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Section 1:
The purpose of this task is to critically assess the implication of inclusive leadership with Early Years settings illustrating upon barriers and prospects that objects the role of an inclusive leader and the effects this may have on children, families, practitioners, and the broader community.
According to Moss (2019) defined Inclusive Leadership as an approach of leadership where leaders pursue teamwork and communication with their employees to help carry-out active choices and resolving problems within the setting. Inclusive leaders employ the knowledge and skills to their whole team when making choices with the definitive goal of success. Hollander (2012) also describes inclusive leadership as a competence to become a leader while supporting inclusiveness between different groups, cultures, communities, and associations. Inclusive leadership permits involvement, listening to the colleagues’ opinions, allowing civility and equality, and enabling connection across all characters. Inclusive leadership involves leaders to truthfully pay attention to their workers, understand and get to know them and motivate their workers to advancement. According to Rawe (2014) stated that inclusive leadership is not about treating all children the same but focussing on each child’s individual needs. Current settings are seen practicing to deliver individual children and also their employees with equality, irrespective of their gender, ethnic background, and culture.
An inclusive practice (2009) suggests that an inclusive leader has to be self-effacing and have modest character with consciousness of their own boundaries and the strength of others. Inclusive leaders ought to be able to establish effective listening skills before making any decisions to help inspire co-workers to have a voice which will help them in the direction of teamwork and engagement at work. Furthermore Hallet (2016) add that by representing efficient and vibrant communication skills, inclusive leaders can pledge negotiations with their workers encouraging them to deliberate problems and tactics and suggest responses resulting to inclusive leaders to be able to draw out the strength of their employees. Inclusive leaders are devoted to search good results and employ the team and resources they have to accomplish towards their goals. Ferdman, and Riggio (2021) also stated the importance of inclusive leader that they must be unbiased to listen and acknowledge new ideas from colleagues and initiate to innovations and imaginative thinking. They went on to talk about how inclusive leaders are theoretical to carry out to diversity, they are devoted to engaging and listening to diverse variety of perceptions and viewpoints. Inclusive leaders are understood to be sympathetic and empathetic ready to listen to their employees’ perceptions and viewpoints and be able to understand what they are thinking and feeling. This character helps inclusive leaders to develop better communication to certify they reflect all views before decision making.
Lennon (2020) talks about benefits of inclusive leadership as inclusive leaders can lead colleagues in the direction of inventive resolutions by using the information and skill of all team workers. An inclusive leader reforms diversity in the setting making sure that all colleagues have voice within the organisation. Inclusive leaders help build relationships between colleagues and management inspiring open communication. An inclusive leader ensures their employees are happy and feel heeded to and valued at work. Inclusive leadership builds trust amongst managers and colleagues. However, Lennon (2020) also discusses the disadvantages of inclusive leadership that can lead to uncertainty of characters with fewer simplicity on ladder and tasks between staff and management. Inclusive leadership can generate more fights if teams cannot decide on the accurate ways to progress. He also stated that inclusive leadership can result in possible control scruffle both between staff members and the management leaders.
Below is a scenario where a practitioner who is also an inclusive leader in the school had encountered within the setting. The practitioner was concerned and decided to promote an inclusive surrounding to help and support the wellbeing of every person who is involved (Mental Wellbeing, 2019).
A single father who has dealt and overcame his addictions is now able to live with his son Theo and look after him after being evaluated and granted the permission to have his son back. Theo is a 7-year-old boy who lives with now his father alone. Theo does so well in school academically, however he does not have many friends and does not socialise well to make friends both in school and outside school. Theo seems to be shy and chooses to play on his own at all times. As the practitioner, the inclusive leader notices that the father always stands alone at the school when waiting for Theo to come out of the class and he appears to be shy and does not involve himself with any parents. The parents are noticed to look at him however none of the parents take part in any conversation with him. The father seems anxious around staff members and is never present at his son’s parents’ meetings when invited and this is because he is trying to evade communicating with staffs and teachers. Due to these circumstances, the practitioner decided to use their inclusive leadership expertise to offer Theo and his father a sense of acceptance at the setting to impose a optimistic influence on their wellbeing (Mental Wellbeing, 2019).
Attributed to the father’s previous misuse of substance, there have been a series of multi-agency staffs that have been intricated in-order to offer sustenance to the father who is on the road to recovery and parenting provision and also in sustaining of Theo’s wellbeing (NSPCC, 2022). With the help and support of the misuse worker and the social worker, has brought encouraging results for both Theo and his father as seen from the scenario, the father has been able to overcome his addiction and being granted the rights to live and care for his son (UNCRC, n.d.). According to Article 9 from The United Nations Convention on the Rights of the children declares that children must not be separated from their parents against their will unless it is in their best interest and from the scenario above, the father has been assessed and granted the will to care and live with his son after the father’s therapy and rehabilitation therefore Theo can stay and live with his father (UNCRC, n.d.).
As an inclusive leader, the first step the practitioner took was to invite both Theo and his father to school and set up a meeting on ways that the school and the support group at large will be able to offer to them so that they could feel comfortable and feel a sense of belonging in school and the wider community. In the school, there were a couple of support system in place for both Theo and his father. The inclusive leader introduced Thrive as part of the school main project where parents and carers are welcomed in school for morning coffee or partaking various activities where they are able to meet other parents and carers and interact and supporting them to build friendship and help overcome any fears, they might have that is preventing them to interact or engage like Theo’s father. Thrive is also extended to pupils in their classes and in separate sessions where in class they get to have breakfast and snacks during snack time, this is to help those children who are struggling at home and cannot afford to have breakfast or snack. During thrive sessions, pupils get to meet in small groups and are bale to partake in activities together hence promoting togetherness and help children feel comfortable and help them socialise with their fellow peers (The Thrive Approach, 2022).
According to The Thrive Approach (2022) explains the approach as the self-motivated, evolving and trauma-sensitive approach to meeting the emotional and social needs of children and adults who are going through mental trauma. As seen from the scenario, Theo was doing well academically but was not able to make friends and prefers to play on his own. Theo’s father is also seen by the practitioner not engaging with other parents due to his anxiety from the trauma of substance misuse. Thrive is understood to be the best approach because it helps to understand what children and young people and the community at large are trying to communicate through their behaviour. Thrive helps to promote their positive their positive mental health, improve their ability to learn and helps to open doors to a bright future.
As the practitioner at the setting being an inclusive leader has been supporting Theo and his father to address issues that are affecting their wellbeing. These supports were aimed to build their self-esteem and confidence, to discover their strengths and work on their weaknesses, they have been supported to build their skills and increase their motivation (Dewey, 2020). According to the Social Services and Well-being (Wales) Act 2014 (2015), describes how the social worker has been working hand in hand with the father and helped him by introducing him to various professional aid to help him develop positive thinking and attitudes and also to support him personally and professional development.
In conclusion, an inclusive leader involves a vastness of information to enable the setting which allows, children, families, and societies to perceive awareness of inclusion. In the situation stated above, the practitioner presented inclusive implementation by perceiving the circumstances, captivating achievement to sustain the family and authorise them and by providing information and prospect to the family to enable wellbeing and togetherness. Inclusive training means being ethnically inclusive, enlightening on practitioner’s information is dynamic in enduring to be vicarious and inclusive. Practitioners require to be provided with reliable proficient growth and benefit from individual prospects that rise to endure to be inclusive leaders. 

Section 2
This section will focus on critically evaluating whether policies and specialised leadership in Wales allows inclusive leadership in early years establishment. Policy is defined as a law, regulating, process, managerial achievement, incentive or voluntary practice of government and other institutions. They emphasise on leadership or tactics for a sequence of accomplishment (Hughes, 2012). Policies are substantial as they replicate morals, enable movements, and offer structure to observe with authorised necessities within the setting (Department for Education, 2022). Nevertheless, the pressure is accumulating in educational parts and practitioners are to establish an inclusive curriculum appropriate for their schools and the children who attend (Department for Education, 2022). Consequently, the motive of this sector is to critically assess whether professional leadership and guidelines of early years establishment, concentrating on the New Curriculum for Wales that permits inclusive leadership to take place (Welsh Government, 2020).
According to Welsh Government (2020), The Curriculum for Wales Framework is actually being established for schools and settings in Wales. The New Curriculum for Wales management was issued in January,2020 and the purposes are to assist each school progress in their own Curriculum, allowing their pupils to progress in the direction of the four core purposes of the Curriculum. The new Curriculum will also be appropriate for funded non-maintained nursery settings, pupils’ referrals units (PRUs) and also those in charge for the provision of education other than at schools (EOTAS) in other settings, this will allow them to progress in apprehension of the Curriculum for Wales Framework (Curriculum for Wales, n.d.).
The Curriculum for Wales management sets-out the planned curriculum necessities set-out in legislation for all pupils to guarantee that all schools cover the same fundamental education and to establish a reliable method for learners within Wales, sets-out the strategies for schools in evolving their curricula and also prospects around estimated measures to assist learner’s development (Welsh Government, 2020).
Four Purposes Welsh Curriculum (n.d.) describes the four core purposes for every school’s curriculum that will assist children and young people are ambitious, capable learners who are prepared to learn throughout their lives, enterprising, creative contributors prepared to play a full part in life and work, ethical informed citizens of Wales and the world and lastly to be healthy, confident individuals who are prepared to lead rewarding and satisfying lives as respected member of the society.
The development of the New Curriculum for Wales ought to be at the central of all schools, practitioners, and the nation to boost educational ethics and suggest prospects for all upcoming learners in Wales. The purpose of the curriculum is to distinguish and commemorate the diverse beliefs of culture hence endorsing fairness, social solidity, gratitude, and fairness. By including practitioners in the New Curriculum for Wales, the government is permitting for inclusive leadership to evolve in the Early Years. Moreover, there is a prospect to improve original and vital information as well as generating an inclusive setting which allows practitioners to feel entitled to and valued (Welsh Government, 2018).
From the scenario in section one, safeguarding policy is fully recognised and contributed within the school. The wellbeing of a pupil in the school is a significance. In the scenario, Theo and his father, the practitioner believes that the school provides a kind, helpful, and safe environment which in turn promotes the social, physical, and moral development of each child by the provision of a curriculum and ethos which encourages self-worth, confidence, and independence. The inclusive leader believes no child can learn effectively and reach their potential unless they feel secure (Social care Wales, n.d.).
According to Safeguarding guidance (2012), the safeguarding policy of the school is that the governing body consider that there are main issues in the whole growth of each and every child ensuring each child stays safe, healthy, able to enjoy and attain and makes a positive contribution.
The curriculum deals with safeguarding in two ways. Initially, the curriculum, in topics such as Personal and Social Education deliberates appropriate matters with the children. Subjects contains such themes as Drugs, Sex and Relationships. Children are inspired to discover and debate these matters. Furthermore, the curriculum is intended so that safety matters in the subjects are discoursed, and safe practices trained, such as using equipment accurately in PE and Design and Technology. At all times there has to be suitable employment stages and when the curriculum is taken out of school properly and approved pupil to adult proportions are sustained. The inclusive leader at all times evaluates visits as to the level of risk and all trips are finally approved by the Headteacher or the nominated person within the school (Department for Education, 2022). 
Laterally with the equivalent prospects policy there is also a Race Equality Policy. This guarantees that children are set for an ethnically diverse society. The school will work hard to endorse racial equality and agreement by averting and inspiring racism. If anyone ever feels unfairly treated, then the school welcomes and values a response. Racism is tackled in both the RE and in the PSE curriculum. Our Community Police Officer teaches a unit of work on opposing racism. The children take part in debates intended to promote awareness and address biases. From time-to-time visitors work with the children also. All racist events are conveyed to the Local Authority and Governing Body when they happen (Equality and Human Rights Commission, 2020).
In conclusion, the New Curriculum for Wales suggests prospects for progress and leadership for inclusive leadership to take-place, nevertheless, presenting all practitioners at distinct profession phases the possibility of obtaining information and expanding their growth of inclusive leadership would allow further effective inclusive surroundings and considering for learners and ambitious leaders.

Section 3: Blog on how to promote inclusive leadership in an Early Years settings
The purpose of this blog is to endorse inclusive leadership when dealing with fathers of young children. It will focus on the aspect at how practitioners can inspire the commitment and collaborating in their children’s lives in the growth and development of their children and their wellbeing.
According to Hallet (2013) describe inclusive leadership as an important feature of early years’ setting that enables the setting and generates an intellect of belonging for both children and their families. Inclusive leadership is the leader who is recognised to be unbiased, thoughtful, and sympathetic and will be able to act on circumstances and can make changes to enhance the wellbeing of children and families in the community as a whole. Children’s Commissioner for Wales (2017) explains that listening to children and their families is a way that a leader can become inclusive. UNCRC (no date), supports this by stating that children have rights to express their views and opinions and that they have a right to be heard and listened to and their specific needs are met. GOV.UK. (2013) has proposes schemes that comprise of parenting and the policies relating with families ought to aid equality between mother and father to help assist participation and valuable potentials of other engagement.
Ryan (2014) states that inclusive leadership involves practitioners to attain information and recognise features of specific cultures and needs. Practitioner’s information can be improved when speaking to families and children to improve thoughtful of their necessities and cultural needs. A practitioner can boost their information by listening to the families and children’s stories. This will support a practitioner to appreciate their requirements independently hence understood as inclusive leadership (Ryan 2006).
According to Armstrong (2010) illustrates that early year’s practitioners need to construct an optimistic relation with the child and their families, focusing to learn more about every child. Foundation Years (2015) states that all gender, religion, ethnicity, family background, special educational needs and disability should be discussed and not excluded.
According to Equality Act 2010 (2013) states how the settings try to guarantee that they safeguard from any discrimination or inequality of prospect. Children and Families Act 2014 (n.d) concentrates with the regulation and provisions that relay to children with special educational needs or disabilities. These are to help and support children and their families. The Children’s and Families Act 2014 emphasises to the local authority that they need to include families and children in deliberations concerning the care and education. This is manifest at the practitioner’s setting where consultations take place with parents and carers and other professionals to deliberate their children’s needs.
Bruce (2012) talks on endorsing inclusive leadership as a significant feature of enabling an ethnically inclusive setting. When practitioners talk to families to improve an awareness into their ethics and opinions will encourage inclusive leadership. Inclusive leadership is vital to improve the emotional welfare of children and gaining the greatest likely consequence for the children within the setting. It is important to endure endorsing inclusive leadership because without inclusive leadership will affect to an undesirable outcome on the emotional and psychological welfare of children.
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