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A critical evaluation and the Word count (or Equivalent to 5000 identification of next teaching equivalent): words. and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
The following assignment is outlined to inform the reader of an evaluation of critical incidents using critical reflections brought about from Bridging days, wider reading, and module lectures. The term Critical Incident can refer to many different experiences that occur throughout day-to-day life, however the most appropriate way of defining it is from Tripp (1994) who stated that “a critical incident is an event or situation that makes significant turning point or change in the life of the subject”.  This assignment will investigate detail how practice of reflection looks to balance the four purposes of education developed by Graham Donaldson in the new curriculum of Wales 2022. These four purposes include: 
· “Ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Government, 2021)
The assignment will also investigate detail how the critical incidents picked up throughout observations can be informed in greater detail by linking them to theory and how to take this into the classroom to improve on these incidents. These critical incidents will be linked to the four purposes created for the new curriculum.  The use of critical incidents in reflective practice has been described as the crucial learning tool for trainee teachers. This practice allows teachers to understand and develop incidents that they have noticed throughout the time teaching, it will allow for them to act upon these moments in a fluid fashion.  This assignment will help inform the observer to reflect and develop for their own future practices. 


Critical Reflection – Role of reflection developing teachers
The role of critical reflection in the teaching profession is crucial to benefit further knowledge and understanding.  There are many forms of critical reflection that can take place at different stages in the process of observation. Some observation techniques will give the user any feedback needed during the process of the observation. Whereas others will allow the user to sit back and contemplate the overall results of the observation whether it be positive or constructive feedback. The models have developed throughout the years. Driscoll in the 90s developed the What model which was based Terry Burtons model in the 1970s (Dabell, 2018). The model consists of What- So what and now what this allows the users in the case trainee teachers to reflect on the situation in a minimalistic manner.  The most popular model was developed in 1998 by Gibbs, the model was called the reflective cycle, which was a detailed plan including, description of the event, how it made you feel, how you would evaluate the situation. It has been determined the most popular model by the Royal College of Nursing (2012). Followed by analysis, the conclusion of the observation and the action plan of how you would improve the situation. Finally, the most up to date model would be by Jasper in 2013 called the ERA cycle this had three steps and is a scaled down version of the Gibbs model. ERA is Experience, Reflection and Action.  The role of reflection within the teaching standards allows teachers to build upon lessons they have felt went well and that didn’t go so well. Especially the Gibbs model that allows the user to come up with an action plan on they can improve on this event for next time.  It is argued that a good practitioner will reflect while taking part in the situation and make alteration as they go.  Within the standards trainee teacher will need to reflect to show good practice.  The ability to reflect as practice is taking place will develop throughout positive reflection. Driscoll (2007) explained that without good reflection a practitioner will have difficulty overcome similar issues on a regular occurrents. 







Observation
To keep with anonymity the school, pupils and teachers will not be named. This keeps with the British Educational Research Association (BERA) guidelines. This is set up to ensure that research in an educational environment is kept to an ethical and desecrate manner (Hopkins, 2019). 
The three days of observation took place is a relatively larger primary school in the town of Pontarddulais, in the city and county of Swansea. The school is one of two schools in the area. The school has large grounds with playground space for each year as well as a large field and forest. This school is a double entry form for most years apart from one class which is a year one and two split. The research is close to up to date as possible as the records are from the 2018 Estyn report. The school had 481 pupils which included 75 part time nursery pupils. They have an above average for free school meals with 21% and for pupils with educational learning needs (Estyn, 2018) . There are few pupils in the care of the local authority with the ethnical background being predominantly white. The classes observed throughout the bridging experience was a Year 4 which consisted of 28 pupils which was near equal split of boys and girls. The second class observed was a Year 2 class which had 29 pupils with more boys than girls. The school have specialist teachers covering PPA time with music and physical education covered by one and forest schools covered by another.




Critical Incidents 
The critical incident that was observed throughout the bridging experiences happened throughout several different locations. Firstly, within the year 4 class, they are separated into different abilities through different tables, when walking around it, during a topics session involving bar charts, it was clear to see the importance of sharing throughout the class. On one table it was observed that one child’s coloured pencil led kept on breaking which was visibly frustrating the child, another child on the table could see this and stopped the problems by offering the pencil they were using to help the other child finish their work. The Praise the teacher gave the child for sharing was high and they were rewarded points for the table.  When walking around the class it was clear that this was something the class prided themselves on especially with equipment the school gave out. However, later in the day there was a change in the attitude towards sharing and allowing the equipment to be used by others not only in their class but the other year 2 class. The foundation phase class was set out in enhanced provision, continuous provision, and focus tasks. The focus task group split into two to work with two different teachers on the same task. The table was set out with the two sheets of feelings in Welsh, there was ten on each table with four glue sticks and ten pairs of scissors. There were immediately issues regarding whose paper was whose and who was using the glue sticks. Arguments started between pupils in the group not working closely with the main teacher in the class. The Teaching assistant was on placement through her degree and wasn’t sure how to organise this situation it was decided to let them carry on and to handle any issues as they came up. This issue carries on through the classes twenty-minute break, the two classes had a kit bag for them to use during these breaks the equipment was left on the side for the year groups to play with however they would begin to cry and scream as the others were either not sharing the toys or throwing the equipment away so others couldn’t use it. It was also observed that children seemed to be happier play with themselves rather than with a friend or group. 
These incidents lead the observer to focus on social development within the year groups and the effect that covid has had on the development of children. As well as the management of the classroom. These incidents can be linked to the four purposes when talking about the ethical, informed citizens as they will develop to understand the results of their actions and learn to develop new skills to make these results positive. 




Literature Review
Within this section the different theoretical beliefs of social development and classroom management will be examined. The main aspects within this would be the effect of Covid-19 has had on the children’s ability to share and play with others.  There are many theorists that argue that Covid-19 has changed the development within children. Some argue that the pandemic has made the attachment between child and parents grow apart. Theorists such as Rajkumar (2021) believe that the children are more excited to see others rather than stay with people they have been in a confined space with for a prolonged period time. John Bowlby suggested that children are born with the ability and need to attach themselves onto others, especially figures they believe will protect and care for them, more commonly seen with their primary caregiver, most likely to be their mother due to the attachment in birth (Taylor, 2012). The child evolves with the ability to attach themselves on to others that they will have a close natured relationship with. It is argued that this is built upon throughout the time they have in nursery/reception all the way up their schooling life. However, Holmes (2014) argued that the fact children in the latter stages of foundation phase will have missed these basic social development stages because of the lack of interaction they have had between nursery and year two.  The attachment theory is a major aspect within developing socially as well as holistically Bretherton (2008) believe that the attachment either positive or negative will affect the way the children build upon relationships, well being and friendships. Within the attachment theory is can be argued by Bagwell and Newcomb (1995) that the formation of friendships will play a massive part in building upon social development and attachment, it can be suggested that building strong bonds with children at young ages will determine development through a child’s life. 
Classroom management role within social development is key, Hein (2011) believes that the way a teacher managers behaviour will have a detrimental effect on how the class bonds together and develops together. The social learning theory developed by Bandura in 1963 discussed how children will copy the behaviour they see being repeated, for example if a child is being praised for sharing, the children around will have the desire to share to gain this praise. Theorists such as Vygostsky (1978) believe that this is a rewarding theory as it encourages an accurate way of viewing how behaviour is learnt. However, there are many who believe the social learning theory for classroom management is an ineffective theory because if a teacher praises one behaviour and it is mimicked if a teacher then does not see this then the behaviour may not be repeated or maybe forgotten. Others like Gerrig (2008) argue that this theory allows children to develop personalities through the imitation of others, this has been scrutinised by John Williams (2021) who believes in fact the social learning theory has no effect on children’s personality as it can take long periods of time to develop personalities and that the children will notice a way of behaving that doesn’t feel right for them. In other contextual information by Levings  (2020) the argument that classroom management is fundamental must in developing a social and ethical enriched class which meets in conjunction with one of the new four purposes. It is suggested by (Mcilroy, 2012) that the teachers ability to build upon these holistic development stages are pivotal especially the celebration of positive attitudes. Together with the community building sense based upon giving the children the responsibility of keeping the classroom equipment available for everyone and that the management of that is kept up to date. This encourages the children to share and socialise with each other thus building upon social development. 
The role of play hits many different aspects of the holistic development stages, but the key one that will be focused upon is the role of play within the social development “The ability to play is critical not only to being happy, but also to sustaining social relationships and being a creative, innovative person” (Brown, S., & Vaughan, C., 2009). Play is important in building many different aspects of development for example, fine and gross motor skills. However, play is a key component of social development, this aspect allows children to be social and build bonds with not only with adults but with other children within the class or school. On the other hand, due to the current pandemic is has been identified that children now struggle with that element of play having to go outside in an environment broadcasted to them as being dangerous can limit the interaction between children. Play is linked with the essentials of classroom management to build social development; this regards to role play in the class. The teacher sets up an area for the children to play within the theme of the term such as, the community. Having this area set up in some theorist opinion allows the children to interact in new ways learning fundamental skills such as sharing and communication. However, there are those like Johnson et al (2005) who believe that role play does not allow children to build friends and develop socially unless it is correctly demonstrated as they will not be able to correctly understand the environment and expectations of the area, they are playing in. This pretend play is described as having the strongest bond on building social development. Hughes (2010) believes that without this part of play the social interact and social bond is near nonexistent. Smith (2010) has very contrasted opinions he believes in a three-stage model, he believes that play in a glance has no effect on development and the fact it’s a “by-product” of the development of other abilities, this suggests that play has little support when discussing social development. However, Smith (2010) then goes on to contradict themselves by suggesting that play does have affect on development especially within the younger age groups. Theorists such as Latham and Waxley (2014) later developed a guide to identify progression in development through observation models these provide a clear picture for teachers to understand areas of improvement. 
Another sort about topic is reflection models and how they have strengths and weakness, the model being used throughout this assignment is the Gibbs model. Theorists argue that the Gibbs model is used the most in different professions as it allows the users to pick apart the fine details of the situation and understand how to either improve or recognise success.  Even though many believe that it is a useful model, others believe it is to detail and doesn’t allow the user to reflect in the real time, they believe that reflection should take place in the present not the past. It can be preserved that the What model presents a much faster and unique method of reflection allowing the user to act upon situations in a more dynamic fashion.  It is widely discussed that reflective practice only works if the user if reflecting correctly, by this they refer to how a person is reflecting. If the user is struggling to understand what they need to reflect upon will the outcomes if negative change, if not is that person really using the model in the correct light, especially if they are encouraging children to reflect upon work, they have done. In this sense does reflect always work. This Argument comes from theorist such as Toon (2014) who understand without the help from fellow peers reflecting can be an impossible practice, especially when reflecting in teaching practice. 

Reflection and next steps 
While looking at the critical incident it is important to reflect using an appropriate model, in the case the model of choice will be the Gibbs Model. This allows me to look in detail at the situation and act accordingly for future improvements. As described within the critical incident section it is already clear that the situation involves sharing of equipment and social interactions. When observing this situation, it brought about feelings of empathy as the children have been affected so broadly by not having that social interaction that covid has stopped, it also shocked me to see that a year group so inquisitive were so timid to play with each other. The evaluation of the incidents came out to show that perhaps the different situations happening within the school environment, home life and world events have caused some holistic development issues that spread across not just the foundation phase pupils but all the way up the key stages. Holistic development is described as developing the “whole child – socially, emotionally, physically, intellectually and spiritually” (Mcilroy, 2012). This change in development can have significant repercussions on later life.  The fact that year four class have had a full-time school experience within the last two years shows through there ability to share and play with others, whereas its clear that the years twos first experience of the full-time school education is causing the issues that teachers are having to teach the fundamental skills that the pupils would have developed within the early years learning. The critical incident made me think what could be done to help these situations better, after talking to several people and using research it can be identified that the incident will happen more in the foundation phase of school and will slowly regress throughout not only their school life but in the academic year also. The action plan that I would potentially take would involve using positive reinforcement to build strong repetition for the ones that have shared or played nicely with others, using phrases in English and Welsh. Using bilingual praise throughout the teaching will build strong communication skills and again work towards targeting those new four purposes set out by Donaldson. Jones (2016) suggested that having both mediums in school will encourage holistic development.  As discussed above it is strongly believed that the praise of good behaviour has an overwhelming effect on the rest of the class. Secondly, I would set out rules at the start of the year giving roles to children for the week, for example, equipment manager who oversees making sure each table has enough equipment for at least one between four. These steps may help the approach of social development and develop strong bonds within class. Having basic skills such as sharing will allow for less problems within the class. Such as no arguments over who had what first and perhaps work within the class being done in a sufficient pace. 
I will be using what I have discussed within the section to further improve my practice especially throughout my placement periods to develop not only as a teacher but as an overall human, taking into consideration the four purposes for myself.  The reflection of lessons should help underpin my lesson plans as well my decisions in the classroom. Having this knowledge will help allow me to ask for others to assess situations with me and peer assess lessons or decisions I have made. Using this will also boost my collaborations to help meet the new teaching standards. 
Conclusion 
In conclusion, it can be assessed that the way reflection is used not only within everyday life but more importantly in the forms of education is crucial to understand what the best form of practice is to either improve or continue with the situation that is unfolding. Having these developed reflection models allows the user to reflect in real time or to use peers help to assess situations and act accordingly. With the new teaching standards putting enthuses on reflecting to improve practice. The teaching standards state that teachers should not just reflect upon their own practice but actively encourage their students to practice reflection as well. This could come in form of feedback within marking. For example, questions asked in the books by teachers for pupils to answer or in active feedback when talking to individuals on what they could improve on, felt that it went well or need further help on. The approach I have taken within this assessment has been brought about by sound research and observation. The incident is something that will be affected throughout the near future due to the on going and developing pandemic. It is important that teachers continue to praise the behaviours they are seeing in class continue to work on the social development that has been delayed due to an unprecedent couple of years. 








References
Bandura, A., 1977. The social learning theory. 1st ed. New York: Persons Education.
Borton, T., 1970. Reach, Touch and Teach. N/A ed. London: Hutchinson.
C.L, N. .. a. B., 1995. Children's Friendships relations: A meta-analytic review. Psychological Bulletin, 113(1), pp. 99-128.
Dabell, J., 2018. Borton's Model of Reflection. [Online] 
Available at: https://johndabell.com/2018/08/05/models-of-reflection/
[Accessed 28 October 2021].
Driscoll, J., 2007. Practicing Clinical Supervison: A Reflection Approach for Healthcare Professionals. 2nd ed. Edinburgh: Elsevier.
Estyn, 2018. Pontarddulais Primary, Swansea: Estyn.
Gerrig, R. &. Z. P., 2008. Psychology and life. 18th ed. Boston: Pearson.
G, G., 1988. Learning by Doing: A Guide to teaching and learning methods. 1st ed. Oxford: Further Education Unit- Oxford Polytechnic .
Government, W. A., 2021. hwb Welsh Government. [Online] 
Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes
[Accessed 27 October 2021].
Hein, V., 2011. The effect of teacher behaviour on students motivation and learning outcomes: a review. Sport Pedagogy , 18(12), pp. 9-19.
Holmes, J., 2014. John Bowlby and Attachment Theory. 2nd ed. London: Routledge.
Hopkins, B. a., 2019. British Educational Research. British Educational Research Journal, 45(2), pp. 320-339.
Humphreys, F., 2010. Children, Play and development. 4th ed. London: Sage.
Jones, M., 2016. Welsh medium education and Weksh as a subject. Research Brief , 1(1), pp. 1-18.
Levings, K., 2020. Insights to behaviour. [Online] 
Available at: https://insightstobehavior.com/blog/impact-classroom-management-social-emotional-learning/
[Accessed 27 october 2021].
Mcilroy, T., 2012. Empowered Parents. [Online] 
Available at: https://empoweredparents.co/holistic-development/#:~:text=Holistic%20development%20means%20developing%20the%20whole%20child%20%E2%80%93,aspects%20of%20their%20development%20must%20be%20given%20attention.
[Accessed 28 October 2021].
M, J., 2013. Beginning Reflective Practice.. NA ed. Andover: Cengage Learning.
Munholland, B. a., 2008. Internal working models in attachment theory. In: Cassidy, ed. Handbook of attachment theory: Research and Clinical applications. New York: Guilford, pp. 13-42.
nursing, R. C. o., 2012. An exploration of the challenges of maintaining basic human rights in practice. N/A ed. London: Royal College of Nursing .
Rajkumar, R. P., 2021. Attachment Theory and Psychological Responses to the COVID-19 Pandemic: A Narrative Review. Psychiatr Danub, 40(1), p. 256.
S. Brown and C, V., 2009. Play: How It Shapes the Brain, Opens the Imagination, and Invigorates the Soul. N/A ed. New York: Foundation of Play.
Smith, P., 2010. Children and Play. 1st ed. Oxford: Wiley-Blackwell.
Taylor, W., 2012. Children and Young People's workforce. N/A ed. London: Pearson.
Toon, P., 2014. What is Evidence. Primary Care, 6(5), pp. 95-97.
Tripp, D., 2011. Critical incidents in Teaching- developing professional judgement. 1st ed. London: Routledge.
Vygotsky, L., 1978. Mind in society: The Development of higher psychological 
processes. N/A ed. Cambridge: Havard University .
Wardle. F, C. J. a. J. J., 2005. Play, Development and Early Education. 1st ed. Boston: Pearson Education.
Waxley, L. a., 2014. Business managment. [Online] 
Available at: https://www.excel-pmt.com/2018/12/behavioral-observation-scale.html#:~:text=Latham%20and%20Wexley%20has%20develop%20Behavioral%20Observation%20Scales,a%20method%20which%20assesses%20critical%20events%20%28critical%20incidents%29.
[Accessed 27 October 2021].
Williams, J., 2021. Valmis. [Online] 
Available at: https://www.valamis.com/hub/social-learning#disadvantages
[Accessed 28 October 2021].














Appendices:
	Date and time, year group: 22nd september 2021 in year 4


	Where and When: Context of the observation – subject/AOLE, general classroom context
The incident took part in a topic lesson revolving around maths and how many different types of shops there are in the area. The pupils were builidng and colouring a bar chart to show the results they had gathered on a walk the week before.  The classroom was split into four different tables with different abilities on each. Some pupils would have to turn around to focus on the board due to the way the class was set up. The class was an even split of boys and girls. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

During the start of the lesson one girl was working hard within the session showing some good answers and good listening skills, the teacher turned and said her name telling her that this was a great start to the day and was a huge turn around from the rest of the week. It was Wednesday and the first week the girl had been in school since the summer holidays. The teacher made it obvious that her behavior had improved and was an example for the rest of the class to follow so that she (the teacher) could continue with trips in the future and finish the tasks they needed to do in that small space of time they had.  The girl pushed on with the session and was very quick to realize that the behavior she was showing will get her class points and the table will be happy with her. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

After speaking with the class teacher, I could look further into the results of behaviourism and positive reinforcement. Looking deeper into why is it that the effect of happy friends pushes you to continue with certain traits. 

Under the hood- it was obvious that the girl was not mentally ready to be back in the school routine after an extended summer holiday. Taking the couple of days to get used to things again was something being repeated by the teacher.








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson took place During the session before break this session is long lasting almost two hours, once the teacher gets the register and admin stuff out the way it breaks down till about one and half hours. Being the first session it took a few moments for the teacher to get the class to settle as they very excited to see each other. 











	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

, general classroom context
The incident took part in a topic lesson revolving around maths and how many different types of shops there are in the area. The pupils were builidng and colouring a bar chart to show the results they had gathered on a walk the week before.  The classroom was split into four different tables with different abilities on each. Some pupils would have to turn around to focus on the board due to the way the class was set up. The class was an even split of boys and girls





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

While working within the class the pupils were guided at the start to build their bar charts, once they got the first couple underway the teacher allowed for the class to work as the tables helping each other or putting their hands up if they needed any help. The pupils were very patient when the work was completed and waited for the next instructions. The teacher said once you have finished you may color your bar charts in. One bar suggested that they use the same colour key that they used for their maps.  The teacher thought this was a great idea and once again praised the idea for others to see. Later when they working, I was walking around and asked why someone wasn’t working on the colouring, they replied they waiting for a colour. This was overheard by the person with the colour they needed who stopped using it sharing the pencils with them, this was again seen by the teacher who made sure the class understand how good that was by rewarding points to the table for being good friends. 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

What the impact of sharing does to social development 
Social interaction 
Praise in a class environment








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

I noticed that this lesson was the between break and lunch period. This was a short 50min lesson compared to the first lesson. I also noticed that a lot of pupils had mulitiple pencil cases which included one for pens and pencils and the other was only colours.  The one who was waiting for the colour only had a normal pencil case without their own colours. 











	Date and time, year group: 14:15 on the 22nd of september and it was a year 2 class 


	Where and When: Context of the observation – subject/AOLE, general classroom context

This happened in the classroom 

Inclass – it was a drillo session on welsh emotions. They had to cut out the pictures and phrases piecing them together 





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The Class work was based on the session that the teacher had set out ready for them to wrap up the day. They were on the carpets to start going over the pronunciation of certain words then asked to go in their groups to work in their topic books on cutting out the emotions and piecing them with the pictures. One table had enough glue sticks and scissors to work one each. The other group had ery little equipment which led to arguments in sharing of equipment. Some seemed to scared to share because of possible spread of virus and others just point blank refused to share. This caused a lot of noise and confusion on who work was whose. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The effect of covid on a class
How this effects holistic development 
How social skills have been effected 

Under the hood- it was the last lesson of the day and the teacher had been on planning all morning which led to the class being with a different teacher all day who had a different style of teaching. 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Last lesson 
New teacher for the first time that day 
Covid 
The age of the class 










