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	[bookmark: _Hlk26537852]Target 1
	Read even more relevant books and journal articles as well as websites when researching. 

	Target 2
	Endeavour to synthesise research into your writing to aid the support of your key points.

	Target 3
	Ensure a critical approach throughout, offering the opposing view whenever possible. 



A reflective account: how has literature and professional experience challenged your beliefs and assumptions about how schools respond to opportunities and challenges in their community
Part B- Written assignment
My beliefs and assumptions regarding schools and their communities, teaching and learning and curriculum in Wales have been heavily challenged through my professional teaching experience (PTE), studying and researching literature.
The Welsh education system has recently undertaken a reform and development to its curriculum. The Welsh Government explains why this change is imperative by stating,
‘nothing is so essential as universal access to, and acquisition of, the experiences, knowledge and skills and that our young people need for employment, lifelong learning and active citizenship’ (Welsh Government, 2020).
This vision statement focuses on the importance of learners in Wales being educated for purpose and with the design of the curriculum aiming to meet the needs of learners by not simply focusing on what and how learners are being taught, but more importantly the why of teaching (Welsh Government, 2020). 

One of my assumptions about teaching in the FP prior to PTE was that a teacher’s role was simply to educate their learners on subjects such as literacy and numeracy. This outdated and narrowminded belief has derived from my own educational experience whereby I was taught in an area of affluence where attainment was of utmost importance and family and community engagement came secondary. Rudolf Steiner would disagree with the idea of attainment being a priority as he believes that children who are pressured to succeed at an early age will lack motivation to learn (Pound,2006).
This assumption has a potential negative impact in the classroom as it could lead to teaching that focuses exclusively on attainment and subject knowledge, therefore, subconsciously neglecting the various needs of learners, such as pupil well-being, wider skills and supporting those with adverse childhood experiences (ACES). 
 
A belief I held prior to exposure to school settings and research was that parents are and should be capable to carry out typical parental duties and expectations such as helping their children with homework, reading to them and cooking meals. This belief would be supported by Friedrich Froebel and Margaret McMillian would believe that the family of a child is their first educator and that the involvement of parents is essential to promote children’s development and learning (Welsh Assembly Government, 2008). This is of course the ideal situation, however, not all children are privileged to parental involvement due to unfortunate circumstances. 
Exploring where this belief has been created lead me to think about my own upbringing where my parents were engaged, willing and well-educated to provide me with skills and opportunities in my education and early childhood. Negative impacts could manifest in the teaching environment as a result of this belief, whereby some learners needs could be overlooked because of the assumption that all learners have supportive, capable parents at home. 

My placement school, named School X for the purposes of this assignment, is ranked 23 out of 148 on the Welsh Index of Multiple Deprivation in Swansea (Welsh Government, 2019) and around 35% of pupils are eligible for free school meals, (Estyn, 2014). Thus, using both these forms of data as a deprivation indicator, it is apparent that the catchment area of School X has an underprivileged socio- economic status.  
Many of my beliefs and assumptions about teaching in the Foundation Phase (FP) have been confronted and shaped from my experience in School X, which faces many challenges as a result of a deprived learning community. 

The nature of School X is diverse with many needs that are supported and upheld with inclusivity and a strong sense of community. School X states that it
‘aims to maintain and promote a positive and optimistic school community in which everyone feels safe, welcome and respected’ (School X’s website, 2020).
The learners come from many varied backgrounds which has an inevitable influence on the teaching and learning, an idea linked to Bronfenbrenner's model which focuses on the developing person, the environment, and the evolving interaction between the them (Berry, 2001, p. 379). Illustrating that each system depends on the contextual nature of the learner (Swick, J, Williams, R, 2006, p.371) such as culture, linguistic, socio-economic status and family network. 

My naive assumption that a teacher is to solely teach academia was enormously challenged during my time at School X by experiencing lessons, activities and programmes they provide that were far from literacy and numeracy. For example, every Friday afternoon, School X organise a whole school enrichment timetable where learners can choose and participate in extracurricular activities to gain new skills, such as sign language, sewing or Zumba. This initiative also promotes Article 15 of the UN Convention on the Rights of the child (UNCRC) which states,
‘Your right to meet with friends and join groups’ (Children’s Commissioner for Wales, 2019).
Many other aspects of the school timetable were also focused more on pupil well-being than ‘subject lessons’. For example, in a Year 1 class they had a ‘kindness jar’ which was used as a stimulus for the teacher to discuss with the learners the importance of using kind words and in turn, aiding pupil well-being. Public Health England suggests that pupil well-being has a positive impact on attainment amongst learners (Public Health England, 2014). It could be suggested that literacy and numeracy come secondary to pupil-wellbeing to produce pupil progress. Nevertheless, it is always paramount to teach subjects such as literacy and numeracy, but centralising the needs of the learners, I have come to understand, is what is imperative. 

To assume that parents should be capable to carry out typical parental duties and expectations was a belief that was soon eradicated after discovering the need for parental engagement opportunities in School X. Examples of these include toilet training help sessions, giving up dummy support and cooking classes. According to research, it has shown that parental involvement in early learning has a greater impact on children’s wellbeing and achievement than any other factor (J. Docherty, M. James, K. Spalding, I. Walker 2018).
I concluded from PTE that not all parents are educated or capable of supporting their child and this can have a huge impact on their child’s education and development if it is not addressed and dealt with. Estyn recognised a school for its excellence in ‘Making families partners in learning’ whereby they planned and delivered interventions, programmes and workshops for families, focusing on the specific skills of teaching reading and mental calculations. The recognised school also made links with the local college to offer literacy and numeracy classes for parents (Estyn, 2015). This is an example of good practice that aids to deal with parental capabilities and engage parents in the school community. Although this intervention is intended to empower and support families, it is essential to maintain an approach that instils and equips parents with confidence and morale, avoiding a patronising manner.

After considering the knowledge and understanding I have obtained from experiencing and researching the nature of communities, curriculum and teaching in the FP in Wales, it has given me the opportunity to reflect upon how I will utilise these insights to better my own practice. 
Using the Professional Standards for Teaching and Leadership (QTS) to create targets that will support my professional development insures good practice and equity. My PTE and research have led me to realise that my beliefs and assumptions I held prior were unfit for teaching in some communities in Wales. 
My first target I deem necessary to work towards is using the QTS standards is, 
‘The importance of positive involvement of parent/carers and other partners is understood, and opportunities are taken to observe and evaluate processes’ (EWC, 2020).

I have come to realise the need for parental engagement in teaching in Welsh communities, especially in areas of deprivation where families themselves need guidance in supporting their children. I will endeavour to establish positive links with parents and provide opportunities for them to be involved and engaged in their child’s education. This target agrees with the new Curriculum for Wales that states that liaising and communicating with parents/carers can help aid learner progression by bringing understanding on how they can support learning within and outside the school environment (Welsh Government, 2020).

I have been enlightened to understand the need for teaching purposeful lessons in Welsh communities that prioritise learner’s well-being and are meaningful to their lives. I have used the basis of the following QTS standard for this target:

‘The teacher raises awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being’ (EWC,2020).

I can now appreciate the need to teach and deliver a curriculum that is varied, relevant and enabling. Using the Areas of Leaning Experience as a model will support this target by ensuring that learning do not become restricted into subjects but rather cross curricular learning experiences. 

Moving forward, I will aim to use my targets formed from the QTS standards, research and my PTE experience to better my practice, being conscious and critical of my beliefs and assumptions, ensuring to recognise and act upon their impacts on my role as a trainee teacher.
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