M7X01494- Research Methods in Education

A proposal for a case study to investigate the relationship between pupil’s attitudes to learning and the educational opportunities available to them.




This research proposal intends to investigate if there is a link between the educational opportunities pupils access within their local area and their engagement within school. It will start by discussing the key factors that have helped to make the connection between where pupils live, the social-economic status of the pupils, the educational opportunities they are able to access and the engagement that has been demonstrated. It will then outline a qualitative case study approach comparing and contrasting a school in a rural setting with one in an urban setting to discover the main factors that prevent pupils living in poverty from engaging with education. 
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Introduction
The area that you live in plays a vital role on the person that you will develop into through your childhood. It also appears to have a major role to play in the attainment of pupils within schools. The Organisation for Economic Co-operations and Development(OECD) have argued a child living in an urban area can have up to half a years progress added when compared to their rural counterpart (OECD, 2013). The experiences culturally and socially that are offered allow pupils more variety and stimulation which allows for better results (Schleicher, A. 2009). It is not only that pupils in rural areas miss out on cultural and social activities, they also have limited access to transport and career advice and opportunities (Commission for Rural Communities, 2012). Even if pupils were to have better access to all these resources it has been shown that living in a rural area limits your options post-16 as most communities only have small firms with limited work opportunities and these can be low skilled and poorly paid.
There have been many studies looking at the impact of living in rural versus urban areas on attainment but this study looks into the impact that this has on pupils’ engagement and attitudes towards learning. This project proposes comparing two schools that are similar in both size and expected attainment. Neither school will be named in this study and their exact location will not be revealed in order to allow for anonymity (BERA, 2011). One is based in the valleys in South Wales (School A) and the other is on the outskirts of Birmingham (School B). School B has a higher level of attainment than that of School A and, whilst this is likely to correlate with engagement further research would be needed to assess the impact, will not be the focus of this project. The pupils in the School B have a wide variety of educational opportunities and activities compared to those at School A but what impact does that have on their eagerness to learn? Through the use of a case study this project hopes to uncover the impact of where you live on engagement. 
The aim of this project is to consider the impact of your local environment on pupils from deprived families focusing on the educational opportunities that each area has available and the implications this has on their attitude towards education. The study will focus on answering the following questions: Is there a relationship between the variety of educational opportunities in the local area and attitudes towards education? Do pupils from deprived families take advantage of the educational opportunities presented to them? and what factors prevent pupils from accessing educational opportunities? 
This study intends to show through the answers to these questions that families living in rural deprived areas are the least likely to encourage pupils to attend educational extra-curricular activities due to the lack of facilities in their local area and inability to travel to larger places for these experiences. The study will highlight that there is a gap between pupils attending extra-curricular activities from wealthier backgrounds compared to their poorer counterparts but will additionally highlight that this gap is wider in a rural community than in an urban area. This study hopes to highlight the impact learning outside of school has on someone’s engagement with education and that these experiences are what encourage pupils to want to achieve.  
Literature review
Deprivation in the UK
One in four pupils in the UK are considered to be living in poverty and these pupils are underperforming compared to their wealthier counterparts. Living in poverty is a term that is hard to define. The government consider it to be any household that lives with less than ’60 percent of the median, equivalised household income’ (Sharples, J. et al, 2011:6). However, this is a very limited definition and there are another 3 definitions which can be more usefully applied to describe poverty which include relative poverty, absolute poverty and material deprivation. Absolute poverty is where people struggle to look after their basic needs such as food, shelter or clothing, it does not consider the quality of life beyond these necessary needs. Relative poverty was introduced to consider factors related to quality of life and determined that people can be poor when they are not meeting the level of living standard for their social context (UNSECO). Material deprivation focuses on the inability to afford goods or activities that are seen as normal within society (OECD, 2007). Deprivation can take all three forms and makes measuring exactly who is living in poverty hard to determine.
 Furthermore, poverty is not a fixed state and often pupils will go in and out of poverty throughout their childhood. Being a child living in poverty or who lives in an area of poverty can not only impact pupils’ attainment within school but also their decision on accessing further education (Horgan, 2007). They are less likely to attend further education causing pupils to take up lower paid jobs which allows the cycle of poverty to continue.
This, overtime, has caused pupils from poorer backgrounds to lose interest in education as they do not see it as a means to help themselves move up in the social classes. Pupils are perceived to be aware of their social-economic status and early on in their educational career understand the limitations that are placed upon them (Hirsch, D. 2007). This has a significant impact on their perceptions of the worth of education and causes pupils to become disengaged from learning. Pupils who come from a disadvantaged home are more likely to find themselves with reduced employment prospects when they leave school due to having fewer qualifications (Department for Children, Schools and Families, 2009). Pupils from deprived areas need to be engaged in school in order to ensure that they gain the qualifications they need to ensure better employment in the future and help to break the cycle of poverty. 
Relevance of the curriculum
The curriculum plays an integral part in engaging pupils in their education. What they are taught and the skills they develop are meant to set them up for the future. If the curriculum does not allow pupils to gather these skills it can cause pupils to become disengaged and unmotivated. According to the National Foundation for Educational Research (NFER) all countries that have high performing pupils have curricula that develop and ensure pupils have the knowledge, skills and attitude they need to ensure they succeed in their community in the chosen profession (Donaldson, 2015:22). The question which is therefore posed is whether pupils in rural South Wales should be learning the same skills as pupils living in Birmingham. Although some changes are being made to the curriculum in Wales will these changes allow the most disengaged pupils to value the education they receive and want to learn? 
Support at home 
Another major contributing factor to engage pupils in education is the support they receive from their family. The Department for Education has stated that the more involved parents are in their child’s education the more successful they are likely to be (Goodall, J. and Vorhaus, J. 2010). Parents from richer backgrounds generally give pupils a richer home learning environment and have higher aspirations for their children. In poorer families’ pupils are not given the same learning opportunities or encouraged to aspire towards higher education (Goodman, A. and Gregg, P. 2010). As discussed above the circle of poverty would encourage parents who grew up in deprived homes to not value education as it has not helped them to improve their standing. This can again heighten the chances of deprivation repeating itself as these children are not afforded the learning experiences and expectations at home that will benefit them when entering education. The Department for Education then go further to argue that it is not only the parents’ influence that can affect a pupil’s attainment. The pupil’s wider family, friends and community can have an impact of their progress (Desforges, C. and Abouchaar, A. 2003). Therefore, if you live in a community where deprivation is high and there are limited employment opportunities, that will have an impact on your perception of the value of education in your life. 
Deprivation and its impact on education 
[bookmark: _GoBack]Deprivation has a wider impact than affecting where you live and whether or not you have enough money for basic amenities. Deprivation can cause pupils to lack basic clothing, food or resources they need to complete school work (Spencer, S. 2013). It also has an impact on the types of activities that pupils have access to, both in school and during their free time. Pupils from more affluent families have access to more structured out-of-hours learning experiences which let them learn about a variety of cultural and social activities. The lack of exposure to these informal learning opportunities felt by less affluent pupils can impact on how they interact with formal types of education (Hirsch, D. 2007). This can become even more of a challenge once children start attending school. Families living in poverty can rely on the free meals that pupils receive while at school to ensure one less cost for them. However, during the holidays this is taken away. This is hardest during the summer holidays as parents will have 6 weeks to cater for not only with food but also find finances for activities and days out (Sharma, N. 2007). While their more affluent peers get to go aboard or for days out to museums, science exhibits or local attractions pupils from deprived areas spend much of the time in their local area with little to entertain them. 
Deprivation and the local community
The final crucial element that affects the opportunities that are afforded to deprived pupils is where they live. According to the Association of Teachers and Lecturers (ATL) much of the focus for removing the attainment gap between pupils living in deprivation and their wealthier peers has mostly been concentrated on urban areas. While deprivation is high and more visible in big cities it is no more significant than the poverty that occurs in rural areas (2008). This focus on urban areas has allowed for rural areas to be forgotten, widening the gap of deprivation. The lack of investment and programmes to help rurally deprived areas impacts education heavily. It has already been shown that pupils from deprived households are less likely to have the same extra-curricular opportunities as the rest of their class. If you live in a more rural area these opportunities are diminished even further. One of the major barriers for ending deprivation in rural areas are transportation links (Local Government Association, 2017). In more rural communities the public transport offered is not reliable or frequent enough to allow people to use it to get to school, college or employment. This leaves two options; either they purchase a car, often something poorer families can not afford to buy or run, or  they find educational opportunities and employment in their local community, which are limited. 
Public transport 
The lack of public transport has a larger impact that just stopping employment opportunities. The importance of learning outside the classroom has already been shown in this proposal and many of the attractions such as museums, galleries and theatres are focused in bigger towns and cities. If you are unable to easily access these facilities it is even less likely that you will visit them. Empirical evidence has shown that even though the school in rural Wales was only an hour away from the capital many of the pupils had never ventured that far or if they had it was considered a big event in their family. Whereas pupils living on the outskirts of Birmingham have no reservations about travelling to the city and exploring what it has to offer. One of the major differences between these places is accessibility: public transport in and around Birmingham causes very little need for your own car compared to living in rural south Wales where a car is a staple to ensuring reliable transport. This prevents them from gaining interests based around learning and could be a contributing factor to many deprived pupils feeling that education has no impact on the future they see for themselves. 
Proposed Methodology 
This research project will be underpinned by the following three key principles as these are best suited to the project that is being undertaken. They are the ‘Interpretivist approach’, ‘Ethnographic research’ and ‘Qualitative research’. Each will be discussed in turn describing what it is, its limitations and why it is the best fit for this type of research. 
Interpretivist approach
Interpretivist research aims to show that choices are made by the participants through their interactions and also aims to understand the choices that are being made. In this approach the researcher is not trying to prove a hypothesis but is rather attempting to see if there is a reason behind the pattern that has been observed (Burton, D. and Bartlett, S. 2009:22). This project can be seen to achieve a similar aim; the researcher has noticed through observation a pattern and is going to collect data to find the cause. It may arise through the research that there is a bigger factor at play than where the participants live. This approach has been criticised for being inaccurate as interviews and observations are less formal and leave greater room for interpretation. The researcher’s own position can play a major role in the outcome as if they are in a position of power this can affect the answers they receive (Cohen, L. et al, 2011:21).  To mitigate this as much as possible throughout the study participants will be made aware of their anonymity and the researcher will attempt to not prompt or lead participants into certain avenues of thought. In order to look at all of the factors affecting deprived pupils’ access to opportunities there needs to be a wider scope than just looking at interactions between individuals. To do this another approach will need to be applied.
Ethnographical approach
An Ethnographic approach is about finding patterns and routines in social interactions while also considering a variety of different situations that could be diverse, unique or creative. (Cohen, L. et al, 2011:222). This theory takes account of more than just the individual and considers the world around them and the cultures that they experience (Burton, D. and Bartlett, S. 2009:22). Even this can still be seen as too limited as one of the criticisms of this approach is that it might not include the wider social contexts and that may limit the factors that are considered to have an impact (Cohen, L. et al, 2011:246). As participants will mostly be focused on their local community it may mean that there are mitigating factors that do not link to this but are still valid. To ensure this is not a problem within this project the participants will be encouraged, on a number of occasions, to consider all of the factors that hinder them from attending educational opportunities and, when the data is analysed, any factors that appear as a consistent theme will be discussed in the results. 
Qualitative research
Qualitative research is difficult to define as there are many variants on qualitative research, however it is loosely based on the idea of visual, auditory or gestural accounts that are focused on experience. It is used to get a deeper understanding of behaviour and uncover the underlying causes (Cohen, L. et al, 2011:219). This use of observation and personal accounts matches best with the type of research that needs to be undertaken for this project. It will rely on individual accounts of experiences and opinions of the factors which affect them. In order to understand the factors that contribute in this study the researcher will need to collect softer facts and insights from people in both communities to understand greater how they interpret the area in which they live and the impact that has had on the decisions they have made. Therefore, a qualitative approach will be better suited (Opie, C. 2004:9).
Qualitative research has to be undertaken carefully as it can be undermined by the researcher if not carefully considered. The researcher is not neutral in their research and there is the possibility that they can bring their own views and bias to the project. One way to combat this is to use reflexivity. Reflexivity suggests that instead of trying to remove themselves from the research the researcher should consider their interactions throughout the study and evaluate the impact they are having on the research (Cohen, L. et al, 2011:225). As the researcher has worked in both schools and lived in both communities this may lead to bias, especially as many of the participants with be either pupils or ex-pupils and they may feel pressured into giving the answer they feel the researcher wants to hear. As this concern has appeared twice while considering the research theories most applicable the researcher will also ensure that participants can have another person to express any concerns to at any time during the study.
Case study 
This project will use the approaches listed above within the research strategy of a case study. Case studies are a popular strategy for educational research as they allow the researcher to use their own experience and knowledge within their context to understand problems and analyse causes to allow for actions to be suggested if it is appropriate (Burton, D. and Bartlett, S. 2009:64). The rationale behind using a case study is that it limits the researcher’s influence over the situation and allows the description of the findings to be objective and specific to the two different situations (Dressman, M. 2008: 60). This will allow for an accurate account of both areas to be described before any comparison is made. A case study allows for a variety of data collection opportunities as there is likely to be more than one variable causing pupils to be disengaged in education (Cohen, L. et al, 2011:289). This will allow for triangulation of the data collected in each school but also the comparison of data between the schools to consider the factors that are similar and those that are different. 
When conducting a case study, it is important to consider how the findings from a limited number of cases can be applied more widely. One of the biggest criticisms of case studies is how they are often used to generalise. Each case study is focused on a specific element in a specific local that may not apply to other areas or contexts (Punch, K. and Oancea, A. 2009: 151). This study is unique in this case as it will be conducting small studies in two different contexts to compare and find any similarities and differences. Although both cases will be specific to their context this will allow for some conceptualisation. During the evaluation of the data collected, the researcher will be focusing on common themes and any disparities that appear in order to develop abstract concepts. It will ensure that this study goes beyond just factual description and allows for a potential to generalise the findings (Punch, K. and Oancea, A. 2009: 152). The common themes that are seen will be as important as the differences that are identified to understand the impact of your local environment on your experience of educational opportunities. 
While a case study works best for this project as it allows the researcher to look in-depth at the situation to highlight a cause, it is limited in that a case study, once completed, is then seen to be finished and no action is required apart from to report your findings (Opie, C. 2004: 78-79). For this project the first step is to discover if there is a correlation between your living environment and the educational opportunities that you face. After this research has been undertaken and a cause or causes have been identified it may then be the researcher’s next steps to implement some action research to address the problem. 
Sampling 
The first process to consider is that of selecting the sample. In a case study you cannot study everything about everyone so there must be limits put on what you will observe based on the participants you select for your study (Punch, K. and Oancea, A. 2009: 218). As this study will be looking for similarities and differences in two contexts there will need to be an identical sample chosen from both settings. For this project a stratified purposeful sample will be taken. This will allow for the enquiry to find variations between participants as well as identify any common themes during analysis (Harsh, S. 2001). This type of sample will allow for a small group of pupils considered to be living in deprivation from each setting to be studied. For this study pupils who are eligible for free school meals (eFSM) will be considered as living in deprivation. There will be 8 pupils selected from each school. In each setting there will be 4 pupils who are eligible for free school meals and 4 who are not. One will be taken from each year between 7 and 10 and there will be an equal divide of male and female pupils in each school.
The sample that is intended to be used will allow for a wide and diverse study to ensure that the data collected is rich and incorporates a fair amount of differing views to help represent as much of the population as possible (Babbie, E. 2013).This study will include both pupils who live in rural and urban areas, pupils who are eligible for free school meals and pupils that are wealthier as well as both males and females. This allows for a multitude of views to be taken into account. By having a purposeful sample rather than a random sample there is an ethical risk that the participants will mistake this group as an accurate representation of the population (Babbie, E. 2013).During the project there will be no relevance made to deprivation and the eFSM pupils will not be highlighted, however if a difference is noted the researcher will explain the purpose of the sample and highlight this is not a true reflection of the population.
Observational research
The first method used to collect data in this study will be the use of observational research. This at first seemed a straight forward choice for a case study as a teacher observes behaviour every day. However, with deeper consideration it became clear that observation of participants would require greater care than normal. It would need to be planned and conducted in a systematic fashion ensuring that it is appropriately recorded and analysed (Opie, C. 2004). For this project it will be important to consider logistically how to go about observing in both settings and ensuring that similar things are observed. This will involve considering what lessons and interactions to observe as well as considering carefully how best to ensure that the observations are recorded robustly. In order to consider participants’ attitude to learning the observations will focus on their engagement within lessons. To be able to compare the eFSM pupils to the non-eFSM pupils a small group scan table will be used, looking at how well the pupils engage with each other, engage with the work and engage with other adults (Burton, D. and Bartlett, S. 2009). A table will be used in order to ensure that every observation has the same criteria and results to analyse (Appendix 1). 
Observations will need to be considered carefully from an ethical perspective. In observing pupils in a variety of situations some of the people being observed may consider it invasive. The researcher will have to be aware of who needs to be informed of the purpose of these observations (Burton, D. and Bartlett, S. 2009). This would need to be a consideration when getting parental consent and consent from the pupils as they need to be aware what the project involves but the pupils need to respond to situations in a genuine manner and not change their behaviour as they can see an observer. The participants will be informed that they may be observed during the study but that they are not being judged and that there will be no intervention from the observer for their behaviour unless it is deemed to be unsafe. 
Questionnaires
The use of questionnaires will allow for the participants’ behaviours, opinions and views be surveyed in a way that will give proportions and allow for similarities and differences to be identified. As this questionnaire will be given to pupils of secondary school age the questions need to be designed carefully for them to be able to read and understand them fully. For the questionnaire to be of most use the questions will be closed questions eliciting either yes or no responses, questions or based on the Likert scale allowing participants to show their strength of agreement with statements or expecting a numerical response (Rowley, J. 2014). This will allow for the results to be analysed without incorporating the researchers bias. The questionnaire will allow the researcher to gather data on frequency of visits to educational activities, enjoyment of the facilities they have visited, engagement with opportunities within school to visit local attractions and engagement within school. 
There are a few considerations that need to be taken into account while undertaking the questionnaire, firstly the assumption by the researcher that the participants will have an opinion on each subject. Especially when working with children they may not have a view on the topic and therefore for each question there needs to be an opportunity for them to either state that they have no opinion or that they do not know the answer (Cohen, L. et al 2011). Another consideration is that participants may not answer the questions truthfully or thoroughly. Ensuring the questions are short, precise and that the questionnaire is not too long, is important to help have valid data (Rowley, J. 2014).  Finally, there are ethical implications with a questionnaire; as the researcher cannot force a participant to take part in the questionnaire (Cohen, L. et al 2011). Ensuring participants know they have a choice is even more important when you are in a position of power such as being their teacher. As stated, pupils will be aware that this is a voluntary project and that they are able to withdraw at any time to either the researcher or another trusted member of staff. 
Interviews
The data collected from both the observations and questionnaires will be used to help design the interview. For this reason, the interview style will be unstructured. This approach has been chosen as it will best allow the researcher to use the data already collected to gain a greater depth of information (Punch, K. and Oancea, A. 2009: 183). It will allow for all participants to have similar starting questions but the researcher can react to the information they are presented with by getting participants to expand on points of interest. As the researcher will have taught each of the participants this style of interview will be more fruitful as it should be based on trust and rapport with the participant and feel more like an intimate conversation than an interview (Punch, K. and Oancea, A. 2009: 183). The participants already have a relationship with the researcher and are more likely to respond openly in a less formal setting. 
Due to the nature of the interview style taken there will be the need for recordings. The details that are likely to arise during the interview are not conducive to note taking. However, this can cause distress to the participant, especially if they are not fully aware that they are going to be recorded (Opie, C. 2004:116-117). Ethically, it is important also that participants understand that they are being recorded and for what purpose this is occurring. The participants will be given the option for the recording to not take place and for hand written notes to be taken instead. They will also be made aware of the security measures put into place to ensure their transcripts are kept anonymous and confidential and that they will be destroyed after the project has been completed. 
Key terms 

Deprivation
Deprivation is a complex term to define. The Government look at 7 factors when considering deprivation, these are: Educational, Skills and Training Deprivation, Disability and Health Deprivation, Living and Environment Deprivation, Barriers to Housing and Services, Income Deprivation, Employment Deprivation and Crime. They take all of the most recent indicators for these factors and use that to compile a list of the most and least deprived areas (Department for Communities and Local Governments, 2015). Deprivation is more than just not having enough money and each area can have a different type of deprivation. 
Free School meals 
Free School Meals (FSM) are an entitlement of any child in statutory education who live in a household working fewer than 16 hours a week or have a household income of under £16,190. It is considered one of the keys ways of measuring how many children in the UK are living in poverty. However, it is a flawed method as there are more pupils that should be claiming than are and there are many households that are still living in relative poverty that are not eligible for Free School Meals but struggle financially (The Children's Society 2012). It is however the measure that will be used in this study to identify the participants that are living in deprivation as it is the most commonly used method. 
Educational Opportunities 
Educational opportunities can also be referred to as education outside the classroom and it involves any learning activity that takes places outside of the classroom. This could be during the school day, after school or in the holidays. It can include outdoor group activities, cultural and heritage trips, science experiments, visits to museums and visits to the countryside. (O’Donnell, L. et al, 2006).  
Urban area
An urban area is the area that surrounds a city, whereby most of the inhabitants do not work in an agricultural field and the area is densely populated with houses, commercial premises, roads and railways (West, K. and Evers, J. 2011). School B is located in an urban area around Birmingham. 
Rural area 
A rural area is an area with low population. It is an open land that has few houses or buildings in it. Another characteristic is that for the people living in this area their homes and businesses or employment are closely linked (West, K. and Evers, J. 2011). School A is located in a rural area in South Wales. 
Ethical considerations 
Although it has been highlighted throughout this essay it is critical to make ethical considerations when undertaking a research project. In every approach and stage there are ethical considerations and challenges to be overcome (Punch, K. and Oancea, A. 2009: 183). From deciding on the topic to research to selecting the appropriate methods and approaches to reporting the data, they all need to be considered carefully with regards to ethical challenges. According to Sieber ‘Ethics has to do with the application of moral principles to prevent harming and worrying others, to promote, the good, to be respectful and to be fair’ (1993:14). At every stage of the process it is useful to consider how you would feel or your children may feel to have to undergo this procedure. 
This becomes even more important when working with minors especially when the researcher is seen as in a position of power over the participants. At all times the researcher must put the pupil’s best interests at heart and in order to do that certain steps must be taken.  Firstly, voluntary consent must be given by the participant and they need to be made aware of what the study will involve and how they are expected to participate. They also need to be made aware that they can withdraw at any time (BERA, 2011). In both cases the researcher will inform the participants of the project and make it clear to them that they are not obligated to take part. To ensure they do not feel pressured they will also be asked to take a letter to their parents to discuss their participation and then asked to return it with parental consent. Another member of staff at both schools will be selected to allow participants to withdraw at any time to allow them to feel less pressurised to participate. 
The final consideration has to be anonymity of the participants, as stated above the exact names and locations of the schools will be withheld to help with this. This is one step to help keep anonymity. Participants should feel safe and secure in knowing that any data or information given will be anonymised and they will not be identifiable in the project unless they wish for it be the case and they have the agreement of their guardian (BERA, 2011). All data collected will be secured and after the project has been completed will be destroyed in a controlled way to ensure anonymity. All of these things will be detailed within the ethics form submitted by the researcher to the university’s ethics committee for approval prior to the research commencing.  
Validity and reliability
Validity refers to how trustworthy and truthful your data is. As a researcher you want to be able to demonstrate that the conclusion you have drawn is accurate and this has to be shown through the data that you have collected and the analysis you have completed (Burton, D. and Bartlett, S. 2009).  This is more complex with a qualitative study as the data is more comprehensive. The data will be more than just numbers; there will be facts, personal stories and individual accounts which will make analysing a more complicated task. For this reason, more than one method of data collection has been established. The use of three different types of data collection will allow for the triangulation of results. A single method approach would not allow for human behaviour to be considered in enough detail and would not have allowed for patterns and themes to appear. Using triangulation allows for these details to be noted. It will allow for the researcher to be sure about the themes that will appear within this study and have confidence that the results are backed up in a variety of ways (Cohen, L. et al, 2011:195). This mixed method approach will ensure that any findings are routed in data giving the study more reliability. 
Work Plan
· Complete University Ethics form to gain ethical approval and consider carefully all ethical issues within the study. 
· Carefully select participants based on national data that is available on their eligibility for FSM. 
· Gain consent from participants and parents to take part in the study. 
· Design plan for observations - ensuring the same subjects are observed and all participants are observed completing a variety of skills, try to include subjects that are practical as well as mental. Plan to observe participants in any extra-curricular activity they take part in. 
· Design and distribute questionnaire to all participants. 
· Begin analysis of observational research and questionnaire data to help determine starting questions for interviews. 
· Interview participants and write up transcripts of their responses. 
· Analyse data looking for both common themes and differences, differences will be important when they are between the responses from school A and school B. 
· Finalise findings and decide upon which data will be used in the report. 
· Write up a report. 
· Decide if there is a need for further action research. 
Conclusion
Research is the best way to ensure that education moves forward and allows for continuing social change and development of strategies to ensure every child gains the best education. This research will allow for greater understanding of the individual barriers that are put in place by not only your nuclear family but the surrounding community and the area that you live in. It will give more insight into a complex issue and will allow for more discussion to take place into the importance of where you live and it will highlight any differences that are seen between the experiences of pupils in each setting. Although, as stated above, this is not a piece of action research it is an important first step before any action research can take place. Empirical evidence has suggested that the lack of educational opportunities can affect someone’s attitude to education but this research needs to take place to understand if this is the case or if there is another underlying issue that needs to be addressed. Only once the problem has been highlighted will it be possible for the action research to begin to find solutions to the problem. 


















Appendices 
Appendix 1 
Small group scan 
1- For talking about the activity with another pupil  
2- For talking to an adult about the activity 
3- For being on task independently
4- For being off task
5- For demonstrating distracting behaviour
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