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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by Social Care Wales for the Consolidation programme, including:
· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

Learner and employer learning agreement

At the end of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor/line-manager. Once the agreement has been signed, replace it in the correct section of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically using the portfolio proforma provided on Moodle. Portfolios must be complete at the point of submission. 

How to Submit your Portfolio

[bookmark: _Hlk518637269]The portfolio is submitted electronically by sending a Word document only through the University’s Moodle system (PDFs will not be accepted by Moodle). A second copy as a PDF document that includes all the required signatures must be submitted to the Local Authority Training Coordinator/Manager. Please see ‘FAQ How to submit your portfolio’ on Moodle for further details.

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four mandatory Consolidation workshops and by your mentor. Guidance on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Wherever possible the programme will try to ensure that staff who may have delivered training to you during the Consolidation workshops will not be involved in marking of your portfolio after submission. Portfolios are marked by appropriately qualified staff who are usually from outside of your own employing organisation. 

Submission of a Mentor’s report together with Line Manager’s verification is a compulsory requirement of the submission. Failure to include a signed Mentor’s report together with Line Manager’s verification will result in failure of the programme. The Mentor’s report together with the Line Manager’s verification will provide evidence of Professional Practice and professional supervision and observations that has been undertaken whilst following the Graduate Certificate in the Consolidation of Social Work practice pathway, which is equivalent to 7,000 words.

Dates of portfolio submission will normally be made available at induction, at consolidation workshops and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services by name e.g. people in need of care and support and their carers. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individuals in need of care and support and/or their carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including specific medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although guidance will be provided at consolidation workshops about your portfolio, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and as detailed above.

Remember that the Portfolio is YOUR responsibility. You must not rely on anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important and breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail.  Please see handbook for details.   



Dyslexia and other special circumstances

If you have any additional learning support needs that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help, but it is the learner’s individual responsibility to contact them. 
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Task 1

Developmental review – Part a

Guidance: 
This task should be completed by taking into account the work that you will have undertaken since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan. 
Task one (part a and b) should incorporate the use of a model of reflection.
You must meet the Learning Outcomes for this task (see appendix 5 of the handbook).
Please answer the question below. 


	Question:

[bookmark: _Hlk6242578]Using a reflective model critically reflect on your professional development since qualifying as a Social Worker. Make reference to the supervision, training, learning and research that has impacted on your work. Based on this and continuing to use a reflective model outline what you have identified and agreed with your manager and/or mentor for your development over the coming 12 months. You must demonstrate how you intend to meet all of the following learning outcomes:- 

· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

750 words (+/- 10%:  include your actual word count at the end of each section).



When I qualified as a social worker I obtained employment within a frontline children’s team. I was fortunate to have been in a community team whilst on my final placement and therefore had a level of knowledge of the role before starting the team. I had a protected case load for around the first six months of employment, which meant my caseload was limited in terms of numbers and complexity. As my time within the team passed and development progressed, the complexity of workload increased. This included the allocation of a young person who was within the child protection domain.  Understandably, I felt nervous regarding this which resulted in self-doubt regarding my abilities and confidence. Fortunately, regular formal and informal supervision with the Team Manager and sessions with my allocated Mentor allowed me to discuss and reflect on my worries and progress. 

My self confidence has developed over the course of the last six months since first qualifying as a Social Worker. As a newly qualified social worker, I would often be nervous when giving direction and speaking to other professional’s, as I worried that my learned friends would feel I was not capable of the task in hand. However, I am now fairly confident in speaking to professional’s, clients and their families. This skill has developed through experience, showing opportunities and reflecting within mentor/mentee support sessions. 

In supervision, I am often able to discuss how my development and confidence is impacting on my practice and how I am able to develop in my skills and assertiveness. When critically reflecting on my practice, I refer to Gibbs 1988 Reflective Cycle. Sicora (2010) suggests that when one is able to reflect on their practice using Gibbs Reflective cycle, this allows professionals to deliver better services to our client groups. Supervision within the local authority that I work for, is regular, organised and effective which is and as stated within National Occupational Standards for social work, supervision is important for practitioners, (Social Care Wales, 2011).

Together with my mentor and manager, we discussed four developmental “goals” for me to achieve as my practice progressed. These four goals where, attending appropriate training, gain an understanding on knowledge of the court and Public Law Outline (PLO) procedures for Wales, in line with the Children Act (1989), and the Wales Safeguarding  Policy 2019 to develop my report writing skills and to develop confidence in my own abilities to make informed decisions. In order to ensure that I achieved these learning goals, I undertook some of my own research to assist and enhance the development of my knowledge and practice. 

As a newly qualified social worker, I have not been faced with many situations whereby I am expected to make complex decisions, however decision making in social work is often a skill one needs in order to ensure that effective decisions and interventions are provided to a family. To ensure that I improve my skills in relation to providing intervention and application of professional judgement in increasingly complex situations to the clients I work alongside, I will ensure that I attend the appropriate training, have ongoing discussions with my mentor and ensure I have effective discussions with my client groups in order to gain critical feedback. 

Working collaboratively with people in need of care and support, their carers and other professionals is a fundamental part of social work. In the local authority that I work, we ensure that we use a person centred theory which allows the voice of the child and the family to be fundamental within care plans. Ongoing discussions and training sessions are held within a multi-disciplinary setting as well as families to ensure that outcomes can be achieved for the children and their families. I intend to continue to discuss this outcome in my supervision, access appropriate training and continue to seek client feedback. 

I have attending training over the course of the last year, and I have been able to reflect during these training sessions, specifically on occasions whereby I have used jargon when present with clients, I believe that specific training courses such as Direct work with children and Child protection training, have allowed me to develop in my skills of policies and procedures and gaining factual information when writing assessments. This has ensured that my professional judgment in complex situations has developed, however as discussed with my mentor, this will be an ongoing learning need for my practice over the course of the next year. Gibbs Reflective cycle has a specific point for action planning, therefore during action planning with my mentor it was vital that we considered a date whereby we were going to review this. Using critical analysis within assessments is fundamental to my role within this team, therefore will ensure that this learning outcome is a focus within the next year of my development. 

Words- 808








Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _2nd of March 2022

To be completed by learner. 

	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

Consent for this observation was gained via telephone from the parents when arranging the visit. 
This direct observation was undertaken during a visit to the adoptive parents of a young person who was placed in Foster care, on a voluntary basis under section 76 of the Children Act 1989. The purpose of this visit was to obtain the adoptive parents views in relation to their child’s current care plan as a result of the child wishes to have contact with his birth mother. The local authority were advocating that this contact was supported, in line with the child’s wishes, but supervised by myself as the child’s social worker. However, given the child’s age and the parent’s being the only adults with parental responsibility for this young person, the parent’s wishes and feelings in this regard were required. 

This Local Authority follow the Active offer (Welsh Government 2019), however the family declined this as they reported they were not welsh speakers.  The child’s birth family were from England and therefore different legislation and policy that exists in England needed to be considered.  The child was removed from his birth mother at the age of six and shortly after placed for adoption due to case reaching the threshold of significant harm under the Children’s act 1989, due to ongoing substance use, poor mental health and domestic abuse concerns.

During this visit, I was able to share some information in respects of birth mother as I had gained with her consent as due to the Data Protection Act 2018 and GDPR, I was unable to disclose this without birth mothers consent. 

A complicating factor for this visit included the fact that the child did not agree to such discussion and permission being sought from their adoptive parents. This was as a result of the child refusing any form of contact with their adoptive parents as he felt they did not deserve contact and ‘parental responsibility’ as they had ‘not wanted him’. 

. 


Words- 328 





	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).

Before undertaking this observed visit, I contacted the young person (YP1) to gain consent. Whilst the YP1 would not be present during the visit, I decided to obtain his consent as I felt that as discussions centred him and his plan, this was important and would ensure full transparency.  The YP1 confirmed that he was happy for the observation to take place, as were adoptive parents ( referred to as 3 and 4 hereafter) as outlined above.  

Effective communication is a vital skill for Social Workers, it is essential for every interaction within our practice whether this be with children, parents or other professionals.  This is evident in the standards of practice listed within the Code of Professional Practice for Social Care (Social Care Wales, 2017). When referring to a reflective tool, Gibbs states that when one reflects on their practice, it allows them to often reflect on experiences, feelings and thoughts, which are otherwise forgotten.

Throughout my visit with 3 and 4, I attempted to use clear communication methods and refrain from using any social work jargon as I was mindful that this is something I can forget when working with parents.  Bullock (2019), suggests that when a professional uses jargon when working alongside a family this can not only cause communication barriers but can cause conflicts in the relationship, (Bullock et al 2019). There were a few occasions throughout my observation where I referred to Sections of the Children’s Act 1989, such as ‘Section 76’ without explanation or clarity. Upon reflection, this is something that I will be mindful of in the future to ensure individuals do not feel marginalised and understand matters fully.   

During the visit, I wanted to ensure that the voice of 3 and 4 was heard and their wishes and feelings clear so that this could be fully incorporated into any assessments and plans completed in respect of the YP1. Such wishes and feelings would however needed to be clearly balanced with YP1’s wishes and feelings as well as what would be determined to be in his best interests. B and C were the only adults to hold parental responsibility for YP1 as the Local Authority had not sought any court orders to share such responsibility with 3 and 4. This meant that the YP1 was placed in Foster care on a voluntary basis and 3 and 4 could withdraw their consent at any time and request that the YP1 returned to their care. It was important that I reminded 3 and 4 of this, to ensure they continued to understand this clearly.

The percentage of Welsh speakers within the area of 3 and 4’s home is comparatively low to neighbouring counties (Stats.Wales, 2021). On this occasion, I did not utilise the Active Offer within the Welsh Language Measures (2011), as my previous intervention with the family highlighted that the family identified as English and did not speak Welsh. 

During the visit, there were occasions where 3 and 4 became very upset at the thought that YP1 may not want to speak to them anymore, if they did not consent to YP1 having contact with his birth mother. However, I explained to them that whilst it was important to consider YP1 wishes, it was very important to consider what they felt would be in his best interests; including any possible worries, complicating factors and positive outcomes. I ensured that I adapted my communication methods and skills when 3 and 4 were upset, to ensure that they felt valued and respected. This also enabled me to gather more information which would further inform any assessment and plans. 

I was mindful that 3 and 4 have presented as quite challenging and obstructive during previous visits and interactions, particularly when expressing their views regarding the role of children’s services  as a result of them feeling let down by professionals previously. This presented a pre-existing barrier. The National Occupational Standards for social work, outlines that social workers must aim to develop effective relationships with their clients in order to provide the best intervention for service users. As a result, I ensured that I adapted the types of questioning used, to create an open dialogue. 

During this observation I ensured that I worked in an anti- oppressive and anti- discriminatory practice. This proved to be difficult at times, as a result of my role as Advocate for YP1, developed as a result of the close intervention completed with YP1 over a period of time. Additionally, I was able to empathise with YP1’s feelings relating to being in foster care, given that this was the third period of him accessing foster care in a short space of time as a result of B and C feeling unable to cope and care for YP1. I was mindful of any pre conceived negative judgement I may have held in respect of 3 and 4 because of this.as a result of their decisions in respect of YP1.  I always tried to communicate in a professional manner and ensure that professional boundaries were in place in line with the Code of Practice and the National Occupational Standards for Social Workers.  Although I may not have necessarily agreed with the decisions that 3 and 4 have considered to be within the best interest of YP1 at times, I still needed to communicate holistically and effectively with 3 and 4 in order to ensure the best outcomes were achieved for YP1.

3 and 4 live in a very rural area that has limited transport link and limited community resources. Therefore, when considering the difficult conversations were we having, I was mindful that 3 and 4 did not have any support living within the area, nor were they able to travel somewhere at short notice if they felt they needed support. Therefore, I ensured I highlighted who we had previously identified as available to support if needed, confirming that they had their correct telephone numbers.  When considering the reference to the Welsh Governments policy  “more than just words”, it was important to outline that the Welsh Government considered this due to improve the services in Wales to benefit those who speak Welsh and live within Welsh towns. Therefore it is important that we adapt our services holistically to clients, (Welsh Government 2012).


Upon reflection of my communication style whilst working with 3 and 4, I considered that they had previously advised their preferred method of communication was via email, so that a paper trail accurately recorded conversations. Usually, this resulted in me emailing the couple in advance of a visit, outlining purpose of visit and topics of conversations.  On this occasion, I had not sent such email due to urgent matters within another family I was working with. When reflecting on how to improve this visit, in particular consideration to the “Action Planning” phase, I will ensure adequate preparation including the specified email to limited anxieties felt by 3 and 4, thus promoting positive relationships.

When reflecting on my feelings during the visit, I felt worried about the fact that the visit was observed as I wanted to ensure the visit was successful and productive in terms of the agenda and did not wish to be distracted by the ‘observation’.  I wished to ensure that 3 and 4 felt listened to, and that their voice mattered, especially as ascertaining the voice of the child and family is integral in social work and is underpinned by legislation and the Codes of Professional Practice (O'Reilly and Dolan, 2016; Social Care Wales, 2017). 

Overall, I feel this visit was successful in both achieving the pre-arranged agenda, whilst allowing parents to feel listened to and valued.

Word count: 1275









Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Worker was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, via telephone.

	Were you clear why the social worker met with you today?

	Yes although did not receive usual email outlining purpose of visit which we requested.

	How well prepared do you think the social worker was for his or her meeting with you?

	Sufficiently prepared

	  How has the social worker listened to you and respected your views and wishes?

	Not always but they did during this visit

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes



	How has the social worker’s involvement met your expectations for this visit?

	fine

	Are there any other comments or suggestions that you would like to make?
	no








                                                     Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 


4000 words (+/- 10%: include your actual word count at the end of each section).



This critical reflection is based on a Section 47 visit that I undertook to a family of six. A police report (PPN) was received by the local authority, outlining that the mother of the family (who I will refer to as 1), was abusive to the dad, (whom I will refer to as 2), when she was intoxicated. During this incident, the four children were present, (who I will refer to as 3, 4, 5 and 6) and witnessed their parents argue whereby 1 assaulted 2 and she was verbally abusive to all of the children. 1 was arrested and removed from the family home by police and had bail conditions that she was not allowed to her home address or have any unsupervised contact with the children. It was noted on the police report, that one of the children (6) called the police and reported the incident. When the police reported this concern, they  followed their legal duty to report any concerns under s130 of the Social Services and Well-being (Wales) Act (2014).

Furthermore, I will firstly provide the reader with context around the case and a description of events that led up and occurred on this visit whilst explaining the legal framework and safeguarding procedures that I adhered too in order to safeguard the children (3,4,5 and 6). I will reflect on my  thoughts and feelings throughout this process and assess my learning experience. I will ensure that I reflect upon any theories and research that have informed my assessment, before drawing a conclusion to my learning experience. Finally I will discuss an action plan  for future learning needs, as a social worker within a frontline children’s team.

This was a complex case that had been open to children services consistently throughout the children’s childhoods. There has been neuromas concerns around domestic abuse and both 1 and 2 were deemed as both perpetrators and victims to each other on the police records. Due to the complexities of this case, I ensured that I had regular supervision to confirm the correct decisions where being undertaken in respects of the children and the family. 1 had also disclosed during the intervention period at the start of children services involvement that she had an alcohol addiction, whereby 1 would drink around ten times the advised alcohol limit per week. Therefore this had an impact on 3,4,5 and 6 school attendance and behaviours within the community, as 1 and 2 had lack of routines and boundaries in place. I believe it is important to add context around 3,4,5 and 6 ages, as this contributed to the safety plan. Therefore without breaching any confidentially I can confirm all the children were over the ages of 12. 

I had been the social worker for 3,4,5 and 6 for around three months prior to this incident, however there has been around four incidents reported by the police over this period of time. There has previously been a child and young person assessment open on this family, which is accounted for in part 3 of the Social Services and Wellbeing Wales Act (2014) and part 4 is meeting the needs of the family. Due to this assessment outlining some concerns, but not to the extent whereby a Section 47 was issued, it was important that an in-depth intervention plan was discussed with the family and put in place to ensure that these concerns were being addressed and the family were working towards their personal outcomes, using the outcomes focused theory.    

The Section 47 investigation was undertaken at the family home and the visit was unannounced due to PPN being received around three o’clock mid-week. The purpose of this visit was to ensure that the appropriate safety measures were in place which allowed the children to be safeguarded. Although during this visit, I also wanted to gain an insight into the children’s perspective  of the incident which led to 1 arrest and the events that led up to this. I felt that this was a vital part of the visit as I was able to gain their account of events to ensure that I determine the correct intervention in order to support their emotional wellbeing, this would be able to form part of my section 47 assessment. Although this event occurred four days before the PPN report was submitted to children services, the Local Authority (LA) had ten working days in order to complete this assessment to determine whether the children are at risk of suffering significant harm in line with the Safeguarding Wales Procedures Project Board, (2021). If this is deemed the case, then a child protection conference will be convened within a multi- disciplinary setting in order to make a unanimous decision on whether 3,4,5 and 6’s names should be placed on the LA’s child protection register. This procedure is detailed within the Children Act 1998, to ensure that children are protected from suffering abuse and neglect. As the assessment was taken place in Wales, the Active Offer was in place, as per the guidance in the Welsh Language Measures 2011. However the family declined this as they did not speak Welsh and their first language was English. 

During my visit, I explained in an open and honest manner the reason as to why I was completing the section 47.  This was in line with the Code of Professional Practice, as it states that social workers should be honest and transparency in their work, (Social Care Wales, 2017). 1 was not present during my visit due to her bail conditions, she was residing at another family members address but in close proximity to her home address. However when I first discussed with 2 the reason for my visit he did not feel there was need to undertake a Section 47 investigation because he did not believe that 3,4,5 and 6 were at risk of significant harm due to 1 being removed from the property and unable to come back for a total of three months. However, I explained to 2, using an open and honest approach that the police report also outlined concerns in respects of 2’s presentation towards 1, but due to him not being as intoxicated and verbal as 1, he was able to reside in the home and look after the children. Although it was also the local authorities plan for 3,4,5 and 6 to remain in the care of 2, this could have also caused some concerns because he was not in an agreement for 3,4,5 and 6 to have any contact with 1. At present both 1 and 2 had parental responsibilities for the children, however 1 was not present, so 2 had a right to be able to make a decision that he felt was in the best interest of them. But 3,4,5 and 6 wanted to have contact with 1 and because of their ages, I felt that this was valid and this plan was able to be managed with an appropriate safety plan. Article 3 of the United Nation Conventions of the Rights of a Child (UNCRC) in Article 3, states that every child should have contact with both parents when it is safe to do so. Ultimately, this was up to 2 as he was the person who also held parental responsibility. 

I concluded my section 47 investigation to outline that the children 3,4,5 and 6 should proceed to child protection conference. My reasoning behind this was due to the bail conditions for 1 ending sooner than planned as 2 dropped the charges of assault and the parents ambitions to remain in a relationship. Although the family were in an agreement to complete some intervention such as mediation and some work with a substance misuse worker, but this was a long term solution rather than something that was able to protect the children from harm if 1 should return home sooner than planned. It was also disclosed throughout the section 47, that 1 was experiencing domestic abuse from 2 in a violent and emotional way, which was causing her to consume large amounts of alcohol and have poor mental health, yet she still chose to return to the relationship, despite the local authorities concerns being explained to her.  Kolbo (1996) explains that it is harmful for children to whiteness domestic abuse, (Kolbo et al 1996). During completing some research on this topic, I was interest to establish both recent and historical research on the safeguarding issues that arise, a recent study which has been completed by Smith and Humphry’s in 2019, suggests that children who are exposed to domestic abuse are exposed to a lot more risks than children who live in a “typical” environment. It also has been stated within the research that fathers who abuse mothers tend to be assessed in to different forums and this at times does not affect their parenting assessment, (Smith and Humphry’s 2019). This was similar in this case, because although 2 was the dad of the children and part of the reason as to why the children were suffering significant harm, they were still left in his care by the police. The reason why my assessment highlighted that the children should remain with 2 when 1 had bail conditions was due to the fact that the risks were minimised by a considerable amount due to 1 not being present in the home, therefore 3,4,5 and 6 were not able to whiteness anything in respects of domestic abuse. Should this not have been my conclusion then 3,4,5 and 6 would need to be separated from both of their parents. The UNCRC article 9 states that a child has a right to be with their parents if that is what is best for them. However in this case, the police did not feel it was safe for them to be in the care of their parent 1 due to safeguarding concerns. During this incident, they were upholding part 7 of the SSWWA (2014), which highlights safeguarding. 

As part of section 47 process I went to visit 1 at her current address. When I initially visited her, I ensured I was very informed about the information I was going to provide her with. 1 explained that she felt very guilty and that she was unable to remember a lot of events that took place the night she was arrested. Day and Macaulay, (2016) have endorsed that it is best practice to speak and visit both parents when completing a Section 47 investigation and although 1 was deemed as the “perpetrator” it was still important that her wishes and feelings where detailed within the assessment. When creating the intervention plan with 1 and sharing the conclusion of my assessment, I worked in a person centred manner; this was working alongside the person centred theory. Romeo (2015) advocates for a person centred approach when practising social work, as he believes that this allows interventions to be holistic to the children and families we work alongside, (Romeo, 2015). In this specific case, a person centred approach was vital to ensure that the appropriate procedures were undertaken to ensure 3,4,5 and 6 were safeguarded. 

Another theory that I considered when working alongside this family was the systems theory, as part of this assessment, I had to ensure that I arranged family supervision with both maternal and paternal side of the families. This plan was in place to ensure that the children were safeguarded, as although 1 was not allowed unsupervised contact with the children, she was still able to see them when organised by the local authority and supervised by an appropriate person. Jenkins et al (2017), states that the systems theory in social work, can prevent reoccurrence in respects of child protection incidents, (Jenkins et al, 2017). In this family’s case it would have been difficult for 3,4,5, and 6 to see their mum should the systems theory not been utilised. 

Upon reflection of my feelings during this safeguarding experience, when I was approached by management to see if I felt comfortable in taking the lead on this case due to the complexities. I initially felt quite nervous and overwhelmed about having a potential "child protection case" whereby it was possible that the case could proceed into the court arena should the family not make significant improvements. As a student social worker, I observed many child protection conferences which were complex but never had a complex case of my own. Therefore this process was very daunting and I felt quite fearful of the unknown as I felt I had lack of knowledge. However I was also looking forward to the structure of potentially working a child protection case load, due to the statutory guidelines which are in place in the Children Act 1998 in respects of statutory visits, timescales and assessments.

Throughout the section 47 process the general discussions that were held with 1 as she would often say to me that “its all my fault” and “im never going to be able to see my kids on my own again”, this often led us to discussions around her longer term plan and her feelings towards her relationship. At times, because I felt sorry for 1, it would affect how “straight forward” I was with her. Kolb reflective study has a reflective observation stage, whereby you should review and reflect upon the events, (Svinicki, and Dixon, 1987).  I also think as a child who grew up in the care system and did not often see her parents, I felt quite emotional when she was speaking about not being able to see her children whenever she wanted to, despite them wanting to see her more often. However I ensured that this did not effect my decision making in respects of safeguarding. The  case still proceeded to child protection conference despite the sympathy and empathy I had for 1, I knew it was in the best interest of the children, this is abiding by UNCRC part 3, that all professionals should do what is in the best interest of the children. I felt I gathered enough factual information to be able to make a professional judgement as in line with the Code of Practice for social workers, (Social Care Wales, 2017).

The numbers of domestic abuse crimes reported in Wales and England is rising year on year, with 845,734 incidents reported in March 2021, (ONS, 2021). However, these are not accurate due to the amount of domestic abuse which goes unreported (ONS, 2021). It is well documented within research that children who are exposed to domestic abuse within the home are at risk of emotional and physical harm (Holt, Buckley  and Whelan, 2008) this can impair the brain development due to the stress from adverse environments (Munro, 2006; Shonkoff et al. 2011). This was difficult to note when working alongside this family, and although 1 had bail conditions, it was noted from speaking with 3,4,5 and 6 that 2 was the one who hit 1 and had been saying things to her like “we are better off without you”. I found this tough, because although 1 was the one who was arrested, it was clear to assess that 2 was also a perpetrator and the children were residing with him for a period of time alone. Kates, (2016) explains that even though the abuse between parents may not be occurring in front of the children when parents live apart, abuse can also take place through third parties, which is often when the children have contact with the other parent, (Kates, 2016). This caused my judgment to be conflicted in respects of this research, as I was still recommending that 3,4,5 and 6 reside with 2 and have contact with 1. Furthermore, my reasoning behind this, is because I did not feel that threshold was met, as highlighted within the rational of pre-proceedings detailed within the judicial protocol Practice Direction 12a of the Public Law Outline.

When applying research into informing my decision I considered the research from the Adverse Childhood Experiences, as this helped me provided an evidence based decision, 3,4,5 and 6 had witnessed domestic abuse, witnessed misuse of substances and parental ill health, this would have a long term impact on the children’s emotional wellbeing, (Public Health Scotland, 2021). 


When reflecting on my communication skills, I felt that I communicated well with other professionals and I enjoyed working closely with school, drug and alcohol workers and youth offending services, I felt that we worked collaboratively and shared the responsibilities throughout the process of protecting the children. This is part of the National Occupational Standards, (Social Care Wales, 2020).

Statutory visits come into force as per the guidelines within the Children’s Act 1998, however when examining the Lamming Report, it made criticism of the care that was afforded to safeguarding decision making, hence why many changes occurred in respects of policies and legislations when the failure of a safeguarding case occurred, Lamming report, 2009. I felt 3,4,5 and 6 were at risk of significant harm and that is way the decision was made to hold a child protection conference. 

When undertaking safeguarding cases in a frontline children services team there are some conflicts in respects of upholding the rights of both children and their families when prioritising any safeguarding concerns. For example, The Human Rights Act 1989, states that everyone has a right to a private family life, however in this case the children were not able to see 1 in “private” as this was deemed as a safeguarding issue due to her current bail conditions that were put in place by the police and upheld by children services.  Statistics in the UK as of March 2020, detailed that 263 per 10,000 children aged under the age of 18 are on the child protection register, (Welsh Government, 2021). In comparison to over 51,000 of children names were placed on the child protection register as of March 2020, (Welsh Government 2021). Although the figures overall, are considerably higher in the UK, than they are in Wales), a percentage of them figures account for the children who are registered in Wales. When comparing the laws and legislations in Wales, in comparison to the UK; Wales follows the SSWWA 2014, whereby England follows the Care Act 2014, however they have very similar principles and both clearly outline the expectations of safeguarding in respects of children. 

When comparing the policies in Wales, the UK and out of the EU, some are quite similar whereby some have some varied differences. For example, the UNCRC, covers Wales, England, Scotland and Northern Ireland. Therefore in respects of Childrens rights, to be free from abuse and neglect and to ensure that they are safeguarded, all stands the same. The UNICEF USA CHILD SAFEGUARDING AND PARTICIPATION POLICY completes more work with children in order to allow children to have the understanding of unacceptable behaviour and feel able to discuss their rights and concerns with the relevant practitioners, such as social workers, teachers and health care professionals. When comparing this specific family, it would have proven quite difficult to complete work with 3,4,5 and 6 around unacceptable behaviours due to their lack of engagement. However upon reflection, I could have asked school to complete some work around this with the children, however I did not this want to be conflicted as the children are not in school often and did not want them to associate school with the difficulties they are having at home. However although this is not something we currently do in Wales, it is noted in a study completed by Abbott, (1931) in America, shows that the systematic professional preparation approach has had some difficulties in respects of “shaping” children in early years to understand unacceptable behaviours due to resources and lack of knowledge on topics surrounding the expertise of social work, (Abbott, 1931). Although this is out dated research, there is very limited research currently on how schools aim to safeguard children using this approach, whereby when referring to safeguarding in Wales, all professionals who work alongside children attend regular safeguarding training, in order to ensure they abide by the safeguarding section highlighted within the SSWWA 2014, part 7.

This was a sad case to reflect on as Individual 1 was clearly had an alcohol issue which she was struggling to address, furthermore 2 would often take advantage of these situations which would lead to arguments, whereby 1 would be removed from the house. 1 is clearly a vulnerable person and it was difficult at times to see her punish herself which resulted in her mental health deteriorating, however she would often go through phases of being absent from alcohol and then relapsing, however this is very common as stated within the cycle of change, (Prochaska and DiClemente, 1983).  It was difficult to watch her gain support and then disengage from these support services over the course of a six month intervention. 

I learnt a lot from my involvement within the case, specifically the child protection process, as this was only my second case that I had assessed that required a child protection conference, which concluded with the children’s names being placed on the local authorities child protection register. It was an experience which I believe had a positive impact on my own assessment analysis skills. Upon my own reflection, I think there were times during this assessment and intervention where I showed 2 how much empathy I had for 1, which impacted on our relationship at times, whereby 2 would say “you feel sorry for her and that’s why your saying that”. He was in fact correct, I did feel sorry for 1, but I did not allow them to impact my assessment or intervention plan for the children. But a learning need could be that I would not make these comments again, should I work another case which holds similarities to this. I built a good  professional relationship with 1 but my professional relationship with 2 always fluctuated as he did not agree that 1 should have contact with 3,4,5 and 6, which is not something I assessed within my assessment. 

Any children who are open to the local authority who have witnessed domestic abuse are able to access services via the local authority to allow them to work through the emotions and traumatic events, which occurred during their parent’s relationship. However 3,4,5 and 6 did not engage with this service. When the family support worker would attend the home, the children would not leave their rooms and engage in the intervention. Upon my reflection, I could have had a case consultation with a children’s domestic abuse service in order to ensure that the children had an outcomes focused plan to suit them. Forest and Robins (2007), explain that although child protection social work is a demanding and time consuming job, however social workers are able to safeguard children in a more official manner, when seeking advice and communicating with other professionals, (Forest and Robins 2007). 

1 had very limited family support and attempted to continue her relationship with 2 on many occasions. Research into adults with addiction and domestic abusive relationships suggest that they are more likely to go onto have children whom are subjected to abuse and neglect. Bradbury-Jones and Taylor (2013)  carried out some research in 2013, which suggests that the percentages of individuals which are affected by domestic abuse range between 15% and 71% depending on what country the individual resides in, for example, in the UK one in four woman are likely to experience domestic abuse at some point in their lives, (Bradbury-Jones and Taylor 2013) . However 1 was offered to leave her relationship and attend a refuge but she did not feel financially able to leave 2, despite this situation putting her children at risk of being exposed to adult frightening behaviours. 

When referring to a reflective study, I have considered that within the conclusion stage of the Gibbs reflective Cycle I could have ensured that I communicated better with the 3,4,5 and 6 to better inform my assessments. There were often child protection visits that I undertook to 3,4,5 and 6 whereby they did not want to engage with me or have any discussions. Upon my reflection I could have reassured the children a lot more than I did to ensure their engagement was more effective.  

When considering how I would do things differently next time, I think my starting point would be to ensure I had all the resources available to offer 1, 2 and the children 3,4,5 and 6. Furthermore to this, I felt that during this intervention the family needed more support, one of which was not available to us as a local authority, therefore this caused some limitations in respects of the family’s engagement. This also caused some issues in respects of 1 and 2’s knowledge on how their behaviours in respects of domestic abuse, both physically, verbally and emotionally affect the children, their wellbeing and their future relationships within adulthood. When completing this intervention next time, I believe it would better inform my assessment to include research, statistics and theories within my assessment, instead of this being something that I look at but not include within my professional analysis. Overall, I am happy with the way this intervention was completed and believe it has further developed my skills as a social worker and allowed me in-depth knowledge on safeguarding. Furthermore, although I have some learning needs in respects of accessing future training in respects of child protection training, as this is mandatory every three years. I also aim to ensure I remain accessing effective supervision.
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Task 4

Safeguarding in an area which is not your main area of work

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children please write about adult safeguarding. If you usually work with adults, then write about child safeguarding.  Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section).


When considering the role of  a social worker within the area of adult services, it is important to state that a social worker must consider policy, legislation and guidance to ensure that their practice is informed in accordance to the law and legislation, (Braye & Preston-Shoot, 2016). There has been many concerns in respects of adult safeguarding which has led to a development in legislation in order to safeguards adults at risk within the UK. These laws have been developed through the Social Services and Wellbeing Act (SSWWA) 2014 and the Safeguarding Wales Procedures 2019. 
SSWWA is the legislation that allow social workers to understand different policies and procedures. The SSWWA has similarities to the Care Act 2014, which is followed in England. There are differences which includes the Welsh Act stating the recognised age of adulthood, and the inclusion of both adults and children under one legislation. Wales also has the advantage of an independent safeguarding board, which protects both adults and children in Wales.
Part 7 of the SSWWA 2014, ensures that all adults are protected from abuse and harm. When considering SSWWA, professionals have a legal duty to report any adult who they believe to be at risk of abuse. A local authority has a duty to undertaken an assessment, to ensure that any support needs can be identified under Part 4 of the SSWWA (National Safeguarding Team 2016). 

In 2007, the Mental Capacity Act (2005) came into force, which provided a legal framework, to promote and safeguard decision using a person centred approach. This Act was updated in 2019 within the Mental Capacity (Amendment) Act. These amendments provided a new approach to the safeguarding of adults, which included a replacement of the Deprivation of Liberty Safeguarding (DoLS). The Mental Capacity Act (MCA) 2005 is applicable to any citizens over the age of sixteen. However a clear difference between the two acts that are applicable to mental health, the MCA 2005 and the MHA is the differences within the codes of practices, detailed within the Acts. Gilbert (2021) outlines that the MCA is applicable to adults who lack capacity in relation to their decision making whether this may be about treatments or care, this can be due to factors such as dementia. However as stated in the act, capacity is able to fluctuate and this can be due to illnesses. 

As recent as 2019, The Wales Safeguarding Procedures (2019), were introduced in to social work practice, this procedure was implemented to ensure that there is a “standard” of safeguarding procedures within social work to ensure both adult and children are safeguarded in Wales. This updated act has been informed from the SSWWA (2014) and the safeguarding procedures are based on the principles that underpin the SSWWA 2014.  (Safeguarding Wales Procedures Project Board, 2019).  

The Human Rights Act (1989) is one to consider within adult safeguarding. Professionals have a legal duty to ensure that a person’s rights are upheld especially when making decisions around their care. When someone is in breach of their rights, for example around making decisions around their own care due to lack of capacity. It is important the appropriate assessments are undertaken and it is deemed necessary  to deprive someone of their human right and this must be deemed within their best interest, (The British Institute of Human Rights, 2021). 
[bookmark: _GoBack]
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work
400 words (+/- 10%: include your actual word count at the end of each section).

The Welsh Government introduced  legislation for all age groups in Wales, this is outlined within the Social Services Wellbeing (Wales) (SSWWA) Act 2014.  The SSWWA has been the first legislative framework to cover all age groups. The act outlines in part three that a key principle of an assessment, would be to establish whether the person is at risk of harm or neglect. If the person has any support needs, the Local authority must address these. 
Furthermore, the SSWWA has caused some conflict in terms of abiding to other legislation such as The United Nations Convention Rights of a child (UNCRC) and the Human Rights Act 1998, an example of this, is a child having a right to a family life, however this is sometimes within breach when it is not safe to do so. However when referring to adults, a child social worker may not determine that it is safe for their child to have contact with them this is then a breach to their Human right, but this is because safeguarding will take priority.  

A difference between adult and child social work, is that adults have the right to self-determination. The code of Ethics, highlighted within (BASW 2012) supports adults choice, control and their ability to make informed decisions regarding risks. An adult who is at risk of harm, may not choose to protect themselves from risky situations and it is only in extreme cases where the law will intervene, (Ann Craft Trust, 2022). All adults are deemed to be able to make a decision around their own best interests unless they are deemed to be lacking in capacity under the Mental health Act 2005. Therefore if an adult declines support and intervention then the local authority must respect their decision.  Whereas when the local authority have concerns regarding a child at risk, they have a duty to undertake assessments, regardless of parental or the child consent, under Section 47 of the Children’s Act 1989. 

Children services have timescales which are outlined within law. For example, a section 47 of the Children’s Act, needs to be completed within ten working days. If the child is deemed to at risk of suffering ongoing significant harm then a child protection conference will be conveyed in a multiagency forum to determine whether a child’s name should be placed upon the Child protection register. If it is decided that the child’s name is placed within the LA child protection register then a social worker needs to undertake statutory visits every ten working days, as highlighted within the Childrens Act. Whereby in adult services have 42 days to complete an assessment and no guidelines on statutory visits.
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Task 1 (Part b)
Developmental Review 

Guidance:
Please ensure you refer to a reflective model and that you met the require learning outcomes for this task (See appendix 5 of the handbook).

	Question:
Using a reflective model critically reflect on your development including reference to training, learning, research and use of supervision since completing Task 1 (part a) (when you began the programme). 
[bookmark: _Hlk6242917]Consider in discussion with your mentor/supervisor/line manager the extent to which your learning needs has been achieved. Identify any additional learning needs to support your development in the transition to becoming an experienced practitioner in your future career. You must include a reflection on feedback that you have received from individuals in need of care and support and/or their carers and how this feedback has informed your future professional development.

750 words (+/- 10%: include your actual word count at the end of each section).


For the purpose of this reflection I will refer to the What Model, (Driscoll 2007). Over the course of two years in a frontline child protection team, I have been able to develop in my practice in a number of areas. During my first year in practice, my mentor, manger and I, put together a development plan in order to enhance my professional development. As a social worker who has been qualified for two years, I have now completed complex cases including court cases, PLO cases and complex child protection cases. When completing this intervention with clients, I have ensured that I have actively discussed any issues or progress with my caseload in monthly supervision with my manager. 

As part of my development plan, I stated I wanted to gain a knowledge and understanding of court and the PLO process. To initially make progress on this outcome before I had complex cases I ensured that I completed my own research, which included reading up in the Safeguarding Wales Procedures 2019, the Social Services and Wellbeing Wales Act 2014 and Children’s Act 1989 and 2004, which informs safeguarding practice in Wales. I also undertook shadowing opportunities with more experienced colleagues who were undertaking this type of work already.

Client feedback that I have reflected on was obtained from a mother of a looked after child, this informs part six of the Social Services and Wellbeing Wales Act (2014). This mother has been able to offer me feedback that has completely changed my outlook on discussions that I have with Guardian Ad Litem (GAL) whilst at court. Person 6 explained to me that whilst In court, she has seen me sitting in a room with GAL and our legal team having discussions, which made her feel that we were “planning on what to say” and excluded her from decisions regarding her child. Moving on from this, I have adapted my approach when working alongside families who need support, as I now ensure that I involve them in any pre meeting/court discussions.  When referring to the What Model, the last point, “What next?”, has allowed me to make positive changes in relation to my practice, as since I have made this change, I have been able to develop a positive relationship with this mother, which allows her to engage effectively with myself, which will hopefully allow the best outcome for this mother and child when court is concluded. I communicated this to other professional’s such as the children’s guardian to ensure that their relationship with mother is able to develop also. This piece of work specifically has allowed me to develop when working alongside professionals, children and their families. As social work is a job whereby we learn daily, therefore I will continue to seek feedback from clients, access training and work within a multi-disciplinary setting.

When referring to critical analysis within my assessments, I hoped to achieve an understanding of PLO and court processes, as this would ensure that my assessments and court reports are focusing on the impact of the child and their family. I feel that I have achieved my goal and I feel that my experience of holding cases in Private and Public Law Proceedings has strengthened my assessment writing skills and I have sought feedback from manager during supervision and the legal team which has been reassuring. However I have still not incorporated theory and research into my court reports, therefore this is something that I will continue to develop on as I progress into my career. I will ensure this is undertaken by informing further research to enlighten clear evidence when making complex decisions. I have attended court skills training which I have found beneficial, however I feel that this learning need is still something that I will need to continue to work towards by accessing further training and feedback from clients and management. 

Lord Laming highlights the need for 'high quality' supervision, as this allows a social work to have discussions around their complex cases. When working with children and their families, we complete person centred plans which allows clients to feel they have a voice and control over their plan which is one of the principles within the Social Services and Wellbeing Wales Act 2014. During supervision my manager and I ensure each plan is person centred to the child. 

I look forward to continuing to develop as a social worker, although this profession can be challenging at times, however critical reflection in social work allows social workers to develop and better their practice, (Sicora, 2017). 
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Notes 



Mentor’s report
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	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	
Rachel has sound knowledge regarding legislation in which she puts in to practice on a daily basis within her current role as a social worker.  Rachel will make reference to and adhere to legislation such as ‘Social Services and Wellbeing (Wales) Act 2014’, Framework for Assessment of Children in Need and Children Act 1989. Rachel is very keen ensuring that she keeps up to date with relevant policies and procedures which again she implements and adheres to in her everyday role as a social worker.

Rachel is competent at undertaking a S47 investigation whilst having the safety and wellbeing of the child at the heart of the investigation process.  Rachel is developing her writing skills to ensure that her thorough and balanced s.47 investigation are clearly written and scribed within the specific s.47 report and subsequent assessments, developing language and academia used. Rachel evidences her ability to work well with other professionals during the process and keeping the family updated in regard to progress being made.  Rachel can inform a planned approach of how she and other professionals will manage risks identified, ensuring the child’s needs, best interests and voice remain paramount at all times.  There is also clear objectives set and timescales for improvements to be made whilst ensuring the child’s safety at all times.

Rachel is developing her competency at managing cases during the Public Law Outline Process and is at the stage in her professional development where she is ready to proceed to care proceedings. This will further the development of her written work as highlighted above.

Rachel provides informal guidance and advice to newly qualified social workers, qualified social worker, Students and Support workers on a regular basis.  Rachel is a helpful, enthusiastic and well respected member of the team who is keen to shared her experiences with others

Rachel attends relevant training to further her professional development.
Rachel is very proactive in identifying training specific to her learning needs which is discussed during supervision sessions.  Rachel is proactive in utilising tools when working with families and is keen to identify different methods of working with families.

Rachel  is very keen ensuring that her own cases are up to date in regard to recording, assessments, care planning and all data inputted on the system are up to date and within timescale.  Rachel will enthusiastically promote such good practice within the team and encourage other social workers to practice within the same manner.

Rachel is developing in her ability to exercise her judgement on duty cases and manages risk very well.  She is reflective in her practice and thrives to achieve the best outcome for the child.

Rachel has faced many challenges during her first 3 years in practice. Of significance is the fact that Rachel commenced the post during the covid-19 pandemic where practitioners worked from home and usual procedures altered. Rachel managed this well and ensured that she was proactive in her own learning and development, whilst ensuring she always asked for support, advice and guidance when needed. 


Rachel has recently progressed over the bar and is now recognised as a more qualified social worker within the team.  I am confident that Rachel will continue to thrive in her role as a social work practitioner.  I will ensure that Rachel is provided with every opportunity to further her personal development and will continue to support Rachel in her role as a social worker.


Ff.Griffiths




	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’








Learner Details

Learner details, Signatures and Line manager verification.

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio.

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Rachel Charleston 

2. Learner’s University Number: 2116870

Address for Correspondence: 1a Arfryn Terrace, Twyn, Merthyr Tydfil CF47 0PP

Telephone Number: 07437902381 

E-mail address: rachaelcharleston1998@gmail.com

Date of Professional Qualification:  August 2020 

Date of registration with Social Care Wales: August 2020



3. Agency Contact details: 

Neath Port Talbot Children’s Services / University of Wales Trinity St David’s.


Name: 

Nia Edy


Address:

Neath Civic Centre
Neath
SA11 3QZ

Telephone Number:

(01639) 685263

E-Mail address: Llangatwgadmin@npt.gov.uk
 



4. The evidence I have provided within this portfolio is in:
Welsh only 		 Welsh and English 		English only x


Mentor’s details

5. Mentor’s details 

Name: Ffion Griffiths 

Address: Neath Civic Centre 

Telephone Number: 01639 685846

E-Mail address: f.griffiths@npt.gov.uk 




	6. Observer details 

Name: Ffion Griffiths

Work Address: Neath Civic Centre 


Professional Qualification and date of qualification: Social worker since 2013 

Telephone number: 01639 685846

Email address: f.griffiths@npt.gov.uk










Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:    _ _ _ _ _ _ _ _ _[image: ] _ _ _ _ _ _   (Learner)

Date:        _ _ _ _ _ _ _ 02/10/2020_ _ _




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.

[image: ]
 (Observer)

Date:        6th October 2022_ _ _ _ _ _ _ _ 




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.
[image: ]
 (Mentor)


Date _6th October 2022__________________







 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


















I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:             _ _ _ _EMMA MEYRICK _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _ _ _ _ _ _ _ _
DATE:                                                _ 6th October 2022_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _FFION GRIFFITHS _ _ _ _ _ _ _ _ _ _ _ _ _ _
[image: ]SIGNATURE OF SOCIAL WORKER:  _ 



POSITION:                                            _ _ Mentor/ Deputy Team Manager_ _ _ _ _ _ _ _ _
DATE:                                                   _ _ 6th October 2022_ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Rachel Charleston

	
Name of Team/Agency 
	Llangatwg community team

	
Name of Mentor 
	Ffion Griffiths 

	
Name of Line Manager 
	Emma Meyrick 



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed-  Print Name:…Rachel Charleston……………………… Date:……2/10/2022…. [image: ]
(Learner)

Signed:. 

Print Name: Emma Meyrick Date: 6th October 2022 
(Line Manager/Mentor)

[image: ]


Print Name:Ffion Griffiths Date:6th October 2022
(Mentor)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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Ffion Griffiths
Social Worker

Llangatwg Children’s Community Team
Neath Civic Centre

Neath

Telephone Number: 01639 685263
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