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How School develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
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Introduction 
For the purpose of this assignment, it was necessary to gain consent and approval from the school to use policy documents, data and images. I will refrain from naming individuals or the school in order to respect their rights to confidentiality and anonymity (British educational research association, 2019). 									This written report is focused on how School X develops one strand of its school development plan (SDP). I will critically reflect on a specific target from the priorities within the SDP. The Schools first strategic target ‘to raise standards and improve progress in three skills of literacy; oracy, reading and writing will be analysed throughout. Therefore, the literature review will focus on one of the professional development needs (actions) that are related to the priority target 1. 
The latest ERW report (2019/20) categorises School X as a ‘yellow’ school, with 276 pupils on roll. This primary school is situated in a deprived village in Swansea with a high percentage of pupils entitled to free school meals. The school is extremely committed to supporting families, offering excellent care and guidance through a range of inclusive, community engagement opportunities (Estyn, 2018). According to my local schools (2019) there are fifty-four percent of pupils with additional learning needs, twenty-two percent with a school action plan and over six percent requiring a statement of educational needs. Most of the pupils that are statemented are taught within the specialist teaching facility which embraces the pupils in a mainstream environment (ERW,2019/20).
Literature Review
Firstly, this literature review will provide a brief overview of the literature relating to the school development process and then proceed to the chosen priority of the SDP, target 1: ‘to raise standards and improve progress in the three skills of literacy; oracy, reading and writing (see appendix 2). With focus on raising standards in boys’ literacy skills.
In compliance with the Education SDP Wales Regulations 2014, all maintained Welsh schools must have a school development plan which operates over a three-year period (Welsh Government, 2016). As it is the process where a school strategically plans for improvements, through identifying the school's priorities, establishing specific actions to take to ensure progress in learner outcomes, implementing the actions together with the resources needed to support them and reviewing the overall outcomes (Department of Education n.d.; Welsh Government 2014 p.3; Welsh Government 2016, p.5).		Although it is down to each school to decide upon their approach to development planning (which improvement cycle to use), the implementation of a robust development plan is essential, as it could result in improved learner outcomes, a higher quality of teaching, staff development and whole school success (Xaba 2006; Department of Education 2010; Estyn 2017; Welsh Government, 2019). One effective approach used by many schools is the ‘school development planning cycle’, (see appendix 1) as it recognises four sections (self- evaluation, strategic planning, making improvements and reviewing impact) to ‘raising standards and improving learner outcomes’ (Welsh Government, 2014 p.7). This cycle is determined by the school’s vision, which should be developed, understood and shared by all involved with the school, representing the values of pupils, parents, governors and staff members within the schools community in order to provide the foundations for continuous improvements (Department of Education 2010; Welsh Government 2014;The Open University 2017; Estyn, 2018). According to Brighouse and Woods (1999) governors are an asset to schools for the reason that they act as a ‘critcal friend’ through providing support and advice when informing schools on their strengths and weaknesses. Through the self-evaluation stage, schools are reflecting on their overall performance, assessing what needs to be improved and how to do so. However, the Welsh Government (2014) stresses that school development planning should also identify and share the strengths and practices of the school and not only focus on the school’s developmental needs. Significant evidence supports this, revealing that the implementation of effective self-evaluation that celebrates the strengths of a school can improve educational experiences for learners and the community. Additionally, if good practice is shared, it may improve outcomes in other schools within the cluster (Estyn 2013;2018).
School X is addressing the national priority of raising standards in literacy within its SDP (Welsh Government, 2014). Moreover, Maynard (2002) states that boys’ literacy should be one of the main action points in a school improvement plan due to the national concerns of literacy attainment (OECD 2019; Stainthorp 2010; Brozo, 2019) The school's self-evaluation process identified under-achievement in boys’ reading skills. School X stressed that there was a common relationship in the school between the boys with low reading ages and the boys who were entitled to free school meals. Research resembles this, with a correlation between poorer language, literacy and communication skills and children who live in disadvantaged areas in Wales (Save the Children, 2015), therefore, the Welsh Government administered a main priority to raise literacy standards in Wales, through encouraging parental engagement through reading campaigns (Make time to read), implementing policies and frameworks (LNF) and through new personalised reading assessments (National online reading assessments) (Welsh Government 2008; Welsh Government 2015; ITV News 2015). Research suggests that the most successful strategies in improving boys’ literacy skills are through effective teacher modelling, using writing partners for support, allowing boys opportunities to give input about their writing and reading tasks, using engaging and interesting texts for reading, establishing a successful reading culture, implementing rigorous intervention programmes, engaging in activities to develop speaking and listening skills and through teachers setting high expectations for their learners (Moss 2002; Ontario Ministry of Education 2004; The national strategies 2011; Ofsted, 2011; Brozo 2019).                                                			 However, Ofsted (2010) stated that schools must try harder to overcome the challenges that pupils face with reading and writing, as evidence suggests that schools are not consistent or persistent enough in their approach to improving literacy and language skills to those with low social, economic status, additionally, these circumstances should not limit the opportunities that children have to learn to read and write ( Ofsted 2010; Save the Children, 2015). Substantial evidence concludes that the best schools implement a systematic synthetic phonics scheme to teach children how to read due to it being a successful approach to raising standards, also, studies have proven it is more effective than non-systematic approaches for teaching reading, with learners achieving higher results in reading, spelling and phonemic awareness (Graaff et al 2009; Ofsted, 2010). However, The University of Queensland reported negative views on pre-packed literacy schemes as they are outdated and promote a deficit model of teaching and learning (Fisher, Brooks and Lewis 2002).  Having said this, School ‘X’ has recently implemented synthetic reading intervention programmes such as ‘project code x’ and ‘read write inc’ to develop children’s literacy skills. The school reported good progress in the targeted groups of boys that engaged with the programme ‘project code x’. However, Fisher, Brooks, and Lewis (2002) stress that it is important for schools to not solely depend on literacy schemes and suggest that pupils develop their language and literacy skills through the breadth of the curriculum. The new curriculum for Wales stresses that  reading, writing, speaking and listening skills should be addressed holistically across the curriculum and that the four LLC statements of what matters should enable learners ‘to develop towards the four purposes’ (Welsh Government, 2020). 
Developing an Action Point 
Both staff members and the headship team contributed to the development of the school vision and mission statement, with family and inclusivity being core values. According to the SDP cycle, after developing a whole school vision, self-evaluation is the next step in the process of effective improvement planning (Welsh Government, 2014). The self-evaluation processes of School X are strong and meaningful, involving all stakeholders which have resulted in enhanced teaching standards and provision in all classes (ERW 2019/20). However, it is argued that schools should use a top-down approach to SD planning as it involves the required knowledge, training, and skills for its application (Xaba, 2006).  Having said this, research suggests otherwise, strategic planning is more effective and robust if it is planned on a 'school level' through the bottom-up approach by capturing the views of pupils, parents, governors, staff, the local authority, and challenge advisors to plan for future improvements (Zhu 2009; WG, 2014).  Furthermore, teacher questionnaires revealed that interview methods, discussions and listening to the opinions of others are most effective when formulating an SDP (Zhu, 2009, p. 40). Concerning the chosen priority, School X used mostly systematically collected data to inform the self-evaluation process. Using data to set instructional goals for pupil progress and achievement is an effective strategy in SD planning however, there should not be an over-reliance on assessment data (ShildKamp, 2018). School X reviewed mostly quantitative data from reading age tests, teacher assessments and national reading test scores to identify that the lower aged readers in KS2 were boys. However, it is argued that both effective qualitative and quantitative data should inform the self-evaluation process to ensure a more robust SDP. (WG 2014; ShildKamp, 2018; ERW, 2019). 
The fundamental parts to the strategic planning stage is approving the spending plans, targets, community links and resources (DE 2010; WG,2014) School X produced a spending plan within the SDP, which states the purpose of the Regional Consortia Schools Improvement and the PDG is to ensure learners profit from excellent teaching and learning, focusing on improving literacy, staff development and breaking the link between the disadvantaged and educational attainment (SDP 2018/19). WG (2014) agrees how effective use of funding ensures the professional development in all teaching staff. School X’s priority was to improve progress in oracy, reading and writing, through eight action points, however, the action points that will be discussed are; engaging parents as reading helpers and rolling out project code X reading scheme in ks2 to target boys with very low reading ages (see appendix 2 & 3). It was considered vital that the governing body approved the targeted actions and addressed improvements through community engagement (DE 2010; WG, 2014). Therefore, School X ensured that one of its action points encouraged parental engagement through supporting with reading. Research has proven that there are a range of benefits to parental engagement in learning, such as higher student achievement, enhanced literacy skills, reducing barriers to poverty, improved attendance and pupil well-being (Moss 2002; Estyn, 2013; Estyn 2015; Victoria State Government, FaCE 2016). Moreover, parental engagement promotes positive reading behaviours in children (Ontario Ministry of Education, 2004). Having said this, Fullan (2019) highlights that parental engagement does not come without its own potential complications, such as possible mistrust between parents and the school. Therefore, I recommend that the school develops close relationships with parents, built on mutual respect and trust to ensure the best outcomes for the learners (Ofsted 2011; Epstein, 2018).
 When planning for the ‘project code x roll out’ it was important for School X to organize the appropriate staff, timescales, resources and deliberate how to best monitor progress (WG 2014) therefore, within the next stage of SD planning (making improvements) the plans were put into action; an LSA conducted intervention sessions twice a week with the targeted boys and had weekly progress meetings with the LLC lead. The meetings were an effective way of providing updates about learners’ progress and the high-quality leadership from the LLC practitioner was deemed essential to supporting the professional development of the LSA (Education Improvement Commission 2000; WG, 2014). Lastly, to measure the impact of the action points, the LLC lead would monitor progress termly through the RAG rating system, both action points received green for on track. Data revealed an increase in boys’ reading ages which proved that both action points were a success. Erw (2019) reported that pupil progress reviews is a regular feature to School X’s improvement plan. Furthermore, regular and thorough monitoring of progress is an essential part to the cyclical process of the SDP (Brighouse and Woods 2013; WG, 2014).
Reflection and evaluation
Although School X used effective quantitative data to identify improvements for boys’ reading levels in the self-evaluation process, research suggests that pupil questionnaires surveys and interviews are also successful ways of accumulating more personal data (Muijs 2004; Greene and Hill, 2005). Sufian et al (2011) state that these methods combined provide essential information for the evaluation process. School X could have given pupils questionnaires based on their attitudes to reading in school and reading behaviours at home to conclude whether the school was implementing a positive reading culture for its students and whether they would benefit from more parental engagement. Research indicates that once schools are committed to establishing a successful reading culture, all learners will benefit, as it will impact on levels of reading engagement and reading achievement across the whole school (Moss 2002 and Ontario Ministry of Education, 2004). Additionally, pupil voice surveys could also inform the school on pupil reading preferences and dislikes. If this information is taken on board, the school could benefit from increased levels of learner engagement (Ontario Ministry of Education, 2004).  
The school's strategic planning phase addressed how they would involve the community and enlist parent volunteers as responsible reading supporters. To further develop how the governing body works with the community I recommend that the school involves fathers or grandfathers to achieve the improvement priority of raising literacy standards. This has been very effective in other schools where evidence shows that boys are more responsive to male role models and therefore, male role models have a more substantial impact on the improvement of boys’ literacy skills (Estyn, 2015). Younger et al (2005) reports on successful case studies where schools worked in a triad system to improve literacy standards in Boys. Considerable evidence supports school cluster partnerships to develop, improve and strengthen self- evaluation and strategic planning (Education Improvement Commission 2000; Brighouse and Woods 2013; Estyn, 2019). Therefore, I recommend that School X builds partnerships with other cluster schools, to collaborate and share good practice in relation to SD planning.									 
I also advise that the school establishes more efficient timescales for their action points, especially their literacy interventions. Research suggests that short, high-quality daily interventions are proven to be more effective than hourly blocked sessions across the week, due to long periods of withdrawal from the classroom harming learners’ self-esteem (National Educational Psychological Service, 2019). To ensure high-quality teaching of literacy for all staff members there should be opportunities to develop professionally through regular training (Education Improvement Commission, 2000). In agreement, the Welsh Government (2014) states that schools should plan to develop a workforce with the required skill set to meet pupils’ individual needs. Furthermore, evidence showed that staff training in teaching literacy resulted in higher-performing teachers, a reduction of variations in teaching standards, and improved learner outcomes (Ofsted 2011; ERW, 2019). Therefore, School X could distribute their grant funding effectively to support the professional development of their staff members. 
Conclusion
In conclusion, this report has focused on School X’s development process and the steps taken to ensure improvements. Upon reflection of this report, it is evident that School X has implemented a robust development plan by following the cyclical approach to raising standards and improving learner outcomes (WG, 2014). School X has shown strength in each of the four stages to improvement, however, the school should consider the proposed recommendations to the self-evaluation and strategic planning process. By creating professional partnerships with other schools, they are strengthening their SD planning, raising teaching standards, and sharing good practice. I have realised that to make significant differences in closing the literacy gender gap, schools should implement a synthetic phonics scheme from an early age, use high-quality staff members as a resource to provide frequent interventions for targeted groups of learners, establish a positive classroom reading culture with reading resources based on pupil interests and create opportunities for parental engagement in learning. Therefore, I will use this knowledge to develop my professional practice and improve literacy outcomes for learners. I will take on board the valuable process of self-evaluation used in schools and consider utilizing this to reflect upon my teaching performance.  
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Appendix 1- School development planning cycle, image extracted from the Welsh Government document (2014) School development plans. 
Appendix 2- Priority, SDP Target 1 with action points.[image: ]
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Figure 1: School development planning cycle
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