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Benefits of bilingualism
For children, bilingualism has many benefits. Bialystok et al. (2009) suggested that bilingualism in both adults and children contributes to the development of certain skills that can be linked with cognitive and attentional control. Because bilinguals have the ability to speak and understand more than one language, they often have to resist switching from the spoken language to the other languages they understand. This cognitive demand results in bilinguals having a higher development of attentional control than a monolingual. Switching from one language to another is referred to as ‘code-switching’ and can be seen when a bilingual is able to have a conversation in one language with one person and then switch to a different language and have a conversation with another person.
Baker (2014) suggests that babies in the womb can distinguish between two languages very early on. They develop the ability to memorise language sounds and bilingualism can also appear as early as before birth. (bilingualmonkeys.com, 2014).
Parents who consistently speak two or more languages to their unborn child will develop a child who can identify between these two languages. A child who is spoken to in two different languages from birth would have simultaneous bilingualism, and a child who is monolingual but is sent to a school that teaches a different language and they subsequently become fluent in that second language would have sequential bilingualism. 

There is an argument on how a child can develop more than one language. In Wales, immersion into welsh language is a choice many parents make to develop Welsh as an additional language. Treatyschool.org (2009) suggest that the obvious benefits of immersion are that a child will develop welsh as well as English and become bilingual and biliterate. Furthermore, treatyschool.org (2009) suggest that immersion will not disrupt or hinder the development of the mother tongue as that is still supported at school and spoken at home. Baker (2001) and his Critical Period Hypothesis would support the idea of immersion, as long as the child is being immersed into this language from a young age and not after puberty. 
Immersion is also supported by the parents that choose to send their child to a school that will develop a second language for their child. Bronfenbrenner’s Ecological Systems Theory, which focuses on a child’s individual life and the influences around that child that determine how that child will develop. (floridahealth.gov, 2001)
By having a close network between school and the family the development of the second language will be an easier process for the child. 
According to The Guardian (2018) bilingualism has not always been desirable. It was considered detrimental to the development of language, and for much of the 20th century the general consensus was that there was only enough space in a child’s brain for one language. Similarly, Thomas (2012) suggests that many monolinguals will automatically believe that there is only one fixed space in the brain for languages. This results in monolinguals assuming that bilinguals have to fit more than one language into a small space of the brain and never fully master either language. Lenneberg (1967) cited by Johnson and Newport (1989) developed a hypothesis, in relation to bilingualism and developing more than one language, called the Critical Period Hypothesis. Lenneberg (1967) suggests that during the time of birth up to puberty, language can be stored in the brain and children brains are better equipped to develop as many languages as they want. Furthermore, Lenneberg (1967) suggests that after this critical period languages get stored into different parts of the brain and are harder to develop and be proficient in.
[bookmark: _GoBack]Baker (2001) suggests that there are cognitive benefits to bilingualism. He suggests that bilinguals are able to think in a different way to monolinguals. They are more creative in their thinking, they also do well in conflict resolution. This is because bilinguals are always thinking in two different languages and if they cannot understand something in one language they can use coding to translate it into the language they are more proficient or comfortable with in order to understand it more. In addition to this, Baker (2001) suggests that bilinguals show a more developed communicative sensitivity which allows them to understand communication in a more advanced way. Bilinguals also have a more advanced understanding of language structure and grammar. Furthermore, Baker (2001) suggests that bilinguals also show a high level of divergent thinking. They are able to think and solve problems in many ways and think of ways to do things in a way a monolingual could not. Similarly, McLeod (2015) found that multilingual children, with English as a first language, ranked higher on things such as social competence and emotional maturity during the first year of school than children who only spoke English. This would suggest that bilingual children have a better knowledge of language than monolingual children.
There has been a push in Wales to develop the Welsh language through fear of it dying out. During Henry VII’s reign, the Act of Union 1536 was passed. This meant that Wales become incorporated into England. The act had a language clause which banned Welsh monoglot speakers from office thus making English the sole language to be spoken. It was considered an offence to speak welsh during this time. (BBC.co.uk, 2014)
The need to instil pride in country and culture in Welsh children has been something the Welsh government have had to focus on. Curriculum Cymreig has been introduced into schools in Wales to develop a welsh sense of identity into children. Learning.gov.wales (2003) describes Curriculum Cymreig as an opportunity for children to understand and develop knowledge of the cultural, economic, environmental, historical and linguistic characteristics of Wales. Bandura (1971) would suggest that the Curriculum Cymreig promotes social learning theory, by allowing children to be at one with their culture and by setting that example for them they are able to observe and develop their own identity within that culture. 

When discussing bilingualism, it is also important to consider children who may be learning English as an additional language and may be sent to an English-speaking setting with no real understanding of what is going on and what is to be expected from them. The Inclusion Report (webarchive.nationalarchives.gov.uk, 2006) suggests ways in which schools and educational settings can include families who may feel isolated, it highlights way in which to engage these families in early educational settings. Children need to develop a foundation in the language they feel most comfortable using, and development of the home language acquires skills that are transferable to learning English. It is important to respect the culture and identity of the child and allow the child to feel safe and secure in a setting. (Naldic.org.uk, 2007). 
Maslow’s hierarchy of needs is important to consider with children with EAL. Maslow (1943, 1954) states that a person has a set of needs and when each need is met and achieved, they will look to fulfil their next need. By respecting children with EAL, their needs are being met and it will open them up to be more successful in all aspects of education as they will always be seeking to fulfil a new need. 
Weber and Horner (2012) suggest that in order for all children to get an equal opportunity and the best outcome from school, school-systems need to take into account a multi-lingual reality. Teachers and practitioners must consider the rise in immigration and the diversity of pupils in settings and try and cater and support those with EAL.
According to the UNCRC (1989), schools must ensure the rights of their children. There are several rights of a child and school’s must comply with the rights children are entitled to. Article 7 and article 8 of the rights of the child are important to consider in relation to children who are going to school and learning English as an additional language. (unicef.org.uk, no date)

A further benefit of bilingualism is the economic benefits a person will be opened up to. If, for example, a bilingual who can speak both English and Welsh and lives in Wales would benefit from the advantages of getting a job in Wales. A person with both languages will have a wider range of jobs to choose from. They will also have the opportunity of a wider range of sectors to work in such as retail, tourism, transport and public relations. Being bilingual alone, will not guarantee a job but it is a desired skill to have when working in Wales. (assembly.wales, no date).
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