


How a secondary school supports a child with Cerebral Palsy.
Within this case study the author will investigate how a child with additional learning needs copes in a large mainstream school.  Child A is the focus of this case study.
This case study is set in a large purpose-built secondary school in a market town in West Wales.  The school accepts almost 1400 children from a wide, varied geographical area, some parts of which could be described as socially deprived.  There is also a specialist inclusion unit fully integrated into the school.  The school also has for each year group 2 dedicated nurture form groups which follow an adapted curriculum.  These form groups have a smaller number of pupils and focused interventions and pupil support.    
Child A is at time of writing, 14 years old and in one of the 2 nurture groups for year 9.  She has just picked her GCSE options for the coming 2 years.  Mum and dad are divorced, child A lives with mum and sees her dad and his new partner once a week and occasionally for weekend stays.  She has 2 older brothers who are both away at university. She attended a mainstream Welsh medium primary school where she had a 1:1 teaching assistant (TA).
Child A has Ataxic Cerebral Palsy as well as additional learning needs as a result of her medical condition.  Ataxic Cerebral Palsy is not as common as other forms of Cerebral Palsy and presents differently in individuals.  It affects refined motor functions and can be characterised by problems with balance and co-ordination due to damage during development to the brains motor control centre (Cerebral palsy, 2020).  Child A has balance and walking problems as well as speech and co-ordination difficulties.  Things such as reading, writing and fine motor skills take far longer for her to do due to the damage to her brain.  She is also at high risk of choking and so has a member of staff with her at all times.
Child A has a 1:1 TA who supports her in class with all aspects of her learning.  As well as being in one of the 2 nurture groups for her year and following an adapted curriculum she still requires additional help in having things explained to her in smaller manageable segments with simpler targets of achievement.  This modification of classwork is carried out by her TA in order for her to access the full curriculum.  Child A is also entitled to a scribe and a reader during lessons and extra time and oral language modification when sitting tests and exams.


Child A has attended weekly intervention lessons with her form group as part of the adapted curriculum timetable for the nurture groups since starting the school in year 7.  These lessons are delivered by either a higher-level teaching assistant (HLTA) or a member of the well-being team.  The interventions are rotated between either talk about, which is aimed at helping and supporting children who find it difficult to express their feeling and emotions in a calm and effective way.  Literacy and audio-visual processing programs and some pupils also benefit from anger management sessions.  As well as additional literacy and numeracy sessions.  Within the school there is a well-being team, school youth worker, school nurse and careers officer who are all available to provide help and support to all pupils.  There are also members of staff who are trained in providing emotional literacy support via the ELSA program.
Child A had been issued with a statement of special educational needs (SEN) by the local authority. This is a legal document which details the child or young person’s special educational needs and any additional help and support that is required in order to meet those needs in school.  It is the responsibility of the local authority to ensure that all the educational help and support that is detailed in the statement is provided (Contact, 2020). 
Statements of special educational needs came into effect under the 1994 Education Act whereby children were categorised by their disabilities defined in medical terms (UK Parliament, 2006).
A statement of special educational needs is set out as follows.  Part 1 of the statement will outline the child’s personal details including who is responsible for the child should the parents be no longer together.  Part 2 details the specific needs of the child including all of the special educational needs along with setting out any diagnosis and explanation of what they have particular difficulty with.  This is based on all the advice given by the professional reports from various agencies such as medical professionals, educational psychologists, speech and language therapists, physiotherapists, social workers that may all be involved in with care of the child.  Part 3 is the special educational provision; this sets out the additional help that will be given to the child for each of their requirements as detailed in part 2.  This might include following an adapted curriculum, specific equipment that should be made available for use or 1:1 help and support from a TA, including required level of qualification and any addition specific training such as ELKLAN. This help and support will be made available to the child in order to allow them to access a broad and balanced curriculum.  Part 4 of the statement details the type of placement (Contact, 2020).  
Part 5 will give details of any non-educational needs for example; Child A’s type of Cerebral Palsy puts her at high risk of choking and so has to have a member of staff with her at all times throughout the school day (Contact, 2020).  
By detailing the child’s disabilities and difficulties in a statement of SEN and then specifying the help and support they need based specifically on those disabilities and difficulties local authorities and education providers are following the medical model of disability.  The medical model of disabilities has been in place since the late 1970’s when it was first introduced following the publication of The World Health Organisations International Classification of Impairments, Disabilities, and Handicaps which is a list is impairments and how best to treat them.  This is aimed mainly at medical professions who will have contributed with recommendations to the child’s statement (World Health Organisation, 1980).
In 1978 The Warnock committee was appointed to review educational provisions for children and young people handicapped by disabilities of body and mind.  It called for a new system with a broader view of special education provisions as a basis for a new framework of special education (Secretary of State for Education and Science, 1978).
In 2011 Wales was the first country within the United Kingdom to recognise and introduce into law the rights of the child as set out by the 1989 United Nations Convention on the Rights of the Child (UNCRC).  It took the 42 articles written by the UNCRC and compressed them into 7 core aims.  The second of which is the opportunity to take part in and enjoy learning and have the best education possible (Welsh Assembly Gov. 2015).
These 7 core aims have similarities to Abraham Maslow’s hierarchy of needs. In which he claims that an individual’s response to learning is dominated by whichever of their needs has priority.  The hierarchy of needs is separated into two main parts.  A lower order of needs and a higher order.  The lower order is the part that relates to physiological and safety aspects of learning. In order for a child to be able to research their full potential they need to have these basic needs met and can be transferred into the classroom environment as pupils will want to not only feel safe in the environment they are in and with the people they are with (Bates, 2019, pg 66). Similarly, the 7 core aims call for a safe home, freedom from poverty and abuse and the best start in life (Welsh Assembly Gov. 2015).


In 2018 as part of the Welsh Governments ALN Transformation programme the Additional Learning Needs and Education Tribunal (Wales) Act 2018 was published along with a draft Additional Learning Needs Code for Wales.  The minister for education stated that 
the ALN Transformation programme is an essential part of the national mission for education in Wales which aims to create a fully inclusive education system where learners can feel inspired, motivated and supported to reach their potential (Draft ALN Code, 2019, pg. 2).  
The new Additional Learning Needs (ALN) system will replace the old system of Special Educational Needs (SEN) over a three-year period from September 2020.  It will replace the statements of SEN previously issued by local authorities with an Individual Development Plan (IDP) (Welsh Assembly Gov. 2020).  
An IDP is a document that will contain a description of the child or young person’s ALN that acts as a barrier to their achieving their educational potential, along with any additional learning provision (ALP) that will be transferred from the old system such as TA support in class.  It also provides a record of progress which can be monitored and reviewed.  An IDP is a flexible document depending on the needs of the child or young person.  Above all it should be developed on a person-centred basis that reflects the needs of the child or young person as well as involving them in all aspects of the decision making (Welsh Assembly Gov. 2020).
Along with the new ALNET framework and ALN Code there is also reform taking place to the curriculum. From September 2022 the curriculum in Wales will be changing.  At its core will be four key purposes, aimed at providing learners the opportunity to become: healthy, confident individuals who are ambitious, capable learners. Enterprising and creative contributors and ethical, informed citizens (Welsh Assembly Gov. 2015). 
When the new curriculum comes into effect for her year group child A will have left school so these changes will not affect her directly.  They will however have an impact on children like her who have yet to start their educational journey. 



In conclusion child A is a 14-year-old female who has Ataxic Cerebral Palsy along with additional learning needs.  She attends a large modern secondary school in West Wales.  She has a statement of special educational needs which requires her to have a 1;1 TA to help and support her with all aspects of her learning as well as some personal care.  She is able to access all areas of the school building through the use of lifts in order to receive a broad and varied range of learning experiences.
There are areas of support child A could be accessing, such as continued speech and language support as well as physiotherapy or occupational therapy to help improve balance and hand eye coordination. These are services which she has used previously but has discontinued since starting secondary school.  This maybe because she does not want to draw attention to her disabilities or because she or her family feel no further benefit would be gained.  She might also benefit from additional emotional support to help her understand the changes that are taking place as she transitions from child to adolescent.  
Based on the findings of this essay, if child A had been attending school prior to the introduction of the UNCRC in 1990, which paved the way for children’s rights to be recognised and accepted under articles 28 and 29, which specifically covers the rights of children to an education (CSIE, 2020),  it is unlikely she would be attending a mainstream school instead she would have been a pupil at one of the special schools mentioned in the 1978 Warnock report (Secretary of State for Education and Science, 1978). 
Inclusion of children and young people with disabilities in education has clearly come a long way in the last 50 years but there is still a long way to go to make it truly inclusive for all.  With the introduction of the new ALNET and curriculum reforms that are to follow, the future looks positive for our children and young people.  In educating them today they will form the society of tomorrow who will see inclusion of those with disabilities or impairment in schools and the wider society as everyday normal. 
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