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A)
There have been several reforms to how children with Additional Learning Needs are taught within Wales over the past years. The Additional Learning Needs and Education Tribunal (Wales) Bill was passed by
the National Assembly for Wales on 12 December 2017 and became an Act on
24 January 2018 after receiving Royal Assent. The creation of this act has resulted in there being a legislative framework to ensure better delivery and planning of additional learning. The bill has put an emphasis on a person-centred approach, furthermore, an emphasis on early interventions and ensuring that these interventions deliver the best outcomes for the child. In addition to this, it is important to consider why early intervention is needed to help support children with additional learning needs. (GOV.UK, 2018)
NICHD.org (2017) states that an early intervention is one that happened at preschool age or before. This can be as early as 2 or 3 years old. Furthermore, NICHD.org (2017) suggest that during this period, a young person’s brain is still forming, this results in the brain being more ‘plastic’ or able to change than when a child is older. As a result, it is believed that because of the plasticity of a child’s brain at this age, the early intervention treatments that are available work more effectively in the long term. Additionally, NICHD.org (2017) go on to say that early interventions do two things. Not only do they give a child the best start in life, but they also allow a child to develop to their full potential. It is believed that the sooner a child is offered help, then this allows for a better chance for progress and learning. In addition to this, NCHD.org (2017) state that recent guidelines suggest that when ASD is diagnosed or suspected that it is best to start developmental and behavioural interventions as soon as possible. Similarly, Martin (2009) goes on to say that “early intervention is the most dynamic and critical period in the treatment of children with autism”. Martin (2009) makes reference to the elasticity of a child’s brain and states that at this early age, neuronal connections are still being made in quick succession and that they are not set in a particular way. Additionally, Martin (2009) notes that this particular age is a window of opportunity for carers of children to manipulate the brain and make changes to the wiring of the brain. Furthermore, Martin (2009) states that early childhood intervention is a time frame from when a child is first diagnosed. Particularly for children with ASD this age tends to be 18 to 36 months or when they first start school which can be at the age of 5. Martin (2009) discusses that early intervention treatment is generally a multi-disciplinary approach, and that teachers and therapist and other agencies will have to work in collaboration to help enhance or give the best chance at developmental outcomes. 
Additionally, McGee (1988) states that early intervention for children with autism is not just a starting the intervention earlier and prolonging the intervention time. Rather, it is possible to make real improvements when the child is young that cannot be achieved later on life. Article 6 of the UNCRC states that “you have the right to live and grow well. Governments should ensure that you survive and develop healthily.” Practitioners, theorist and other agencies that note the importance of early intervention are adhering to this right. If it is argued that early interventions give children, the best start in life and ALN reform has placed emphasis on identifying children’s needs early then the government is ensuring children develop healthily. 
Autism.org (2018) states that there are different approaches to early childhood intervention for children with ASD. These come in the form of communication, educational and behavioural. An example of some of these approaches are; PECS (Picture Exchange Communication System), TEACCH (Treatment of Autistic and Communication Handicapped Children), ABA (Applied Behavioural Analysis), sensory integration and speech and language therapy. In addition to this, The National Autistic Society (NAS) state that it is important to consider the individual needs of the child and to adapt these interventions to best meet these individual needs. 
However, whilst early intervention is considered to be crucial for children on the autistic spectrum, some of the approaches have received some criticism. Childmind.org (2020) makes reference to Ari Ne’eman, a leading autistic self-advocate. Ne’eman (2014) referenced in the New York Times (2014) states that they do not believe that it is possible to change the way people think or re-wire a brain. Furthermore, Ne’eman (2014) goes on to say that even if it was possible, it is not ethical. Ne’eman (2014) argues that autism is a difference and not a deficiency. Looking at it from an ethical point of view, it could be argued that some early intervention approaches take away a child’s individuality. This is not in line with article 29 of the UNCRC. Article 29 states that ‘education should develop your personality, talents, mental and physical abilities’. It could be argued that some approaches focus on the educational and behavioural development but not individual personalities.
In contrast, the importance placed on early intervention for children on the autistic spectrum suggests that these early interventions support the United Nations Convention on the Rights of the Child. In particular, CYPCS.org (2020) states that article 23 says that:
“all children and young people have the right to be safe and happy. When a child or young person has a disability, people should make sure it does not get in the way of this.” 
Furthermore, placing importance on early intervention allows a child to be given the best opportunity to achieve to their best potential. In addition to this, CYPCS.org (2020) mentions in their description of article 23 that children should be taught at a setting that understands their disability and that the care that a child receives should be given with their disability taken into account. 
Despite some criticisms, a study led by the University of Manchester, King’s College London and Newcastle University, is the first to identify a long-term effect of an early intervention for autism and is consistent with UK guidance supporting the use of early intervention. They found that a particular early intervention approach, which is helping parents communicate with their children, has shown to reduce the severity of autistic symptoms and that the reduction in these symptoms last for six years after the treatment had ended. As a result of the study, the researchers found that the children who had the early intervention from the ages of 2-4 had shown a less severity of symptoms six years later. Furthermore, the children showed an improvement in their social communication and less repetitive behaviours. However, they noted that there were no improvements or changes seen in other areas. They add that in spite of the improvements shown, children with ASD still exhibited difficulties and support would have to be ongoing as the children got older. (mrc.ukri.org, 2016)
B)
There can be many barriers to all children, and particularly children with ALN. One barrier to consider for a child who is on the autistic spectrum can be socialising and feeling included in a mainstream setting. Some of the generic signs of a child who is on the autistic spectrum can be social interactions. WAG (2019) state that classrooms are a social environment and to be effective within the classroom there is a reliance on the ability to be able to interact, socialise and communicate. Furthermore, WAG (2019) suggest that children with autism face challenges to their communication and social skills which can lead to feelings of stress, anxiety and depression. Similarly, NAS (date) state that children with autism take longer to process certain information, and they may want to make friends but find it difficult due to restricted social skills. This can in turn lead to bullying due to their peers lacking knowledge, awareness and acceptance of children with autism.  
Blythe (2017) states that a lack of social skills could have implications for children with autism that last a lifetime. Additionally, Blythe (2017) suggests that it can affect not only social situations, but communications with family and community as well as educational attainment, self-worth and how independent they can be. Furthermore, Blythe (2017) states that reports show that in autistic children it is difficult for these skills to be learned, and there should be an emphasis on education on social skills because they have the most impact on their life. Blythe (2017) adds that because of these reports, there is a need for effective early interventions that place focus on the social outcomes of children with autism. Similarly, Frith (1991) proposed that the lack of social and communication skills can impact of educational attainment, and these can manifest in restricted interests, thinking literally, being disorganised and problems with deciphering information. Similarly, Howlin and Goode (1998) that the deficits in social skills in children with ASD can result in educational and occupational under-achievement. In addition, Frith (1991) states that when it comes to teaching children with ASD, it is arguably more important to teach them to form relationships and understands emotions and feelings of others rather than academic skills as children with ASD generally struggle with social skills more than anything else. Furthermore, Frith (1991) argued that schools should take on a responsibility of enhancing social skills, but states that many practitioners suggest that schools do not play a big enough part in developing the social and emotional needs of children with ASD.
Croen et. al (2002) argue that due to the lack of appropriate social skills in children with ASD they may miss out on opportunities for healthy interactions with their peers. Moreover, due to a more heightened understanding and recognition of the importance of developing social skills in children with ASD and the focus on inclusion, Croen et. al (2002) suggest that there will be an emphasis placed on practitioners in mainstream schools to enhance these skills in children with ASD that attend the setting. Subsequently, Croen et. al (2002) believe that social skills should be included as the intervention progresses. Furthermore, interactions that require the children to focus on peers create a positive social group culture. Within this culture and environment, self-awareness and positive self-esteem can be fostered.
In contrast, Chamberlain (2001) states that when mixed in with peers in mainstream schools and classrooms, children with ASD may be at more of a risk of social isolation and being rejected by their peers. 
A further barrier that children with ASD may face is changes into routine or differing routines within a mainstream setting. Edelson (1999) states that many children with ASD can become increasingly insistent on staying in a routine. Children with ASD may struggle emotionally or behaviourally if one of the routines is changed even slightly. Edelson (1999) provides examples of routines that some children with ASD can become reliant on as; drinking or eating the same thing, insisting on wearing the same clothes and travelling using the same routes. Edelson (1999) offers a reason for the insistence of routine as possibly the person’s ‘inability to understand and cope with novel situations’. Similarly, Eaves and Ho (1997) argue that children with ASD struggle to contain their emotional and behavioural responses to situations, and they may have a difficulty remaining on task because of this. 
Appliedbehavioranalysisedu.org (2020) state that any change to a routine, even one so minor that it would not be acknowledged by a neurotypical individual, can cause great anxiety to a child with ASD. Routine can be incredibly important to a child with ASD and falling out of that routine can lead to tantrums. Appliedbehavioranalysisedu.org (2020) go on to say that children with ASD rely on routine to give them a better understanding of the world around them. This results in difficulty with unstructured activities or variations in break times and lunch times that can occur in a school setting. Additionally, children with ASD can have difficulty processing particular sensory information. Children with ASD can either be hypersensitive, which means their senses are strong or they can be hyposensitive which means their under-sensitive. Every individual is different so it is important to consider this as every child will have a varying degree of difficulty. The environment in which these things occur such as mood levels will also affect how difficult a child with ASD will find these things. 
Furthermore, appliedbehavioranalysisedu.org (2020) add that for a child with ASD trying to cope with changes in routines and sensory overload can cause problems such as anxiety and behavioural challenges. In addition to this, it is not often clear exactly what has caused such behaviour which makes controlling the situation harder.  
NAS (2020) suggest that the best way to avoid difficulty with routine changes is to be proactive when considering any change. Parents and carers of children can sit down and explain a change within a reasonable time. Furthermore, it may be helpful to mark down changes on a calendar to give time to process the information.


C)
There have been recent changes to ALN in Wales. For a child with ASD there will be additional support available within a setting. Up until now, the role of the SENCo would protect and advocate for a child with ALN. Dauncey (2016) states that the ALNCo position will replace the existing SENCo role. The SENCo role was non-statutory and according to the Welsh Government had been interpreted in different way across different setting and local authorities. In addition, Dauncey (2016) adds that the ALNCo will be there to make sure that the needs of learners with ALN are met and that this role should be considered as significant as the headteacher. Subsequently, Dauncey (2016) states that the ALNCo should form part of the senior leadership team or at the very least have accessible communication to the senior leadership team. 
Whilst these are positive changes to come to settings with regards to ALN, it has not come without its criticisms. WAG (2018) state that whilst the ALNCo’s are responsible for the needs of the children, the general day-to-day care will still be down to the classroom teacher. However, Holtam et.al (2010) reported that practitioners were the least likely to receive any special educational needs (SEN) training. Furthermore, Holtam et. al (2010) believes that this contributes to the staff that are asked to identify ALN feeling unconfident. In addition, it was mentioned that staff confidence was an important factor to inclusion, and that confidence can only be developed with adequate training and experience. Ucu.org.uk (2017) note that it should be suggested that ALN should be included in initial teacher training, and it will prepare the future teachers to be confident in ALN.
Furthermore, UCU Wales (2017) state that whilst agreeing with the importance of responsibility placed on the ALNCo, a senior member of staff may not have the same experience in actually teaching. UCU Wales (2017) recognise that generally senior members of staff don’t often come from teaching backgrounds and that the ALNCo should have a background of working with children with ALN. They suggest that there should be more clarity in what exactly the job specifications and required qualifications needed for this role. 
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