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INTRODUCTION 

My placement school is an English medium school, located in a small village in 

Pembrokeshire. Currently, there are 136 pupils on roll, aged between 3-11. In their 

latest Estyn report in the year 2015, the school received ‘good’ for their current 

performance and ‘good’ for their prospects for improvement. Approximately 4% of 

pupils are eligible for free school meals, this figure is considerably lower than the 

average in Wales. Placement A primary school identifies approximately 12% of 

pupils as having ALN, again this figure is lower than the average in Wales. During 

my time in Placement A I was based in the Year 4 and 5 classroom with 29 pupils. 

Overall, the classroom is of a higher ability with the majority of the pupils completing 

work at a higher level. All pupils are continuously being stretched to progress their 

learning whilst being supported in the areas needed. However, not all pupils are 

completing work of a higher level, 8/29 pupils are completing Year 4 level work, one 

pupil being my target pupil. My target pupil is an outgoing, 9 year old girl in Year 4 

who thoroughly enjoys being in the outdoors. Her hobbies include gymnastics; 

cheerleading; creating slime; gardening and playing outside with her friends. 

Considering the behaviour and attention problems my target pupil encounters, she 

therefore finds it difficult to stay friends with the other pupils in the classroom.  

DATA COLLECTON  

The aim of the data collection will be to adopt Clark and Moss (2011) ‘Mosaic 

Approach’ whilst reflecting on a holistic view of learning as identified by Nottingham 

(2013) in the ‘ASK model’. The ‘ASK model’ recognises the role of skills, knowledge 

and attitudes in learning.  

The ‘Mosaic Approach’ was developed by Clark and Moss (2011) by supporting the 

use of several different methods of researching into children’s perceptions and 

views, through the use of observation and interviews. Clark (2005) clarifies that this 

approach allows children to use cameras to capture images of what / where is 

important to them within the school setting, conducting a tour of the school with the 

researcher and creating a map using their own photographs and pictures. Each of 

these different aspects, including the observation from the researcher and the child 

conferencing forms one piece of the mosaic, allowing me the opportunity to collect 

qualitative data. The ‘Mosaic Approach’ was developed to emphasise the voice of 
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the child within education, allowing them to become more involved in their learning. 

James and Prout (1997) supports the ‘Mosaic Approach’ as they state that 

practitioners and researchers emphasize children’s rights by involving them in their 

learning which could affect their lives, identifying children as “active subjects” and 

“citizens” as an alternative to “becomings”. However, in order for the ‘Mosaic 

Approach’ to work effectively, Greenfield (2011) states that children’s perspectives 

are better understood as the researcher devotes time with the participant children 

within the school environment. 

 

Cowie et al. (2014) explains that the ‘Mosaic Approach’ has many strengths as 

researchers adapt this approach within research studies. Clark and Moss (2001) 

supports Cowie et al. (2014) as they clarify that one of the main strengths of the 

‘Mosaic Approach’ is the numerous participatory tools where the children can select 

from, explaining that: 

“By piecing the mosaic from the range of divers data collection tools, the 
researchers increase the quality of their interpretation. However, the 
researcher should not underestimate the time-consuming process of data 
interpretation and complexity using such a multi-method approach.” (Clark 
and Moss, 2001, cited in Cowie et al., 2014 : 6) 
 

Furthermore, Gray and Winter (2011) believes that one additional strength of the 

‘Mosaic Approach’ is the creative expression through the use of the map making, 

pupil-led tour of the school and photographs to capture images of what is important 

to the pupils. Gray and Winter (2011) explain that the use of the different mosaic tiles 

allows the pupils creativity to expand, encouraging them to express their feelings in a 

variety of ways, alongside verbal communication. Clark and Moss (2011) supports 

Gray and Winters (2011) feelings regarding the mosaic tiles as they explain that the 

use of the mosaic tiles provides researchers with an insight into additional 

information as we are able to place ourselves in the pupils’ shoes whilst having the 

opportunity to communicate with their emotions, views and life experiences. 

Whereas, the use of questionnaires throughout research can be a limitation and 

weakness within the study.  

 

However, researchers can also experience limitations as they are adopting the 

‘Mosaic Approach’ during research studies. According to Clark and Moss (2011) one 

limitation may be that the data collected cannot be generalised due to the ‘Mosaic 
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Approach’ not being ‘scientific’. Nevertheless, the ‘Mosaic Approach’ provides 

researches with more of an insight into children’s feelings and emotions in more 

ways than the ‘scientific’ approaches accomplish. In the opinion of Huser (2010) one 

other limitation regarding the ‘Mosaic Approach’ is the child conferencing. Reasons 

against the pupil conference specified by Huser  (2010) included the statement that 

the pupils may act unnaturally towards the adults, whilst implying that researchers 

may have an impact on the pupils’ behaviour and answers due to the pupils wanting 

to please the researchers by providing the ‘correct’ answer. However, Cowie et al. 

(2014) explains that the ‘Mosaic Approach’ suggests ideas to avoid the limitations 

regarding the pupil conference, which are related closely to children’s creativity and 

the non-verbal expressive approaches. 

 

Throughout this assignment the name of my primary school has been taken away to 

ensure anonymity and will be referred to as ‘Placement A’. Names of the teachers 

and pupil will all remain confidential throughout my assignment and will be referred 

to as ‘Pupil A’. Before the commencement of this assignment I gained written 

consent from the class teacher, parents of my target pupil and verbal assent from the 

pupil (see figure 3.8 and 3.9). Pupil A was made aware of the expectations and what 

was involved, whilst assuring her that she was able to withdraw from the interview 

and research at any point. 

 

ANALYSIS OF LEARNER 

During my time in the Year 4 and 5 class in Placement A it became apparent to me 

that Pupil A required a vast amount of teacher support and guidance in order to 

progress her learning and current learning levels. Considering the amount of support 

and guidance Pupil A requires for her learning to progress, I decided to implement 

the  ‘Zone of Proximal Development’ into my observations, which was developed by 

Lev Vygotsky in the year 1978. The ZPD allowed me to gain an insight into what 

Pupil A can achieve individually and with the support of a teacher. My target pupil 

was also evidencing signs of ‘attention deficit disorder’. Nevertheless, I am not 

diagnosing her with this disorder, however, the signs of this disorder are currently 

affecting her learning performance and attitude towards work extensively. Duncan et 

al. (2007) explains that pupils who have attention disorders are likely to achieve 
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lower performance grades in comparison to the pupils who don’t. Furthermore, no 

matter how much support and guidance Pupil A receives from teachers, her 

behaviour problems play a vital role throughout her education, as well as her peers’. 

However, Skinner (1974) believes that behaviourism is an act of all consequences, 

explaining that all pupils will repeat the specific behaviour if positive reinforcement is 

awarded at the correct time. Therefore, as I delivered my lessons, I was aware of 

any positive behaviour and reinforced positive comments immediately.  However, 

Kohn (2006) argues that positive enforcement will only encourage the pupils to 

behave positively to receive more positive enforcement, instead of learning from their 

behaviour.  

Throughout the observation week in Placement A I took the opportunity to study my 

target pupil’s workbooks and identify her areas of weaknesses in previous lessons, 

this provided me with an opportunity to outline the areas needed in order to progress 

her learning. In preparation for each lesson delivered by myself, I decided to set 

Pupil A targets specific for each subject using a post-it-note. At the commencement 

of each lesson I provided her with the post-it-note and explained my reasons for 

them. 

The interview with Pupil A (see figure 1.1) and the photographs captured by Pupil A 

(see figure 1.2, 1.3, 1.4, 1.5, 1.6 and 1.7) reveals the significant importance of the 

outdoor environment to her, highlighting her enjoyment for gardening club (see figure 

1.6) and eco club during dinner time and after school clubs. Pupil A emphasized the 

importance of the outdoor environment and explained how she believes she works 

better outside compared to in the classroom. Constable (2017) explains that: 

“The more restrictive indoor settings are often less likely to provide such 
freedom of exploration and such an opportunity for perseverance and 
determination” (Constable, 2017 : 15) 

 

Providing more opportunities to work in the outdoor environment will hopefully 

encourage Pupil A to use her outdoor determination within the classroom, 

demonstrating the ability to succeed in all aspects of learning. The map of the school 

drawn by Pupil A (see figure 1.0) reveals her passion for the outdoors through the 

oversized picture of the outdoor area, in comparison to the small emphasized picture 
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of the school. Pupil A explained during the interview that “I like to work in the 

roundhouse outside because it is quiet and no one is talking. I can’t concentrate 

when the other children are talking, it distracts me” (Pupil A, 2019). The importance 

of working in a quiet working environment became evident during the interview (see 

figure 1.1) as she was voicing her concerns over being easily distracted.  

 

MATHEMATICS 

The outcome of the National numeracy test revealed the significantly low results, 

demonstrating the importance of  teacher support and guidance throughout her 

education. By the end of KS2 all pupils are expected to achieve level 4, however, 

Pupil A is working towards level 2. The maths lesson delivered by the classroom 

teacher (see figure 1.8) explains through the marking that Pupil A needs to read over 

her questions carefully as she is completing her work, however, this limitation could 

be seen as a “reading comprehension impairment” (Rand, 2002) or due to Pupil A 

having a negative attitude towards her learning, therefore, affecting her overall 

achievement level. The results of her work from the maths lesson delivered by 

myself (see figure 1.9) supports the classroom teacher’s lesson as Pupil A had only 

answered half of the questions correct due to misreading questions. However, during 

the interview with the classroom teacher she explained that Pupil A is more than 

capable of achieving higher grades, and has been known to explain methods and 

offer her prior knowledge to her peers through the use of ideas and concepts as 

identified by Nottingham (2013). Nevertheless, during my maths lesson (see figure 

2.0) in the following week, Pupil A demonstrated her ability to succeed and progress 

in mathematics without the support of teachers, due to me modelling how to 

complete the activity. Berek & Winsler (1995) supports this as they explain that 

Vygotsky believes that the role of education involves supplying pupils with 

experiences that are linked with their ZPD, promoting individual learning. 

Furthermore, after modelling how to complete the activity Pupil A had figured out a 

different method in which she understood in order to complete the activity. In addition 

to this success, Pupil A had demonstrated her method to her peers’, allowing them to 

also successfully understand multiplying decimals by 10, 100 and 1000. Modelling 
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the method to her peers’ allowed Pupil A to successfully achieve a vast amount of 

the attributes as identified by Nottingham’s (2013) ASK model.  

 

LANGUAGE 

In relation to the subject mathematics, the outcome of the National reading test 

revealed the significantly low results, displaying that Pupil A is working towards level 

2 in all three strands. The language lesson delivered by the classroom teacher (see 

figure 2.6, 2.7 and 2.8) explains through the marking that Pupil A needs to remember 

to use capital letters at the beginning of each sentence, whilst also remembering to 

read through her work to make sure it makes sense. However, this limitation could 

also be seen as a “reading comprehension impairment” (Rand, 2002). Pupil A is 

more than capable of achieving higher grades and has been known to be successful 

throughout her education, however, the effect of her behaviour and attitude towards 

each subject unfortunately disrupts her learning as well as her peers’. DeFrance 

(1997) explains that pupils who disrupt the learning environment, even with the 

smallest of disruptions, can create problems for their peers’ education, as well as 

their own. DeFrance (1997) carries on explaining that teachers need to be aware of 

these disruptions and deal with them immediately. The classroom teacher made it 

clear during the interview that Pupil A will succeed in any lesson that she has an 

interest in, this was noticeable in my first language lesson (see figure 2.9 and 3.0). 

Unfortunately, Pupil A did not successfully complete all of the success criteria, 

however, she did manage to complete the lesson with very little support and 

guidance by using her own curiosity, open-mindedness and desire to succeed, as 

identified by Nottingham (2013). In relation to the classroom teacher’s marking in the 

previous language lesson (see figure 2.6), Pupil A had not yet successfully 

progressed her learning by using capital letters at the beginning of each sentence 

(see figure 3.0, 3.1 and 3.2), even with the post-it-note targets. Nevertheless, during 

the final language lesson of that week delivered by myself (see figure 3.3) Pupil A 

had successfully managed to use capital letters at the beginning of every sentence 

for the majority of her mythical story.  

 



8 
 

WELLBEING  

According to Barreau et al. (2008) pupils’ behavioural wellbeing has been proven to 

have a significant connection with their learning progress throughout education. In 

connection with Barreau et al. (2008) are Goodman and Gregg (2010) as they 

explain that pupils who experience attention difficulties contribute to the gap in the 

academic performance. This is evident in Pupil A’s learning progress as she 

achieves higher grades with the support of a teacher, guiding her in the correct 

direction. However, as she attempts to complete her work independently, Pupil A is 

unable to put all her focus into the activity, resulting in lower achieving levels. During 

my time in Placement A it became apparent to me that depending how Pupil A and 

her friends were during break and dinner time, affected her learning performance 

during the following lesson. For example, if an argument had occurred during break 

time, Pupil A’s attitude towards her work would be very negative, effecting her 

learning and her peers’ learning. Morrison and Vorhaus (2012) support my statement 

as they explain that pupils’ experiences during school time with their friends and 

peers play a vital role in their academic performance and achievement. During the 

interview (see figure 1.1), Pupil A explained that she prefers working independently 

rather than in a group, clarifying that the “group I work with are selfish because they 

don’t let me speak and always say that I am wrong when I know I am not” (Pupil A, 

2019). In connection to Pupil A’s statement is Bronfenbrenner’s (1979) ‘Microsystem’ 

theory as he states that depending how the classroom pupils interact with Pupil A will 

affect how she engages during her education. However, depending on how Pupil A 

interacts with her peers’ will also affect how they will treat her in return.  

 

HISTORY 

The history lessons (see figure 2.1, 2.2 and 2.3) delivered by myself encouraged my 

target pupil to be actively engaged throughout the lesson through the use of 

research and partner work. Elgort et al. (2008) states that providing pupils with group 

work opportunities allows them to gain higher learning performances if completed 

successfully, hopefully achieving a positive outcome of Bronfenbrenner’s (1979) 

‘Microsystem’ theory. Furthermore, Vygotsky (1962) strongly believes that providing 

pupils with opportunities to develop their linguistic skills will encourage them to learn 
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more effectively. Nevertheless, some pupils believe that they are able to achieve 

higher learning performances through completing the work independently, however, 

Elgort et al. (2008) explain that group work allows pupils to apply their prior 

knowledge whilst stretching their knowledge also. The outcome of both lessons 

provided myself with a clearer understanding of her ability to succeed in the subject. 

Encouraging the use of the iPad provided Pupil A with a vast amount of curiosity as 

she researched into a variety of facts about the River Nile, whilst also exploring the 

River Nile using google earth (see figure 2.1). The progression from my first history 

lesson (see figure 2.1) to my second history lesson (see figure 2.2 and 2.3) 

demonstrates Pupil A’s ability to expand her research and knowledge even further 

through presenting her facts and understandings about the topic to her peers’ during 

the plenary. The use of the mini plenary allowed Pupil A to develop her social and 

communication skills whilst also supporting her peers’ in the completion of their 

research.  

 

WELSH 

During my first Welsh lesson (see figure 3.6 and 3.7), Pupil A’s desire to succeed 

was significant, displaying determination and the need to want to learn and progress 

her Welsh oral language. Vygotsky (1962) believed that enabling pupils to develop 

their linguistic skills provides them with a stronger ability to learn more effectively, 

whilst developing their understanding through speech. Reflecting back to previous 

lessons involving negative group work experiences, demonstrates the significant 

effort in which Pupil A delivered during this lesson as they were completing their 

Welsh discussion in front of the whole class, reasons for this positive behaviour was 

due to the video based QR code being displayed on my Welsh learning display. The 

outcome of this lesson allowed Pupil A to successfully achieve a positive outcome of 

Bronfenbrenner’s (1979) ‘Microsystem’ theory whilst enabling her to progress her 

learning performance. Overall, Pupil A demonstrated a positive attitude and 

behaviour towards the Welsh lessons delivered by myself. Written feedback from the 

classroom teacher following her lesson (see figure 3.4) suggested that Pupil A needs 

to take her time when completing her work. However, during my second Welsh 

lesson (see figure 3.5) the progression displays how Pupil A has successfully 
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completed her work with her best handwriting, including all correct punctuation and 

capital letters. The Welsh lessons have allowed Pupil A to successfully achieve a 

vast amount of the attributes as identified by Nottingham’s (2013) ASK model.  

 

NEXT STEPS 

The limitations throughout Pupil A’s mathematical and literacy based work displayed 

evidence of her unfortunately misreading questions or completing pieces of work 

which do not make sense. The attention deficit disorder however has been proven to 

affect pupils concentration as they are reading due to needing the ability to 

concentrate long enough to process what they are reading. If Pupil A is working with 

the “reading comprehension impairment” (Rand, 2002), my role as a teacher in order 

for her to progress her learning will be to implement a variety of strategies into her 

daily routine. These strategies may include encouraging Pupil A to use her finger or 

a ruler to read, as it will allow her to follow the right words and not lose her place; 

encourage Pupil A to read the question / text several times as it will provide her with 

a better understanding of what is being asked / said through the enhanced fluency of 

repeating the text; pre-teach vocabulary specific to the lesson, this could be 

completed as a whole-class activity during the introduction, hopefully engaging all 

pupils throughout the game; guide Pupil A in the right direction of reading the 

question or text at a steady pace as Pupil A has been known to rush through her 

work to be the first one to ‘finish’, however, if she had guidance on how to read a text 

properly the outcome of this strategy will hopefully result in higher achievements. 

Nevertheless, due to the number of pupils in the classroom, as a teacher I would find 

it difficult to support Pupil A to the extent in which she needs in order to progress her 

learning on a daily basis. However, Ofsted (2002) state that teaching assistants play 

a vital role within the classroom alongside the teacher, as they promote the social 

and personal development of the pupils whilst increasing academic performances.  

Considering how successful the History and Welsh lessons have been for Pupil A, I 

have decided as a teacher to implement the ‘Thinking Together’ programme which 

was developed in the 1990’s after Vygotsky’s (1978) ‘Zone of Proximal Development’  

was greatly influential throughout pupils’ education. The effects of this programme 

will hopefully provide a positive experience of Bronfenbrenner’s (1979) ‘Microsystem’ 
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theory for Pupil A. Monaghan (2005) explains that the ‘Thinking Together’ 

programme provides opportunities for pupils to be active learners during lessons by 

effectively working as a group to solve problems, increasing their use of exploratory 

talk as identified by Pollard (2008). This will be achieved through providing 

opportunities for Pupil A to take part in group discussions; group work activities; mini 

plenaries and plenaries where she will have to conclude on what Pupil A and her 

group have learned within the lesson and how successful their discussions have 

been. Bruner (2006) states that pupils’ learning is continuously being scaffolded, 

permitting them to achieve greater performance levels as they are in the company of 

teachers. As a teacher, my role in order for Pupil A to progress her learning would be 

to guide her in the right direction of using appropriate language, whilst modelling 

ways of how this language can be used within group work. Bandura (1986) states 

that the use of modelling will engage pupils whilst encouraging effective learning. Yet 

on the other hand, Haston (2007) explains that when modelling is used improperly, it 

can have a negative effect on pupils learning through hindering their education.  

Ensuring outdoor learning is being implemented into her education more frequently 

will play an important factor in progressing her achievement levels. Pupil A revealed 

in the interview and on the photographs captured by herself that the outdoor 

environment is significantly important to her as she believes she works better outside 

in comparison to in the classroom. This was evident during the mathematical lessons 

as Pupil A found it difficult to concentrate and complete the maths work within the 

classroom. As a teacher, in order to progress her learning in mathematics I will 

incorporate more outdoor and practical learning into her education, providing her 

with a vast amount of opportunities to practically test out different methods as an 

individual and within a group. Piaget cited in Donaldson (1978) explains that pupils 

produce their own knowledge and understanding through experimenting with their 

own environment, labelling this statement as a constructivist theory. Therefore, I 

would plan a vast amount of Pupil A’s subjects to be completed in the outdoor 

environment. However, depending on the amount of time spent in the outdoor 

environment, it then needs to be matched with the amount of time spend in the 

classroom setting. Nevertheless, this can be done through completing the 

introductions and plenaries within the classroom, whilst encouraging the main activity 

to be completed in the outdoor environment. However, not all subjects will have the 
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practicality of being able to study outdoors, depending on the type of lesson and the 

resources needed during the lesson. A large amount of evidence suggests that 

outdoor learning can positively improve pupils’ welfare, academic performance at 

school and their motivation to learn. Educationalist Sir Ken Robinson strongly 

supports outdoor learning as he explains that: 

“Play helps children to learn and experiment, to focus and concentrate, be 
more self-directed, and to build social confidence. Getting out and breathing- 
that’s what Outdoor Classroom Day is about.” (Educationalist Sir Ken 
Robinson) 

To progress Pupil A’s learning performance, I will provide opportunities for her 

personal and learning skills to develop using the outdoors, hopefully encouraging her 

outdoor determination to succeed within the classroom. Outdoor learning will 

encourage Pupil A to develop her social, communication, working with others, 

thinking and problem solving skills all in one lesson. To develop these skills further 

and encourage her enjoyment for eco and gardening club to expand further, I would 

incorporate the intervention ‘forest school’ as Murray and O’Brien (2005) state it will 

allow pupils to develop more confidence through hands-on-learning and active 

learning whilst enhancing their emotional well-being and resilience. Vygotsky’s 

(1978) ‘Zone of Proximal Development’ works closely alongside forest school as 

pupils are being introduced to complex tasks, prompting them to work within their 

ZPD. As a teacher I will be able to ‘scaffold’ the process through demonstrating 

instructions; setting the pupils a variety of activities; modelling how to complete 

activities; encouraging the pupils to expand on their prior knowledge whilst 

developing new ideas.  

The effect of Pupil A’s disruptive behaviour and negative attitude towards her 

learning plays a vital role throughout her education, as well as her peers’. On the 

assumption that Pupil A is suffering with ‘attention deficit disorder’, however, I am not 

diagnosing her with the disorder, as a teacher I would need to plan the curriculum as 

stimulating and relevant to Pupil A’s own life experiences in order to move her 

learning forward. Furthermore, research has identified pupils with ADD are more 

likely to cause disruptive behaviour within the classroom, as well as achieve poor 

academic performances if the curriculum is irrelevant to their personal interests, due 

to the difficulty of not having the capability to remain engaged during the lessons 
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which they do not find interesting. The effect of her behaviour works closely 

alongside Glasser’s (1997) theories on ‘reality and choice’ as he explains that pupils 

need to take responsibility of their own actions regarding their learning and 

behaviour throughout their education. If successfully achieved by the teachers, this 

approach will create a safe and effective working environment. My role as a teacher 

in order for her to progress will be to implement a variety of strategies into her daily 

routine. These strategies may include shortening the length of Pupil A’s ‘work time’, if 

she is unable to tolerate the demands of the work without an outburst or disrupting 

the class, as a teacher I will look into asking Pupil A to complete 10 minutes of work, 

followed by reinforcing her, hopefully then progressing her learning time to last the 

duration of the lesson. During the process of this build-up and as Pupil A is 

demonstrating attempts at self-regulation, she will be rewarded; I will teach positive 

behaviour instead of eliminating unwanted behaviour, promoting the expected 

behaviour needed throughout the school and classroom environment. This will be 

done through discussions between the pupils and involving the pupils in positive 

behaviour based activities; I will model the positive behaviour expected within the 

classroom by being a positive role model; I will recognise and reward good 

behaviour within the classroom and school setting. The recognising and rewarding 

positive behaviour strategy works closely alongside Skinner’s (1938) ‘operant 

conditioning’ principle as he believed that positive behaviour which is recognised and 

awarded will be repeated from the pupils, whereas, negative behaviour resulting in 

unpleasant consequences will less likely occur again. 

CONCLUSION 

The outcome of the data collected has positively changed my outlook on the way 

constructivist learners work within the classroom. Having the ability to work 

alongside my target pupil has provided me with a vast amount of knowledge and 

understanding into the way she works and the reasons behind them. In relation to 

my previous statement, Vygotsky cited in Atherton (2011) supports my findings as he 

explains that constructivist learners require the support and guidance from more 

knowledgeable others, thus explaining as to why Pupil A required the amount of 

support and guidance she received.  
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My choice of target pupil provided me with a considerable amount of opportunities to 

research further into certain disorders and impairments and their effects on pupils 

learning achievements, behaviour and attitudes within the classroom. The effective 

use of Clark and Moss (2011) ‘Mosaic Approach’ allowed me to gain a range of data, 

increasing the quality of my interpretation in supporting my target pupils’ progress. 

However, one of the limitations throughout the research was how time-consuming 

the multi-method was as I was collecting the data. Nevertheless, I was fortunate as 

to collect effective and reliable data. One other limitation during the data analysis 

was regarding the lack of literature surrounding certain written feedback comments. 

As I was completing my analysis, I was able to research and support my findings and 

understandings as to why Pupil A behaves in certain ways, rather than about the 

written comments regarding ways to progress her learning throughout the duration of 

her education. Nevertheless, my time in Placement A has provided me with 

confidence in the challenges which the new curriculum brings as it will allow us 

teachers to create successful and exciting learning futures for all pupils in Wales, 

whilst intending to create pupils who are ambitious, capable learners; enterprising, 

creative contributors; ethical, informed citizens of Wales and the world; and healthy, 

confident individuals. 
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APPENDICIES Figure 1.0 (map of the school)      
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Figure 1.1            
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Figure 1.2 
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Figure 1.3    
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Figure 1.4 
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Figure 1.5 
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Figure 1.6           
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Figure 1.7           
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Figure 1.8  (Maths lesson delivered by classroom teacher) 
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Figure 1.9 (Maths lesson delivered by myself)      
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Figure 2.0 (maths lesson delivered by myself)  
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Figure 2.1 (History lesson delivered by myself – River Nile) 
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Figure 2.2 (History lesson delivered by myself – Ancient Egyptians clothing part #1) 
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Figure 2.3 (History lesson delivered by myself – Ancient Egyptians clothing part #2) 
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Figure 2.4 (R.E. lesson delivered by myself – The seven sacraments part #1) 
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Figure 2.5 (R.E. lesson delivered by myself – The seven sacraments part #2) 
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Figure 2.6 (language lesson delivered by the classroom teacher)   
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Figure 2.7 (language lesson delivered by the classroom teacher part #1)  
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Figure 2.8 (language lesson delivered by the classroom teacher part #2)  
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Figure 2.9 (language lesson delivered by myself part #1) 
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Figure 3.0 (language lesson delivered by myself part #2)    
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Figure 3.1 (language lesson delivered by myself part #1) 
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Figure 3.2 (language lesson delivered by myself part #2) 
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Figure 3.3 (language lesson delivered by myself)  
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Figure 3.4 (Welsh lesson delivered by the classroom teacher)   
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Figure 3.5 (Welsh lesson delivered by myself) 
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Figure 3.6 (Welsh lesson delivered by myself #1) 
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Figure 3.7 (Welsh lesson delivered by myself #2) 
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Figure 3.8 (consent letter from classroom teacher)     
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Figure 3.9 (consent letter from the parent of my target pupil)  

 

 


