented to support comprehensive physical development. Practitioners were encouraged and expected to deliver all ‘Areas of Learning’, both indoors and outdoors, with an emphasis on active, hands-on experiences. This approach democratised learning, making it accessible to children with diverse learning styles and supporting holistic development through movement, exploration, and play. Crucially, the guidance made explicit the pedagogical rationale for outdoor learning, which gave practitioners a strong foundation for planning, resourcing, and justifying their provision (Welsh Government, 2014). 
In contrast, the Curriculum for Wales is markedly less prescriptive and according to University of Wales Trinity Saint David (2023), it is believed to have been influenced by the Reggio Emilia approach. Reggio Children (2022) describe the Reggio Emilia Approach as emphasizing child-led, exploratory learning through multiple forms of expression, supporting the idea that practitioners are trusted to decide how best to facilitate learning based on children's interests and the context of their setting. The Curriculum for Wales encourages schools to develop curricula tailored to their local contexts and learner needs, guided by the four core purposes (Welsh Government, 2024). While outdoor learning is not excluded, in fact, it aligns well with aims such as developing healthy, confident individuals and enterprising, creative contributors, it is not mandated (Welsh Government, 2022b). There is no statutory requirement for daily outdoor access, nor is there detailed national guidance on how to embed the outdoors meaningfully across the six Areas of Learning (Welsh Government, 2024b). This shift towards school-led curriculum design, although intended to increase flexibility and innovation, risks deprioritising outdoor learning, especially in contexts where space, resources, or practitioner confidence are limited (Welsh Government 2023b).
This lack of statutory underpinning introduces inequality in access. Where the Foundation Phase created a level of consistency across settings, the Curriculum for Wales opens the door to variation in outdoor provision, ranging from highly integrated practice in some schools to minimal use in others (Welsh Government, 2023b). Furthermore, the flexibility that this provides could be essential to the development of the unique child. This decentralisation places significant responsibility on school leadership and practitioners to interpret broad curriculum aims in a way that maintains the spirit of outdoor learning. However, without centralised expectations or inspection criteria explicitly focused on the outdoors, it is increasingly likely that indoor-based, easily measurable outcomes will take precedence, particularly in more academically pressured environments (Learning through Landscapes, no date).
From a curricular design perspective, the Foundation Phase offered coherence between intention and implementation. For example, in areas such as physical development, knowledge and understanding of the world, and creative development, outdoor learning was not just referenced, it was operationalised through detailed exemplification (Wainwright, et al, 2019). The Curriculum for Wales, while philosophically aligned with active, contextual learning, lacks this level of pedagogical clarity. Terms such as "authentic contexts" and "real-life experiences" appear frequently in the new guidance but are open to broad interpretation (Welsh Government, 2022b). In practice, this may lead to outdoor learning being marginalised or inconsistently applied, particularly in the absence of national professional development specifically focused on outdoor pedagogy (Mannion, et al, 2023). They also discussed how this can also be in the contexts where resources or practitioner confidence is limited. 
In terms of Health and Well-being, both curricula recognise the value of movement, emotional regulation, and connection to the natural world (Welsh Government, 2024b) and (Bilton and Waters, 2017). However, the Foundation Phase explicitly linked these outcomes to the outdoor environment, supported by structured expectations. In the Curriculum for Wales, these links are implicit, requiring practitioners to make the connections themselves. Similarly, while the Foundation Phase promoted outdoor literacy and numeracy through environmental print, natural materials, and exploratory play, the Curriculum for Wales leaves these practices to local discretion, potentially leading to a reduction in outdoor pedagogical richness (Mannion, et al, 2023).
In summary, while the Curriculum for Wales allows for the possibility of meaningful outdoor learning, it lacks the structural supports and statutory guarantees that defined the Foundation Phase. Early years was made to feel special due to the foundation phase and with the new curriculum, could this continuum of learning that’s now between the ages of 3-16, rather than just 3-7, mean that early years could now be lost. People seem to not be aware of the new curriculum and are still calling it Foundation Phase. This creates a risk that outdoor learning, despite its developmental and educational benefits, may become inconsistent or undervalued, particularly in schools with limited resources or competing academic priorities. If outdoor learning is to remain a core element of early education in Wales, there must be renewed investment in guidance, professional development, and accountability mechanisms that ensure its sustained and equitable implementation across all settings.

Section 2
This section of the assignment will critically evaluate ‘Learning Stories’ and ‘WellComm’ as two methods of assessment, whilst linking with the unique child. 
Department for Education (2024) discuss how the unique child is one of the four principles that should form all Early Years practice. According to Birth to 5 Matters (no date), every child is a unique child that is continuously learning. Worcestershire County Council (no date) believe that the unique child could be capable, resilient and confident, whilst also being self-assured. Birth to 5 Matters (no date) discuss how practitioners can help develop and support each unique child by observing and understanding each child as a unique individual, whilst supporting them to develop their own culture and identity, keeping them safe and valuing each child and their family in an equal manner. 

The concept of the ‘Unique Child’ is central to the Curriculum for Wales, which helps every individual school create their own curriculum by focusing on the four purposes (Welsh Government, 2024b). The four purposes will be the cornerstone of all knowledge to be learnt in settings, which support children to be ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy, confident individuals (Welsh Government, no date). It emphasises the importance of understanding and responding to each child’s individual needs, development, and interests. Therefore, assessment methods in early years should be flexible, personalised, and supportive of individual pathways of learning and development. The purpose of having assessments is to better understand the knowledge and abilities of children and young people. Tracking progress and making plans for next steps and reporting and involving parents/carers and children in the learning process all rely significantly on assessment (Education Scotland, 2023). This section of the assignment will critically analyse whether this is the case and will discuss reasons behind it. 

One method of assessment that will be discussed are Learning Stories. They are a narrative-based form of formative assessment that originated in New Zealand and linked with Te Whāriki curriculum (NAEYC, 2016). They have been adopted in various ways across early years settings in the UK. They involve educators observing a child’s experience, then documenting it as a ‘story’ to highlight learning, progress, and dispositions in a meaningful context, through child-led play, whilst focusing on the unique child in a holistic manner (NAEYA, 2016). Te Whāriki uses the metaphor of a woven mat to represent the early childhood education curriculum, where four guiding principles are interwoven with five learning strands to express a shared vision for children’s learning and development (Ministry of Education, 2017). 

Learning stories provide support for the Unique Child as they are personalised observations and are tailored to the child’s individual experiences and interests by creating a narrative out of an educational document (Early Childhood Ireland, 2024). They respect the child’s identity by capturing their voice and perspective in a personal manner, with positive affirmations of their achievements (Kathy Brodie, 2020). They provide a holistic understanding as they go beyond narrow academic metrics and focus on broader aspects of development, such as social, emotional, cognitive, and cultural, which can show practitioners the path of the child’s learning (The Education Hub, 2020). This aligns well with recognising each child’s unique background and learning style. By sharing these stories with families, educators create a partnership that values the child’s world both inside and outside the setting, linking in family engagement, which strengthens cultural responsiveness and inclusion (Carr and Lee, 2019). 

However, it must be noted that they come with some limitations. Since stories are narrative-based, there is potential for bias, and the depth of analysis can vary between practitioners, which can cause subjectivity and inconsistency (Roberts, Cook and Chao, 2020). Creating meaningful Learning Stories requires significant time, which may be challenging in high-ratio or under-resourced settings, which can make it unreliable and can also have an impact on their effectiveness and practicality (Wanoa and Johnston, 2020). Additionally, although they are rich in qualitative insights, they may not easily highlight specific developmental concerns, such as speech and language delays, unless paired with more structured tools. According to Wanoa and Johnston (2020), this is due to their narrative nature and focus on holistic observations. Furthermore, this brings us to discuss another type of assessment, WellComm, which is aimed at focusing on a child’s speech and language development (GL Assessment, 2025a). 

Wellcomm is a speech and language toolkit designed to screen children’s communication skills, particularly in the early years (GL Assessment, 2025a). The toolkit uses a traffic light system that identifies children who may have language difficulties and those who need fast intervention.  Children are placed into one of three groups, red, amber or green. Red means that a referral to a specialist service should be considered to gain additional advice. Amber is where the child needs additional support and intervention whilst green means that no intervention is needed (Eastwards Consortium, 2022). WellComm identifies those at risk of delay and provides tailored interventions and activities to support language development (GL Assessment, 2025b). As discussed by GL Assessment (2025b), these tailored interventions are done by the practitioner using the ‘Big Book of Ideas’. Practitioners will be able to determine each child's unique communication needs once they have created their profile, which is done through interactive and entertaining activities (GL Assessment, 2025c). To fulfil these needs, it's necessary to adapt instruction and use activities from ‘The Big Book of Ideas’ that are appropriate for the unique child's language level (GL Assessment, 2025c). The child's profile's strengths and weaknesses can be used to determine the best goals for learning. In most cases, the activities in the section immediately above when the child receives a green code should be chosen (GL Assessment, 2025b).

WellComm also provides support for the unique child as it helps identify communication difficulties early, allowing for timely support. This aligns with the Unique Child principle, especially for children with SEND or EAL (English as an Additional Language), who might otherwise be overlooked, which can result in early identification and support for the unique child. GL Assessment (2025a) discusses how waiting times for speech and language support are high, whereas the support from WellComm is something that can be acted upon immediately by practitioners with readymade interventions that require no speech and language expertise. Activities that can be done to support areas of weakness are matched to a child’s current level of development, ensuring individualised support pathways, regardless of age, targeted interventions are directly linked with their stage of development (Eastwards Consortium, 2022). Clear scoring systems can aid practitioners in planning and tracking progress effectively as Well Comm has a data-driven approach. 

However, WellComm assessments also come with some limitations. Data revealed that, despite the screening tool's usefulness in detecting children with language and communication issues, it seems less accurate for children who are EAL, SEND, or lack confidence (Dysart & Code, 2023). The tool uses structured questions and activities which may not fully capture a child’s competencies in naturalistic contexts (GL Assessments, 2025a). This could risk overlooking abilities that manifest in more spontaneous play or in the child’s home language due to its standardised nature. While communication is foundational, WellComm’s focus is limited to this area, meaning it does not offer a broad picture of a child’s development, which does not actually consider the unique child (Dysart & Code, 2023). Without careful contextual interpretation, there’s a risk of mislabelling or pathologizing differences in language development, especially among bilingual children. WellComm is also time consuming and requires work to figure out how to accomplish it in a way that works (Raise York, 2025). Raise York (2025) also discuss how false positives can be found when assessing through WellComm, however these are likely to be a lot smaller than the actual positives, therefore this can also be considered a strength. Practitioners can sometimes use their own judgement to interpret the answers in the way that they see them, rather than carrying out the whole screening, which is another limitation (Dysart & Code, 2023). 

To conclude and to honour the principle of the Unique Child, assessment in the Early Years must be flexible, culturally aware, developmentally appropriate, and holistic. Learning Stories excel in capturing the child’s lived experience and individuality, whereas WellComm offers structured insights into specific developmental areas. Both Learning Stories and Well Comm offer strengths and limitations in supporting the Unique Child. A balanced assessment approach in early years should ideally combine both narrative and structured tools. Learning Stories offer deep, qualitative insight into who a child is, while WellComm provides a focused lens on language development that may require early intervention. Together, they can offer a fuller picture of the unique child. Using both as a multi-method approach that values both professional judgement and standardised tools is most effective in understanding and supporting every unique child in their learning journey.

Section 3
Little Boots, Big Ideas: The Power of Play Outside 
By Sophia Hughes
Exploring how outdoor play & learning nurtures the Four Purposes of the Curriculum for Wales.
Hello lovely readers!
Let’s set the scene. The rain has stopped (for now), wellies are on, the mud kitchen is bubbling with leaf soup, and there’s a whisper of excitement in the hedgerow. This isn’t just outdoor play – it’s rich, purposeful learning that’s shaping our little ones for life.
As practitioners across Wales start embracing the Curriculum for Wales, many of us are reflecting: how do we bring the Four Purposes to life in a way that feels natural, meaningful… and playful?
We believe the answer is waiting just outside the classroom door.
_________________________________________________________________________________________
 The Four Purposes – Growing Outdoors
Let’s remind ourselves of the Four Purposes. We want children to be:
1. Ambitious and capable learners
2. Enterprising and creative contributors
3. Ethical and informed citizens
4. Healthy and confident individuals (Welsh Government, 2022b)
Now let’s discuss each purpose and explore how outdoor play supports them — naturally.
_________________________________________________________________________________________

1. Ambitious, Capable Learners
Ever watched a child build a den from branches or test how far they can balance along a log? Outdoors, children test, try, and adjust in ways that encourage resilience, problem-solving and perseverance. Nature doesn’t hand them answers — it nudges them to find their own. Outdoor play is such an important factor when it comes to building resilience. The ability to "bounce back from adversity or difficulties," or what others may refer to as one's "character," is the definition of resilience (Pentagon Play, 2020). 
Why it matters: Outdoor learning deepens curiosity (Global Kids Daycare, 2025). It’s active and memorable – and we all know how much more children learn when they’re invested and moving and building a connection to the outdoors (Alice Sharp, 2020). 

2. Enterprising, Creative Contributors
Outside, a stick is never just a stick. It can be a wand, a sword, a spoon or a mast. Outdoors, children become storytellers, inventors and collaborators. There’s no ceiling on their creativity – and no ‘right’ way to play, it turns magical and piques their interest even more (Surrey Hills Forest School, 2024a). 
 
Why it matters: The outdoor environment invites risk-taking and innovation – vital skills for life in a fast-changing world (Early Years TV, 2025). 

3. Ethical, Informed Citizens
What better way to develop care and responsibility than by experiencing nature first-hand? Through outdoor play, children develop empathy for living things, learn about sustainability, and start to see themselves as part of a bigger world (Alice Sharp, 2020). 
Why it matters: You can’t nurture what you don’t understand. Outdoor play fosters early environmental stewardship and community values (Kiviranta, et al, 2023). 

4. Healthy, Confident Individuals
The outdoors boosts physical development – climbing, running, digging – and supports mental health, too. It offers space to breathe, move, and just be. There’s less pressure, more joy. Confidence flourishes here (Kiviranta, et al, 2023). 
Why it matters: In a time of rising anxiety and screen use (Francisquini, et al, 2024), the outdoors gives children balance, calm and confidence (Pentagon Play, 2023). High screen time in children aged two has been linked to poor communication in children at age 4, however regular outdoor play at the age of 2 years and 8 months did reduce this, showing a direct link to outdoor play being beneficial (Sugiyama, et al, 2023).
_________________________________________________________________________________________

So… Why Isn’t This Happening more often?
It sounds so right. And yet, many settings still struggle to make outdoor play a central part of the curriculum. Why?
Here are a few barriers we often hear:
· “We don’t have the space or clothing.” (Learning through Landscapes, 2023)
Not every setting has a forest or even a field. But outdoor learning can happen in a courtyard, on a balcony, or on a walk to the post box (Early Years Alliance, 2019). It’s about mindset, not just mud. Learning through Landscapes, 2023 believe that spaces should be reviewed, however small, and adjusted to make it work. 
· “There’s no time.” (Charan, et al, 2024)
The pressure to meet targets or prepare for inspections can push play to the margins. But outdoor learning is learning. It meets outcomes in literacy, numeracy and beyond – just in a more meaningful, child-led way, which is important for a child’s holistic development (Charan, et al, 2024). 
· “Staff aren’t confident or motivated.” (Early Years Alliance, 2019)
Not everyone feels comfortable leading outdoor learning, especially in uncertain weather or with limited resources. Training and peer support can build that confidence step-by-step (Early Years Alliance, 2019).
· “What about risk?” (Learning through Landscapes, 2023)
Risk is part of learning – and we can manage it wisely. It’s about being risk-aware, not risk-averse. Children need to learn how to assess and navigate challenges, not avoid them. Safety can be controlled, risks can be reduced to manageable levels, and hazards should be recognised and evaluated (Institute for Outdoor Learning, 2025). 
_________________________________________________________________________________________

So, What Can We Do?
The importance of learning outside is acknowledged in Wales's new curriculum (Learning through Landscapes, 2022). If we want the Four Purposes to come alive in Wales, we need to step outside - literally. Here’s how we can start:
Outdoor play should be essential, not extra.
Make it part of your weekly planning, every day, not just a reward (Inspiring Scotland, 2019).
Start small, but think big.
One bug hunt, one stick story, one puddle stomp – it all counts. Build your outdoor offer gradually and see where it takes you (Surrey Hills Forest School, 2024b).  
Involve families and communities.
Parents and carers can be powerful allies. Share what you’re doing and why. Bring them along. Let them replicate this at home (Department for Education, 2024). 
Invest in CPD and shared practice.
Confidence grows when we share ideas, challenges and success stories. Seek out training and local networks to boost ideas and confidence (Education Scotland, 2022). 
Let the children lead.
Watch what fascinates them outside, then build your curriculum from there. Their play is your planning gold. Child-led is the way forward and all children have the right to play, as stated in the Un Convention on the Rights of the Child (Inspiring Scotland, 2019). 
_________________________________________________________________________________________

Let’s Keep Talking
What are your favourite outdoor play ideas? How are you embedding the Four Purposes outside? What barriers are you facing?
Pop your thoughts in the comments or share with us on social media using #LittleBoots
Together, let’s give every child in Wales the chance to grow through mud, movement and magical moments outdoors.
Until next time, keep those wellies handy!
With warmth,
Sophia Hughes and all at Little Boots
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