Reflective report
This essay will analyse and evaluate contemporary literature surrounding behaviour management strategies and effective learner engagement, in order to provide an overview of why misbehaviour occurs, what kind, and strategies to mitigate these behaviours. The phrase behaviour management has been defined as actions teachers engage in to enhance the probability of students developing socially acceptable behaviours (O’Neill & Stephenson, 2012). The first section will discuss the importance of determining why the student is not engaged or displaying disruptive behaviour, with further consideration given to what teachers can do to counteract unwanted classroom behaviour and how to manage those situations. Developing positive relationships with students will be discussed as a preventative measure for disruptive behaviour and the negative impact caused by ineffective communication.
Behaviour management has been defined as actions teachers engage in to enhance the probability of students developing socially acceptable behaviours (O'Neil & Stephenson, 2012). One such cause may be their 'social systems' and external factors such as peer relationships in their community, socio-economic status, or religious beliefs (Wragg, 1993). According to research findings by Sedova and Navratilova (2020), university students are less likely to be disruptive but lean instead towards silent non-cooperation, and a positive reputation among students increases the likelihood of participation. Welsh Government (2017) argues the highest cause for concern in this sector is poor attendance and student drop-out, the causes of which may be addressed with good classroom management. Crucially it is important for teachers not to take these misdemeanours if they occur, as personal attacks, as they are rarely personal affronts (Hart, 2010). 
Cognitive avoidance and seeking distractions can be caused by a multitude of different factors, such as a student with ALN experiencing ADHD and boredom (Becker et al. 2019). Each factor of students misbehaving needs a different approach. It is more logical to engage a bored or disinterested student by incorporating a multitude of different teaching techniques or by giving the students control of the classroom and their learning. The 'Kounin model', as suggested by Allen (1996), discusses punishing a student as more harmful as it endangers their passion for the subject. The revised UK Quality Code for Education (2018) advises engaging students individually and collectively. Similarly, Welsh Government (2017) advises various media and teaching techniques, such as group work, to increase engagement. 
Poor psychological and physical wellbeing could be considered as possible causes for perceived 'poor' behaviour. A student's coping strategies are quintessential to positive wellbeing (Gustems-Carnicer et al., 2019). Avoidant coping strongly correlates with mental illness (Melodia, Canale and Griffiths, 2020). The demanding environments and academic stress diminish productivity and performance; these stressors will reoccur during their professional careers and manifest in poor cognitive performance and mental and physical illness. 
 
Evidence, as gathered by Alban and Mauricio (2019), suggests that students are influenced by social pressures, such as parental figures and peers influencing students to attend university, who otherwise may not wish to. Therefore, if students are dissatisfied or coerced into studying an uninteresting topic, coupled with living away, they may disrupt the classroom, avoid lectures and consequently risk expulsion. 
Next, the essay will discuss ways of mitigating disruption, how to enforce disciplinary actions and how responses and actions aimed at tackling maladaptive behaviours ensure the classroom stays engaged. The Welsh Government (2012) states there are five basic models for understanding a young student's behaviour: biological, behavioural, cognitive, systemic and psychodynamic. Behaviour theory is the thought that children repeat behaviour that is rewarded by attention. 
In addition, behaviour management models have shaped the collective understanding around discipline, which has previously been equated with punishment; however, they are not the same thing. Some notable behaviour management models are Fred Jones' positive discipline model, which is about using the teacher's experience to reinforce the good behaviours of students (Karunanayake, Madushani and Vimukthi, 2020). Dadds and Tully (2019) cite that using a stimulus after a desired behaviour will increase said behaviour, leading to a more favourable behaviour in the classroom.   
Henry Wong theorises that the institution and faculty need to provide the students with enforced routines and procedures. Wong's system avoids the issue of reacting to bad behaviour. Reinforcement of routines allows a regimented and consistent schedule for students thus, alleviating opportunities for disruption, should they occur. The critique is that Wong's theory may work more on younger people than post-16, who have timetables that encourage downtime and independent study (Rivera-Singletary, 2021). 
B. F. Skinner, as cited by Bucher and Manning (2001), states that any attention is good, regardless of positive or negative, although the critique is that this was theorised with younger students in mind. The more attention given to the student's behaviour, is more likely to be repeated regardless of behaviour. This aligns with Fred Jones's theory of ignoring minor misdemeanours, keeping rapport and avoiding unnecessary conflict.
Initially, approaching with the mindset that post-16 learners are adults and demand to be treated as such will provide the learners with respect. Hardy and McLeod (2020) state that developing rapport with students provides the teacher with the means and methods of empathy and understanding of their students. The building of positive relationships with students is a preventative measure to avoid undesirable behaviour.
 
To build relations, the Welsh government (2017) suggests showing a genuine interest in student's external life and voluntarily engaging with them and seeing the educator as a real person (Race, 2014). Moreover, the Welsh Government's (2012) professional standards provide examples of positive body language, such as eye contact, facial expressions, posture, gestures, proximity, tone of voice, and mannerisms. Further exemplars focus on enforcing discipline with dignity, promoting self-discipline and avoiding power struggles between staff and students (Allen, 2010). 
O’Neill & Stephenson (2012) discuss how a lack of confidence affects the skills of a teacher. McGuinness (1993) said that highly functioning teachers and schooling could counteract the disadvantages of students. UWTSD (2023) states that students and staff should recognise everyone as equal. The non-judgemental approach reinforces the respect and support aimed at the students. This can cause a compounding effect from one student to another and highlight the rights of others. These arguments, therefore, provide evidence of ways to improve classroom behaviour through respect and promoting the values of equality and diversity in classrooms today. 
In conclusion, this essay has evaluated current thinking on how behaviour management models and theoretical pedagogy can help to avoid conflict and promote a healthy classroom environment. Issues underlying the negative behaviour must first be taken into consideration, before any action is put in place. Educators need to opt for an adaptable approach regarding behaviour management as there is a multitude of different reasons students may be displaying negative behaviour, so one model or approach does not fit all students or situations. Possible methods to navigate disruptions are ignoring negative behaviour or positively reinforcing the actions desired; however, ground rules must first be in place. The importance of building positive classroom relations to avoid undesirable behaviour is critical to avoiding conflict in the first place and is immeasurably important in behaviour management, as students learn best when they are in a safe and controlled environment.
 
Reflective account 
Lecturer J
I will be using Driscoll's model of reflection for both my observations at University of Wales Trinity Saint David. Lecturer J took a lesson on Wednesday 8th February from 10-12.30 introducing the new module ‘External Liaison’ to twelve 3rd year photography students. J is a new lecturer and was not well acquainted with the students but has a positive reputation around the department. His introduction aligned with Fred Jones’ (2007) Philosophy of Classroom management, being built from the ground up to avoid most problems. He, alongside the students, arrived promptly, so the lesson began immediately, displaying the necessity of good time management. The lecture was split into three main segments; firstly, a lecture on what the brief entailed as it was a new topic; the students were seen as ‘Tabula Rasa’ (Bashayi, 2015). Then he showed examples of past students' work and asked them to go off to review and return in half an hour, giving them a chance to digest the information and strengthen their memory (UCL 2020). The students returned enthusiastically, and an open dialogue was initiated making the classroom a collaborative space (Professional Standards, 2017). He had minimal slides, so each was left on the smartboard for a substantial amount of time. He ensured all students had finished writing notes on the slide before he moved on, providing eye contact to those who had finished to check their engagement. He informed the class the PowerPoint slides would be available on Teams after the lesson was completed which benefits the reflective learning type devised by Honey and Mumford (Ruby, 2017). 
The lecture notes were not available in advance so students with additional learning needs (ALN) may struggle as they require lecture notes in advance to increase engagement through processing of information. This ensures students attend the lecture however because students cannot engage with information beforehand students with ALN could become overwhelmed as they do not have a chance to formulate questions in advance (The University of Edinburgh, 2016). He frequently mentioned his personal experience in being a practising professional which allows students to see him as a real person (Race, 2014), however, this can sway students' own learning and can be misconstrued as creating a too personal relationship with students. However, it fosters a caring classroom, backed by Maslow's Hierarchy of Needs (McLeod, 2007) with safety being the foundation of ‘belonging’. J encouraged students to ask questions throughout the session and to “just shout out” which increases participation and engagement but can be overwhelming for ALN students. Equally it can cause stress and anxiety in less confident students and to counteract this J offered support via email or face to face if any issues arose, showing commitment to all learners (Professional Standards, 2017). The main way J got students engaged was by introducing his class with a multitude of positive coping strategies such as using humour, being passionate and enthusiastic which became contagious and is one of the most desirable traits in a teacher (Zhang, 2016) As gov.wales suggests (2012) he maintained open body language and moved around the students so he could tell which students were paying attention. 
Lecturer P
On the 9th of February from 10-12.30 I observed second-year contextual studies with lecturer P, introducing the proposal essay for their dissertation. Less than half the class showed up punctually, so lecturer P set up his laptop and prepared for the class. As the class size increased, he initiated the class at 10.15. Whilst waiting for the remainder of the students P asked the student to pin up their homework on the wall, the physical act of moving engages students (Kuczala, 2015). This is especially beneficial to active learners who thrive from having a hands-on, kinaesthetic experience (Welsh Government, 2012). Only about half of the class had completed the homework; one student addressed him to say he had “forgotten his homework” to which P replied light heartedly “a classic case of dog ate my homework” which demonstrated to the student he knew it had not been completed. As there were no repercussions, they are likely to repeat the offence as students want to know what they can get away with not doing (Allen, 2010). P followed the Glasser model choice theory of students being able to manage their own behaviour; it is solely them who benefit from doing their assignments. Next, he instructed the students to go up and observe their classmates work, encouraging independent conversations making the classroom into a relaxed collaborative student led space; this is backed up by Vygotsky who suggested learning is a collaborative process (Learning Journals, 2021). Lecturer P then followed the Ginnott model by expressing his own feelings as he looked pleased at the work the students had done and thanked them for their contribution, he praised the behaviour, not the student (Allen, 2010), offering positive reinforcement rather than punishments. Lecturer P questioned the class on the purpose of homework and reiterated that it helps prepare for the lesson as it encourages understanding. However, the rest of the lesson was not interactive, it was spent reviewing previous essays on the smart board. There were no conversations or discussions, which was not the best strategy for learners as it is only using audio/visual which allows students to retain 20% of the information shared as it is passive learning (cpduk.co.uk, 2022). The font was small so students with visual impairments would struggle to read the text.
I actively tried to implement techniques used by both teachers. I began the lesson with an interactive activity like P and I asked the students to collaboratively create a mind map about the theme of the lesson and relevant artists, asking one student to come up to the front of the class and scribe. The students were more comfortable talking with another student, which gave the students a chance to talk amongst themselves. I thanked each student when they contributed however some students didn’t contribute. I think if I were to take a session with this class, I would ask the students to write some artists or themes on a post-it-note as then all students could partake without fear of being wrong. I tried to be my authentic self with the students, stating that I was nervous but despite this I managed to make eye contact with several students. I smiled at them to show I was grateful they were engaged.  
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Appendix
	Teacher

	LECTURER J

	Date
	7.2.23


	Group
	3rd year photography


	Topic/Context
	Into 25% external liaison


	Notes on the lesson:

	Began with lecture slides, stated they were on moodle. He introduced himself and the module. he kept eye contact and encourage student interaction he appeared to be his genuine self which earned the respect of the students and department teacher is new to class and department he started promptly and student arrived promptly he encouraged questions to be shouted out he shared his personal experiences in the industry all 12 students present were actively engaged visibly writing notes keeping eye contact and no independent conversations he set up future sessions and stated what they would be about he had a positive and uplifting effect on the class. He invited students to just shout out if they had any questions  
First part of the lesson was a chalk and talk then a Q&A at the end of the session the task at 11:00 AM to review previous students work return at 11:30 entwined with coffee break the classroom was a collaborative space and shift syllabus to benefit students he stated an understanding of students prior commitments and saw students as people that had lives outside of education with new assessment students were nervous about new assignment so he broke it down into steps. 

(Summary of lesson
Intro to module
Break, look at previous students work
Review, Q&A)


	

	What I have learned:

	To use comedy and to be upbeat as a way of maintaining attention.
To avoid reading directly off of slides as they are accessible at a later date for students to read themselves 
Walk around the class whilst speaking 
Get to know all students
Try to be genuine self for students
Give students freedom in their studies. 


	

	Targets to improve my own practice (mapped to professional standards):

	Build positive and collaborative relationships 
Making jokes with the students and seeming genuinely interested in their work and ideas, positively encouraging any contribution 

Enable learners to share responsibility for their own learning and assessment 
Trusting students to go and do the work during their long break, this also gave them the chance to go to the mac suite if they couldn’t access the past essays on their phones

Critically reflect on own values knowledge and skills to improve learning
Created opportunities for students to discuss the brief and what they were worried about so he could answer those questions. 
	














	Teacher; lecturer P


	Date 9.2.23

	Group second year

	Topic contextual studies

	Notes on the lesson:

	9 students, 13. Class starts with a review of homework, to find a news article and take 3 key points, while task was issued, class began at 10.15
Having a task to do while other students walked in was successful as the students present weren’t just sat waiting for the lesson to begin. 
Lecturer P facilitated a relaxed atmosphere. Students were in 4 rows of pulled out chairs, making writing or typing notes challenging due to the lack of desks. 

P smiling as homework came on whiteboard, told purpose of homework. Runs over summary of lesson so students know what the lesson entails. 

Task to get up and read notes on the wall, students active and out of chairs. States how long students will have for task 5 mins. Useful to gather the class. Not all of the class had done their homework so only 6 pieces of paper were attached to the wall, no repercussions for not doing homework, the class seldom does the homework from my experience of being with them last semester. P encourages discussion between peers, classroom as a collaborative space He asks students success and what they thought the purpose was, i think this is successful as it makes student stake accountability of their own learning. 

The lesson was about their 2500-word proposal essay
5 students in the front row were actively engaged as they were writing notes and looking at him.

P Asks for questions; 10.35

The teacher then began dissecting a past essay, what went well and what did not. Going through highlighted sections of the essay, technical grammar and referencing. Encouraging cross referencing. 

Reviews essays on board, chalk and talk 
Students were engaged at end of session as they were asking questions

After the full hour, students became fidgety and restless

Teacher was loud, confident and assured in presentation and when speaking  


	What I have learned:

	Get students to move around as it forces them to interact with the task and with other students.
Actively encourage discussion to spark creativity and new ways of thinking 
Learn all students names to increase personality 
Show previous essays and state clearly what is expected, students become overwhelmed and confused leading to a mind block when they do not know what is expected of them. Definitive answers have proven to be very helpful as I observed sighs of relief when the students knew what was to be expected of them.



	Targets to improve my own practice (mapped to professional standards):

	Demonstrate commitment to learners, their learning, safety and wellbeing, 
Not creating power struggles by conflict. Worked with others by asking students to feedback. He identified where previous essays went wrong with the essay and stated how they could be better.

Plan and deliver effective learning teaching and assessment 
By getting the students to get out of their seats and to move around was effective in getting the students engaged

Build positive relationships
By avoiding unnecessary conflict or by trying to display authority and asking students their names




Lesson Plan

	Topic: plagiarism appropriation inspiration 
	Class: 2nd year fine art and photography


	Date: 02.02.23

	Length of lesson: 60 minutes 
	Number of students: 14

	Resources required:
PowerPoint 
pens/whiteboard 
Tables/chairs


	Aim of Lesson
Students to have a greater understanding of the context of art/timeline and where it fits in history



	Learning Outcomes – The Learners Should Be Able To:

Formative assessment 

How to link lesson to their essay, broader context of the artwork chosen



	Previous student knowledge required for the session: ￼

Students will have sent in images they plan to use in their proposal including annotations answering questions set for homework/assignment.
A brief summary of the work, what is it about? How it relates to their essay,
 Who or what was the piece inspired by? Who was inspired by that piece?
How does it fit into the art ecosystem? 




	Anticipated difficulties (if applicable):
Students not producing homework 
Technology not working
Low participation

	Professional Standards (where are these being met within the session)

Value and promote diversity, equality of opportunity and inclusion, using female artists and using  problematic artists and mentioning its problematic nature.
Maintain and update knowledge of my subject and how best to teach and assess them review images sent in and do background research so I am able to discuss them to the class. I will be using assessment at the beginning and end of my lesson.
Build positive relationships encourage all forms of participation and thanking people for their contribution







Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	Introduce self, summary of lesson

Homework review, why I have set work to do 

Group brain shower/ online brain shower (class size dependent) 

Plagiarism 

Appropriation 

inspiration


Review


PowerPoint



Q&A
	Chalk and talk 



Chalk and talk 



Discussion/ digital learning/ assessment


 



PowerPoint
	3 mins



10 mins




10 mins





10 mins

10 mins 

10 mins



4 mins





Assessment Strategies: when and how are they included within the lesson?

Feedback to the group from mind map and questions asked and answered and at the end of the session having a question-and-answer session. 




Informal reflection;


· I need to work on my timekeeping skills, I found towards the beginning of the PowerPoint I was going into lots of detail, then after looking at the time and feeling like I was going too slow, I sped up, then realized I was going too fast.
· Creating a mind Map at the beginning of the lesson is a good way of assessing students' knowledge, it ensures I don’t try and explain things they’ve already learnt/been taught.
· I think asking the students if they were familiar with each art piece before I talked about it, (most students said they weren't familiar with any of the pieces) when a student said they did know something about the piece, I asked them to elaborate, strengthening their knowledge as well as the rest of the classes. 
· The students all looked engaged as they were writing notes of things I had said and making eye contact
· I think this is a vast improvement from my previous lesson as there was more participation and contribution to the lesson. 
· It was hard to gauge how much time would be spent reviewing the homework as mostly it is only 2-3 students who submit their work. 
· The lesson plan was flipped as I did the lesson first and then the homework as the lecturer set up the PowerPoint first. 
· I was not happy with how I assessed the learner's knowledge at the end of the class as it was just a quick Q&A which the whole class did not participate in 

Overall, I am happy with how I have improved as a teacher after one lesson; there was more participation than my previous lesson and students appeared to be more engaged. Ideally, I would have liked the layout of the classroom to be arranged in tables rather than just rows of chairs however this was not possible with the timeframe of my lesson. 






	Specific 
	Measurable 
	Attainable  
	Relevant
	Time-bound

	I want to improve the timing of my lessons.
	I will know I have succeeded if my lesson plan aligns with the actual lesson.
	I will document the lesson plan more meticulously and rehearse in order to keep on time.
	If I have rehearsed before it will benefit my students as well.
	This will be completed for my next taught lesson next month.

	Increase participation in class.
	I will be more vocal with the class and ask them questions, they will ask me more too. 
	From past lessons I am less nervous and more able to talk and question the students.
	This is important in gauging how much the students already know; it is relevant for me as a practitioner as they students may know things I do not.
	I can achieve this when I am co teaching on the 9th.

	I want to improve my interaction with the group I am teaching with.
	More students will participate and there will be more suggestions in the mind map.
	Make my activity more interactive and inclusive by using an online platform to make a mind map.

	Higher student participation is important to assess prior student knowledge.
	Again, I will implement this the next time I perform a lesson which is to be confirmed.

	Show a more diverse array of artists.
	Ensure that there are female, LGBTQ+ artists and artists from different cultures.
	I will have to continue my academic reading, this presentation I was able to show a diverse set of artists.
	Aligns with professional standards in. promoting diversity 
	Monday 6th when I am reviewing students works in their tutorials, I can suggest a wider variety of artists. 



