


A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Word Count (excluding observation and critical incident records): 4291

This assignment will critically evaluate a case study of a learner, based on a critical incident that occurred during an observation. The methodologies chosen to undertake this research with will be explored, assessed, and justified and suitable and effective in comparison with other methodologies. The critical incident that shall be analysed will have its relevance related to the four purposes of the new curriculum in Wales and will spark research into and analysis of current literature surrounding two areas linked with the critical incident – the use of rewards and punishments in behaviour management and promoting learner engagement in the classroom. This research will be explored and analysed in order to guide the future teaching and learning steps which will be thought out in the evaluation. The critical incident shall then be reflected on using Kolb’s reflective model for experiential learning, which will allow the researcher to evaluate the incident and guide future professional pedagogy and practice.
  The British Educational Research Association (BERA) guidelines state that only anonymised data should be shared beyond the researcher, and the possibility of participants being identified should be minimised however possible (BERA, 2018). Therefore, the names of participants, staff and schools, and any other information irrelevant to the study, shall be kept anonymous throughout. This anonymity was also considered during the observation, where names and irrelevant information that could potentially lead to the identification of participants were omitted, which is reflected in the field notes and critical incident records. 
  The school where the observations took place, School A, is an English medium primary school with a little over one hundred pupils attending and an attendance rate of 95.3%. Within the school, 22% of children attending are eligible for free school meals, which is higher than the UK national average of 15.8% (Department for Education, 2019). In 2017, Estyn reported that around 29% of pupils had additional learning needs (ALN) which was higher than the national average at the time of 25%. There were very few children from ethnic minority backgrounds and no children required support from speaking English as an additional language or spoke Welsh as a first language. In the same report, the school’s current performance and prospects for improvement were both rated as good (Estyn, 2017). Within the classroom where the observations were carried out, there were approximately thirty children present on the day, with two members of staff present – the teacher and a teaching assistant. There were four children in the class with confirmed ALN and two with suspected ALN. Due to current health and safety regulations, social distancing was required from the staff and the observer. The pupils were also required where possible to social distance and hand sanitiser pumps were present in the class and throughout the school. The classroom layout was different due to these regulations, with desks in separated rows and learners seated in pairs, rather than in the usual groups positioned across the classroom.
This next section will address the different methodologies considered and the methodology used to carry out this research. For this research, a case study shall be made via observation. The case study approach was appropriately chosen for this assignment as the researcher would be observing a classroom and have little control over the events that unfold throughout the research. Case studies can present authentic situations which can enable the reader to understand ideas clearer than if they were presented through abstract theories and principles. They can allow for analysis of real-life situations in a way the numerical analysis would not be able to. They have an advantage over interviews, direct observations and questionnaires as they can more accurately capture what the situation is like and can portray and detail the participants’ thoughts and feelings of a particular experience that occurs (Cohen, Manion and Morrison, 2011). However, case studies may not be generalisable with widely applicable conclusions from analysis. Furthermore, they are not easily open to cross-checking and are prone to problems regarding bias. (Cohen, Manion and Morrison, 2011). Nonetheless, case studies are strong as they are attention holding, although usually difficult to organise. They allow attention to be given to the subtlety and complexity of small events which can be valuable when researching education due to the variety and complexity of educational environments. They can feature and build upon key or unanticipated incidents that may be overlooked in large-scale data collections and can be carried out by a lone researcher without needing a team (Cohen, Manion and Morrison, 2011).
  These incidents can become critical incidents once analysed. Critical incidents are important events, that may only happen once, but can provide useful insights into key elements, such as a teacher’s style or a pupil’s attitude towards learning, and should not be ignored as anomalies (Cohen, Manion and Morrison, 2011). Critical incidents may occur during observation. They are important events, that may only happen once, but can provide useful insights into key elements such as a teacher’s style or a pupil’s attitude towards learning and should not be ignored as anomalies within the research (Cohen, Manion and Morrison, 2011). Recording and analysing them can help a professional develop their judgement and practice and help to find a focus where it may be useful to improve upon. They may not necessarily be major events with severe consequences that stick out. Many of them may be mundane or routine occurrences that may not usually warrant a second thought. However, when analysed they may reflect unclear or unintended trends, motive and structures in the school or classroom, making them critical. Rare or unexpected events are still useful for looking at critically as they can be analysed to reveal how and why they occurred, which can help frame a practitioner’s judgement. If the incident, rare or routine, is positive then a practitioner can work out how they can encourage that type of incident, so it happens more regularly. If it is negative, the practitioner can learn how to prevent it happening in the future (Tripp, 2012).
  In this study, the researcher was a non-participant observer as they were not involved with the activity occurring, but rather watched, listened, and made notes (Kumar, 2011). As the researcher was in the classroom and participants were aware than an observation was taking place, the observation was formal and overt (Burton and Bartlett, 2011).
 Questionnaires could be considered for carrying out research as they can be simple and useful for gathering quantitative data from many people when carefully planned. They can collect a large amount of data and illicit responses that fit into a broader category. They can be more difficult to analyse effectively and short responses may fail to reflect the complexity of an incident (Burton and Bartlett, 2009). This is not as appropriate for this research, as using observation and case study methodology allows the researcher to identify critical incidents that may occur more readily from their own point of view. 
  Interviews can be used to acquire quantitative and qualitative data and can clarify information that a questionnaire is unable to, as well as allow respondents to expand on selected complex questions (Burton and Bartlett, 2009). However, they can take a lot of time and be difficult to set up. They are bias prone as the interviewer can influence the respondent and how they answer (Burton and Bartlett, 2009) and the researcher may interpret the respondent's views to fit their own agenda (Cohen, Manion and Morrison, 2011). Whilst they can allow for in-depth data collection, they may not allow the researcher to capture critical incidents in the natural way that observation allows.
The four purposes of Wales’ new curriculum aim to mould learners into ambitious, capable learners; enterprising creative contributors’ ethical informed citizens; and healthy, confident individuals (Donaldson, 2015). Pupil’s setting themselves to high standards and relishing challenge as well as building up their own knowledge in order to apply it in different contexts are both elements of being an ambitious, capable learner (Donaldson, 2015). This incident shows that Child A has either not got the motivation to challenge themself and therefore is not engaging with the learning or something in the environment is preventing them from engaging with the lesson. Child A demonstrated that they would not or could not build up their knowledge through listening and engaging with the lesson as they were not listening whilst the teacher was explaining the concepts being taught and the activity they were to undertake.
 Being an enterprising and creative contributor involves being able to reframe and solve problems, as well as being able to identify and take opportunities (Donaldson, 2015). An inability or refusal to listen or focus would impede Child A from developing skills and knowledge required to reframe and solve problems, as well as prevent them from recognising or registering opportunities presented to them in the first place.
 Donaldson (2015) expects ethical, informed citizens to be knowledgeable about their culture, community, society, and the world now and in the past. If Child A is having difficulties listening or focusing in class, then they may struggle to access this information when being taught. Furthermore, if caused by a lack of motivation, they may decide to remain ignorant about this knowledge as it failed to engage them previously. This may also affect their ability to find, evaluate and use evidence to form views (Donaldson, 2015) which can hinder their ethical and moral development and obscure their world view.
 Becoming a healthy, confident individual requires being able to build up confidence and use it to participate in performance (Donaldson, 2015). If Child A is rebuked for not being able to focus or listen in class, even though they may be trying to, this could damage their confidence in their academic ability. Regarding this purpose of the curriculum, lacking confidence in an academic ability could obstruct their ability to find the necessary information and support to keep safe, well and healthy. 
The observed critical incident used for this study will be linked to two primary areas of research. The first area will be behaviour management, including the use of reprimands as Child A received a verbal reprimand as they were not listening when the teacher was addressing the class. As Child A was not listening, the second area of research this study will address is student engagement within the classroom.
A key theorist regarding behaviour management was B.F. Skinner, who researched and developed a method of learning known as operant conditioning. Operant conditioning has had a heavy influence universally on classrooms and behaviour management practice. This method postulates that behaviour can be controlled via the consequences in the environment in reaction to the displayed behaviour (Staddon and Cerutti, 2003). Skinner (1988, cited by Banks, Sapp and Obiakor, 2013) believed that feelings were the by-product of the consequence, or reinforcement used in response, of a behaviour. This means that if the environment provided a positive reaction to an individual’s behaviour, giving that individual a positive feeling, the individual would be more likely to carry out that behaviour again in the same environment. If an individual received a negative reaction to their behaviour, giving them a negative feeling, they would be less likely to carry out that behaviour again in that environment. Rewarded behaviour would be more likely to be repeated in the future and punished behaviour would not be. Teachers can use operant conditioning through punishing undesirable behaviour and rewarding good behaviour in their classroom to teach children how to behave.
Behaviour management is essential in teaching and failing to appropriately enforce appropriate behaviour can lead to constant disruptions and student disengagement in class (Split et al, 2016). Behaviour in class is widely managed through the use of punishments and rewards. Punishments typically include verbal reprimands, being sent out of the classroom, or having to stay inside during break time as they provide a negative feeling to the child in consequence of their behaviour. Rewards can typically include verbal praise, receiving points as part of a points-based system or being allowed free time in class. Reprimands are more attractive to teachers as they have a more immediate impact on a child’s behaviour than verbal praise does (Gable et al, 2009). However, over-reliance on reprimands can unintentionally train a teacher to use reprimands any time they require desired behaviour from a learner. In accordance with operant conditioning, when an action results in a desired consequence, an individual is likely to carry out that action in the future to receive the desired consequence again (Cullen, 2011). Therefore, when a learner behaves as a teacher desires them to as a result of a punishment, the teacher may be more likely to punish misbehaviour rather than encourage positive behaviour in the future (Shores, Gunter and Jack, 2017). Due to the instant effect that punishments have, teachers are susceptible to training themselves to rely on punishments more than rewards for attaining desired behaviour from their students. However, when a teacher relies more on reprimands to control behaviour, they may be paying more attention to a child’s misbehaviour than their good behaviour, which may serve to reinforce the misbehaviour (Gable et al, 2009) if the child learns that misbehaving is an effective way of getting the teacher’s attention. According to the fundamentals of operant conditioning, Child A may learn to listen in class if they consistently receive reprimands when they are not listening. This could cause them to listen in order to avoid the punishment that they can expect when they do not listen. However, according to Gable (et al, 2009) the use of reprimands alone may cause Child A to not listen more often as it results in receiving the teacher’s attention.
Although punishments are effective, using them too much by themselves to manage behaviour can negatively impact an individual child as well as the rest of the class around the child. The results of a study investigating the use of praise and reprimands found that a higher rate of reprimands was associated with more frequent reports of misbehaviour and a decrease in self-worth. Researchers speculated that an overall lower sense of self-worth in a classroom as a consequence of increased use of reprimands could change the children’s perspectives of the teacher’s sensitivity and emotional availability. This can hinder the class’ sense of security and self-worth and lower their trust in the teacher, which can cause an aversiveness to rules and misbehaviour (Split et al, 2016).  Due to these impacts, some experts advise teachers to maintain a high ratio of praise to reprimands (Kalis et al, 2007; Shores et al, 1993, cited by Gable et al, 2009). Using praise, especially in front of a class, can motivate a child and allow them to focus more on the teacher’s input and engage with lesson (Hughes, 2010). Furthermore, praising positive behaviour provides immediate feedback to the learner and guidance to the rest of the class that witnessed the praise (Gable et al, 2009). However, the same study from Split et al (2016) found that the use of praise did not affect behaviour from the teacher’s point of view, although the pupils participating in the study reported that it lowered the hyperactive behaviours of their peers. The researchers of this study hypothesized that praise is effective when used in conjunction with other behaviour management strategies which were not used in the study as it solely focused on rewards and punishments on their own (Split, et al, 2016). Furthermore, a review of eleven studies regarding teacher praise reported mixed evidence with a ratio of less than 2:1 of studies showing positive effects and studies showing impartial or mixed results, causing the researchers to conclude that there is not enough evidence to suppose teacher praise is an evidence-based practice (Moore et al, 2018). Therefore, whilst praise and reprimands may be useful parts of a teacher's behaviour management approach; effective behaviour management will require more.
Building up positive relationships with students in the classroom is important in order to develop the students’ trust in the teacher. When focusing on positive interactions in the classroom, it is good practice to move around the classroom in a pattern that allows the teacher an opportunity to interact with all students (Shores, Gunter and Jack, 2017). Having a good physical proximity with all learners can help to maintain an inclusive learning environment. Some teachers may unconsciously choose to be closer to the students they like and further from the students they may not, which can communicate a feeling of acceptance or rejection respectively (Miller, 2005, cited by Kale, 2008). Having an inclusive physical proximity with all learners, alongside the use of praising individuals, may influence the quality of the relationship between the teacher and their learners. Good teacher-learner relationships provide support, emotional security, and confidence. Children with positive relationships with their teachers are likely to consistently engage with classroom activities and show initiative, whilst increasing the likelihood that they will behave appropriately as the teacher desires. However, children with negative or conflict-heavy relationships with their teachers have been linked to poor behaviour, performance in education and lower levels of classroom engagement (Cadima et al, 2015). Unfortunately, due to the health and safety regulations during the time of the observation, the teacher was unable to move around the class and had to remain at the front. Child A was seated at the back of the class as it allowed the TA to provide support when needed. However, a lack of physical proximity with the teacher may have encouraged a lack of engagement, causing Child A to not listen whilst the teacher addressed the class.
Promoting student engagement can synergise with student behaviour, and failure to engage with the lesson was the root cause of Child A’s behaviour. Children with behavioural and emotional difficulties, like Child A, are more likely to disengage from the lesson when seated at a desk (Rock and Thread, 2009). Due to the current health and safety regulations at the time of the observation, learners were unable to move from their desks, which would have contributed to Child A’s disengagement. The factors that contribute to motivation are reflected in expectancy value theory, which proposes that a learner’s decision to invest in an activity is decided by how significant their performance on the task is to them, the enjoyment they receive, how useful the activity is for them, and what the cost of participating or not will have on others (Lawson and Lawson, 2013). However, as different subjects and areas explored in school are received at various interest levels and have different values to each individual learner, it may be difficult, potentially unrealistic, for every learner to engage in every lesson. If Child A could not see the value of the teaching or have a desire to learn about the subject, it is understandable according to expectancy value theory as to why they did not engage in the lesson.
Lawson and Lawson (2013) maintain that children tend to naturally engage more in class when they are interested in the topic, are enjoying participating in the lesson, and when opportunities to achieve future benefits are made clear to the learner. When this motivation arises, children are better able to turn their thoughts and efforts towards what is occurring in their learning environment. In order to acquire this attention and allow it to persist, the learner needs to be appropriately challenged. If the activity is not challenging enough, they can easily get bored and lose focus. When the challenges are too difficult, the learner can become anxious or frustrated, hindering their ability to engage (Lawson and Lawson, 2013). Holding this level of motivation relates to the zone of proximal development (ZPD), a theoretical model developed by Lev Vygotsky, where learning and development is encouraged through learning and doing under the guidance of a more knowledgeable other or in collaboration with peers, which occurs in the classroom (Eun, 2018). A challenge within the ZPD of a learner will keep them engaged, as it is not easy enough that the learner will become bored, and not difficult enough to put them off. Child A’s failure to listen could potentially relate to the level of challenge from the subject. Furthermore, as they were sat far away from the teacher, they may not have had the opportunity for the social engagement required to guide them that they may receive from a one to one tuition.
This critical incident will be reflected on using Kolb’s experiential learning theory. It is important to reflect on experiences as it allows the opportunity to learn from them in order to guide future practice. Without reflecting on an experience, the potential information and realisations that could improve practice would be lost. Kolb’s cyclical model of reflection encourages the user to think about their experiences, extract useful knowledge and apply and experiment with that knowledge in their practice (Gibbs, 1988). There are four stages to Kolb’s model. The concrete experience is the first, where a practitioner does something or receives information from a more experienced other. Reflective observation is the next stage, where critical thinking skills are engaged to review the experience or knowledge acquired. The abstract conceptualisation stage occurs next when ideas and concepts have been reached through reviewing the information or knowledge, which can then be applied to future practice. The final stage is active experimentation, where the ideas reached through the previous stages are applied, which can then be reviewed afterwards, continuing the cycle (Lindon, 2012). 
The concrete experience in this study is the critical incident observed. Child A, who has behavioural and emotional difficulties, received a verbal reprimand as they were not listening to the teacher during the opening of the lesson. This was a key experience during the observation as the teacher, an experienced practitioner, demonstrated effective reprimand technique. Furthermore, it was an example of a learner that was disengaged in class, making it a useful area to review and study in order to develop professional practice regarding how to keep students engaged in their learning. The reflective observation stage was carried out through writing a critical incident identification record, where the incident was presented in more detail which gave an opportunity to review the incident in more depth. This activity allowed for further critical thinking on pedagogy and practice, leading to theories and ideas in research that could apply to this experience. The use of the verbal reprimand encouraged the connection to operant conditioning and the use of rewards and punishments in school classrooms. Child A’s failure to listen in class lead to ideas of how teachers can get students to engage with their learning. The research contained in this study reflects the abstract conceptualisation stage. The understanding of why reprimands are used in education came from looking into operant conditioning and how rewards and punishments can be used to guide behaviour. The value of the verbal reprimand was made apparent, as reprimands have a more immediate effect on the behaviour of the child (Gable et al, 2009). It was also found that practitioners are prone to training themselves to become over reliant on punishments, and when this happens it can impact the emotional well-being of the class, as well as encourage misbehaviour if children think they can only get attention when they are misbehaving (Cullen 2011; Shores, Gunter and Jack, 2017; Split et al, 2016). However, the use of praise and positive behaviour management strategies can help a practitioner to overcome the pitfalls of punishments whilst utilising their effectiveness. The research also highlighted the importance of physical proximity and how it can improve teacher-student relationships, leading to better behaviour and engagement in class (Kale, 2008; Cadima et al, 2015). Furthermore, the research exhibited the importance of the challenging, interesting, and meaningful lessons to the individual student (Lawson and Lawson, 2013; Eun, 2018).
The final stage of Kolb’s cycle is the active experimentation stage. Here, this stage shall be presented as the next steps informing the researcher’s future practice. During the observation, Child A was seated at the back of the classroom as it allowed the TA present to assist them during lessons whilst maintaining the current health and safety regulations. In future practice, if the classroom environment allows it, it would be good practice to be mobile around the classroom during teaching to allow interactions with all learners, allowing equal opportunity for teacher-student relationships to develop. This would also allow for meaningful social engagement with the teacher to assist the learner in their ZPD where support from a more knowledgeable other would be desirable. The effective use of reprimands has also been highlighted as effective for managing behaviour, although future practice would also incorporate an appropriate amount of praise and rewards for good behaviour to effectively support the suppression of undesirable behaviour whilst maintaining a positive classroom atmosphere, suitable for flourishing emotional development of all learners and supporting the teacher-student relationships in the classroom. Unfortunately, children were required to stay seated due current health and safety regulations. However, if teaching children with emotional or behavioural difficulties arises during future practice, designing active lessons that allow opportunities for free movement and exploration will be considered to help keep them engaged and interested in their learning.
This study has highlighted the importance of two important areas of research - operant conditioning and the use of rewards and punishments, and what to consider when encouraging learners to engage in their learning. The information was attained through observing good standard classroom practice and analysing a critical incident. The value and suitability of critical incident, case study and non-participant observer methodology for this research has been assessed in comparison with other methodologies including questionnaires and interviews. The critical incident that occurred has been linked to the four purposes of the Welsh curriculum, supporting the importance of addressing and analysing this incident. Through the literature review, the researcher is more informed in areas of behaviour management and student engagement, which will help guide and refine practice in the future. The introduction and use of a critical incident have revealed the significance that analysing even the small moments in a classroom can have on professional practice and pedagogy and emphasised the importance of doing so consistently. The evaluation using Kolb’s reflective model has provided valuable insights and is shown to be an important instrument for developing professional practice in education. The pedagogy of the researcher has been developed as a result of the observation, research and evaluation, which will be important when professional practice commences. The importance of reflective practice is important in Wales and heavily advocated by the Welsh Government as it allows for improvements to practice which will strengthen the education provided to children. It allows practitioners to be more self-aware and to guide their own learning, promoting a sense of autonomy in the teaching profession in Wales (Welsh Government, 2015).
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Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20. First morning session (09:00 – 10:00). Year 5/6.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson: Literacy, Language and Communication. The lesson took place indoors. The class topic was Vikings which was tied into this lesson on punctuating direct speech.Learners were shown how to punctuate dialogue between two speakers, and then worked off of sheets to punctuate diaglogue of two characters from the viking-themed animated film they had been watching. The worksheet was suitable for lower ability learners. Higher ability learners were expected to work through all examples and complete the extension task on the back, which involved creating their own dialogue between two characters.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Due to pandemic regulations, learners were sat in pairs facing the front of the class, though this was not the normal lay out of the classroom. The class was fairly laid back – learners were allowed to talk as long as volume was not too loud. Children were able to get up to wash their hands, gather resources or sharpen their pencils without having to ask a member of staff which showed trust from the teacher. Children had tasks set to them and were able to work at their own pace. Although learners could talk with each other, the majority were on task.


	Objectives
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way the lesson activites relate to these purposes?)

The teacher spent the first part of the lesson teaching how written dialogue is formatted and where the punctuation goes. An example of an exchange between two characters was left on the board to help guide the learners through their activities.


	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them to understand how to achieve well)?

The teacher asked plenty of leading questions to allow learners the opportunity to demonstrate their understanding of the concepts taught and the tasks at hand. The success criteria was made clear to learners before they began.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge)?

The task set was suitable for all learners. Lower ability learners were not expected to complete as much of the task as higher ability learners. Lower ability learners also were not expected to complete the extension task.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the  experience)?

As learners completed different sections of the activites, the teacher would look over what they have done and provide instant feedback. If they had completed the task correctly, positive reinforcement would be used. If not, the teacher would investigate what the child is struggling with and help them to understand. The extension activity built on the first activity well, being a slightly more challenging task and giving the children an opportunity to be creative through creating their own dialogue.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A group of learners positioned furthest from the teacher and TA appeared to be off-task and distracted in comparison to learners positioned nearer.

Child A did not know what to do as the activities started. They were verbally reprimanded by the teacher for not listening.


















Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20. Second Morning Session (10:30 - 12:00). Year 5/6.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson: Maths and Numeracy. The lesson took place indoors. The lesson carried on from the classes previous learning of Venn diagrams. Learners were required to put multiples of different numbers from one to ten into Venn diagrams appropriately. Differentiated for different abilites. The learners were required to work off of work sheets that presented a hundred number square and their tasks.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Learners were seated for the lesson in pairs in accordance with the current health and safety regulations due to the pandemic. The learners were allowed to talk as long as the volume was not too loud. The teacher and TA had a firm but fair approach, they allowed the class freedom to talk and would joke around with them but were quick to nip any negative behaviour before it became an issue.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher recapped how Venn diagrams are used with the class and explained clearly what she required of the learners. An example of a Venn diagram using two multiples that were not on the activity sheet was presented on the board as a guide so learners understood how their diagrams should look.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The activity was building on the knowledge they had learned in previous lessons and used the same concepts in a slightly more advanced way. The learners had access to number squares to mark out the multiples they needed before filling in their diagrams. Ten minutes into the activity the teacher re-iterated the activity to ensure everyone, asking leading questions to ensure that everybody understood. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All learners had similar work to carry out. Lower ability learners were using smaller, easier to work with multiples whereas higher ability learners were using bigger multiples.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The worksheets had scaffolded what the learners had previously learned and allowed them to develop that knowledge. The class marked their worksheets together as a class, giving children the opportunity to share their results with the class or correct their mistakes.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Child B was rocking in their chair. Without halting the lesson or what the they were saying, the teacher tapped Child B’s desk to get them to stop and regain their attention.

After distracting the class by making noises with a file several times, the teacher removes the file from Child C.

Child D was stuck and could not figure out which numbers were to go into the centre of his diagram. Child E helped him identify the correct numbers and explained why they went in the middle.

















Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20. Year 5/6. Afternoon session (13:00 – 14:00).


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Humanities, Expressive Arts. The lesson took place indoors. The class topic was vikings, and this lesson involved learners planning and designing their own viking longboat. The lesson was suited to all ability ranges and allowed creative freedom and expression.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The learners were required to sit in pairs facing the front of the classroom due to health and safety regulations. The class was noticeably noisy as lunch had taken place indoors and the learners were restless. Learners were excited by the activity and although they talked, they were keen to work.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher spent the opening of the lesson explaining to them what was required. The activity built off of their previous lessons and planning. A template of the information that learners needed to write in their book was left up on the board to prompt their writing.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher made clear what was required of them and how big she wanted their designs to be drawn. The teacher drew an example of an annotated longboat on the board as an example to guide their designs. The teacher and TA were also talking to and guiding learners, encouraging their designs.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The task was suitable for all learners. Lower ability learners may have had simpler design ideas or would not have written as much information about their design and why they chose that design. Higher ability learners would have had more detailed designs and were able to write more sentences about their design choice and materials they planned on using.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Learners were given immediate feedback and guidance from the teacher when they had written their plans. They would then either extend/edit their plan if it needed more detail or commence with drawing their design.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

After receiving a verbal reprimand, Child G made an imitation of the teacher, which the teacher ignored.





















Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20. Year 5/6. Afternoon session (14:15 – 15:15)
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
 
Humanities, Expressive Arts. The lesson took place indoors. The class topic was vikings, and this lesson involved learners planning and designing their own viking longboat. The lesson was suited to all ability ranges and allowed creative freedom and expression. This session continued from the session before afternoon break.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
 
The learners were more rested as they were able to have a break outside, as both morning and lunch break had to be spent inside due to poor weather. Learners were engaged with the activity, excited to finish drawing their designs. The atmosphere was relaxed, with learners talking amongst themselves whilst they worked.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
 
The learners understood their task as it was explained to them in the previous session. The learners understood that the planning and drawing taking place was in preparation for creating their longships in their arts and crafts session on Friday, as part of their Vikings topic.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
 
The template of information to learners needed to include was still on the board to prompt their designs and writing. An example of an annotated longship remained on the board as a template for the designs.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
 
The task was accessible to all learners. Lower ability learners would have simpler design ideas and written less in their plan, whilst requiring extra support from the teacher or TA. More able learners would have incorporated more ideas and resources into their deisgns and had a more detailed plan.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
 
Once the learners had designed their longboats and written according to the prompts displayed, they were given immediate feedback by the teacher. If the child was capable of writing in more detail, the teacher would encourage them to extend what they have written to give more detail. Children were given the opportunity to show their designs and read out their planning at the end of the lesson. 
 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
 
Child F was publicly praised near the end of the lesson for having an excellent design and well thought out planning. 
 




















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/09/20. 09:00-10:30. Child A is in year 6.

The researcher was informed that Child A had emotional/behavioural difficulties, which possibly contributed to their struggle to listen during class. Child A was positioned at the back of the class, furthest away from the board. The majority of children in the class were sat in pairs but Child A was sat alone. Only the teacher and Child A were involved in this incident.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher had just explained the activities to the class, ending with asking questions to ensure the learners understood the concepts taught and what was required of them throughout the session. As the learners were getting up to gather the resources they needed. Child A immediately called the TA over as they did not know what they were supposed to be doing, indicating that they had not been listening. The TA told him sternly that they need to pay attention when the teacher is talking. The teacher heard Child A say that they did not know what to do and reprimanded them, telling them they should have been listening, and not to ask for help if they were not listening. The TA then had to explain the task to Child A.
  By the way Child A was reprimanded, I felt that this was not the first they had been rebuked as a result of not listening whilst the teacher is talking. I was informed that Child A had emotional/behavioural difficulties and noticed their restlessness and inability to sit still for extended periods of time. This signified to me that Child A may struggle to focus on what the teacher is saying and may not respond to standard teaching methods as the rest of the class does. It also occurred to me that their restlessness and ability to become distracted easily may be why they are not sat next to anyone else, in case they were distracting a peer.
  I felt that Child A’s positioning within the classroom was not ideal for them. Child A was seated at the very back, and furthest away from the board which would have made it more difficult to see and engage with what was being taught. Furthermore, the teacher was unable to move around the classroom, which may have helped Child A to engage if the teacher was physically closer to them. I think the classroom layout may have also caused Child A to feel isolated as they were not sat next to anybody or facing anybody as all desks were facing forward. The teacher being unable to move around the classroom and the desks being in this position were unfortunately due to the pandemic restrictions which discouraged learners facing each other and prevented anybody from moving around. I think that social interaction and movement would have benefitted Child A and having the teacher positioned closer may have encouraged them to listen.
  I think Child A was positioned at the back of the class so the TA could be close to them. However, this does not help Child A’s ability to focus when the class is being addressed.



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/09/20. 11:00 – 12:30. Child B is in year 6.

Child B was sat in the very front of the class, in the corner. The incident occured near the beginning of the lesson. Only the teacher and Child B were involved in this incident.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
This incident occured during the opening phase of the lesson while the teacher was explaining what the class was going to be doing and what was expected of them. Child B was seated at the very front of the room in the corner, to the teachers’ side, possibly out of their sight whilst facing the front of the classroom. Child B started rocking on their chair and it took a few moments for the teacher to realise as Child B was not in their direct sight. When the teacher noticed the misbehaviour, they tapped Child B’s desk without interrupting the lesson or what they were saying. Child B immediately stopped rocking in their chair and was focussed on the teacher.
  The teacher displayed good behaviour management here. The lesson was not stopped to reprimand the child, as this would have impeded the teaching for the rest of the classroom. A reprimanding in front of the class whilst everyone is paying attention to the teacher may have been embarassing for Child B and knocked their confidence. The method used to end the misbehaviour was very effective and well executed as it stopped the misbehaviour, brought the child’s focus back to the teacher and the lesson, and did not halt the lesson or distract other learners, allowing the lesson to carry on as if the chair rocking had never happened. 
 I had not seen Child B misbehaving before or after the incident and had not been made aware of any behavioural issues or ALN that they may have. However, being out of the teacher’s line of sight and not being spoke to may have caused Child B to disengage from the teaching as it would not have felt directed at them. Furthermore, the lesson occured right after an indoor break time where the children were required to stay seated due to current health and safety regulation. This may have caused Child B to have felt restless, and rocking their chair may have been a way for them to release the energy that they were unable to at break time.






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/09/20. 13:30-15:00. Child F is in year 6.


Child F was seat at the front of the class. The incident occured near the end of the lesson. Child F is a higher ability learner and finished their task earlier than many in the class. The teacher and the whole class was involved, as the teacher addressed the class.





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were tasked with designing their own viking longboats as they were going to be constructing them by the end of the week. The design included sentences on what materials would be used and why, as well as an explanation of why they chose the theme they did. When learners were finished with their task, they would show it to the teacher for feedback. When Child F showed the teacher their work, the teacher was so pleased with Child F’s work that she wanted to share it with the class.
  The teacher held up Child F’s book to show their longboat design and read to the class what Child F had written. The teacher told the class what a fantastic job had been done by Child F, praising them in front of their peers. Child F was very pleased by this.
  I thought that this was a great use of positive reinforcement. Child F had worked hard and had carried out the task excellently and the teacher showed that they recognised the effot that had been put in. I felt that this was a great way of motivating Child F. It reminded me that behaviour managment was about more than preventing and punishing misbehaviour, it is also about identifying and encouraging good behaviour and good attitudes towards learning. It is important to give attention to good attitudes and behaviours and not take it for granted. Furthermore, I felt the use of public praise motivated other students to complete their tasks to a good standard after seeing how pleased the teacher was with Child F. Child F’s work was also setting an example to guide or inspire the other learners in the class with their own designs.
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