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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 
Assessment for Learning (AfL) is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the pupils are in their learning, where they need to go and how best to get there. (The Assessment Reform Group, 2002) It is also known as formative assessment. Sadler (1998) refers to formative assessment as a way to get meaningful feedback to accelerate learning. However, William (2013) believes he should have called it something like ‘responsive teaching’ rather than assessment as many people associate assessment with tests or exams, which is not what AfL entails. Some view it as a ‘continuous process that grows through shared understanding, adaptive practice and a clear focus on learning’ (DCELLS, 2010, p.6) rather than AfL. Assessment for learning is different to assessment of learning as AfL looks forward as well as back compared to assessment of learning which is also known as summative assessment and the main purpose is to grade and provides an overview of pupils’ achievements.
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(Council for the Curriculum Examinations and Assessment, 2007)

The cycle suggests that learning, teaching and formative assessment should create a continuous cycle, where the formative assessment effects future planning and teaching which in turn improves learning. As Mansell et al (2009, quoted in Grigg, 2015, p.410) states ‘an activity is not formative unless the information it provides is used to take learning forward.’

However, some people feel AfL has not been implemented correctly as Russell et al (1995, cited in Black and William, 1998) believes AfL needs developing. Moreover, Gatbsy (2012) believes there is a lack of understanding surrounding AfL and can be viewed as exciting classroom strategies rather than a way of promoting active learning in the classroom. However, not one strategy will work with every class and strategies will need be to be personalised to suit their needs. Therefore, teachers that have a deep understanding of AfL is preferred to maximise impact and effectiveness. Harrison (2013) has highlighted the importance of the teacher role when implementing AfL as implementing the strategies requires practitioners to reconsider their practice. Another point to consider is that the ‘strategies are only as good as feedback it provides for the learners’ (Welsh Government,2010, p.13), Jones (2005) is aligned with this view as many strategies require feedback to move the learning on or close the gap. 
Black and William (1998) suggested that there are four elements of assessment for learning. First, there is quality of questions/quality of talk, ‘It is through the dialogue that pupils develop a sense of what they are aiming for, how to get there, and a sense of quality’ (Pollard, 2018, p. 411). Another element is sharing criteria with learners, it is important for the teachers to break the criteria down so it is clear what they want pupils to achieve. Another element is effective feedback and it is where teachers can communicate areas of improvement and learning goals to pupils. Learners will need to be given the opportunity to reflect and act on any feedback (Welsh Government, 2013). Teachers’ feedback should act as scaffolding to support learners’ skill- building and the acquisition of knowledge. Which is encouraged by Bruner (1978, cited in Saul Mcleod, 2008) and Vygotsky (1962). Finally, there is peer and self-assessment. It is encouraged learners are showed and trained in these methods to ensure effectiveness. Self/peer assessment are not innate skills but can be developed.

The strategy implemented on Professional Teaching Experience (PTE) was what went well (WWW) and Even better if (EBI) which relates to self-assessment that will be followed with feedback. Research shows pupils should be in control of their learning, therefore considering assessment that is in agreement with the ideals of constructivist learning, which is why the writer implemented a self-assessment strategy during PTE. Research shows that self-assessment promotes metacognition in learners, in that it helps them develop a deeper awareness of how they learn, promotes better learning and research shows that learners who think about their learning have better outcomes. This was demonstrated in a study by Hattie (1996, cited in Hozien, 2017) that involved a way for students to think and reflect about what they are learning. Furthermore, by using this strategy it gives them independence, engage them in their work and promote learning. However, students can only achieve a learning goal if they understand that goal and can assess what they need to do to reach it (The Assessment Reform Group,2002). Donaldson (2015, p.69) is of the same opinion in that teaching is more effective when learners ‘take increasing responsibility for their own learning’. One would recommend utilising self/peer assessment as engaging with the work first then getting the feedback can have more value. Also, one would still ensure they are provided with meaningful feedback after pupils have self-assessed as they are centre of their learning but the teacher needs to address misconceptions or move children along.
On PTE, it was essential for the children to monitor and assess their work during the act of production. Rather than at the end of the lesson when the work has been completed. Therefore, mini-plenaries would be encouraged to discuss ‘what is going well/what went well’ (WWW) and ‘even better if’ (EBI) in relation to their learning. It is important to use mini plenaries as the misconceptions can be discussed and acted upon during the lesson. Research shows that short cycle formative assessment has the highest impact on student learning, as one can make changes, gauge the learning in the lesson and make changes if necessary.  As William (2006) states if the information gathered from formative assessment is not used within a day or two its unlikely to make a difference to student achievement.  The elements of the lesson e.g a certain strategy that is going well can be shared with their peers for reflection or improvements. It is essential to allow learners time to address feedback gathered during peer and self-assessment. Welsh Government (2013) supports this as work can be improved, issues can be addressed and feedforward comments can be provided. Furthermore, at the end of the lesson, one would encourage to complete a WWW and EBI in their books which can be referred to in future lessons. If relevant, during a plenary the children can discuss their reflections and this could be referred to next lesson. WWW and EBI is in line with new style assessment as it encourages learners to assess where they are and decide how they can improve as learner’s asses how their understanding has progressed during the course of the lesson. Another reason to encourage self-assessment is that it represents the development of self-appraisal, evaluative, analytical, critical and reflective skills. These are important throughout children’s school life and through the world of work (University of Exeter, 2018) Students gain a deeper understanding of topics, the process of assessment and what they are doing in their own work. This helps to make them more aware of ‘what learning is; and thus, see their own learning in this way, this is aligned with the concept of active learning. 
 However, for self-assessment and ‘WWW’ and ‘EBI’ to be effective the pupils should have sufficient training in self-assessment so they can understand the main points of their learning. It takes time, patience and commitment to develop a full understanding of self-assessment. Therefore, giving time to self-assessment activities has ‘implications for lesson structure and teachers will need to mark out time slots for self- assessment activities’ (McCallum, 2012 p.10) which obstructed valuable working and teaching time. Also, some children find self-assessment difficult as ‘we all know it is easy to find fault in other people’s work, but it is a far more challenging process to judge one’s own work.’ (Jones, 2005, p.20). A difficulty that was observed on PTE was that their self-assessment was vague, not focusing on the lesson or was about the enjoyment of the lesson. For example, the ‘EBI’ was about the neatness of their work was or the time it took for them to complete the work. This information did not show if they understood the task and it was irrelevant to move the learning forward. Therefore, one gave the children a clear expectation of the strategy and how to focus it on the specific lesson by showing them how to reflect according to the learning objective or success criteria to get a focused assessment. Therefore, the children will have to be showed and trained to carry out this method so it is effective. It is important for pupils to enjoy the work they do, however for this particular strategy they should self-assess against criteria rather than the likes and dislikes of the teaching. Another drawback is engagement with the strategy, perhaps some children would not feel comfortable self-assessing themselves as they may not have sufficient self-esteem therefore the promotion of learner self-esteem is critical to effective self-assessment.  As DeWitt (2014) states that for learners to be fully engaged in a task they must be in a comfortable learning environment. Also, ‘The Government told schools that it was about monitoring pupils’ progress; it wasn’t about pupils becoming owners of their own learning’ (Stewart 2012, quoted by Grigg, 2015, p. 409). Therefore, they are in favour of children becoming more independent and having more control of their learning. It is important for teachers to make decisions about the next steps in learning and support children to take these steps but it’s important to consider that it is the pupils who are the ones taking the next step and more they are involved the greater their understanding of the learning process will be (Pellegrino et al, 2001). 
It is important that AfL strategies are embedded throughout the whole school to ensure consistencies for learners, to compare data and to support the practitioners to work cohesively etc. Research with schools has shown that AfL practice is most successfully developed where teachers work collaboratively within and across key stages, share their practice and learn from what they and their peers do(Department for Education, 2010 ,p.6).  Leaders identified the need to streamline assessment for learning practices, and to improve consistency and responsiveness to close skills gaps across the Foundation Phase and Key Stage 2 (Estyn, 2017). If the WWW and EBI strategy was a whole school approach to AfL then some adaptations would have to be made. There will have to be considerations for effective whole school self-assessment of WWW and EBI, particularly for lower Foundation Phase, as the Foundation Phase lays increased emphasis on encouraging young children to make choices and to actively participate in their learning (Welsh Government, 2011). Firstly, in the Foundation Phase the strategy could be implemented orally through using WWW and EBI. As lessons are usually carried out in focused tasks with small it is easier to assess the learning. Also by discussing the self-assessment orally it may support other learners who do not have a full understanding. Furthermore, at the end of the lessons the children could record WWW and EBI on an iPad or voice recorder to refer to next lesson if relevant rather than writing in a book. Some may align with the idea that self-assessment is too difficult in the Foundation phase, however the younger they are introduced to it, the more practice they have the more understanding they will get. However, all children should be trained and discuss the requirements and reasons behind it before implementation as previously discussed. For example, a successful case study is Pembroke Dock Community School. They encourage visual learning and for pupils to be responsible for their own learning across the whole school which leads to more independence to assess their work. (Estyn, 2016). 

To conclude, it is clear to see the positives that arise from effective use of AfL strategies. There are many successful strategies that can be implemented in schools but there are many things to consider such as the effectiveness, the timing of the implementation, if it will raise standards, the feedback it provides, if it can be used in mini plenaries, if it can be changed to work throughout foundation phase and key stage two and if strategies can be changed to suit the various needs of the class. Although consistency is important it is recommended to use different AfL strategies throughout the lesson such as effective questioning, sharing criteria with learners, feedback to the teacher etc to ensure learners are challenged, understand the learning intentions and for teacher to adapt the teaching by having feedback. Also, one would recommend for self-assessment strategies such as WWW and EBI that it is a whole school approach, that is discussed with the children why it is done and how it can help them close gaps in their learning and to give them independence which in turn will make them more empowered. One would recommend pupils are exposed to it as soon as they start school so they can build up their knowledge of the strategy to ensure it is carried out effectively. One would support AfL as it is a clear tool assess learning. It can be used to identify the next steps, build on success and strengths as well as to correct weaknesses. (Black and William, 1998) 
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